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INTRODUCTION

The importance of teaching foreign language vocabulary is evidenced by the
fact that the ability to communicate in the target language largely depends on the
level of lexical skills.

In the Russian language, the vocabulary is huge, lexical meanings are diverse.
In addition, there are many words containing connotative meanings, which
complicates the process of mastering Russian vocabulary for foreign students
[Fedotova, Zang Le, 2021].

The semantics of connotatively marked vocabulary of any language contains
both objective-conceptual meaning and subjectively meant connotative components
[Pakhomova, 2009, p. 3]. With the help of connotatively marked lexical units the
evaluative, expressive-emotional attitude of the representatives of a given culture to
the phenomena denoted by verbal signs is expressed. It is in this part of the lexicon
that the national culture, way of life, way of thinking of native speakers, their
understanding of the objective world, as well as socio-psychological evaluation of
people, events, etc. are reflected. [Fedotova, Zang Le, 2021]. Thus, teaching Russian
connotatively marked vocabulary should become a mandatory aspect of teaching
Russian to foreign students-philologists.

To date, the linguistic foundations of teaching connotatively marked
vocabulary of the Russian language have been sufficiently described (E. M.
Vereshchagin, V. G. Kostomarov, 1990; V. I. Goverdovsky, 1985; V. I. Shakhovsky,
1994; Y. D. Apresyan, 1995; I. A.Sternin, 1979; V. N. Telia, 1986; O. E. Oparina,
2011; N. A. Srebryanskaya, 2008; E. A. Goncharova, 2012; S. G. Sheydaeva, 1998;
Wu Guohua, 1995; Sun Guojun, 2004, etc.). Researchers offer different approaches
to teaching connotative linguistic units of the Russian language.

E. M. Vereshchagin, V. G. Kostomarov and their followers developed in detail
the linguistic and regional studies’ aspect of teaching connotative words of a non-

native language [Vereshchagin, Kostomarov, 1990]. Within the framework of this
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direction, the attention of methodologists is limited mainly to the cultural component
of special connotative units (e.g., phytonyms, zoonyms, toponyms, etc.).

Relying on the linguocultural approach, lexicographers have focused on the
theoretical foundations of educational linguocultural dictionaries (Z. D. Battalova,
2020; G. M. Vasilieva, 2021; Li Yuejiao, 2018, etc.). [Fedotova, Zang Le, 2023].

We have to state the fact that there are still many problems in teaching Chinese
students connotative linguistic units of the Russian language: often teachers
emphasize language exercises, paying insufficient attention to the communicative
orientation of learning, haphazardly using cultural knowledge, etc. This allows us to
assert that the methods and techniques used in teaching Russian connotatively
marked vocabulary do not fully ensure its understanding and solid assimilation.

One of the possible ways to optimize the process of teaching connotatively
marked vocabulary of the Russian language to foreigners is the linguo cognitive
approach, which is developed within the framework of the cognitive approach and
involves not only the expansion of linguistic knowledge (mastery of linguistic and
speech units), but also the increase of extra-linguistic concepts (expansion of the
conceptosphere and cognitive picture of the world, including cultural space)
[Sychugova, 2017].

The peculiarity of the linguo cognitive approach to teaching a foreign
language is that the process of mastering language material is carried out in a
sequence: comprehension of cognitive language experience — formation of the
conceptosphere of foreign culture and internal lexicon — development of the ability
to use language units in speech in the target language.

The problems of teaching foreign languages based on the linguo cognitive
approach are considered in the works of L. P. Sychugova (2011), O. A. Lazareva
(2012), A. A. Sysolyatina (2012), E. V. Lavrushina (2019) and others. Nevertheless,
the problem of teaching Russian connotatively marked vocabulary within the
framework of this approach remains not fully explored.

Thus, the relevance of the present research is due to the existence of

contradictions between:
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« the necessity of mastering Russian connotatively marked vocabulary for
Chinese students-philologists and insufficient attention to teaching this group of
vocabulary in textbooks on Russian as a foreign language;

. the need for communicative orientation of teaching connotatively marked
vocabulary of the Russian language and the lack of effective methods and techniques
for the development of lexical skills in different types of speech activity in Chinese
students of philological profile.

The object of the research is the process of teaching Chinese students-
philologists connotatively marked vocabulary of Russian at the B2 level.

The subject of the research is the methodology of teaching connotatively
marked vocabulary of the Russian language to Chinese students-philologists,
providing the selection of content, the structure of the learning process, the choice
of teaching methods and techniques based on the linguocognitive approach (B2).

The purpose of this research is to develop a scientifically grounded model
of teaching connotatively marked vocabulary of the Russian language based on the
linguocognitive approach and teaching and methodological support for the process
of developing lexical skills in Chinese students-philologists (B2).

The hypothesis of the research is the assumption that the model of teaching
connotatively marked vocabulary of the Russian language can contribute to the
effective teaching of Russian connotatively marked vocabulary to Chinese students-
philologists, because the components of the model:

* due to the consistent introduction of cultural knowledge, they ensure the
expansion of cognitive space in foreign students learning Russian;

* increase students' motivation for independent cognitive activity;

« allow Chinese students-philologists to actively use connotatively marked
words in different types of speech activity in Russian;

* involve assessment of the results of mastering Russian connotatively marked
vocabulary using specially developed criteria.

The objective involves the following tasks:

1) on the basis of pedagogical and methodological literature to consider the
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basic theoretical concepts for creating a model of teaching Chinese students-
philologists the connotative lexicon of the Russian language;

2) to identify the features of the linguo cognitive approach to teaching Russian
connotatively marked vocabulary;

3) to describe the main characteristics of Russian connotatively marked
vocabulary;

4) to justify the selection of the content of teaching Russian connotatively
marked vocabulary (lexical knowledge and skills that students should master);

5) to develop a system of methodological principles for teaching Russian
connotatively marked vocabulary corresponding to the linguo cognitive approach;

6) to develop a model for teaching Russian connotatively marked vocabulary
to Chinese students-philologists based on the linguocognitive approach and a set of
communicatively directed lexical exercises;

7) to experimentally test the effectiveness of the methodology of teaching
Russian connotatively marked vocabulary, to conduct qualitative and quantitative
analysis of the results obtained.

The following research methods were used in the thesis:

« theoretical methods: analysis of theoretical and methodological works of
Russian and Chinese researchers on the theory and methodology of teaching foreign
languages (including Russian as a foreign language); analysis of works devoted to
the study of connotation of linguistic units; synthesis and generalization of concepts
and theoretical provisions;

. empirical methods: pedagogical observation; questionnaires; pedagogical
modeling; testing; static processing and analysis of the results of the experiment.

The theoretical and methodological background to this research includes::

« works devoted to the problem of the interrelation of language, thinking and
culture: W. von Humboldt (1956, 1984, 1985), A. A. Potebnya (1989), I. A.
Baudouin de Courtenay (1963), E. Sapir (1993), B. L. Whorf (1960) and others;

« works on psychology and psycholinguistics: L. S. Vygotsky (1934, 1956),
A. N. Leontiev (1975, 2000), A. A. Leontiev (1974) and others;
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« works that develop the provisions of cognitive linguistics: E. S. Kubryakova
(2009), Y. S. Stepanov (2001), Z. D. Popova and I. A. Sternin (2007), Y. D.
Apresyan (1995) and others;

« works on linguoculturology: V. A. Maslova (2001), V. V. Vorobyev (2006),
Y. S. Stepanov (2001), V. I. Karasik (2001), V. V. Krasnykh (2002) and others;

« works devoted to the methodology of teaching connotative linguistic units:
I. A. Sternin (1979), V. I. Goverdovsky (1985), Y. D. Apressyan (1995), E. A.
Goncharova (2012), E. M. Vereshchagin, V. G. Kostomarov (1990, 2005), V. N.
Telia (1986, 1988, 1996, 2011), V. I. Shakhovsky (1994), N. A. Srebryanskaya
(2008), S. G. Sheydaeva (1998), Z. D. Battalova (2020), E. M. Zorina, E. I. Chirkova,
E. G. Chernovec (2021), Wu Guohua (1995), Sun Guojun (2004) and others;

« works on the methodology of teaching foreign languages, including Russian
as a foreign language: T. G. Galaktionova, E. I. Kazakova, V. E. Pugach (2018), N.
V. Popova, A. N. Pyatnitsky (2016), L. P. Tarnayeva (2014), L. V. Moskovkin, T. I.
Kapitonova (2015), A. N. Shchukin (2006), S. F. Shatilov (1986), I. I. Khaleeva
(1990), N. I. Gez, M. V. Lyakhovitsky, A. A. Mirolyubov (1982) and others;

« works that substantiate different approaches to teaching foreign languages:
the activity approach: A. N. Leontiev (1975), S. L. Rubinstein (1989); the
communicative approach: I. A. Zimnyaya (1985, 1991, 2001), I. L. Bim (1988), E.
I. Passov (1989); cultural approach: E. M. Vereshchagin and V. G. Kostomarov
(1990, 2005), I. I. Khaleeva (1990), V. V. Vorobyev (1997, 2006), V. N. Telia (1996,
2011), N. D. Arutyunova (1999), V. A. Maslova (2001), Y. S. Stepanov (2001), G.
V. Elizarova (2001), N. D. Galskova and N. I. Gez (2006); cognitive approach,
communicative-cognitive approach, cognitive-activity approach,
linguoconceptocentric approach, linguocognitive approach: N. V. Baryshnikov
(1998, 2024), N. 1. Almazova (2003), A. V. Shchepilova (2003, 2013), Y. A. Sitnov
(2005), A. N. Shamov (2005), T. S. Tabachenko (2007), N. M. Andronkina (2009),
N. L. Mishatina (2010), L. P. Sychugova (2011, 2017), A. A. Sysolyatina (2012), O.
A. Lazareva (2012), A. A. Zaitseva (2013), I. A. Vylegzhanina (2014), E. A.
Karabutova and L. N. Kolchintseva (2014), E. V. Lavrushina (2019) and others.
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Scientific novelty of the research is is as follows:

« the linguistic means of connotation expression in Russian are described and
the selection of Russian connotatively marked vocabulary for Chinese students-
philologists (level B2) is justified;

« the choice of the linguocognitive approach as the most effective one for
teaching Russian connotatively marked vocabulary is scientifically justified, and
methodological principles for teaching the lexical aspect of the Russian language to
Chinese students-philologists are proposed;

« lexical knowledge and skills necessary for Chinese students-philologists to
master Russian connotatively labeled words were revealed,;

. the author's model of teaching Russian connotatively marked vocabulary on
the basis of linguocognitive approach was developed,;

. a set of exercises for the development of lexical skills of using Russian
connotatively marked vocabulary in different types of speech activities was
developed taking into account the cognitive-psychological characteristics of Chinese
students-philologists.

The theoretical significance of the research lies in:

« substantiation of theoretical and methodological provisions of teaching
Russian connotatively marked vocabulary on the basis of linguocognitive approach;

. determining the linguomethodological content of teaching Russian
connotatively marked vocabulary in teaching Russian as a foreign language;

« substantiating the principles of selecting Russian connotatively marked
lexical units as part of the content of teaching Russian to Chinese students-
philologists;

« the development of a theoretical model of teaching Russian connotatively
marked vocabulary based on the linguocognitive approach;

. the development of criteria for assessing the level of formation of lexical
skills of using Russian connotatively marked vocabulary in different types of speech
activities.

The practical significance of the research is that
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« theoretical provisions can be applied in lecture courses on the lexicon of the
Russian language ("Linguistic bases of description of Russian as a foreign
language™), as well as for the development of textbooks on Russian as a foreign
language for foreign students (levels B2, C1 and C2);

« The model of teaching Russian connotatively marked vocabulary, developed
on the basis of linguocognitive approach, and experimental materials can be used in
teaching Chinese students-philologists in linguistic and non-linguistic environment.

The experimental base of the research is the Department of Russian as a
foreign language and methods of its teaching at Saint Petersburg State University.

Structure of the work: Introduction, two Chapters, Lists of used literature,
Conclusion, References.

The introduction substantiates the relevance of the study; defines the object,
subject, purpose, hypothesis and objectives of the study; presents the research
methods and theoretical and methodological basis. The provisions to be defended
are formulated; the scientific novelty, theoretical and practical significance of the
study is characterized.

The first chapter deals with the problem of correlation between language,
thinking and culture; describes the characteristics of the linguistic picture of the
world; presents theoretical provisions for the development of methods of teaching
Russian connotatively marked vocabulary on the basis of the linguocognitive
approach; reveals the features of the linguocognitive approach in relation to teaching
foreign-language vocabulary. The interpretations of the concept of “connotation™ are
analyzed, its essential characteristics are described. Linguomethodological
components of Russian connotatively marked vocabulary in the aspect of teaching
Russian as a foreign language are described.

The second chapter presents the model of teaching Russian connotatively
marked vocabulary based on the linguocognitive approach; describes the stages of
the training experiment to test the effectiveness of the developed methodology;
analyzes the results of the entrance and final testing; identifies the errors made by
the subjects and attempts to explain the reasons for the difficulties.
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The conclusion summarizes the results of the study with the formulation of
conclusions.

The appendices present the test materials used in the training experiment.

Approbation of the research results. The main results of the research were
presented at scientific conferences: International Scientific and Practical Conference
<«Russian Language in Modern China> (Chita, ZabGU, November 24, 2021), 50th
International Scientific Philological Conference named after L. A. Verbitskaya
(Saint Petersburg, Saint Petersburg State University, March 18, 2022), XXVIII
International Scientific and Methodical Conference <«fProblems of Teaching
Philological Disciplines in Higher School>>(Saint Petersburg, Saint Petersburg State
University of Industry and Technology, 14 April 2023), VII International Student
Scientific and Practical Conference «dn the World of Russian Language and Russian
Culture>> (Moscow, A. S. Pushkin State Institute of Russian Language, 21 April
2023), IX International Scientific and Methodological Conference <Actual Problems
of Humanitarian Knowledge in Technical University> (Saint Petersburg, Saint
Petersburg Mining University of Empress Catherine 1, 19 October 2023).

The main provisions and results of the dissertation research are reflected in 8
articles, 3 of which are published in scientific indexed journals of the list
recommended by the Higher Attestation Commission of the Russian Federation:

1. Zang Le. Connotatively marked vocabulary and its role in the
development of linguistic personality // World of Science. Pedagogy and
psychology. 2022. Vol. 10 Ne2, URL.: https://mir-
nauki.com/PDF/09PDMN222.pdf

2. Zang Le. Linguocognitive approach as a strategy for the development
of multicultural linguistic personality in teaching Russian as a foreign language
/[ The Emissia. Offline Letters. (The Emissia. Offline Letters): Electronic
scientific  journal. 2023. No. 2 (February). ART 3211. URL:
http://emissia.org/offline/2023/3211.htm

3. Fedotova N. L., Zang Le. Linguo-methodological content of the

concepts of connotation and connotative vocabulary in teaching Russian as a
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foreign language // Azimuth of scientific research: pedagogy and psychology.
2023. Vol. 12. No. 3 (44). P. 108-111. DOI: 10.57145/27128474 2023 12 03 25

Other publications:

4. Fedotova N. L., Zang Le. On the problems of teaching foreign students-
philologists connotatively marked vocabulary // Russian language in modern China:
materials of the IX International scientific-practical conference, Chita, November
24, 2021. Chita: Transbaikal State University, 2021. P. 114-116.

5. Zang Le. Linguocognitive aspect of teaching Chinese students-philologists
Russian phraseologisms // Theses of the 50th International Scientific Philological
Conference named after Lyudmila Alekseevna Verbitskaya, Saint Petersburg,
March 18, 2022. Saint Petersburg: Saint Petersburg State University, 2022. P.553.

6. Zang Le. Linguodidactic possibilities of using linguocognitive approach in
teaching Chinese students-philologists Russian connotatively marked vocabulary //
Problems of teaching philological disciplines in higher school: proceedings of the
XXVIII international scientific-methodological conference, Saint Petersburg, April
14, 2023. SPb.: FGBOUVO <«SPbGUPTD>3 2023. P.58-63.

7. Zang Le. Integration of learning technologies in the formation of lexical
skills in Russian as a foreign language // In the world of Russian language and
Russian culture: a collection of abstracts of VII International Student Scientific and
Practical Conference, Moscow, April 21, 2023. Moscow: Pushkin State Institute of
Russian Language, 2024. P. 158-160.

8. Zang Le, Fedotova N. L. Principles of teaching Russian as a foreign
language on the basis of linguocognitive approach // Actual problems of
humanitarian knowledge in technical university: materials of IX international
scientific-methodological conference, Saint Petersburg, October 19-20, 2023. Saint
Petersburg: Saint Petersburg State University Publishing House, 2023. P. 315-318.

Main scientific results obtained in the course of the study:

1. The concept of «connotation> and the characteristics of this linguistic
phenomenon are defined. It is proved that among all the means of expressing

connotation in the Russian language, connotatively marked vocabulary is of great
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linguodidactic importance for teaching Russian as a foreign language at the
advanced stage [Zang Le, 2022].

2. The linguistic means of expressing connotation in Russian language are
described and linguomethodological components of Russian connotatively marked
vocabulary in the aspect of Russian as a foreign language are determined [Fedotova,
Zang Le, 2023, p. 108-111; personal contribution of the applicant: selection and
analysis of literature, description of the research results].

3. The features of the linguocognitive approach to teaching Russian as a
foreign language are revealed. The regularities of mastering Russian connotatively
marked vocabulary on the basis of linguocognitive approach are established [Zang
Le, 2023].

4. The selection of principles of teaching Russian language to foreign
students-philologists on the basis of the linguocognitive approach is substantiated.
The essence of the principles realized by the linguocognitive approach is revealed
[Zang Le, Fedotova, 2023, p. 315-318].

The following provisions are presented for the thesis defense:

1. Russian connotatively marked vocabulary is a part of the thesaurus of the
Russian language, which is characterized by evaluative, emotional, expressive and
cultural specificity. Teaching Russian connotatively marked vocabulary helps
foreign students to master not only linguistic knowledge about the target language,
but also extra-linguistic concepts, which contributes to the development of
professional-communicative competence of students-philologists.

2. The linguocognitive approach to teaching Russian connotatively marked
vocabulary is characterized by integrativity and is based on the parallel acquisition
of knowledge about language and knowledge about extra-linguistic reality.

3. The linguocognitive approach to teaching connotatively marked vocabulary
of the Russian language is implemented on the basis of the following principles: the
principle of interrelated communicative, cognitive and sociocultural development of
students, the principle of comprehension of the Russian linguistic picture of the
world, the principle of reliance on systemic links of connotatively marked
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vocabulary of the Russian language, the principle of reliance on emotional-
evaluative communicative situations, the principle of cognitive visualization.

4. The model of teaching connotatively marked vocabulary of the Russian
language, designed on the basis of the linguocognitive approach, is a structural-
system organization of the learning process and includes target, content, subjective,
procedural and resultant components.

5. The use of linguocognitive approach to teaching Russian connotatively
marked vocabulary provides the solution of the following tasks: expansion of
cultural knowledge; familiarization with the rules of word formation of nouns,
adjectives, adverbs and verbs with subjective-evaluative affixes; familiarization with
the meanings of Russian phraseological expressions on the basis of the reading text;
training for primary consolidation of new lexical knowledge; development of
receptive and productive lexical skills of perception and use of connotatively marked
vocabulary in different types of speech activity; further expansion of knowledge and

consolidation of skills; development of critical thinking.
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CHAPTER I. THEORETICAL FOUNDATIONS OF
LINGUOCOGNITIVE APPROACH TO TEACHING RUSSIAN
CONNOTATIVELY MARKED VOCABULARY

1.1 Methodological prerequisites for the development of Russian as a

foreign language teaching methodology

The problem of the relationship between language, thinking and culture is
extremely complex and multidimensional, as it covers many specific issues related
to philosophy, psychology, linguistics, psycholinguistics, cultural studies, etc.

Considering different approaches to this problem, it can be noted that at
different times discussions have been related to such correlates as world, human,
thinking, language and culture, and oriented towards their delimitation.

One of the first linguists who drew attention to the inseparable connection
between language, thinking and culture was the German scientist W. von Humboldt.
His writings reveal the connection <«world — language (intermediate form with the
representation of a given national culture) — personality (man with his thinking)>»
«the sum of all words, language is the world lying between the world of external
phenomena and the inner world of man <...>; the study of language opens for us,
besides its own use, also an analogy between man and the world in general and each
nation expressing itself in language>[Humboldt, 1956, p. 348]. According to the
philosopher, language is an important link between the world and man. This idea
contributed to the development of the doctrine of language as an <dntermediate
world>»

W. von Humboldt also emphasized the close relationship between language
and human thinking, noting that language is a means of existence of man himself:
«man becomes man only through language, in which the creative primal forces of
man, his deepest potentialities operate>[Humboldt, 1984, p. 314]. In addition, W.
von Humboldt argued that language plays a predominant role in the formation of
thinking: «danguage is an organ that forms thought>x «danguage is a prerequisite for
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thinking and in conditions of complete isolation of a person>[lbid. P. 13]. Based on
modern views, it can be argued that W. von Humboldt to some extent exaggerated
the influence of language on the individual, which is due to the insufficient validity
of the position on the conditioning of thinking by language.

As for the correlation between language and culture, W. von Humboldt was
one of the first to reveal the inseparable link between language and national culture.
According to the philosopher, language is a continuous creative activity of any
nation, underlying any other human spiritual activity, its character and structure
express the culture and individuality of speakers. Expressing his idea about the
internal form of language, W. von Humboldt argued that language reflects the
individual worldview of the people, i.e. the culture of the people is expressed in a
special way in language: <different languages are not different designations of this
or that subject, but different visions of it>[Humboldt, 1985, p. 9]. Moreover, W. von
Humboldt considered language as a part of national identity: <¢ogether with our
native language we perceive as if a part of our identity>[Humboldt, 1984, p. 68-69].

It follows from the above that, according to the concept of W. von Humboldt,
language occupies an intermediate position between the external real world and the
internal subjective world of man. Language plays an important role in the formation
of thinking and in the reflection of national culture. It is worth recognizing that W.
von Humboldt's ideas are still relevant: some of them are recognized as classical and
accepted by many scientists, others have become a starting point for further research.

It is impossible not to mention the active supporters of W. von Humboldt in
Russia — A. A. Potebnya and I. A. Baudouin de Courtenay, who made attempts to
overcome the inaccuracies in the predecessor's positions and developed their own
concepts.

A. A. Potebnya, giving a different interpretation to many provisions of W. von
Humboldt, criticized his idea of the separation of language and thought. A. Potebnya
considered the question of the origin of language from a psychological point of view,
believing that <¢he field of language is far from coinciding with the field of thought>>
[Potebnya, 1989, p. 51]. The linguist sought to reveal the relationship between
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thinking and language through subject-object relations, considering language as an
intertwining of objectivity and subjectivity: <«danguage — in relation to the cognizing
person is something objective, in relation to the cognizable world — subjective>>[Ibid.
P. 42].

In A. A. Potebnya's works, the doctrine of the word occupies a special place.
Developing the concept of <«internal form of language>> proposed by W. von
Humboldt, A. A. Potebnya sought to reveal the relationship between thought and
language. To define the role of language in cognition, as a result of which he
introduced a narrower and more specific concept of «the internal form of the word>
In early works, the linguist considered the internal form of the word as a relation of
the content of thought to consciousness, described the mechanism of mental
operations in the formation of the meaning of the word. But the essence of this
concept changed with the development of language theory, so in later works A. A.
Potebnya substantiated the distinction between the meaning of a word (denotate) and
its sense. Thus, in Russian linguistics for the first time the question of the correlation
between the form and meaning of a word was raised.

In addition to the categories of language and thinking, for A. A. Potebnis such
categories as <people>and <peoplehood>are of paramount importance. The linguist
developed W. von Humboldt's ideas about the influence of language on people’s
consciousness, emphasizing the nonidentity of language and people's spirit [1bid. P.
52]. When explaining the concept of <people>; A. A. Potebnya proceeded from the
correlation of collective and individual psychology. According to the researcher, the
people are the creator of language, language is the generation of <people's spirit>;
which determines the «nationality>3 i.e. the national specificity of the people [lbid.
P. 5].

Based on the theoretical conclusions of W. von Humboldt, A. A. Potebnya
clearly defined the positions of the triad and considered the interaction of language
and thinking in the psychological aspect. This was the impetus for further

interdisciplinary studies of language and speech.
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I. A. Baudouin de Courtenay proposed a new approach to the study of the
essential characteristics of language. The linguist did not confine himself within the
framework of linguistics, but noted the special dual nature of language as a physical
and mental phenomenon. According to I. A. Baudouin de Courtenay, <«the essence
of human language is exclusively mental. The existence and development of
language is conditioned by purely mental laws. There is not and cannot be in human
speech any phenomenon that would not be at the same time psychical>>[Baudouin
de Courtenay, 1963, T.1, p. 348]. Thus, the linguist substantiated the psychic essence
of language. As I. A. Baudouin de Courtenay believed, human language interacts
with thinking in a special way: «inguistic knowledge, i.e. perception and cognition
of the world in linguistic forms, tends to be ordered according to known mental
types>>[Baudouin de Courtenay, 1963, T. 2, p. 98]. Here the linguist formulated the
position that linguistic consciousness is based on the knowledge of language. This
conclusion later became a reference point for the development of modern cognitive
studies. In addition, I. A. Baudouin de Courtenay considered language in close
connection with the spiritual world of the people: <since language is possible only
in human society, then, in addition to the mental side, we must note in it always the
social side>[Ibid. P.131]. Thus, a social aspect is added to the understanding of
language as an individual phenomenon.

Later on, linguists' discussions on the relationship between language, thinking
and culture «came out of the Humboldtian overcoat>> These discussions were
conducted within the framework of «danguage — thinking — world>; where the
determining role was given to language. In particular, the American linguist and
ethnographer E. Sapir came to the conclusion about the influence of language on the
perceptions and behavior of an individual. This idea was taken up by his follower B.
L. Whorf and formed the basis of the hypothesis of linguistic relativity developed in
the 1930s.

According to E. Sapir, 1) the real world is largely unconsciously built on the
basis of the language attitudes of a given group; 2) thought can be cast into existing
language forms and is directly related to the worldview; 3) language is a system of



19

symbols, a way of expressing all conceivable varieties of our experience; 4)
language is a way of expressing the social worlds of different social groups; 5) any
stereotype of cultural behavior is tied to some stereotypes, to the system of symbols
and meanings, i.e. to language [Sapir , 1993].

B. L. Whorf somewhat reformulated the main provisions of E. Sapir and put
forward a hypothesis that emphasizes the connection between language and thinking
as follows: <«ave distinguish in the world of phenomena certain categories and types
not at all because they are self-evident, on the contrary, the world appears before us
as a kaleidoscopic flow of impressions, which must be organized by our
consciousness, and this means mainly — by the language system stored in our
consciousness> [Whorf, 1960]. In addition, B. L. Whorf spoke about the close
relationship between language and culture, defining language as a <cultural
phenomenon>>[lbid.]

It follows from the above that, according to the Sapir — Whorf hypothesis,
language is primary, and it influences the cognition and culture of the people. B. L.
Whorf believed that.

. the way of perceiving the real world depends on the languages in which the
recipients think;

« language determines the way of thinking of the people speaking that
language [lbid.]

It should be noted that E. Sapir and B. L. Whorf absolutized the role of
language and its influence on thinking and culture. In this regard, the hypothesis of
linguistic relativity was sharply criticized by a number of scientists (V. A.
Zvegintsev, B. A. Serebrennikov, etc.) who believe that language derives from
reality and from human consciousness. But it cannot be denied that the advancement
of this hypothesis contributed to the rapid development of linguistics, which drew
attention to the role of language in cognition and formation of the world picture, and
this determines people's attitude to language as not only a tool for cognition of the
surrounding world, but also as a way of cognition, for which speech mechanisms are

used.
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The problem of correlation of language, thinking and culture was also
considered in the works of psycholinguists: L. S. Vygotsky, A. N. Leontiev, A. A.
Leontiev and their followers, who developed ideas about the functions of language
from materialistic positions. Based on the analysis and generalization of factual
material, psychologists conducted research on the relationship between thinking and
speech in the triad <«world (reality) — thinking — speech (language)>; proving the
independence of thinking from language.

L. S. Vygotsky developed the theory of speech, considered the process of
speech generation as materialization and objectification of thought in words,
believing that speech activity is a <«unity of communication and generalization>»with
the identification of the correlation between thinking and reality in the psychological
direction: <«¢he highest inherent forms of psychological communication are possible
only due to the fact that a person with the help of thinking generalizes reality>
[Vygotsky, 1956, p. 50-51]. Based on this understanding, L. S. Vygotsky reduced
the problem of the correlation between thinking and speech to the question of the
relation between thought and word, considering verbal meaning as the unity of
thinking and speech. The psychologist distinguished between inner speech and outer
speech, believing that <outer speech is the process of transforming thoughts into
words <...>. Internal speech is the opposite process, coming from outside to inside,
the process of vaporization of speech into thought>> [Vygotsky, 1934, p. 315].
According to L. S. Vygotsky, inner speech is <speech for itself>3 which, being a
necessary means for thinking, participates in both communicative and cognitive
processes [Ibid]. By pointing out the main functions and characteristics of inner
speech, L. S. Vygotsky substantiated this concept, which is of crucial importance for
psycholinguistic and linguocognitive research.

In addition, L. S. Vygotsky proposed to consider speech, personality
development and social activity in unity. L. S. Vygotsky assumed that the
personality develops individual consciousness on the basis of relations with other
members of the language collective through social activity. This means that human
consciousness has socio-historical origins. The historical approach also emphasizes
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the importance of linguistic (language) action and combines it with the concept of
interiorization [Verani, 2010, p. 8]. L. S. Vygotsky was convinced that personality
develops in interaction with the environment and culture. L. S. Vygotsky's theory of
personality development in its close connection with the development of linguistic
ability as the basis of conscious activity and the influence of socio-historical aspects
had a great influence on further studies of personality.

Based on the position of L. S. Vygotsky, A. N. Leontiev developed the theory
of activity and developed the provisions on the relationship between consciousness,
thinking and language. According to A. N. Leontiev, <activity is a unit of life,
mediated by mental reflection, the real function of which consists in the fact that it
orients the subject in the subject world>> [Leontiev, 1975, p. 38]. In other words,
activity is a process of interaction of the subject with material objects and with the
world as a whole. Thinking is a specific human activity that meets the cognitive
motive [Leontiev, 2000, p. 341].

A. N. Leontiev's theory gives an important place to the question of the nature
and structure of speech activity. A. N. Leontiev expands the idea of the relationship
between thinking and language, starting from the correlation between consciousness
and meaning. According to the researcher, consciousness is the subject's reflection
of reality, and meanings are the most important forms of human consciousness [Ibid.
P. 46]. A. N. Leontiev argues that, although the carrier of meanings is language, but
language is not the demiurge of meanings: «meanings refract the world in human
consciousness <...>. Meanings represent the transformed and coiled in the matter of
language the ideal form of existence of the subject world, its properties, connections
and relations, revealed by the cumulative social practice>>[lbid. P. 68]. Language,
which people produce in the process of labor activity, serves not only as a means of
communication, but also as a carrier of socially developed meanings fixed in it.
Therefore, people's thinking, as well as their perception, as well as the language
produced by them, has a socio-historical nature.

A. N. Leontiev proposed to distinguish between two forms of activity:

external and internal. External activity is regarded as material, and internal activity
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Is regarded as the operation of images and representations of objects. Internal
activity has the same structure as external activity, the difference being only in the
form of representation. Internal activity comes from external practical activity
through the process of interiorization [Leontiev, 1975, p. 47-48]. Proposed by A. N.
Leontiev's theory of activity began to be used to study different mental processes
and phenomena.

The follower of L. S. Vygotsky's and A. N. Leontiev's ideas was A. A.
Leontiev, who developed the foundations of the theory of speech activity. The
psycholinguist argued that in essence speech activity is the main type of sign activity,
logically and genetically preceding its other types [Leontiev, 1974, p.24]. Speech
activity has two variants of realization: speech communication and internal speech-
thought functioning. A. A. Leontiev also proves that the development of intelligence
Is impossible without speech activity, as it directly affects human cognitive abilities,
thinking and creative self-expression.

Thus, psycholinguists focused on explaining the independence of thinking
from language, revealed the specificity of the reflection of reality in the
consciousness of an individual and the ways of expressing representations of the
world in language.

At present, the problem of correlation between language, culture and thinking
IS put at the head of such sciences as cognitive linguistics and linguoculturology.
Both directions investigate the dyad <human - language>y i.e. within the
anthropocentric paradigm — man in language and language in man.

The works of bright representatives of cognitive linguistics (E. S. Kubryakova,
Y. S. Stepanov, I. A. Sternin, Y. D. Apresyan, etc.) are devoted to the study of
language in its relationship with human cognitive processes. Cognitivists focus on
the relationship between language and consciousness, considering the concept as a
key concept, which is understood as <units of the conceptosphere, i.e.
consciousness>»[Popova, Sternin, 2007, p. 25]. In addition, recognizing the cultural
belonging of concepts, cognitivists offer the classification of concepts according to
their belonging to certain groups of carriers [Ibid. P. 85]. Language acts <as a means
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of access to thinking, mental, intellectual and interiorized in the head (brain) of a
person's activity>[Kubryakova, 2009, p.16]. Such a research perspective expands
the study of the essence of language in relation to the mechanisms and ways of
cognition of reality, and also expands the horizons of modern linguistics.

Proponents of linguoculturology pay attention to the study of the relationship
and interaction between culture and language in its functioning. Such scientists as
V. A. Maslova (2001), V. V. Vorobyev (2006) and others consider the importance
of language for culture in the following aspects: language is a reflection of culture
and language functioning, language is a tool for assimilating culture; language is a
carrier of culture. A number of researchers (Y. S. Stepanov, 2001; V. I. Karasik,
2001; V. V. Krasnykh, 2002; V. A.Maslova, 2001) define a concept as a basic unit
of culture, which has figurative, conceptual and value components. From our point
of view, not only for linguoculturology, but also for cognitive linguistics, conceptual
studies and corresponding research objects (i.e. concept) are necessary. It follows
that the scope of research of cognitive linguistics is broader than linguocultural
linguistics, and thus the objects of research of linguocultural linguistics can be
included in the sphere of interest of cognitive linguistics.

So, considering the evolution of scientific views on the complex relationship
between language, thinking and culture, it seems that language, thinking and culture
are interrelated components of a single whole, none of them exists and functions
without the others, they are connected with the real world and simultaneously shape
it. It is difficult to disagree with the initial position that being is primary and
consciousness is secondary, i.e. external conditions of the real world condition the
characteristics that shape the way of thinking, including national mentality. The
image of the world and national characteristics are reflected in the language of the
speakers.

One of the aspects of the reflection of the relationship between language,
thinking, and culture is the linguistic picture of the world.

The emergence of the concept of «inguistic picture of the world>>is associated
with the development of the anthropocentric paradigm, which focuses not on the
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objects of cognition, but on the subject, in other words, the proponents of this
direction are interested in the problem of «man in language and language in man>
[Dzyuba, 2018, p. 11]. Based on the ideas of W. von Humboldt and the Sapir -Whorf
hypothesis, the German scientist Leo Weisgerber introduced the concept of
«inguistic picture of the world>>into the category of scientific terms.

Modern researchers, studying the world picture and its relationship with the
linguistic world picture, use different approaches. Some (e.g., Y. D. Apresyan)
distinguish two varieties of the world picture: naive world picture and scientific
world picture, which differ in the way of cognizing reality. The naive picture of the
world is comparable to the linguistic picture of the world, which is formed from the
ordinary consciousness of a person by the practical way of cognizing the world in
the process of everyday life. The scientific picture of the world is based on scientific
knowledge, carried out with the help of special theoretical methods of studying
reality or its separate objects [Efremov, 2016, p. 292-293]. This approach
substantiates the connection of the naive picture of the world with the meaning of
the word. In other words, the naive picture of the world is extracted from the analysis
of the meanings of words of different languages and reflected in the language by a
set of ideas about the world [Apresyan, 1995, p. 69].

Within the framework of this approach, O. A. Kornilov defines the scientific
picture of the world as <«the totality of scientific knowledge about the world,
developed by all private sciences at a given stage of development of human society>
[Kornilov, 2003, p. 5]. This allows us to assert that the scientific picture of the world
is included in the structure of the objective world. At the same time, the author
believes that the linguistic picture of the world and the scientific picture of the world
partially coincide, but are not in the relationship <part — whole>: In addition, relying
on the theoretical provisions of Y. D. Apresyan, O. A. Kornilov divides the linguistic
picture of the world and the scientific picture of the world. Kornilov divides the
linguistic picture of the world into two subspecies:

1) a picture of the world that describes the objective world and is included in
the scientific picture of the world;
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2) a picture of the world denoting the subjective-mythological world and
created by the human consciousness without any referents in the real world [Ibid. P.
68-75] (Fig. 1).
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objective world / world

Figure. 1.correlation of linguistic and scientific pictures of the world
(according to O. A. Kornilov, 2003)

It follows from the above that this approach develops the ideas of the
American researcher B. Wharf, who deduced the scientific picture of the world from
the linguistic one. However, this point of view is not quite logical: the objective
world includes not only the material world, but also the subjective world and exists
only in unity with it. At the same time, one cannot ignore the fact that the study of
lexical meanings for the reconstruction of the naive picture of the world is valuable
in itself, since it lays the foundation for the disclosure of universal and national
characteristics of language.

There is another position in relation to the study of the world picture. Such
scientists as V. |. Postovalova, B. A. Serebrennikov, A. A. Ufimtseva, E. S.
Kubryakova, V. N. Telia, etc., based on the position on the primacy of being and the
secondary nature of consciousness, distinguish thinking and language as two
independent phenomena, contrasting two pictures of the world - conceptual and
linguistic. This approach identifies the notions of <«world picture>»and <«conceptual
world picture> The world picture as an original global image of the world acts as a

basic element of the human worldview in the minds of its carriers [Postovalova,
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1988, p. 21]. The conceptual picture of the world is <«¢he subject's construction of the
image of the world>>[Ibid. P. 31]. being the result of the whole spiritual activity of a
person. The linguistic picture of the world is understood as <«dnformation related to
the formation of concepts themselves by manipulating in this process linguistic
meanings and their associative fields, which enriches the linguistic forms and
content of the conceptual system>[Telia, 1988, p. 177]. It follows that the linguistic
picture of the world is a part of the conceptual picture of the world, which has a
<binding>>to the language, and the scale of action of the conceptual picture of the

world is wider and richer than the linguistic one (Fig. 2).
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Figure. 2. Correlation of linguistic and conceptual pictures of the world
(according to B. A. Serebrennikov)

Representatives of cognitive linguistics (Z. D. Popova, I. A. Sternin, etc.) hold
similar views, but, in our opinion, their explanations are more reasonable. Based on
the nature of human cognition, cognitivists divide the world picture into two types:
direct world picture and mediated world picture. Scientists believe that the direct
picture of the world is formed as a result of direct cognition of the world by
consciousness and abstract thinking, so it is called a cognitive picture of the world.
On the one hand, this type is characterized by a set of conceptosphere and
stereotypes of consciousness, which influence the perception of the world, the
classification of reality and the ordering of the sensual and rational experience of the

individual; and on the other hand, it represents the national culture, including the
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national cognitive picture of the world [Popova, Sternin, 2007, p. 36—-38]. At the
same time, the mediated picture of the world is understood as the result of fixing the
conceptosphere by secondary sign systems, which includes linguistic and artistic
pictures of the world. According to cognitivists, the linguistic picture of the world is
<a set of people's ideas about reality at a certain stage of people's development fixed
in language units>; which does not convey a complete picture of the world in the
national consciousness [Ibid. P. 38-40]. Thus, the cognitive picture of the world is
broader than the linguistic one, they are related as the content of consciousness and
the means of access of the researcher to this content.

From the above we can conclude that the picture of the world / conceptual
picture of the world / cognitive picture of the world are formed in the process of
interaction between the objective world and human thinking. People perceive reality
and build in their consciousness an image of the world / model of the world. In this
regard, the conceptual / cognitive picture of the world is partly different from the
objective description of objects and phenomena, refracted, becoming a special form
of the world.

As for the concept of «inguistic picture of the world>x there are different
definitions of it in linguistics, each of them emphasizing certain aspects of the
denoted concept. Let us try to briefly present the main theoretical provisions
essential for the application of the concept under consideration in the methodology
of teaching a foreign language, in our case Russian as a foreign language:

1. The linguistic picture of the world has an objective character. Although the
naive picture of the world differs from the scientific one, but the conditions of human
life, the surrounding material world determine the consciousness and behavior of the
individual, which is reflected in the national linguistic picture of the world. The
linguistic picture of the world is «¢he totality of human perceptions and knowledge
about the world, integrated into a certain whole and helping a person in his further
orientation in the perception and cognition of the world>[Kubryakova, 1988, p. 169].

Thus, the objective world is fixed in the linguistic picture of the world.
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2. The linguistic picture of the world has a subjective character. It is
considered as a part of the (conceptual) picture of the world, i.e. it is a <subjective
image of objective reality>> [Postovalova, 1988, p. 21-32], which contains the
features of the human way of worldview. In this sense, a person can look at the world
either through the prism of individual experience, or through the prism of social
experience, or through the prism of universal experience. «d_anguage reflects reality
not directly, but through two zigzags: from the real world to thinking and from
thinking to language>[Ter-Minasova, 2000, p. 40]. This means that the image of the
world fixed in language is a kind of link between objective reality and its reflection
in human consciousness.

3. The linguistic picture of the world reflects the conceptospheres and
stereotypes of collective consciousness, more precisely, the way of thinking of a
certain collective consciousness, which influence the perception of the real world,
classification of world fragments, systematization of knowledge by the speakers of
a particular language: <each natural language reflects a certain way of perception
and organization (conceptualization) of the world>[Apresyan, 1995, p. 39].

4. The linguistic picture of the world is ethnospecific, reflecting a special
image of the world, which is peculiar to a given language, culturally significant for
it. According to V. A. Maslova, <the linguistic picture of the world is nothing more
than a metaphor, because in reality the specific features of the national language,
<...> create only a specific coloring of this world, <...> which is generated by the
specifics of activity, lifestyle and national culture of the people>»[Maslova, 2001, p.
50].

5. The linguistic picture of the world acts as a means of human cognition of
the new reality, and an individual perceives the world mainly through the linguistic
picture of the world of his/her native language. But each language creates its own
picture depicting reality somewhat differently than it is represented in other
languages [Ushakova, 2000].

Based on the above, it can be argued that teaching a foreign language, in our
case teaching Russian as a foreign language to Chinese students, is not only a process
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of transferring knowledge and forming skills and abilities of the Russian language,
but also a process of forming in the minds of Chinese students a linguistic picture of
the world of the Russian language, which reflects the Russian culture and way of
thinking of native speakers of the Russian people, and differs from the linguistic
picture of the world of the native language. In this process, the conceptual picture of
the world of the native language, being the basis for fixing knowledge about the
world, is transformed and expanded as the foreign language is mastered. We believe
that the formation of a different linguistic picture of the world in students consists
not in the development of a new consciousness, adequate to the native speaker of the
target language, but in the <assimilation of peculiar linguospecific concepts from the
field of foreign language culture, absent in the conceptosphere of the native
linguoculture, <...> semantic identification, comparison of similar concepts from the
native and the foreign language under study, enriching them with new meanings and
lexical modifications>»[Smirnov, 2012, p. 106].

Thus, the formation of the linguistic picture of the world of the Russian
language in the minds of Chinese students, based on the interrelation of language,
thinking and culture, should be considered as one of the conditions for effective
teaching of the Russian language and a methodological prerequisite for the
development of an effective teaching methodology. It is important that the
characteristics of the linguistic picture of the world of the native and Russian
languages are taken into account in this process. On the one hand, it is necessary to
teach the Chinese learner to see the objective world from different points of view,
including from the angle of the linguistic picture of the world of the Russian
language, to discover new ways of perceiving the world, which are used by speakers
of another language. On the other hand, there is a need to teach to refer to the Russian
language as a verbalized system of knowledge about the world, to understand the
uniqueness of foreign culture and the richness of the historical experience of native
speakers, to analyze the national-cultural and social background in which the

Russian language functions.
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1.2 Linguomethodological content of the concepts of connotation and

connotatively marked vocabulary in teaching Russian as a foreign language?

The issues related to the teaching of connotative language units attract special
attention of both Russian scientists and Chinese researchers. This fact makes it
necessary to theoretically consider the concepts of <connotation>>and <«connotative
lexicon>

Currently, there is no unified interpretation of the concept of «connotation>in
scientific literature. As an ambiguous phenomenon, connotation is studied in
different branches of knowledge: semasiology, lexicography, stylistics, culturology,
pedagogy.

From the point of view of semasiology, connotation is a part of the lexical
meaning of a word, but it is interpreted by scientists in different ways. Thus,
connotation is understood as an emotive component of semantics [Srebryanskaya,
2008, p. 282-284], i.e. connotation is inherent primarily in emotionality. According
to this position, the lexical semantics of a word consists of logical-object, emotional
and functional-stylistic components; emotive connotation accompanies logical-
object nomination, conveying the speaker's emotional attitude to the object of the
name as a whole or to its individual features [Shakhovsky, 1994, p. 21].

In the communicative aspect, connotation is considered as a semantic macro-
component, which is closely related to the specifics of the communicative situation,
participants and the act of communication, as well as to a certain attitude of
interlocutors to the topic. In this regard, I. A. Sternin argues that connotation plays
an important role in the communicative act, as it determines the choice of words, the
evaluation of the situation, and the realization of linguistic means in the
corresponding structures [Sternin, 1979, p. 68-70].

Investigating the interaction of emotionality and rationality in the lexicon, V.

! Materials of the article [Fedotova, Zang Le, 2023] were used.
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I. Goverdovsky came to the conclusion that connotation is an emotional component
opposed to the rational content (denotation) in the service morpheme [Goverdovsky,
1985, p. 71]. The author emphasized that the understanding of connotation has
significantly expanded: going beyond the expressive-evaluative-stylistic framework,
connotation has captured socio-political, moral-ethical, ethnographic and cultural
concepts reflected in the language.

Lexicographers define connotation as a part of word pragmatics. According
to Y. D. Apresyan, pragmatics is an assessment of reality, message content and
addressee by the speaker, and connotation is <an assessment of the object of reality,
designated by the word>; which is not included in the lexical meaning of the word.
Pragmatic information about a word should be recorded in a special part of the
dictionary entry [Apresyan, 1995, p.157-163].

E. A. Goncharova considers connotation as a stylistic phenomenon.
According to the author, connotation gives language units additional
communicative-pragmatic potential. When realizing the connotative meaning of a
lexical unit, the speaker can choose the necessary words in accordance with the
communicative-pragmatic purpose, which contributes to successful communication
and adequate realization of the utterance intention [Goncharova, 2012, p. 91].

Proponents of the cultural approach argue that connotation is culturally related,
and two approaches to the study of connotation are distinguished: country studies
and linguocultural studies.

Representatives of the country studies approach argue that the content of
connotation consists of nationally specific components in the meaning of a word.
Connotation is expressed in the totality of emotional-aesthetic and emotional-ethical
associations of linguistic units and includes additional lexical semantics, which is
ethno-cultural, or reflects national peculiarities of linguistic expressions
[Vereshchagin, Kostomarov, 1990, p.107].

Chinese scholars also study the problem of connotation in the linguo-country
studies direction. Thus, Wu Guohua considers connotation as additional information
to the semantics of a word [Wu Guohua, 1995, p.77]. Sun Gojun, agreeing with the
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opinion that <connotation is a concomitant meaning>; suggested that the
comparative study of connotations of the same referent in Russian and Chinese
languages has high practical significance and great importance for teaching Russian
as a foreign language [Sun Gojun, 2004, p. 151-159]. In the last decade, Chinese
linguistics has published hundreds of papers on the comparison of cultural
connotations between Chinese and Russian [Bao Jiazhui, 2020; Xue Wenbo, 2017;
Li Jia, 2021; Dong Yanlei, 2020; Liu Fangbing, 2020].

V. N. Telia, a prominent representative of the linguocultural approach,
believes that connotation is the result of secondary nomination, which is formed on
the basis of associative and figurative reinterpretation of meanings, i.e. with the help
of comparisons and metaphors that reflect the nationally specific way of thinking
characteristic of native speakers of a given language. On this basis, V. N. Telia
includes in the content of connotation the emotive and evaluative, stylistic
components and the motivational basis of secondary nomination [Telia, 1986, p. 15—
20]. In addition, V. N. Telia and O. E. Oparina proposed the term "cultural
connotation™, which is understood as «dnterpretation of the denotative or figuratively
motivated aspects of the meaning of a language sign in the categories of culture>
[Telia, Oparina, 2011, p. 145].

The problem of teaching connotative vocabulary of the Russian language has
been considered in the works of such scholars as E. M. Vereshchagin, V. G.
Kostomarov, V. I. Goverdovsky, Z. D. Battalova (2020), I. Y. Lidina and A. A.
Fedoseev (2021), Li Yuejiao (2018), A. H. Urudzheva (2018), E. V. Ustinova (2022),
etc., but the object of teaching connotative units is limited mainly to their cultural
component.

From the point of view of linguocountry studies in teaching Russian as a
foreign language, connotative lexicon, phraseology and aphoristics are considered a
valuable source of country studies knowledge [Vereshchagin, Kostomarov, 1990,
P.81]. From this point of view, E. M. Vereshchagin and V. G. Kostomarov propose
to semanticize complex semantic elements of connotative linguistic units with the
help of artistic and journalistic texts [Ibid. P.105-107].



33

V. I. Goverdovsky believes that connotative affixes are extremely important
for the practical course of Russian as a foreign language at the advanced stage of
learning. According to the scientist, this is explained by the fact that connotative
affixes reflect the emotional and rational attitude of a person to the world, which
includes many extralinguistic factors. Teaching connotative language units
contributes to the understanding of social, moral and cultural concepts of native
speakers [Goverdovsky, 1985, p. 71-79].

So, the analysis of various definitions of connotation allows us to conclude
that this concept has the following characteristics:

1. Connotation is part of the semantics of a linguistic unit, although some
researchers distinguish it from "part of language” in terms of pragmatics and stylistic
function of language. Based on the systematic approach, we share Wu Guohua's
view that all semantic lobes (both conceptual and non-conceptual) are usually
distinguished by means of association. Connotation is a part of non-conceptual
semantic lobes conditioned by linguistic and extra-linguistic factors [Wu Guohua,
1995, p. 77].

2. Connotation has a subjective-evaluative character. Many researchers
[Sternin, 1979, p. 73; Kropotova, 2010, p. 42—-44; Nikitina, 2017, p. 9-10; Kislitsyna,
2021, p. 236-245, etc.] recognize that connotation includes emotional and evaluative
components reflecting a person's subjective attitude to reality. Taking into account
the close relationship between these components, a number of scholars identify the
connotation of an utterance with subjective evaluation [Sheydaeva, 1998]. Table 1
shows the vocabulary labels of the emotional component of meaning and the

evaluative connotations contained in them.

Table 1. Evaluative and emotional connotations

Evaluative connotations Emotional connotations
Appreciative evaluation endearment
sympathy
joking, etc.
irony
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disparagement
contempt.
pejorative, etc.

Disapproval assessment

It is important to note that expressive connotations, i.e. expressive
connotations, are always found when conveying emotions and evaluations. It
follows that with emotional and evaluative connotations the expressive component
of meaning, which expresses the intensification or increase in the degree of a feature,
is also closely connected [Sternin, 1979, p.75, p.84].

The specificity of functional styles is reflected with the help of stylistic labels
(Table 2). In this case, connotations help the speaker to choose the word necessary
to achieve the communicative goal from synonymous lexical units that have
common subject meanings but different pragmatic components [Goncharova, 2012,
p. 91].

Table 2. Functional styles and stylistic connotations

Functional styles

Stylistic connotations

Book Styles:
official-business, scientific,
journalistic

book.

sublime.

archean.

poetic.

official, etc.

Conversational style

colloquial.

familiar.

vernacular.

swearing.

rude, roughly vernacular.

vulgar. etc.

3. Connotations have a national-cultural character. Connotation as a part of
semantics is primarily conditioned by extra-linguistic factors (cultural and historical
information, emotional or value attitudes of the speaker, etc.) and reflects the picture
of the world characteristic of a given language, as well as the way of thinking

inherent in the speakers of a given language.
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Thus, connotation, acting as a secondary part of semantics, complements the
subject and conceptual meanings of linguistic units and determines the place of units
in the language. In terms of content, connotation includes emotional, evaluative,
expressive, stylistic components that have national and cultural specificity.

As for the linguistic means of expressing connotation, there is also no
consensus in scientific circles.

C. G. Sheydaeva [Sheydaeva, 1998] and V. I. Goverdovsky [Goverdovsky,
1985, p. 71-79] believe that connotation is embodied in service morphemes (in
subjective-evaluative affixes).

In the aspect of stylistics, characterizing the pragmatic function of speech, the
usual and contextual connotations are distinguished [Telia, 1990, p. 337
Goncharova, 2012, p. 94]. The usual type is a connotation permanently fixed in the
language system, formalized by suffixes of subjective evaluation, sound imitations,
alliteration, expressively colored words and phraseological expressions. Contextual
(according to V. N. Telia, occasional) connotations occupy an unstable position in
the meanings of an utterance and are found only in certain contexts. The forms of
expression of connotations depend on the specificity of units, rules of combination
and text organization.

From the position of pragmatics, it is assumed that connotations are embodied
in figurative meanings, metaphors and comparisons, derivative words,
phraseological units, certain types of syntactic constructions, semantic areas of
action of some units relative to others [Apresyan, 1995, p.164-167].

Within the framework of the structural approach, Wu Guohua distinguishes
between style connotation, expressed by linguistic means, and cultural connotation,
based on cultural and historical associations, which finds its expression in nominal
words and proper names denoting animals, birds, plants, flowers, numbers, folklore
images, anthroponyms, toponyms and theonyms [Wu Guohua, 1995, p.111].

Z. D. Battalova divides the lexicon with connotative components into three
groups depending on its meaning: 1) lexicon with emotional-expressive connotation

(nouns, adjectives and verbs formed with prefixes and suffixes), 2) lexicon with
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symbolic connotation (words-images that have become symbols in Russian culture),
3) lexis with figurative-metaphorical connotation (words capable of evoking in
human consciousness sensual images, visual, auditory, motor-motor and other
representations of the denoted object, phenomenon, concept [Battalova, 2020, p. 66].

Summarizing the above, we believe that connotation is heterogeneous, it can
manifest itself at all levels of language: phonetic, morphological, grammatical,
syntactic and textual. We cannot but agree with the opinion of V. N. Telia's opinion
that connotation has a usual and occasional character. In particular, connotation of
the usual type is fixed in the affixes of subjective evaluation of denominative parts
of speech, figurative meanings of words (formed on the basis of figurative
associations), phraseologisms, proverbs, sayings, words whose meanings are
essentially connotative (plain, rude, vulgar, etc.), as well as in some types of
syntactic constructions.

1. Words with subjective evaluation affixes are nouns, adjectives, adverbs and
verbs that have subjective evaluation prefixes and suffixes.

Based on the scientific literature, we have compiled a linguistic and
methodological classification of affixes of subjective evaluation in different parts of
speech depending on the dimensional evaluation of diminutiveness and
magnification [Vinogradov, 1986; Sheydaeva, 1998] (Table 3).

Table 3. Connotations of affixes of subjective evaluation in different parts

of speech

Affixes Connotations Examples
Noun suffixes
-0k, -yok, -ek, -ik, -chik; | Diminutive-lasciviousness | snezhok. oreshek.
-ochek, -yochek; (shades  of  sympathy, | klyuchik; chayechek;
-k(0), -k(a); -ts(e), - | humility, politeness, irony, | molochko.  zerkaltse.
ts(0), -ts(a); etc.). paltetso. voditsa;
-ets(0), -its(e), -its(a);
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-yshk(o), -echk(o); - peryshko. knizhechka.
echk(a), -ochk(a), - nochenka. berezonka
ichk(a);

-enk(a), -onk(a); -

yonochk(a), -

onochk(a);

-ishk(o); -yonk(a), - | Contemptuous and belittling | imenishko. loshadenka.
onk(a); devchonka. goloveshka

-ushk(a), -yoshk(a), -
oshk(a); -ishk(a)

-ishch(e) magnification umishche
Adjective prefixes
pre-. raz-. nai- Reinforcement of qualitative | preveselyy.

attributes

razlyubeznyy.

naibolshiy.

Adjective suffixes

-ovat-. -evat-; Diminutive/lascivious/inco | zheltovatyy
mplete, lack of quality
-enk, -onk; Quality reinforcement prostenkiy

-yoshenk-, -yohonk-;

Amplification-amplification

Glupekhonkiy

-ushch-. -yushch-;- zlyushchiy
yashch-; -enn- strashennyy
Adverbial suffixes

-onk-, -enk- Amplification khoroshenko

-onechk-, -enechk-

Lasciviousness

tikhonechko

-okhonk. -ekhonk- Emphasis tikhokhonko

-eshenk- Amplifying and affectionate | blizeshenko
meaning (in folklore)

Verb prefixes

raz(s)- Intensity of action razdobret
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raz(s)-...sya Duration and intensity of | raskrichatsyat
action

pere- Exceeding the norm peresidet

na- The satiety caused by the | nakupit
action

na- ...-sya Satisfaction and satiety nagovoritsya

zZa- ...-Sya Full immersion of the | zalyubovatsya
subject in the | zazhitsya
action/extreme degree of
action

Vy- ...-sya Exhaustion of action vyspatsya

1Z(S)- ...-sya Exhaustion of the action or | izbegatsya
negative attitude of the
speaker

ob- Excessiveness of the action | obkormit
that caused the harm

pro- Action over a long period of | prosidet
time

po- A minor or incomplete | poobtesat
measure of action (a touch
of endearment is possible)

po-...-iva-/-yva Weakness and | pobalivat
repetitiveness of the action.

pod- Weakness of action podustat

pri- An incomplete,  weak | priustat

measure of action.

2. Transferable meanings of words formed on the basis of figurative

associations.
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According to a number of scholars, connotation is associative-motivated by
nature, i.e. it is formed on the basis of comparing the features of the denoting object
with reality by similarity or relatedness through the prism of culture [Telia, 1986;
Wu Guohua, 1995]. This mechanism of connotation formation is most often
observed in the figurative meanings of figurative nominations of animals, plants,
household objects, etc. For example, in the figurative meaning oak = stupid and
stupid person; pig = sloppy , dishonest, unprincipled and dishonest person; eagle =
brave and courageous person, etc. Connotations of this type are sometimes
manifested in metaphors and comparisons, for example, to behave like a pig (pig-
like); a pugnacious rooster; hungry like a wolf, etc. However, due to the pronounced
negative attitude of the speaker to the object/person, such connotations are most
often used in everyday speech and are of a plain language character.

3. Words whose meanings are initially connotative, i.e. the words themselves
contain assessment and attitude to the objects they denote. These words have a strong
expressive coloring and belong to the swear words, so they belong to rough common
speech or vulgar speech. For example, "mymra™ = an unattractive, sullen woman;
"zhadyuga " = a worthless person; "obormot"” = a selfish person, etc.

4. Phraseologisms, proverbs, sayings.

The connotativity of linguistic units of this type is indicated in the definitions
proposed by many scientists. A. V. Kunin calls phraseological units <stable
combinations of lexemes in which the meaning is partially or completely
reinterpreted>>[Kunin, 1970, p. 160]. According to V. M. Mokienko, <a phraseology
iIs a combination of words that has relative stability, expressiveness, integral
meaning and is reproduced in a ready-made form>>[Mokienko, 2005, p. 4]. Most
researchers recognize that phraseological phrases arise on the basis of figurative
meanings of the constituent components, where figurative meaning is the main one.

5. Certain types of syntactic constructions, for example, X is X [Apresyan,
1995, p. 166-168].

Connotations of the occasional type, as a rule, are manifested in sound

imitations, author's metaphors and comparisons, expressions and sentences to create
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the effect of subtext. In this case, connotations are personal rather than general
linguistic in nature, which is most characteristic of fiction.

Modern studies of connotation consider this concept as a multidimensional
linguistic phenomenon. Finding out the linguistic means of expressing connotation
contributes to the clarification of the object of study. Among all the means of
expressing connotation the main place is occupied by connotative vocabulary, which
acts as an important tool of human communication and has a deep national
significance. In the perspective of linguodidactics, the selection of linguistic means
of connotation expression should be carried out within the framework of the literary
Russian language.

Summarizing the above-mentioned, it is worth noting that in the aspect of
teaching Russian as a foreign language, connotative lexicon is a vocabulary
composition containing usual connotations (fixed in the semantics of a word), which
includes words with affixes of subjective evaluation, words with cultural
connotation and phraseological phrases.

Thus, linguistic markers imbued with different connotations, which connect
linguistic units with the spiritual values of native speakers, the life of the linguistic
collective, everyday life and the established social order, have a unique ability to
influence the formation of a personality capable of conducting a <dialog of cultures>>
[Zang Le, 2022].
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1.3 Characteristics of the linguocognitive approach to teaching Russian as

a foreign language?®

One of the main methodological categories of language teaching is the
approach to teaching, which determines the choice of strategy and methods of
language teaching [Azimov, Shchukin, 2009, P. 200]. In modern methodology there
are various approaches to teaching foreign languages, including Russian as a foreign
language.

In order to determine the most effective approach to teaching Russian
connotatively marked vocabulary, it is necessary to consider some directions:
communicative, activity, cultural and cognitive.

Based on the results of research on speech activity in psycholinguistics,
psychological theory of activity and psychology of communication, the
communicative methodology of teaching foreign languages is being developed. The
essence of the communicative approach is that the object of learning is
communicative activity, and «he learning process is a model of the communication
process> [Passov, 1989, p. 4]. The communicative approach is focused on the
formation of foreign-language communicative competence, which is carried out
with the help of a three-stage model of mastering speech material — from the
formation of language skills to their improvement and development of speech skills
[Ibid]. This approach is most often used when teaching certain types of speech
activity with the help of such teaching tools as role-playing, problem situations, etc.
The most common methods of teaching are the role-playing, problem situations, etc.

The activity approach (personality-activity approach, personality-oriented
approach) was developed by representatives of the Russian psychological school.
The foundations of this approach were laid by A. N. Leontiev, S. L. Rubinstein and
others, who considered personality as a subject of activity, formed in interaction with
other people [Zimnyaya, 1985, p. 53]. The essence of this approach is that the

2 Materials of the article [Zang Le, 2023] were used.
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learning process is considered as an activity, the subjects of which are students, and
the teacher acts as a coordinator. The personal-activity approach to teaching a
foreign language is aimed at activating the learner's internal reserves and optimizing
foreign language speech activity taking into account individual psychological
characteristics, abilities, interests and needs of the learner [Azimov, Shchukin, 2009,
p. 129]. The activity approach is widely used for the development and improvement
of students' personal qualities in thinking or practical activities. Discussion (debates),
role-playing games, brainstorming, cases, project technology, collective forms of
work and other types of interactive learning are used in the learning process.

The cultural approach was developed on the basis of the theory of co-study of
language and culture. There are three main branches in this direction: the
linguocountry studies approach (E. M. Vereshchagin, V. G. Kostomarov, etc.), the
linguocultural approach (V. V. Vorobyev, V. N. Telia, V. A. Maslova, Y. S.
Stepanov, N. D. Arutyunova, etc.) and the intercultural approach (G. V. Elizarova,
I. I. Khaleeva, etc.).

The linguocountry studies approach, on the one hand, ensures the mastery of
a non-native language, and on the other hand, provides foreign learners with
knowledge about the country of the target language. The essence of this approach is
that the attention is focused on the national-cultural semantics of language units
(background knowledge, non-equivalent vocabulary, etc.) [Vereshchagin, 1990, p.
8]. In this regard, the linguocountry studies approach is aimed at developing the
ability to analyze linguistic phenomena taking into account their country-specificity,
which, according to some methodologists, does not automatically lead to
comprehension of another culture and mutual understanding between communicants
[Berdichevsky et al. 2011, p. 10].

Unlike the linguocountry studies approach, the linguocultural approach
considers everything that makes up the linguistic picture of the world, including
material and spiritual culture existing in human consciousness [Vorobyev, 1997, p.
32]. This approach in the methodology of foreign language teaching provides an
opportunity to identify the semantics of linguistic units as a result of cultural
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experience, while the object of study is not country facts, but culturally significant
information. The linguocultural approach allows developing the skills to analyze
linguistic phenomena from the position of their cultural marking [Tareva, 2017]. In
other words, this approach focuses on the development of the ability to carry out
intercultural communication through the study of a foreign language as a cultural
phenomenon.

The intercultural approach was developed in the context of globalization and
migration processes. This approach is based on the formation of the learner's picture
of the world through the perception of another culture, when, when mastering a
foreign language, the native language and culture are compared with the foreign
culture. The intercultural approach assumes parity of two contacting cultures in
intercultural communication, as well as preparation of the learner for speech
interaction in order to form a secondary linguistic personality [Furmanova, 1993;
Khaleeva, 1990].

The cognitive approach is based on the cognitive theory of learning (J. Bruner
and W. Rivers), according to which language is a means of cognition and a tool of
communication [Belyaevskaya, 1992, p. 92]. The cognitive approach is based on the
provisions of cognitive psychology and cognitive linguistics, and also provides
reliance on the principle of consciousness in the process of teaching a foreign
language. The peculiarity of this approach is that the interrelated functioning of
different cognitive structures: perception, processing, storage of information,
memorization and retrieval from memory is taken into account when teaching a
foreign language. The central place is occupied by cognitive processing of the
presented language material for the purpose of conscious mastery of language units
(conscious choice and use).

From our point of view, at present the cognitive approach is one of the most
promising in foreign language teaching methodology, however, it is not always
realized in practice.

In order to solve communicative and cognitive tasks in the process of teaching

a foreign language, the communicative-cognitive approach was proposed
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[Baryshnikov, 1998; Sitnov, 2005, etc.], which is aimed at the formation of adequate
ideas about language units and the development of skills to use this knowledge in
real communication [Shchepilova, 2003, p. 34]. This approach is characterized by a
combination of intuitive and intellectual-cognitive mastering of a foreign language.
«T'he cognitive component is regarded as a prerequisite for effective learning, and
the communicative component is regarded as a target orientation and a way of
learning>[Zang Le, 2023].

H. V. Baryshnikov believes that the cognitive approach, subordinated to the
communicative approach, is primarily related to the problem of consciousness and
should be combined with the comparative approach when teaching a foreign
language that is not the first one [Baryshnikov, 1998].

According to Y. A. Sitnov, this approach includes two important stages -
image creation (formation of cognitive structure) and image recreation (development
of the ability to realize the cognitive structure in different types of speech activity)
taking into account pragmatic conditions [Sitnov, 2005, p. 7-31].

N. S. Nurieva emphasizes that the communicative-cognitive approach is
aimed at the development of reflexive activity and the formation of intellectual skills
in students [Nurieva, 2019]. However, it should be noted that the communicative-
cognitive approach does not pay due attention to the assimilation of cultural
information contained in the language.

The procedural-cognitive approach is a systemic didactic direction, which is
focused primarily on the development of students' speech and thinking abilities
(perception, attention, memory, imagination, thinking, etc.), takes into account
cognitive processes in mastering a foreign language [Shamov, 2005, p.12]. Thanks
to this, it is possible to manage the process of conscious mastering of a non-native
language [lIbid. P. 19-30].

T. S. Tabachenko believes that the procedural-cognitive approach contributes
to the development of students' cognitive abilities, providing step-by-step

information processing and cognitive comprehension of linguistic knowledge with
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the help of cognitive actions: comparison, analysis, synthesis, abstraction,
generalization, classification, etc. [Tabachenko, 2007].

N. V. Yaroslavtseva and her colleagues consider cognitive training as a
multilevel process aimed at the formation of cognitive competence, creative ability
and the ability to regulate subjective attitude [Yaroslavtseva et al., 2020].

Although scholars emphasize the importance of the cognitive approach to
optimize the process of foreign language learning, it leaves aside the need for
training in the use of cultural knowledge in foreign language speech.

Considering students' active conscious thinking activity as a language learning
strategy, some researchers distinguish the cognitive-communicative-activity
approach [Shchepilova, 2003; Karabutova, Kolchintseva, 2014, etc.] and the
cognitive-activity approach [Almazova, 2003; Andronkina, 2009, etc.]. A. V.
Shchepilova believes that the cognitive-communicative-cognitive approach is
carried out within the framework of the personality-oriented approach that takes into
account individual cognitive characteristics and independence of students
[Shchepilova, 2003, p. 14]. The author argues that the linguistic development of an
individual is related to cognitive ability (the way and result of learning), and the
cognitive development of personality is a means of increasing the effectiveness of
teaching foreign language communication (the purpose of learning) [Ibid. P. 25].

The cognitive-activity approach involves students in authentic action
situations to find a solution by analyzing speech and non-speech actions [Almazova,
2003, p. 11]. According to N. M. Andronkina, this approach combines the features
of communicative-cognitive and personal-activity approaches and promotes the
development of cognitive and linguistic competence [Andronkina, 2009, p. 19].
However, as T. L. Guruleva notes, cognitive, communicative and activity
approaches are closely related, so they can be considered aspects of the same
approach [Guruleva, 2021, p. 118].

It is worth noting that the cognitive-activist approach also does not pay enough

attention to teaching culturally relevant information.
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From the point of view of national cultural and linguistic personality
development, a linguoconceptocentric approach was developed. This approach is
focused on the speech development of students in the context of culture and on
solving the tasks of spiritual and moral formation of personality. In this
understanding the linguistic personality is formed in culture and for culture, i.e. the
formation of the subject of the studied culture and new worldview attitudes of
students takes place [Mishatina, 2010 p. 12]. As a result, students form a holistic
value-based picture of the world and linguocultural competence, i.e. a set of
knowledge about culture and readiness for consciously-active value-based
interpretation of linguistic knowledge in the dialog of cultures [Ibid. P. 22]. The
researcher pays special attention to the cognitive and value development of linguistic
personality, to some extent neglecting the development of speech skills in a foreign
language. Thus, according to N. L. Mishatina, the linguoconceptcentric model of
teaching should use written texts of different styles and genres and it is thanks to this
that the development of a multicultural personality is ensured.

Having analyzed the main approaches to teaching a foreign language, we can
state that they serve different learning goals. In our opinion, the linguocognitive
approach can ensure the effectiveness of teaching such a multilevel linguistic
phenomenon as connotatively marked vocabulary.

In linguodidactics there are ambiguous interpretations of the linguocognitive
approach. According to L. P. Sychugova, linguocognitive approach is a set of
system-structural approaches, including functional-semantic, cognitive-activity,
personality-oriented, anthropological, linguocultural, etc. [Sychugova, 2011, p. 7-
30]. A. A. Sysolyatina considers the linguocognitive approach as a methodological
direction, which is based on the correlation of the conceptosphere of personality with
the semantics of language units, with their communicative and functional features
[Sysolyatina, 2012, p. 13]. O. A. Lazareva notes that the integrative linguocognitive
approach assumes the interrelated formation of components of three-level lexical
knowledge (elementary, systemic and conceptual) and step-by-step — lexical
knowledge, skills and abilities [Lazareva, 2012, p. 11-16]. From the position of E.
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V. Lavrushina, the linguocognitive component of learning a foreign language is the
ability to transform subjective pictures of the world in other language constructions
[Lavrushina, 2019, p. 86].

Summarizing the existing points of view, we can note that they have similar
grounds:

« linguocognitive approach provides for the study of the relationship and
interaction of language, thinking and culture;

« linguocognitive approach assumes, on the one hand, the expansion of
linguistic knowledge (mastering linguistic and speech units), and, on the other hand,
the increase of extra-linguistic concepts (expansion of the conceptosphere and
cognitive picture of the world, including cultural space) [Sychugova, 2017];

« linguocognitive approach is carried out in the direction from the cognitive to
the linguistic level [Lavrushina, 2019], i.e. from understanding the content of
cognitive language experience, enrichment of the conceptosphere and development
of the internal lexicon to the development of the ability to use language units in
speech.

In this paper, under the linguocognitive approach we understand a complex
system of language teaching methods realized in the inseparable process of language
learning and development of the learner's personality at the cognitive and cultural
levels.

Based on this working definition, the following conclusions can be drawn:

1. The linguocognitive approach is based on the parallel acquisition of
knowledge about language and knowledge about extra-linguistic reality. The study
of cultural phenomena expands extra-linguistic knowledge at the cognitive and
cultural levels, while increasing the amount of such knowledge contributes to the
quality and effectiveness of foreign language teaching.

2. Within the framework of the linguocognitive approach, the process of
foreign language teaching corresponds to natural human cognitive processes.

Many methodologists claim that learning is successful when the brain creates
its own mental structures [Karpova, 2005; Avilkina, 2009; Shchepilova, 2013;
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Sizova, 2017]. Cognitive processes are understood by psychologists and cognitive
scientists as a set of mental processes that include sensation, perception,
representation, attention, memory, thinking, imagination, and speech [Kozubovsky,
2008] and ensure the acquisition, storage, transformation, generation, and
application of knowledge by a person [Druzhinina, Ushakova 2002, p. 7]. In other
words, cognitive processes help a person to acquire knowledge and form his/her own
picture of the world.

As for the sequence of cognitive actions, researchers express different
opinions on this issue. A. N. Shamov believes that it is rather difficult to determine
the structure of cognitive activity [Shamov, 2005, p. 19]. According to A. V.
Shchepilova, cognitive processes are carried out at three stages: the stage of
conceptualization, the stage of interiorization and the stage of training [Shchepilova,
2013, p. 51].

Based on the results of psychologists' and methodologists' research, let us
present the main stages of world image creation, which form the basis of the
organization of the learning process when implementing the linguocognitive
approach to teaching a foreign language:

I. Adaptation stage. At this stage the initial awareness of the surrounding
reality takes place. When learning a foreign language, students carry out primary
processing of information, which allows them to perceive separate signs of linguistic
phenomena and form a general idea of them.

I1. Conceptualization stage. A detailed perception of the object is carried out
in order to obtain its integral image. The learner creates new concepts on the basis
of perceived images of new linguistic phenomena, systematizes and classifies them
in consciousness with the help of thinking, representation and imagination
[Kozubovsky, 2008]. The formation of new concepts is often accompanied by the
expansion of the conceptosphere.

I11. Consolidation stage. Links are established between different images,
between linguistic and other knowledge. Students memorize, retain and, if necessary,

retrieve new concepts and knowledge in order to consolidate them.
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IV. Improvement stage. Students develop the ability to use linguistic
knowledge in different varying conditions, which contributes to the development of
students' linguistic thinking [Ushakova, 1988, p. 7].

V. Synthesis stage. This is the highest level of cognition, which is related to
the application of knowledge and involves the use of linguistic knowledge to solve
communicative tasks.

3. The linguocognitive approach to teaching a foreign language is
characterized by complexity, as it is focused on the complementarity of theoretical
provisions related to the development of linguistic and extra-linguistic knowledge.
In the case of teaching connotatively marked vocabulary of the Russian language,
this approach combines, first of all, the characteristics of cognitive-communicative,
activity and cultural approaches aimed at the development of knowledge, skills and
abilities at the linguistic, cognitive and cultural levels.

Thus, the linguocognitive approach is an integrative direction based on the
achievements of linguodidactics and cognitive sciences and is of great value for
teaching Russian as a foreign language, in particular, for teaching connotatively

marked vocabulary of the Russian language.

1.4 Principles of teaching Russian connotatively marked vocabulary based

on linguocognitive approach

Learning principles are the initial requirements for the learning process as a
whole and its components (goals, tasks, methods, means, organizational forms)
[Shchukin, 2006, p. 147]. Learning principles should correspond to the chosen
approach to teaching a foreign language.

Traditionally, teaching principles are divided into general didactic and
methodological [Gurvich, 1972; Lyakhovitsky, 1982; Passov, 1989; Starkov, 2004;
Galskova, Gez, 2006; etc.].
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Of particular importance for teaching foreign-language vocabulary are such
general didactic principles as: consciousness, visibility, systematicity, consistency,
strength of assimilation [Azimov, Shchukin, 2009, p. 62].

I. L. Bim names the following among the methodological principles,
following which ensures successful mastering of the lexical side of oral speech: 1)
reliance on cognitive and communicative motivation; 2) adequacy of exercises to
the formed actions; 3) stage-by-stage formation of learning actions; 4) taking into
account the complementarity of exercises for the formation of phonetic, lexical and
grammatical skills; 5) taking into account the interaction of oral and speech forms
of work on learning vocabulary with the development of reading and writing skills
and the interrelation of types of speech activity [Bim, 1988, p. 172-173]. The
principles of vocabulary teaching proposed by the researcher are based on the
regularities of the formation of lexical skills in a foreign language.

T. B. Vepreva proposes the following principles influencing the effectiveness
of vocabulary learning: 1) the principle of language minimization; 2) the principle
of differentiated approach depending on the purpose of vocabulary learning; 3) the
principle of interrelated teaching of vocabulary and types of speech activity; 4) the
principle of consciousness, including reflection; 5) the principle of visibility; 6) the
principle of taking into account the native language; 7) the principle of concentrism;
8) the principle of phasing in the formation of lexical skills and abilities [Vepreva,
2010, p. 106]. Researchers believe that the durability of learning lexical units
depends on the consistent disclosure of linguistic features of lexical units, systematic
training and adequate use of lexical knowledge in speech practice.

Based on the position that the word is the most important tool of thinking, A.
N. Shamov puts forward the principles realized within the framework of the
cognitive approach: 1) the principle of the system-forming role of vocabulary in
teaching foreign languages; 2) the principle of lexical anticipation; 3) the principle
of correspondence of the models of students' cognitive activity to the ways of
learning vocabulary; 4) the principle of verification of mental components of

learning content [Shamov, 2005]. The author emphasizes that vocabulary plays a
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special role in the formation of personality and the acquisition of experience, as well
as influences the functioning of other language units. It is easy to see that the
principles proposed by A. N. Shamov allow us to consider the methodology of
teaching foreign language vocabulary from a different perspective.

Thus, we can conclude that teaching the lexical side of a foreign language
should provide 1) identification of essential features of lexical units; 2) consistent
transfer of lexical knowledge in the process of developing lexical skills; 3)
interaction with teaching all aspects of language and types of speech activity.

In addition to the above principles, taking into account the specificity of the
linguocognitive approach to teaching connotatively marked vocabulary of the
Russian language, we propose to be guided by the following principles:

1. The principle of interrelated communicative, cognitive and sociocultural
development of students.

This principle, formulated by N. D. Galskova, is realized within the
framework of the communicative-cognitive approach. The principle is based on the
fact that the student's speech activity as an intellectual personality depends on his/her
experience in learning a foreign language and comprehending foreign culture, as
well as on individual-psychological features of his/her communicative behavior. In
other words, the integration of language and culture learning is necessary, and this
process is understood as an interrelated communicative, sociocultural and cognitive
process of personality formation [Galskova, Gez, 2006, p. 141-145].

This principle is of undoubted value for the purposes of our study. The
connotatively marked vocabulary of the Russian language contains not only
linguistic information, but also extra-linguistic information, including encyclopedic
information about the speakers of the target language and their culture. Thus, the
study of connotatively marked vocabulary of the Russian language by Chinese
students presupposes both the assimilation of linguistic units, comprehension of the
conceptual content of Russian culture, understanding of the mentality of Russian
speakers, and adequate use of connotatively marked vocabulary in real

communication in Russian.
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N. D. Galskova and N. I. Gez consider this principle in the framework of
person-centered learning [Galskova, Gez, 2006], which is an interactive activity of
the subjects of the educational process. In our case, the implementation of this
principle involves the use of group work (debates), role-playing and didactic games
that stimulate students' speech and thinking, cognitive activity when mastering
connotatively marked vocabulary of the Russian language and contribute to the
expansion of the individual picture of the world and self-development of students.

2. The principle of comprehension of the Russian linguistic picture of the
world.

The Russian linguistic picture of the world is the Russian speakers'
perceptions of reality, fixed in the language and in the meanings of linguistic units
[Popova, Sternin, 2007]; therefore, they are characterized by objectivity, subjectivity,
and national specificity. The world is reflected and structured differently in different
languages, and, accordingly, the attitude to the surrounding world, i.e. connotation,
is evaluated and expressed differently. In this regard, the study of the linguistic
picture of the world of a native speaker of Russian by Chinese students-philologists
Is a way to expand their cognitive space, as well as a basis for their assimilation of
connotatively marked vocabulary of the Russian language.

Being an integral part of the Russian linguistic picture of the world,
connotation is conditioned by the internal form, which correlates with the
representation that causes the corresponding image due to linguistic motivation
[Telia, 1986, p. 12-16]. This means that a necessary condition for ensuring the
effectiveness of teaching connotatively marked vocabulary of the Russian language
is to familiarize students with associative images, on the basis of which connotations
are formed, and to establish associative links between images and words.

In the practice of teaching Russian vocabulary to Chinese students, this
principle is characterized by the following features:

« with the help of all types of visuals, students' attention is focused on

identifying associative images that create connotations;
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« students' access to etymological information is expanded through the use of
both traditional printed dictionaries and Internet resources (electronic encyclopedias,
online dictionaries, illustrated dictionaries, reference books, etc.);

« project tasks are developed to stimulate students' independent work on
connotatively marked vocabulary of the Russian language.

3. The principle of reliance on systemic relations of connotatively marked
vocabulary of the Russian language.

The need to take into account the systemic relations of lexical units is
emphasized in the works of E. I. Passov [Passov, 1977], O. A. Lazareva [Lazareva,
2012, p. 11-12] and others. The lexicon, including connotatively marked vocabulary,
Is a system of interrelated and mutually conditioned units [Zinovieva, 2015, p. 77].
This provision allows us to identify systemic connections of connotatively marked
vocabulary of the Russian language and take them into account when developing
lexical skills.

Russian connotatively marked vocabulary is characterized by paradigmatic,
syntagmatic and derivational relations. Paradigmatic system relations unite words
on the basis of common features, for example, synonyms, antonyms, words of the
same thematic group, etc. are united into lexical paradigms. [Russian Language
Encyclopedia 1979, p. 196-197]. Syntagmatic system relations are manifested in the
combinability of words, which is determined by subject-meaning relations,
grammatical properties and lexical features [Zinovieva, 2015, p.79]. Derivational
relations are word production relations.

In the process of teaching connotatively marked vocabulary of the Russian
language, taking into account the systemic relations of lexicon contributes, on the
one hand, to the formation of students' understanding of the studied lexical units as
an integral system; and on the other hand, to the expansion of vocabulary and
mastering the meanings of connotatively marked lexical units due to the structuring
of lexical knowledge.

Implementation of this principle requires compliance with the following

requirements:
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. to organize the learning material by communicative and lexical topics;

« to develop exercises to consolidate the studied vocabulary, in which different
lexical system relations are taken into account.

4. The principle of reliance on emotionally evaluative communicative
situations.

Expressing subjectively emotional and evaluative attitude of a person to
reality, connotatively marked vocabulary is used both in written and oral speech, but
to a greater extent it is represented in the conversational style. Therefore, for
effective learning of lexical units and development of skills of their use in productive
speech it is necessary to simulate situations close to real communication. When
selecting teaching-speech situations, we were guided by E. I. Passov's idea of
communicative orientation of teaching, in which the situation is considered as an
organizational unit of the process of teaching foreign-language communication
[Passov, 1989, p.122].

According to E. I. Passov, a situation is a set of circumstances of reality, the
background against which events unfold, and these circumstances should serve as a
stimulus for speech actions [Ibid. P. 45]. Based on this understanding, when teaching
connotatively marked vocabulary of the Russian language, we suggest creating
emotional-evaluative situations that cause the emotional state and attitude of the
speaker to a particular fact [Piotrovskaya, 1994, p. 25]. From our point of view,
emotional-evaluative situations are characterized by the prevalence of evaluative
components (approving or disapproving evaluation) or emotional factors
(endearment, joking, etc.) in the motivation of behavior of the subjects of
communication.

The inclusion of emotional-evaluative situations in the process of teaching
Russian connotatively marked vocabulary allows to consolidate in the students'
consciousness the images of the Russian language picture of the world, to develop
the ability to communicate using the studied language units and, most importantly,
to develop the ability of adequate speech interaction with native speakers of Russian.

5. The principle of cognitive visualization.
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In content, the principle of cognitive visualization is similar to the principle
of visualization, which implies the construction of training on specific images
directly perceived by students [Azimov, Shchukin, 2009, p.215]. According to this
principle, the effectiveness of learning is increased due to the visual transformation
of learning material on the basis of logically structured and sequential actions. The
principle of cognitive visualization ensures successful processing of educational
information by activating cognitive processes [Kondratenko, 2013, p. 86]. For this
purpose, it is possible to apply such types of graphic visualization as: mind-map,
network tree, Venn diagrams, reference notes, etc. [Syrina, 2016, p. 81].

The implementation of this principle in the process of teaching connotatively
marked vocabulary of the Russian language involves the establishment of logical
chains in the systematization of knowledge about connotative words, as well as in
the process of analysis and graphical representation of the connotative
conceptosphere with the help of cognitive visualization tools for meaningful
learning of the Russian connotatively marked vocabulary.

Thus, based on the basic principles of teaching Russian as a foreign language,
taking into account the specificity of connotatively marked lexical units and the
provisions of the linguocognitive approach, we selected the teaching principles that
became the basis for the development of a set of exercises aimed at the development
of Chinese students-philologists of the skills of using connotatively marked

vocabulary of the Russian language in different types of speech activity.
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CONCLUSIONS ON CHAPTER |

The relationship between language, thinking and culture is a subject of study
in various scientific fields, including language teaching methodology. Language
plays an important role in the formation of thinking and national picture of the world.
In the process of teaching a foreign language, the development of personality is
carried out in close connection with the development of language ability as the basis
of speech and thinking activity.

The interrelation of language, thinking and culture is most clearly reflected in
the linguistic picture of the world, which is a means of cognizing reality. Teaching
Russian to Chinese students-philologists is not only a process of transferring
knowledge about the linguistic system and norms and forming skills and abilities in
different types of speech activity, but also a process of forming the Russian linguistic
picture of the world in the minds of students, which is fundamentally different from
the linguistic picture of the world of the native language.

Being a complex and multidimensional linguistic phenomenon, connotation
is studied in different branches of knowledge: semasiology, lexicography, stylistics,
culturology, pedagogy. Connotation is part of the semantics of a linguistic unit,
which has a subjective-evaluative and national-cultural character.

The connotatively marked vocabulary of the Russian language is an important
means of communication and has a pronounced national specificity. From the point
of view of linguodidactics, the Russian connotatively marked vocabulary includes
words with affixes of subjective evaluation, words with cultural connotation and
phraseological phrases.

We believe that the linguocognitive approach, compared to other approaches
to teaching Russian as a foreign language, has undoubted advantages, ensuring the
effectiveness of teaching Russian connotatively marked vocabulary.

The process of teaching Russian as a foreign language on the basis of the
linguocognitive approach is characterized by the following features:

. the interrelationship of language, thought and culture;
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« Orientation to the expansion of both linguistic and extra-linguistic knowledge;

« Mastering connotative vocabulary in a sequence from the cognitive level to
the linguistic level;

« organizing the process of foreign language acquisition as a natural cognitive
process;

« integration of cognitive-communicative, activity and cultural approaches.

When teaching Chinese students-philologists connotatively marked
vocabulary of the Russian language on the basis of linguocognitive approach it is
necessary to observe:

« the principle of interrelated communicative, cognitive and sociocultural
development of students;

« the principle of comprehension of the Russian linguistic picture of the world;

« the principle of reliance on systemic relations of connotatively marked
vocabulary of the Russian language;

« the principle of reliance on emotionally evaluative communicative situations;

« the principle of cognitive visualization.
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CHAPTER Il. EXPERIMENTAL VERIFICATION OF THE
EFFECTIVENESS OF THE METHOD FOR TEACHING CHINESE
STUDENTS-PHILOLOGISTS TO RUSSIAN CONNOTATIVELY
MARKED VOCABULARY

2.1 Modeling the process of teaching Russian connotative vocabulary on

the basis of linguocognitive approach

Pedagogical modeling is a complex scientific and pedagogical phenomenon,
which is interpreted ambiguously:

1) the stage of pedagogical design, which involves determining the goals of
creating pedagogical systems of processes or situations and the main ways to achieve
them [Bezrukova, 1999];

2) a method of studying models of various objects [Kolesnikova, 2005, p.33];

3) specialized activity associated with the transformation of theoretical
knowledge into a normative pedagogical tool [Grebenev, Chuprunov, 2007];

4) the process of creating, studying and using models [Novikov, 2001, p. 81];

5) reflection of the characteristics of the pedagogical system in specially
created pedagogical models [Yakovlev, Yakovleva, 2016, p. 136-140];

6) methods and technologies for creating and refining new scientific and
pedagogical knowledge [Gutak, 2019, p.154-162];

7) technology of forming the culture of independent work of teachers, which
determines the possibility of using their scientific knowledge in professional activity
[Kozyreva, 2020, p. 9].

Summarizing the existing points of view, we can conclude that pedagogical
modeling is a process or activity of creating models of learning, taking into account
the peculiarities of interaction of functional components of pedagogical activity in
specific learning conditions. Thus, a teaching model is a general scheme of

functioning of components of teaching any subject.
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The functional components of learning, as arule, include: 1) target; 2) content;
3) subjective; 4) procedural; 5) resultant [Galskova, 2004]. This structure was
partially used by us in developing a model of teaching connotatively marked
vocabulary of the Russian language to Chinese students of philology.

The first component of the teaching model is the orientation-target
component, which specifies the expected results of learning Russian connotatively
marked vocabulary.

Traditionally, pedagogical literature identifies the following objectives of
vocabulary teaching: formation of lexical knowledge, development of productive
and receptive lexical skills [Shatilov, 1986; Passov, Kuzovleva, 2010]. Lexical
knowledge is the knowledge of the form, meaning and peculiarities of word usage,
as well as systemic relations of this word with other words of the given language.
Productive lexical skills are skills of choosing and using words in speaking and
writing, receptive lexical skills are skills of recognizing and understanding words in
reading and listening [Shatilov, 1986; Moskovkin, Kapitonova, 2015, p. 93].

A similar opinion is held by I. D. Galskova, who additionally singles out
sociocultural knowledge and skills in the field of vocabulary, including knowledge
and ability to understand non-equivalent vocabulary, knowledge of subject-specific
cultural vocabulary, knowledge of speech etiquette and ability to regulate
communicative behavior according to the norms of communication accepted by
native speakers of the Russian language [Galskova, 2004, p. 288]. However, from
our point of view, sociocultural knowledge and skills are integrated with lexical
knowledge and skills, as students perceive the meaning of non-equivalent words and
subject-cultural words in the process of conceptualization (semantization), and
knowledge of speech etiquette rules is a prerequisite for the correct choice and use
of vocabulary in accordance with communicative situations.

Thus, we have identified the following lexical knowledge and skills, which
are the goals of teaching connotatively marked vocabulary of the Russian language.

a) lexical knowledge
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« knowledge of the connotations conveyed by subjective-evaluative affixes of
nouns, adjectives, adverbs and verbs;

« knowledge of the rules of word formation of connotative words with
subjective-evaluative affixes and their combinability;

« knowledge of the concept (including culturally relevant content) and
meaning expressed by phraseology;

b) receptive lexical skills:

« recognize and understand connotatively marked words in oral and written
speech;

« identify the meaning of connotatively marked words with the help of context
or word analysis of lexical units;

« identify and differentiate connotatively labeled words;

¢) productive lexical skills:

« correctly pronounce and write connotatively labeled words;

« correctly choose connotatively labeled words in accordance with the goals
and situations of communication;

« use connotatively labeled words correctly in speaking and writing.

The second component of the teaching model is the content component,
which ensures the achievement of the set learning objectives. Two aspects of this
component are important for our study: 1) the content of teaching Russian
connotatively marked vocabulary; 2) the selection of teaching content.

According to S. F. Shatilov, the content of training includes:

a) language material;

b) speech material (topics, texts, situations);

¢) rules of formation and use of linguistic units;

d) skills and abilities that ensure mastery of different types of speech activity;

e) aesthetic and ethical education [Shatilov, 1986, p. 50-52].

I. L. Bim attributes three elements to the content of learning:

1) linguistic information (linguistic and speech material, as well as the rules

of its phonetic and grammatical organization and operation of this material);
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2) extra-linguistic information (subject content conveyed by means of
linguistic units, including cultural realities and facts and social experience);

3) knowledge, skills and abilities in different types of speech activity [Bim,
1988, p. 61].

A. N. Shchukin distinguished three components in the content of learning: the
object of learning, the object of assimilation and the result of learning [Shchukin,
2006, p. 125].

Based on the ideas of I. L. Bim and taking into account the peculiarities of
lexical units of the Russian language, we have defined the following components of
the content of teaching connotatively marked vocabulary to Chinese students-
philologists:

1) The linguistic component includes nouns, adjectives, verbs and adverbs
with subjective-evaluative affixes and phraseological units (see Paragraph 1.2), as
well as the rules of formation of words with subjective-evaluative semantics;

2) The extralinguistic component includes national-cultural information
recorded in Russian connotatively marked vocabulary (e.g., in phraseological
expressions);

3) Pragmatic component is related to knowledge and skills of identification
and use of Russian connotatively marked vocabulary in different types of speech
activity.

To determine the content of teaching Russian connotatively marked
vocabulary, it is necessary to solve the question: how to select such lexical units
based on certain teaching principles.

Traditionally, vocabulary selection is based on the following principles:

1) the principle of combinability;

2) the principle of stylistic unrestriction;

3) the principle of semantic value;

4) the principle of word-formation value;

5) the principle of word polysemousness;

6) the principle of buildability;
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7) the principle of frequency [Galskova, 2004, p. 295; Azimov, Shchukin,
2009, p. 124].

The above principles reflect the regularities of the foreign language
vocabulary learning process and are the basis for selecting lexical units. However,
not all of these principles can be taken into account when selecting Russian
connotatively marked vocabulary.

The principle of combinability applies only to words with subject-value
affixes, as some phraseological phrases cannot be combined with other words.

The principle of stylistic unrestrictedness, which implies the selection of
words that are not associated with a narrow sphere of use [Galskova, 2004, p. 295],
can hardly be taken into account in the selection of Russian connotatively marked
vocabulary, since most of this vocabulary belongs to the colloquial style, which is
characterized by emotionality, expressiveness and ease.

According to the principle of semantic value, the selected words should denote
the most frequent concepts and phenomena [Ibid]. Russian connotatively marked
vocabulary often carries culturally significant information, which makes it possible
to include connotative words that reflect Russian national-cultural (material,
spiritual and sociocultural) identity in the teaching content. Thus, when selecting
Russian connotatively marked vocabulary, it is not so much the principle of semantic
value as the principle of cultural value that is of special importance.

The principle of word-formation value emphasizes the ability of words to
form derivative units, creating prerequisites for linguistic guesswork and
independent semantization [Ibid]. This principle plays an important role only in the
selection of words with subjective-evaluative affixes, which are assigned certain
meanings. Phraseologisms cannot be produced in the process of speech according
to the rules of word formation.

Observance of the principle of multiple meanings provides familiarization
with lexical-semantic variants of words, which has a positive effect on the
development of both receptive and productive lexical skills. That is why this
principle is important for the expansion of active and passive vocabulary.
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Reliance on the principle of word structure ability is necessary when selecting
phraseologisms that fulfill a certain constructive function in an utterance
[Kondratyeva, 1974, p. 49].

The principle of frequency implies the introduction of connotatively marked
lexical units that are widely spread and frequently used by native speakers of the
target language.

When selecting the content of teaching Russian connotatively marked
vocabulary, a number of specific principles should also be taken into account:

The principle of thematic value provides a stronger assimilation of connotative
lexical units if they are presented in their connection with a certain topic. This helps
to create conditions for immersing students in the lexical world of one thematic
group [Kasymova, 2017].

The principle of communicative value means that the selected words should
be used to solve communicative tasks in real communication in the target language.

Figure 3 presents the principles of selecting Russian connotatively marked

vocabulary that ensure effective mastery of the lexical side of the target language.
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Figure. 3. Principles of selection of connotatively marked vocabulary of

the Russian language
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The analysis of the target audience is the subject condition of the simulated
learning process.

It is believed that Chinese students possess such national-cultural traits as
emotional restraint, modesty, patience, taciturnity, unwillingness to demonstrate
their superiority, etc. In addition, the features of learning behavior of this contingent
of students are largely due to the influence of the Chinese educational system: the
habit of passive teaching methods, the tendency to use templates or rigid algorithms,
lack of initiative, reticence in communication.

In our study, the pedagogical focus is on Chinese students born after the 2000s
(hereafter referred to as "Generation Z"). From our point of view, this social group
has special individual and generational characteristics:

1) Psychological aspect: "Generation Z" students grew up in the period of
China's economic growth, in a rather favorable social and domestic environment.
They are surrounded by family love and care, as most of them are the only child in
the family. In addition, "Generation Z" parents tend to be well educated. They give
their children more autonomy by developing self-esteem in them. As a result,
Generation Z are self-confident young people, eager to express themselves and have
flexible and independent thinking.

Nevertheless, this social group also has "weaknesses". Due to excessive
parental care, Generation Z is not independent enough in solving everyday problems,
and has difficulty in experiencing difficulties and failures. In this regard, when
modeling the process of teaching Chinese students a foreign language, it is necessary
to be guided by the requirement to increase independent tasks, gradually increasing
their complexity.

2) Cognitive aspect: Generation Z is developing in a multidirectional
information field. For today's youth, digital technologies and services have become
an integral part of everyday life. Students of "Generation Z" have technological
competence, they are able to quickly find the necessary information using various

information and communication tools, while preferring visual or interactive format.
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However, "Generation Z" is so dependent on mobile devices and gadgets that
as a result, they have a lower or lower level of attention stability and self-control in
the learning process. Taking this fact into account, it is necessary to use
methodologically appropriate visual and interactive communicative resources to
provide new knowledge, as well as to offer interesting tasks that require students to
search for the necessary information independently.

3) Motivational aspect: Generation Z students strive to achieve success in all
spheres of life, this also applies to the acquisition of knowledge and self-
development. A paradoxical situation arises: high intrinsic motivation to get
education, but low motivation to actively participate in communication in the target
language. In this regard, it is necessary to show students the importance of foreign
language proficiency, which will give them the opportunity to apply their knowledge
in their future professional activities [Vorontsova, 2021; Wang Xin, 2022].

The next component — procedural — includes methods, techniques used to
teach Russian connotatively marked vocabulary, as well as a special set of lexical
exercises and Internet resources.

A method is <«a system of functionally interdependent methodological
principles united by a single strategic idea and aimed at mastering a type of speech
activity>>[Passov, 2009, p. 50]. A teaching technique is <«¢he basic structural and
functional unit of learning impact>>[Ibid. p. 39]. This means that teaching techniques
and methods, which are designed to ensure the unity of the teacher's activity and
students' cognitive activity, are selected and implemented to achieve certain learning
objectives and solve specific learning tasks.

Teaching methods and techniques should be appropriate:

« learning goals and objectives (determined depending on the level of foreign
language proficiency, learning profile, duration of training, etc.);

« principles of learning;

« the content of teaching a given linguistic aspect/speech activity;

. learning capabilities of students: age; level of personal development
(education, upbringing); psychological climate in the team;
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. to the available learning environment;

« the teachers' capabilities depending on their previous experience, level of
theoretical and practical preparation, personal qualities, etc. [Kraevsky, 1989;
Urishov, 2021].

In order to achieve the expected results of teaching connotatively marked
vocabulary of the Russian language it is necessary to use different teaching methods
and techniques, as well as their combinations: integrative method of semantization,
communicative method, method of interactive learning, method of problem-based
learning.

The integrative method of semantization of Russian connotatively marked
vocabulary of the Russian language includes a set of techniques of semantization of
connotative words, by means of which a) a complete semantic-pragmatic
representation of a lexical unit (lexical concept) is formed; b) characteristics of its
combinability, syntactic, morphological, stylistic properties and emotional-
expressive coloring are described (lexical knowledge); c) information about
semantic relations of a given lexeme with other lexemes (synonyms, antonyms and
other types of derivatives) is provided [Apresyan, 2006, p. 33]. When teaching
connotatively marked vocabulary to Chinese students, the main semanticization
techniques are:

1) conceptualization techniques aimed at the formation of lexical concept and
lexical knowledge;

2) categorization techniques oriented to the expansion of semantic relations
of connotative words.

Conceptualization techniques include:

« deciphering the connotation of words based on context or situation;

. revealing the internal form of Russian connotatively marked vocabulary
(including phraseological phrases) with the help of online dictionaries;

o identifying the rules of word formation on the basis of analyzing
morphological elements;

« use of visualization, including cognitive visualization tools;
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« interpretation or translation into the native language.

The categorization technique involves classifying words into semantic groups.

The communicative method of teaching vocabulary involves reliance not so
much on the formal characteristics of the word, but on the speech functions
performed by the word in the process of communication. Lexical units are studied
not in isolation, but as functional units included in actual situations [Tsybizova,
Pavlova, 2017]. The advantage of this method is that conditions are created that
promote adequate use of words, correct combination of lexical units in accordance
with the system and norm of the studied language, which allows to develop students'
speech and thinking abilities [Passov, Kuznetsova, 2022, p. 31]; promotes the
development of communicative motivation of Chinese students and skills of using
connotatively marked vocabulary in Russian oral speech. Within the framework of
this method, the use of role-playing games should be recognized as optimal.

The interactive method of teaching vocabulary is based on students'
interaction with the learning environment, which serves as a source of formed lexical
knowledge, skills and abilities [Azimov, Shchukin, 2009, p. 83]. In the joint activity
of the teacher and students, each student contributes, shares knowledge, ideas and
experience. Application of the method of interactive vocabulary teaching contributes
to the development of cognitive motivation, activation of independent cognitive
activity, expansion of linguistic extralinguistic knowledge, development of receptive
and productive skills, replenishment of the lexical stock, as well as the development
of "flexible skills" [Menshenina et al., 2019]. In our study, this method is realized
with the help of conditional-speech exercises and didactic games.

The problem-based learning method involves choosing a situation in which a
problem is to be solved, as well as selecting intents and language means to express
them. Case tasks and debates ensure the development of students' skills of
cooperation, social interaction, critical thinking and the ability to defend their point

of view.
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The teaching tools are a set of exercises we developed for the training
experiment and information and communication resources used in the learning
process. The following electronic resources were used in the experiment:

1) interactive online services for developing exercises and assignments:
Wordwall, Learningapps;

2) instant messaging programs and entertainment services, which allow you
to create your own text products in Russian (SMS messages, voice messages, short
videos, emails): Wechat, etc;

3) network reference resources (online dictionaries, online encyclopedias,
National Corpus of the Russian Language, etc.);

4) network audiovisual resources (Rutube), etc.

The resulting component of the model of teaching Russian connotatively
marked vocabulary is necessary for feedback. It provides evaluation of the results of
applying the linguocognitive approach to teaching the lexical aspect of the Russian
language. This component includes the following types of work: monitoring the
students' learning process, analyzing the control results, surveying students and
teachers about the effectiveness of the teaching model in order to improve it.

Figure 4 presents the model of teaching connotative Russian vocabulary based

on the linguocognitive approach.
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Figure. 4. Model of teaching connotatively marked vocabulary of the

Russian language



The aim of the experimental work is to test the effectiveness of the
methodology of teaching Chinese students-philologists (B2) connotatively marked
vocabulary of the Russian language on the basis of the linguocognitive approach.

The set goal implied the solution of a number of tasks, which determined the
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2.2 Teaching experiment

2.2.1 Purpose, content and conditions of the experiment

content of the experimental work (Table 4).

The formulated purpose and content of the experiment are conditioned by the
hypothesis of experimental teaching that teaching connotatively marked vocabulary
of the Russian language will be more effective as a result of the systematic use of

techniques, methods and a system of exercises developed on the basis of the

linguocognitive approach.

Table 4. Stages of experimental work and their content

Sta
ge

Table of Contents

Preparatory

« selection of groups for the methodological experiment;

« analyzing textbooks used to teach Chinese students (B2);

« selection of educational and electronic resources, development
of author's teaching materials on vocabulary teaching;

« development of the input test;

Diagnostic

« input testing of students participating in the experiment to
determine the initial level of proficiency in connotatively
marked vocabulary of the Russian language;

« development of evaluation criteria;

« qualitative-quantitative processing of the obtained data;
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« organization of the experiment in accordance with the
o | developed model of teaching connotatively marked vocabulary
.= | of the Russian language to Chinese students;
g « monitoring of the learning process, correction of training
S | materials;
L 1. clarifying the components of the training model

« conducting final testing;

« processing, analysis and comparison of the results obtained by
= EG and CG subjects;
S |« formulating conclusions about the effectiveness of the
S developed method of teaching connotatively marked vocabulary
© of the Russian language to Chinese students- philologists;

« Vverification of the hypothesis of the experimental work,

control of compliance with the goal.

The non-variable conditions of the experiment are:

1) the same level of Russian language proficiency of students in each group

2) equal number of students in each group (10 students in EG and CG);
3) the number of training hours allocated to the EG and CG;

4) materials for diagnostic and final testing; testing procedure;

5) criteria for assessing learning outcomes.

Varying conditions include:

1) teaching techniques and instructional materials;

2) a set of exercises used to train EG and CG students;

3) teachers in EG and CG.
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2.2.2 Test subjects, experiment material

The methodological experiment was conducted from October to December
2023 on the basis of the Department of Russian as a foreign language and methods
of its teaching at the Faculty of Philology of Saint Petersburg State University
(hereinafter — SPbSU).

Twenty Chinese students (6 males and 14 females) participated in the
experiment and were divided into two groups. All the subjects have TRKI-1
certificate. The number of academic hours for the experiment was 20 hours each in
the experimental and control groups.

The training of the experimental group was conducted by the author of this
study. The author's teaching materials specially developed for teaching
connotatively marked vocabulary of the Russian language to Chinese students were
used during the training. In the control group the classes were conducted by an
experienced teacher of the Department of Russian as a foreign language and methods
of teaching it at St. Petersburg State University. The CG students were taught using
the manual by E. V. Kosareva and A. V. Khrunenkova «Time to Discuss>(2017)
and V. V. Dobrovolskaya <«®Noun suffixes in the practice of teaching Russian to
foreign students>>(2020). Before the experiment, we analyzed the content and types
of tasks used in these textbooks for training Russian connotatively marked
vocabulary.

«Time to Discuss>» is aimed at developing communicative competence of
foreigners learning Russian (level B2). The manual consists of five lessons, each of
which includes 2-3 texts on everyday, socio-cultural and scientific topics. The
manual offers conditional speech and speech exercises aimed at developing reading
and listening skills, as well as the ability to build statements in oral and written forms.
The exercises involve analyzing linguistic phenomena, supplementing dialogues,
discussions, group work to solve a problem, etc. The main focus is on the

development of skills in reading and listening. The main attention is paid to the
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development of skills in productive types of speech activity, while common
phraseological turns and connotative words are almost not considered.

V. V. Dobrovolskaya's manual is designed to expand theoretical knowledge
about the formation of nouns in the Russian language and to develop receptive
lexical skills. The material is presented in lexical-semantic groups. Each module
includes tables of noun suffixes, comments to the tables and examples of using
lexical units. The manual contains a large number of language exercises for
developing word formation skills: for example, determining the connotation of
words by word formation model, indicating the initial form of a connotative word,
forming nouns by word formation models, etc. The author of the manual emphasizes
lexical knowledge without formulating the rules of word formation. The main
disadvantage of this manual is the insufficient number of speech exercises for the
development of productive lexical skills.

The results of the analysis of teaching aids used in the CG show that they
contain unsystematized knowledge about Russian connotatively marked vocabulary
and are mainly focused on the development of receptive lexical skills, which
indicates the advantages of the set of exercises developed by us for teaching
connotatively marked vocabulary of the Russian language in various types of speech

activity.

2.2.3 A set of exercises for teaching connotatively marked vocabulary of

the Russian language

Being a structural and functional unit of training, an exercise is a
methodological support for <organizing the material directly in the learning process>
[Asimov, Shchukin 2009, p. 322]. A rationally organized set of exercises takes into

account the regularities of skill formation in various types of speech activity and
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<ensures the success of learning a foreign language in given conditions>>[Shatilov
1986, p. 59].

In our study, in order to improve the effectiveness of teaching connotatively
marked vocabulary of the Russian language, a set of exercises based on the linguo
cognitive approach was developed and used in teaching the experimental group.

The developed teaching materials are divided into five lessons, each of which
includes two groups of connotatively marked vocabulary: words with subjective-
evaluative affixes and phraseological units. These two lexical groups are presented
within one communicative topic, which allows taking into account the
communicative significance of language phenomena [Methods of Teaching Russian

as a Foreign Language, 2000, p. 125 ] (see Table 5).

Table 5. Lesson topics for teaching Russian connotatively marked vocabulary

(experimental material)

Lessons Communicative Lexical topic
theme
Lesson 1 Ne krasna izba « Nouns with subjective-evaluative affixes
uglami, a krasna o Phraseologisms with meanings of
pirogami. admiration, surprise, displeasure
Lesson 2 Ne v den’gakh « Adjectives with subjective-evaluative
schastye? affixes

« Phraseological expressions with the
meaning of quality, quantity

Lesson 3 Ne davay volyu « Subjective-evaluative verbs with a
yazyku vo piru,a | connotation of intensification

serdtsu vo gneve. | « Phraseologisms with the meanings

"irritation”, "disappointment”, "approval”

Lesson 4 Odnoy rukoy v « Subjective-evaluative verbs with the
ladoshi ne connotation of incompleteness of action
khlopnesh. « Phraseological expressions with the

meaning "emotional state"

Lesson 5 Delu vremya, « Adverbs with subjective-evaluative
potekhe chas. affixes

« Phraseological expressions with the

meanings "employment”, "idleness"
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Based on the position of the linguo cognitive approach that the foreign
language learning process should correspond to the natural cognitive processes of
an individual (see paragraph 1.3), a set of exercises was developed that reflects the
main stages of the cognitive process (adaptation — conceptualization — consolidation
— improvement — synthesis) and provides a gradual increase in language knowledge:
from the expansion of cognitive space to the development of linguistic competence
(see Table 6).

Table 6. A set of exercises for teaching Russian connotatively marked

vocabulary

Purpose \ Table of Contents \ Learning Activities

Block 1: Adaptation

Preparing to discuss the
topic of the lesson,
expanding linguocultural
knowledge

Introduction to the
topic

* Topic Discussion

» Work with a microtext
including linguocultural
information

Block 2: Conceptualizati

on

Introduction of new
lexical material,
familiarization with the

Exercise for
decoding lexical
material

rules of word formation
of nouns, adjectives,
adverbs and verbs with

Inductive-deductive
exercises

subject-value affixes and
explanation of the

Conceptual coding
exercises

meaning of Russian
phraseological
expressions on the

Categorization
exercises

based on the reading
text, conducting drills
for primary

Gamification

consolidation of new
lexical knowledge

Project assignment

» Work with sentences and
dialogues from works of fiction
» Cross-selection

* Analyzing tables

» Making a mental map

» Work with a series of
photographs, drawings, pictures
» Work with dialogues

* Grouping of lexical units

» Compiling a mini-glossary

» Working with online
dictionaries

» Comparing the meaning of
connotative units in Russian
and native languages

» The game "Matching"

* Flash Cards Game

Block 3. Motivational an

d transformational

Development of
receptive and productive
lexical skills of

Reflection exercises
(listening)

» Working with a video/audio
recording
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comprehension and use
of connotatively marked

* Retelling

Reproduction .
» Composing a monologue

exercises

vocabulary in different * Dialogue

typgg qf speech Role-playing game | ° Role-playing
activities

Block 4. Synthetic

Further consolidation

and expansion of - -

knowltleodge and skills, | crucalthinking e
development of critical exercise

thinking

Unit 5. Controlling

Checking the lexical Test game » The game "Train"
knowledge acquired » Work using mobile
during the lesson Homework applications

Here are examples of the system of lexical exercises within the framework of
the topic of Lesson 1 «dNe krasna izba uglami, a krasna pirogami>:

Unit 1: Adaptation.

The lesson begins with an introduction to the topic: a preliminary discussion
of issues related to the topic and a mini-text are offered. In this unit, students are
given the necessary information and are introduced to connotatively marked
vocabulary to give them a general idea of the topic.

Students answer questions that activate their thinking activity and stimulate
their interest in the lesson. Students' attention is focused on key words-components
of phraseological units, which helps to remove difficulties in understanding the
meaning of a connotative linguistic unit and reveal its culturally specific information.

The reading text contains new linguocultural information and connotative
vocabulary. The content of the text allows extending extra-linguistic information, i.e.
cultural knowledge fixed in connotative marked words. The text is accompanied by
visualization to facilitate understanding of the text (Fig. 5).

Exercise 1. a) Let's discuss!

1) Read the topic of the lesson and say, does the word <«Krasna>mean red

color? If not, what is its meaning?
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2) What is a hut? What materials is it made of? Where do you usually see it?
3) For what occasions do Russians bake pies? What images are pies

associated with in Russian culture?

Figure 5. Exercise 12,

b) Read the text about the proverb «Ne krasna izba uglami, a krasna
pirogami> Tell, is there an equivalent of this Russian proverb in Chinese?

A long time ago in a Russian peasant hut there was a <«¢ed corner>; the place where icons
usually stood. The icon was decorated so that it became the most beautiful place in the
house. This corner was the «face of the house>; but only externally, it did not guarantee
that guests would be welcomed properly. Final conclusions about the character of the hosts
could be made only when the guests set the table, put everything they have, be sure to serve
pies and heartily feed their guests. The meaning of the proverb is that it does not matter
what kind of house it is, how rich and beautiful it looks, what matters is what kind of people

living in it are like, how kind and hospitable they are.
(Retrieved from https://fh.ru/article/347765/izba-ne-krasna-uglami-a-krasna-pirogami-znachenie-
frazeologizma-sinonimyi-i-tolkovanie)

Block 2: Conceptualization

When learning new lexical knowledge, «consciousness processes information
coming from outside through language, actualizes and transforms it into personal
knowledge of an individual through learning procedures>[Yekshembeyeva, 2011,
p. 407]. This process involves the incorporation of new knowledge into the
conceptual, already existing cognitive system of the student [Lazareva, 2012, p. 99].
In other words, in order to acquire new lexical knowledge, first of all,
conceptualization, i.e., the formation of relevant concepts in the minds of students,
IS necessary.

This block presents exercises aimed at expanding lexical knowledge of
connotatively marked vocabulary of the Russian language, as a result of which their

% The illustrations here and below are taken from the public sources.
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primary consolidation is provided.

Then students familiarize themselves with words with subjective-evaluative
affixes. Russian connotatively marked vocabulary is a "compressed” linguistic
image that contains emotional and evaluative connotations. When semantizing such
vocabulary it is necessary to transform lexically encoded information into images or
concepts understandable to students, which allows them to realize connotative
concepts. Thus, we offer exercises for decoding lexical material with the help of
contexts and with the use of visuals.

The exercises practice words with different subject-value affixes related to the
topic of the lesson, presented in different contexts (simulated sentences or excerpts
from works of fiction). This gives the opportunity to activate language guessing
skills and develops lexical skills of perception of connotatively labeled words in
reading. For this purpose, students are presented with two visual images (photos,
drawings) with opposite meanings so that students can meaningfully choose the
correct variant according to the context and consciously perceive the connotations
of words conveyed by different subjective-value affixes.

Exercise 2. Read the dialog. Pay attention to the underlined words. What
objective meanings (denotations) do they denote? What emotional or evaluative
meanings (connotations) do they express? Mark with a "N" the correct image (Fig.
6).

— Ma-a-a-ma! My zakazali desert.

— Syesh u menya yagodku. Smotri, chernichka. — Mama vzyala lozhechku, zatsepila
chernichinu i podnesla k Soninomu rtu.

—Mama, u menya svoi yagody est. Zachem mne tvoya chernika? — otpikhnulas ot lozhki
Sonya. (M. Traub)

\:ﬂu
B

Figure 6. Exercise 2.
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S TAKE NOTE!

The suffix "-INA" denotes a single berry or fruit.

—

chernichina = blueberry 't

klubnichina = strawberry “

kartofelina = one potato tuber J

Realizing the principle of cognitive visualization, we have developed an
exercise with the use of mind-maps, which allows students to classify and construct
their knowledge about the connotative conceptosphere of the Russian language
based on the analysis of sentences including connotatively marked words with
productive subjective-evaluative affixes.

Exercise 3: Fill in the mental map. Analyze the sentences and dialogues in the
previous task, summarize what kinds of connotations these connotative words
express, fill in the blanks 1-7 (Figure 7).

Reference material: magnification, diminutiveness, lasciviousness (sympathy), jocularity,
contempt, pejorative, diminutiveness-lasciviousness.

Denotation Dimensional assessment

Positive M

7 ; : \ emotional and evaluative

| Connotative Russian nouns ) P 5
| i S X attitude :
| with subjective evaluation suffixes |

Connotation Emotional assessment

; Negative !
| emotional and evaluative | 7
| attitude

Figure 7. Exercise 3.

Then students perform analytic-synthetic exercises to learn the rules of word
formation of nouns with subjective affixes. In this type of exercise, students analyze

words with subjective-value meaning and derive word formation rules based on
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morphological parsing. Students are offered color-coded tables and charts that allow
them to distinguish different types of words with subjective-value affixes and create
associative links between subjective-value affixes and color coding. To consolidate
knowledge of the rules of word formation, language exercises with the use of visuals
are offered.

Exercise 4. a) Analyze the table. Pay attention to the suffixes by means of
which masculine, feminine and neuter nouns with subject-value suffixes are formed.

Summarize the rules of word formation (Table 7).

Table 7. Exercise 4a.

Suffixes Masculine nouns with Word formation rules
subjective-evaluative affixes
-0k pirog — pirozhok Often added to the -g, -k, -h
base (stressed syllable)
-yok chay — chayek For words ending in -y.
Exception khleb — khlebushek
Suffixes nouns with Word formation rules
subjective-evaluative affixes
-k(0) yabloko — yablochko It is often added to the base
with -g, -k, -h, -zh, -sh, -ch, -ts
-ts(0) pivo — pivtso Often added to a base ending in
a consonant (except -g, -k, -h, -
h, -zh,-sh, -ch, -ts)

Suffixes Feminine nouns with Word formation rules
subjective-evaluative affixes
-k(a) konfeta — konfetka Often added to a base ending in
svekla — svekolka a consonant or combination of
-ochk(a), konfetka — konfetochka consonants
-echk(a) svekolka — svekolochka

b) Make captions to the drawings, use words in the diminutive form in the

singular (Fig. 8).
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c¢) Give your own examples and make your own sentences with them.

\/

Figure. 8. Exercise 4b.

Exercise 5. Using the words from Exercise 4, make a list of foods for the
holiday table. 4, make a list of foods for the holiday table. If possible, form the
diminutive forms of the words. Name the foods that you like.

Exercise 6: Name the foods you usually have in your refrigerator. Use the
diminutive forms of the words.

To further deepen the knowledge of connotatively marked vocabulary,
conceptual coding exercises are offered, which provide the consolidation of links
between connotative concepts and lexical forms. Such exercises are aimed at
standardizing lexical skills of correct combination of connotative words with other
lexical units. To this end, connotative words are activated on familiar grammatical
material, in typical communicative situations or in simulated monologic and dialogic
texts.

Exercise 7: Fill in the blanks, and where possible, use diminutives to express
diminutiveness, endearment, or politeness.

Model:
Dayte mne. pozhaluysta 2 pachki/pachechki makaron/makaronchikov.
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1) V obed ya vypila tolko 2 (stakan, yogurt).

2) Mne, pozhaluysta, 5 (stakan, vanilnoye morozhenoye).

3) Ya vozmu eshche 2 (kusok, pirog), on takoy vkusnyy.

4) My kupili tebe 2 (korobka, konfety).

5) Mozhno mne (kusok, pitstsa) s ananasom?

6) Nuzhno dobavit 5 (paket, limonnaya kislota).

7) Pozhaluysta, 2 (butylka, beloye vino). 5 (banka,
pivo), 6 (butylka, voda).

8) Budte dobry, polozhite 3 (kusok, syr).

Block 3. Motivational and transformational

Having mastered the basic lexical knowledge of connotatively marked
vocabulary, students move to the stage of lexical skills improvement, which involves
the use of acquired lexical knowledge in varying conditions. This block of exercises
Is aimed at activation of connotatively marked words in receptive and productive
types of speech activity.

In order to develop the skills of listening comprehension of connotatively
labeled words, listening exercises are offered. To enable students to comprehend the
connotative content of words in a sociocultural context, authentic video materials
were selected, including excerpts from feature films and TV programs, which
contain a large number of connotatively marked words related to the topic of the
lesson.

Listening exercises are divided into three types:

I. Pre-listening work. Before watching the video, students are asked to
perform a task that allows not only to relieve lexical difficulties by means of
visualization and translation into students' native language, but also to predict the
content of the video.

I1. Listening Exercise. While watching, students should focus on recognizing
connotative words in the speech stream and comprehending their meanings, as well
as on understanding the general content of the video text, extracting and memorizing
the main information.

I11. After watching the video, students answer questions about the content of

the text. In addition, in order to check the understanding of the video content and
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connotative words, students are asked to watch the video again and fill in the missing
information in the written text.

Exercise 8. a) Familiarize yourself with the meanings of the verbs you hear
in the video <«About Tasty and Healthy Food>(Fig. 9).

nagret porg)za;
e I ARGETR

rastekatsya//rastechsya

B, MWEBIT

O O
zatreshchat skvorchat zazharivatsya

FF 56 BB A (R BEBE) 7 R CHE) 7 L L 1y PeRh: FEEF

Figure 9. Exercise 8.

b) Watch the story <About Tasty and Healthy Food> (<«€ralash>). Answer the questions

(https://ok.ru/live/3441693499307).

» Why did the teacher call Bublikov to the blackboard?

» How did Bublikoff spend his summer?

» What does Bublikoff care about?

» How does Grandma Bublikova prepare her “specialty™?
» What grade did the teacher give Bublikov?

c) Watch the video again.

c) Insert the missing words.

Next, students perform reproduction exercises, the aim of which is to develop
productive lexical skills of using connotatively marked words in monologic speech.
Students are asked to construct a monologue based on the content of the video and
their own life experience. To do this, students should adequately use connotative

lexical units and correctly combine them with other words in oral speech.
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Exercise 9. Tell how Bublikov’ Grandma cooks potatoes, use verbs and other
connotatively marked words.

Exercise 10. Compose a monologue «The recipe of my favorite dish>y use
diminutive-adjective forms of nouns.

To develop productive lexical skills of using connotatively marked words in
dialogic speech, pair work is suggested.

Exercise 11. Work in pairs. a) Look at the menu, choose the Russian dishes
you like.

b) Compose a dialog with the waiter, if possible use connotative vocabulary

(Fig. 10).

L
o

3AKVCKH TOPSTHIAE BAIOAA

XOAOAHBIC SAKYCRH Baroaa us ausca
» TapeAka 1] "

CKg,

= cio—

o P~

YA AEA T3y
(2 VA = iv)

i OCROOKOC MeRWO \&U

Canar sl peecxmnion o 2OF s SARVCINH

oo 0¥ & R
Baoaa 40 L

TTEPBBIE BAIOAA W5 PGB o)l i

Figure 10. Exercise 11.

The second part of the lesson is «®hraseological Units>

In order to familiarize students with new phraseological units, exercises for
decoding lexical material are used.

New phraseological phrases are presented in dialogues that refer to the
everyday sphere of communication. On the one hand, in this way the functioning of
phraseological expressions in typical situations and their lexical combination are
demonstrated, and on the other hand, it contributes to the development of lexical
skills in reading. The dialogues are supplemented with audio recordings, which helps

to improve phonetic skills.


https://yandex.ru/images/search?from=tabbar%26img_url=https://www.gdebar.ru/data/app/bar/menu/3403/1.%20%EC%E5%ED%FE.png%26lr=2%26pos=9%26rpt=simage%26text=%D1%80%D1%83%D1%81%D1%81%D0%BA%D0%BE%D0%B5%20%D0%BC%D0%B5%D0%BD%D1%8E%20
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In accordance with the principle of comprehension of the Russian linguistic
picture of the world and in order to decode the internal form of a phraseological
phrase (i.e. the source image and figurative motivation of the meaning of a
phraseological phrase [Baranov, 2010]), students are offered to use online
dictionaries to find information about the etymology of phraseological phrases. Due
to the use of electronic resources, the efficiency of assimilation of culturological
information increases. In addition, students perform a task of cross-selection of
phraseological phrases and images.

Exercise 12. a) Listen to the dialogues. Name the phraseologisms used by

the speakers, explain the meaning of the phraseologisms. Read the dialogues by role.

— Yulechka, segodnya u nas budut gosti.

— Gosti? Kakiye gosti? Ty zaraneye mog predupredit?

— Tolko ne nado vykhodit iz sebya. lzvini, tak poluchilos. Vstretil Sashku, byvshego
odnoklassnika. Predstavlyayesh, vosem let ne videlis. A u nas kak raz novoselye. Ya i
priglasil ego s zhenoy otmetit.

—No u nas v kholodilnike khot sharom pokati. Tolko syr i maslo. Chto ya mogu prigotovit?
— Da ne nado nichego osobennogo: ved glavnoye — poobshchatsya.

— Nu uzh net! Nado zhe vstretit gostey kak sleduyet.

— Kakiye problemy? Zakazhem dostavku. A ty krasivo nakroyesh stol.

— Dobro pozhalovat!

— S novoselyem! Kakaya milenkaya kvartirka! S uma soyti!

— Ochen rada. chto vam nravitsya. Prokhodite.

— Kakoy stol! Kak vse krasivo!

— Nadeyus. chto vkusno. Eto vse iz nashego lyubimogo restorana. Vot salatiki, ogurchiki,
pomidorchiki, shashlychok... Na desert budet tortik. \V obshchem, probuyte.

— Ochen vkusno! Palchiki oblizhesh!

— Nu davayte vypyem za vash uyutnyy domik! Pust zdes zhivet schastye!

— Ura-a-a! A teper poobshchayemsya.

b) Read the commentary on the website (https://fraze.ru/index.php/frazeologizm/na-
bukvu-sha/sharom-pokati). Tell me the origin of the phrase, " khot sharom pokati ".
¢) Find the correspondence between the phraseology and its image. Give

equivalents from your native language (Fig. 11).
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1 | vykhodit iz sebya A
2 | khot sharom pokati b
3 | palchiki oblizhesh B
4 | s uma soyti! r

Figure 11. Exercise 12c.
In order to consolidate the skills of correct use of phraseologisms in Russian
speech, students perform exercises on conceptual coding.
Exercise 13. Respond to the interlocutor's replica. Use phraseologisms from
the dialogues.

1) — Ne khochesh perekusit gde-nibud?
— Davay. Ya znayu odno khorosheye kafe, zdes nedaleko. Tam tak gotovyat!

2) — Kak tebe salatik?
— Ochen vkusno. !
3) — Khotela kupit kakiye-nibud yagody, no v etom magazine nichego net.

— Nu davay, zaydem v supermarket.
4) —Tebe deystvitelno nravitsya russkiy borshch?
!

When studying connotatively marked words, students need to establish
paradigmatic relations of lexical units. This is provided by the cognitive process
of categorization, which allows to organize concepts and classify knowledge in

human consciousness [Popova, Sternin, 2007, p. 89]. Therefore, in accordance with


https://yandex.ru/images/search?from=tabbar%26img_url=https://st2.depositphotos.com/1912333/7313/i/950/depositphotos_73132811-stock-photo-sugar-addict.jpg%26lr=2%26p=2%26pos=12%26rpt=simage%26text=%D0%BF%D0%B0%D0%BB%D1%8C%D1%87%D0%B8%D0%BA%D0%B8%20%D0%25
https://yandex.ru/images/search?from=tabbar%26img_url=https://media.baamboozle.com/uploads/images/69723/1614154007_68898_url.jpeg%26lr=2%26pos=1%26rpt=simage%26text=%D1%85%D0%BE%D1%82%D1%8C%20%D1%88%D0%B0%D1%80%D0%BE%CC%81%D0%BC%20%D0%BF%D0%BE%D0%BA%D0
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https://yandex.ru/images/search?from=tabbar%26img_url=https://lookaside.fbsbx.com/lookaside/crawler/media/?media_id%3D873743806105650%26lr=2%26nomisspell=1%26pos=25%26rpt=simage%26source=related-3%26source-serpid=Qt0y_fpt979zJG7s_DfpBw%26text=%D0%B2%D0%BE%25
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the principle of relying on the systemic relations of lexis, categorization exercises
aimed at expanding students' vocabulary were developed.

These exercises introduce new phraseologisms that are semantically close to
those used in the dialog. First, students should find out the meaning of these
phraseologisms with the help of Internet resources and dictionaries, learn how they
are used, and then classify them into semantic groups.

Exercise 14. a) Classify the following phraseologisms into semantic groups
(Fig. 12).

b) Specify the meanings of phraseologisms, if necessary, consult a dictionary.

¢) Make sentences with these phraseologisms.

Reference Material:

kak sneg na golovu. yazyk proglotish. bez uma (ot kogo-libo. chego-libo). ne verit/ poverit
glazam. divu davatsya/ datsya. vyvodit/ vyvesti iz sebya kogo. vstat/vstavat s levoy nogi.
glaza na lob polezli.

L )

Admiration® Surpriset Dissatisfaction¢

g

Figure 12. Exercise 14.

To check the results of students' independent cognitive activity, gamification
using online services Wordwall and Learningapps is effective. The methodological
value of gamification is that due to the inclusion of game-technical elements (points,
competitiveness, game rules, etc.) in the learning process, students' involvement in
the learning process increases, their attention and concentration are activated when
solving learning tasks [Titova, Chikrizova, 2019, p.137]. At the same time, the use
of online resources has a positive effect on students' motivation and creates

conditions for self-realization.
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Exercise 15. Let's play a game! Complete the online assignment (Fig. 13).

0:08 YV /0

 neverit/ Palchiki vstat/vstavat yazyk
poverit glazam oblizhesh s levoy nogi proglotishb
glazana | vyvodit/ vyvesti|  kaksneg
lob polezli iz sebya kogo nagolovu
KA
8 ) vy

Figure 13. Exercise 15.

Students can simultaneously complete a task and send their results to the

leaderboard via cell phone (Figure 14).

Tabnuia nMgepos

Panr Wwn Bannwi Bpemn
1-8 Axy 10 35.9
240 N T 46.8
340 nn 3 28.6
4-i Mai 5 55.9
50 JA3toHb 3 36.7

Figure 14. Leaders' table (fragment).

According to the results of the competition, the instructor can explain the
mistakes made by the students, give additional commentary on the proposed
phraseologisms.

To further activate students' cognitive activity, a project assignment is offered,
which allows creating conditions for students' independent assimilation of
educational material, promotes the development of cognitive skills, the ability to
navigate in the information space, as well as the development of creative thinking
[Shepeleva, 2019]. Students, working in mini-groups, consciously collect

connotative words, determine the meaning of phraseological phrases and their
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pragmatic functions, which contributes to the expansion of students' vocabulary and
consolidation of lexical knowledge. After compiling a mini-glossary, team members
choose a representative to give an oral presentation and then evaluate other teams'
projects.

Exercise 16. Case task <d am a lexicographer>» Work in teams (2-3 people
each). Make a mini-glossary of phraseological phrases.

a) Gather materials to make a mini-glossary, use online dictionaries: <«Norld
of Phraseologisms>and <Dictionaries Online>

Objectives:

1) collect phraseologisms (at least 3 for each semantic group) that are synonyms or
antonyms of the phraseologisms from the previous exercise;

2) select drawings/photographs related to the selected phraseologisms;

3) find etymological information about phraseological units and determine their meaning
based on the analysis of the internal form (initial images of motivation of the meaning of
PE);

4) compose sentences using the selected phraseological units (you can find authentic
examples).

b) Make a mini-glossary of phraseological phrases and present it in the form of a
presentation.

c) Prepare an oral presentation on the results of the team's collaborative work.

d) Evaluate other teams' projects.

Block 3. Motivational and transformational
This block presents listening exercises aimed at developing the lexical skills
of perceiving phraseological expressions in a sounding text.

Exercise 17. a) Listen to the dialog and prepare to answer the questions.

b) Answer the questions.

v" What was Gianni surprised about?
v" What kind of food does Anna love?
v" What will Gianni be doing on Monday?

c) Listen to the dialog again, check your answers to the questions in task b),
and fill in the blanks.
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In order to develop productive lexical skills of using connotatively marked
words in dialogic speech, a role-playing game is proposed. Being a stimulus for the
production of unprepared speech, role-playing contributes to the development of
communicative skills when communicating in a foreign language, and also allows
to vary speech behavior, transfer the learned units to other situations
[Kitaygorodskaya, 1986]. To participate in a role-playing game, students need not
only linguistic competence, but also sociocultural knowledge that helps them adapt
their behavior to the norms of communication accepted by native speakers of
Russian (development of sociocultural competence).

Taking into account the principle of relying on emotionally evaluative
communicative situations [Pershutin, 2017], we chose the most significant typical
situations for foreign students.

Exercise 18. Role play. Make mini-dialogues using the connotative words
from the lesson.

1) You have come with a Russian friend to a Chinese restaurant. Discuss your order with
her.

2) A Russian friend brings you a pie that she baked herself. Praise her for her cooking skills.
3) You want to learn how to cook some Russian dish. Ask your Russian friend to help you.
4) You adore sweets. Discuss with your Russian friend what is better to buy at a
confectionery store.

Block 4. Synthetic

In this block, the connection between lexical knowledge and lexical skills of
understanding and using connotatively marked vocabulary is strengthened, which
are combined "in a single system" to solve communicative tasks [Stepina, 2001].

Debates are proposed to contribute to the interrelated communicative,
cognitive and sociocultural development of students [Galskova, Gez, 2006, p. 141
145]. Students not only develop the ability to adequately apply connotatively labeled
words in real communication and critical thinking, but also expand the volume of
lexical knowledge as a result of exchanging information with opponents.

Debates are conducted in several stages [Safonova, 2015, p.42-45]:
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I. Organizational stage. Students get acquainted with the organization of the
debate, watch the video and answer the questions.

Il. Preparatory phase. Students are divided into two teams with opposing
positions. They have to formulate arguments in a certain amount of time. Students
make a list of connotatively marked vocabulary and construct contexts for its use in
support of their point of view.

I11. Conducting debates. During the debate, each group makes a series of
judgments: the first speaker of the «&or>team puts forward a thesis, gives arguments,
the other speakers develop and strengthen the evidence. Speakers of the «Against>>
team refute the arguments of their opponents. The use of the studied lexical material
contributes to the synthetic development of different skills of using connotative
vocabulary.

IV. Reflexive stage. The teacher evaluates the positions presented during the
debate.

Exercise 19. Debate: The topic «Vhat is better: tasty or healthy food?>»

I. What do you think?

<> What roles do the speakers play on each team?
<> What is the order of the speakers?

< How much time is given to each team's speaker?
<> How many teams can be winners?

I1. Prepare arguments FOR or AGAINST the topic of the debate. Write your

arguments (examples, statistical data, etc.) in the forms. If possible, use the studied

phraseologisms, proverbs and connotative words (Fig. 15).

Arguments Examples Quotes
Argument FOR or AGAINST
1:
Argument FOR or AGAINST
2:

Figure 15. Argument form.
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I11. Justify your point of view (if necessary, use auxiliary material — Fig. 16)

follow the time limit (7 min. for each speaker).

Cheloveku nuzhnal Cheloveku nuzhno
vkusnaya eda< zdorovoye pitaniye.<
Esh. poka khleb svezh.. Zdorovye blizko: ishchi ego v
Vazhno est to. chto khochetsya. est miske. |
T Ukorotit uzhin — udlinit zhizn..
Bez soli nevkusno. a bez khleba Umerennost v ede polezney. chem
nesytno.< sto vrachey..

Khleb da voda — zdorovye eda..
Kakovy eda 1 pitye. takovo 1 zhitye.«

Figure 16. Supporting material.

Unit 5. Controlling

At the end of the lesson, controlling exercises (e.g. a test game) are suggested.

Exercise 20. The game "Train" (Group work).

Game description: the teacher calls a connotative word. Student 1 has to
explain the meaning of the word. Student 2 makes a sentence with this word. Student
3 names any connotative word, etc. The player who fails to complete the task is
eliminated from the game.

Homework involves written or oral assignments. Students use various mobile
applications and messengers (WeChat, etc.), which are designed to create their own

text products (messages, short videos, monologues, letters).

Homework.

a) Record a voice message on WeChat for your Russian friend. Tell how you went to a
Chinese restaurant. Use connotative vocabulary lesson

b) Russian students have invited you to celebrate Maslenitsa. Write an e-mail to a Russian
friend who lives in another city, telling how you spent this holiday. Use the connotative
vocabulary of the lesson.
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2.3 Analysis of testing results

2.3.1 Analysis of the Input testing results

The purpose of the input testing of the experimental participants is to diagnose
their initial level of proficiency in connotatively marked vocabulary of the Russian
language.

The input test included 5 subtests: «/ocabulary>y <«Reading>; <distening>;
<Speaking>and «/\riting> The maximum number of scores was 100. Table 8 shows

the distribution of scores by subtests.

Table 8. Distribution of scores by subtest (input test)

Subtest Points Exe(_:utlo_n time
(inmin.)
Vocabulary 30 30
Reading 15 20
Listening 15 5
Speaking 20 10
Writing 20 15
Total 100 80

To process the results of the subtests «/ocabulary>; «Reading>; «distening>
we developed criteria for assessing the level of possession of lexical knowledge of
Russian connotatively marked vocabulary (LZ) and the level of formation of
receptive lexical skills of understanding Russian connotatively marked vocabulary
(RLN) (Table 9).

Table 9. Criteria for assessing the level of proficiency in lexical knowledge
(LZ) and receptive lexical skills (RLN)

Evaluation criteria Number Points
of items
Knowledge of nouns with 6 For each correct execution -
subjective-value affixes (LZS) 1 point
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Knowledge of adjectives with 6 For each correct execution -
subjective-evaluative affixes 1 point

(LZP)

Knowledge of adverbs with 6 For each correct execution -
subjective-evaluative affixes 1 point

(LZN)

Knowledge of verbs with 6 For each correct execution -
subject-value affixes (LZG) 1 point

Knowledge of phraseological 6 For each correct execution -
phrases (LZF) 1 point

Recognizing and understanding 5 For each correct execution -
connotatively labeled words in 3 points

listening (RLN-A)

Recognizing and understanding 5 For each correct execution -
connotatively labeled words in 3 points

reading (RLN-C)

When assessing the level of formation of productive lexical skills of using
Russian connotatively marked vocabulary in oral speech (PLN-G) and in written
speech (PLN-P), we took into account the following indicators:

1. Correct pronunciation/spelling of connotatively labeled words;

2. Correct choice of connotatively labeled words according to communicative
intention and situation;

3. Correct combination of connotatively marked words with other lexical units;

4. Active stock of connotatively labeled words.

Based on this, criteria for assessing the possession of productive lexical skills

of using connotatively labeled words in speech were developed (Table 10).

Table 10. Criteria and indicators for assessing the level of skills of using

Russian connotatively labeled words in speech

Levels Indicators Points

High Active use of connotatively marked 16-20
words in speech. Correspondence to
communicative intentions and situation.
Absence of errors in lexical combination
of connotatively marked words. No
more than 3 gross lexical errors.
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Medium

Use of less than 5 connotatively marked
words in speech. They are not always
used in  accordance with the
communicative intention and situation.
No more than 3 errors in lexical
combination of connotatively marked
words. No more than 5 gross lexical
errors.

12-15

Low

Rare use of connotatively marked words
(less than 3). Inadvertent use of
connotatively marked words. More than
6 gross lexico-grammatical errors.

0-11

To determine the level of formation of knowledge and skills of understanding

were developed (Table 11).

and using Russian connotatively marked vocabulary, evaluation criteria by levels

Table 11. Assessments by levels of proficiency in connotatively marked

vocabulary of the Russian language

Subtest Total Levels
points High (80%- | Medium (60%- Low
100%) 79%) (0-59%)

Vocabulary 30 24-30 18-23 0-17
Reading 15 12-15 9-11 0-8
Listening 15 12-15 9-11 0-8
Speaking 20 16-20 12-15 0-11
Writing 20 16-20 12-15 0-11

Methodology for processing the results.

Qualitative-quantitative processing of the results of entrance and final testing

(o ZA
n

was performed using the following formulas:
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whereK is the average score of the group of students, 2 A s the total score
obtained by students in the group under consideration, 7 is the number of students

in the groups under consideration.

r— 29 100%
>b

where I' is the average percentage of correct answers, 24 s the score

obtained by students when assessing the relevant knowledge or skills, 2b s the

total score for the tasks with which the relevant knowledge or skills are assessed.

t— ‘Xl_xz‘

where U — Student's criterion for independent samples, X1 _ mean of EG,

X2 _mean of CG, S standard deviation of EG, S _ standard deviation of CG,

M _ number of samples of EG, "2 — number of samples of CG.
Let's look at the results of each subtest in detail.
Subtest «/ocabulary>» This subtest includes 5 tasks (30 items), 6 items in

each task (Table 12). The time for completing the tasks is 30 minutes.

Table 12. Tasks for assessing lexical knowledge

Ne | Control objects Examples of tasks
1 | Nouns with | Select appropriate words with connotative meaning.
subjective- U dveri sidel milyy belyy...
evaluative A. kotik
suffixes B. kotishche
C. kot
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Adjectives with

Instead of dots, insert adjectives with

subjective- diminutive/lascivious meaning.
evaluative Vypal ocharovatelnyy snezhok
affixes (pushistyy).
Adverbs  with | In place of the omissions, insert a suitable adverb with
subjective- connotative meaning.
evaluative Ty zhe umnyy chelovek, podumay
affixes , kak luchshe sdelat.
Verbs with | In place of the blanks, insert the verb in the correct form.
subjective

. U menya segodnya bylo mnogo del. sovsem nabegatsyas
evaluative . poetomu ne uspela tebe
affixes pozvonit.<’

Deti vse utro v sadu.< probezhatsya<’

Ya . chtoby nayti khot kakuyu- razbezhatsya<’
nibud rabotu. <’

Kogda nachalsya pozhar. vse lyudi izbegatsya<’
Rebenok za tselyy den tak. chto probegat<’
usnul v gostinoy .«

V poiskakh podarka nam prishlos zabegatsya<’

po neskolkim magazinam.<'

5 | Phraseologisms | Choose a phraseologysm that fits the meaning.

Kogda ya uznal, chto menya ne dopustili k ekzamenam.

A. ya byl na sedmom nebe
B. u menya dusha ushla v pyatki
C. ruki opustilis

For both EG and CG students, the most difficult tasks to test the knowledge
of connotatively marked vocabulary turned out to be the most difficult (average
percentage of correctness — 31.5%: EG — 32%, CG — 31%).

Task 1. Students had to choose a suitable noun with connotative meaning.
When performing this task, 25% of the subjects made more than 50% errors (EG —
2 students, CG — 3 students), the average percentage of correctness was 53% (EG —
55%, CG — 50%). This is explained by the fact that the majority of students do not
distinguish between suffixes that have enlarging, disparaging and other connotations.

Task 2. In this task, which tests the knowledge of adjectives with subjective-
evaluative affixes, the average percentage of correctness was only 27% (EG — 30%,
CG — 24%). 80% of examinees made more than 50% of errors (EG and CG — 8
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students each). 3 students did not fulfill this task, and 6 students used the initial form
of adjectives. The following errors were noted:

= in the formation of adjectives with subjective-evaluative affixes: Nam
navstrechu vyshel bledennyy* / bledenkiy malchik (vmesto blednenkiy); Podruga
prinesla vkushenkoye/ vkusennoye/ vkusenkoye/ vkusenkoye pechenye (vmesto
vkusnenkoye);

= spelling mistakes: Vypal ocharovatelnyy putistenkiy snezhok (vmesto
pushistenkiy); Kakoy khoroshekiy denek (vmesto khoroshenkiy).

Task 3. The answers to the items testing the knowledge of adverbs with
subjective-evaluative affixes showed lower scores: the average percentage of
correctness was 24% (EG — 22%, CG — 26%). Only 1 student from the CG correctly
completed more than 50% of the items. The errors made can be divided into four
types:

= incorrect choice of adverb in the context: V komnate pochti ne bylo mebeli.
poetomu vyglyadela ona odinoko/ plokho (vmesto bednenko); Ty zhe umnyy
chelovek. podumay dolgo/ bolshe, kak luchshe sdelat (vmesto khoroshenko); Dolgo/
priyatno/ skolko my s vami ne videlis (vmesto davnenko); Vse ostynet. Skoro/
pryamo idi k stolu (vmesto bystrenko);

= failure to distinguish suffixes with different connotations: Segodnya na ulitse
kholodnenko (vmesto kholodnovato);

= errors in the formation of adverbs with subjective-evaluative affixes: Ty zhe
umnyy chelovek, podumay khoroshenchko (vmesto khoroshenko); vyglyadela ona
bedlenko (vmesto bednenko); Dlya menya eto dorozhenko (vmesto dorogovato);

= |exical and stylistic errors: Davay idi k stolu (vmesto bystrenko); Dlya
menya eto doroga (vmesto dorogovato).

Task 4: Students had to choose the verb from the reference words, form the
correct form and insert the word in place of the missing one.

The items testing the knowledge of verbs with subjective-evaluative affixes

* Here and below, the errors of the subjects are bolded.
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recorded the lowest percentage of correct answers: the average percentage of correct
answers was 12% (EG — 10%, CG — 15%). This means that verbs with subjective-
evaluative affixes cause the greatest difficulties for Chinese students: on the one
hand, they poorly understand the connotations conveyed by the connotative affixes
of verbs, and on the other hand, they made gross errors. The following violations
were identified:

= incorrect choose of the verb: U menya segodnya bylo mnogo del, sovsem
nabegalas/ probezhalas, poetomu ne uspela tebe pozvonit (vmesto zabegalas). Deti
vse utro razbezhalis/ probezhalis v sadu (vmesto probegali). Kogda nachalsya
pozhar, vse lyudi izbegalis (vmesto razbezhalis). V poiskakh podarka nam prishlos
zabegatsya po neskolkim magazinam (probezhatsya).

= violation of subject-predicate agreement: U menya segodnya bylo mnogo
del. sovsem zabegalsya, poetomu ne uspela tebe pozvonit (vmesto zabegalas).

= incorrect use of the verb form: Deti vse utro probezhali v sadu (vmesto
probgali);

= incorrect formation of verb forms: Deti vse utro probeg v sadu (vmesto
probgali).

Task 5. When checking knowledge of phraseological phrases, it turned out
that 40% of the examinees had more than 50% errors. The average correctness of
answers was only 42% (EG — 45%, CG — 39%). This result testifies to the fact that
the majority of Chinese philology students mastering Russian at the B2 level have
an insufficient phraseological stock. The students tried to guess the meaning of
unfamiliar phraseological phrases, but were not always successful in deducing the
meaning from the meaning of the components composing the phraseological phrases.

The average percentage of correctness of vocabulary task performance by

students of EG and CG) groups at the diagnostic stage is presented in Figure 17.
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Correct answers to the subtest «Vocabulary»
of the entrance test (in %o)

0% 5504
50%
50% 45%
30%
40%
30%
30%
24% 26%
22%
20% 15%
10%

10% l

0%

Noun Adjective Adverb Verb Idiom

BEGHCG

Figure 17. The result of the subtest «/ocabulary>

The results of the input test show that all subjects have insufficient lexical
knowledge about subject-value affixes and word formation rules.

Subtest «Reading> The subtest is designed to determine the level of
formation of receptive lexical skills of perception and understanding of Russian
connotatively marked vocabulary when reading. The students were offered a story
by M. Zoshchenko <A Small Case from Personal Life>; containing connotatively
labeled words and adapted to their level of Russian language proficiency. After
reading the story, the students had to choose the correct answer option for each
position (5 positions) out of three proposed options based on the content of the story

(Table 13). The subtest completion time was 20 minutes.

Table 13. Task for the subtest <Reading>

31. Kakoye nastroyeniye bylo u | A. Na dushe koshki skrebli.
geroya v nachale rasskaza? B. Byl na sedmom nebe.

C. Kak s tsepi sorvalsya.

32. Kakoy dostatok u starukhi? | A. Zhivet na shirokuyu nogu.
B. Deneg kury ne klyuyut.
C. Za dushoy ni grosha.
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33. Kak starukha otreagirovala | A. Vyshla iz sebya.

na podayaniye? B. Opustila ruki.
C. Stala lit krokodilovy slezy.
34. Kak mozhno | A. Derzhitsya za kopeyku.

okharakterizovat damu geroya? | B. Brosayetsya dengami.

C. Kontsy s kontsami svodit.

35. Kak mozhno | A. Mukhi ne obidit.
okharakterizovat geroya? B. Ni ryba, ni myaso.

C. Dobraya dusha.

The average percentage of correctness amounted to 43% (EG — 44%, CG —
42%). Only 20% of test takers (2 students in each group) gave more than 60% of
correct answers. The students had to not only understand the content of the story and
the meaning of connotatively marked words, but also to extract the main information
and relate the question to the corresponding phraseology in a limited time. Errors
occurred either due to the fact that connotatively marked words occurring in the story
hindered adequate understanding of the text content or due to the fact that students
were unfamiliar with the proposed phraseologisms.

Subtest <«distening>» To test the lexical skills of recognizing and
understanding connotatively marked vocabulary in listening, students had to listen
to a dialog and choose an answer option to 5 questions (Table 14). The time for

completing the task was 5 minutes.

Table 14. Task for the subtest «d_istening>(input test)

1 A) Bezradostnoye.

B) Veselenkoye.

C) Agressivnoye.

2 A) Vlyubilas po ushi.

B) Potratila vremya vpustuyu.

C) Belyy svet ne mil.

3 A) Pozitivno.

B) Ravnodushno.

C) Negativno.

4 A) Pytayetsya vyvesti eye iz sebya.
B) Sovetuyet ne veshat nos.

C) Prosit podozhdat do luchshikh vremen.
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5 A) Vremya lechit.
B) Delu vremya. potekhe chas.
C) Vsemu svoye vremya.

When performing this task, 65% of the subjects made more than 50% of errors
(EG - 7 students, CG — 6 students), while the average percentage of correctness was
46%. The main reason for incorrect answers is erroneous perception and
understanding of connotatively marked words in the audio text and/or in the answer
options. The obtained results indicate an insufficient level of lexical listening skills
formation among the students participating in the experiment.

Subtest <Speaking>> The speaking task tested the level of formation of
productive lexical skills of using connotatively marked words of the Russian
language in oral speech. Students should state their opinion on the proposed issue
and give arguments using connotative vocabulary. Familiarization with the task and
preparation of a monologue statement — 5 minutes, recording of the monologue on
a dictaphone — 5 minutes.

Task. You and your Russian friend are discussing, <«dVhat is better: to have
many friends or one but reliable friend? > State your opinion, arguing it, give facts
and examples from life. The monologue should use different connotative words (the
text volume should be at least 10 sentences).

It was found that the majority of students (65%) did not correspond to the
norm (4-5 statements). 35% of examinees used some proverbs, idioms and other
connotatively marked words for argumentation, but not more than three. 60% of the
subjects did not use connotatively marked words in their speech. This indicates that
many Chinese students are not proficient in using connotatively marked vocabulary.
In addition, the following errors were noted in the subjects' responses:

1) phonetic (sound usage, rhythmics; intonation);

2) lexico-grammatical:

= errors in the choice of lexical unit: chto kakoye druzhba (vmesto chto takoye
druzhba);
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= a mix of phraseological paronyms: ey ponravilos moye ugoshcheniye i
skazala, yazyk proglotila (vmesto yazyk proglotish);

= violation of the component composition of phraseological units: staryy drug
luchshe novyy drug (vmesto staryy drug luchshe novykh dvukh);

= violation of lexical combinability: druzhba imeyet vazhnuyu rol v zhizni
cheloveka;

= failure to distinguish synonyms: on menya ugovoril (vmesto ubedil);;

= errors in the use of verb types: nachal pogovorit;

= incorrect use of the grammatical form: my bylo veselo.

3) syntactic errors:

= management errors: ya soglasna s eye; ona tsenit druzhby;

= violation of agreement: odinakovyy khobbi; interesnyye tema;

= destruction of the syntactic construction: Tem bolshe druzey, chem luchshe.

Subtest Nriting>» To create a written text in accordance with the given
situation, students had to apply sociocultural and lexical knowledge, as well as
knowledge of genre features of a friendly letter. The time for completing the task
was 15 minutes.

Task: A Russian friend invited you to celebrate a housewarming party. Write
an e-mail to your Russian friend, telling how you spent this day. Use different
connotative words (at least 8 sentences).

When performing the task, students demonstrated basic sociocultural
knowledge that ensures the adequacy of choosing and using connotatively marked
words in accordance with the communicative intention and situations. Half of the
examinees used individual idioms and diminutive and affectionate forms of words,
but each not more than two. 60% of students made a significant number of gross
lexico-grammatical and syntactic errors:

= spelling mistakes: do preyezdy (vmesto do priyezda); ona pobrobovala sup
(vmesto poprobovala); ya pranniruyu (vmesto planiruyu); ona trudolyubimaya

(vmesto trudolyubivaya);
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= errors in the choice of lexical units: ya rasskazyvayu s ney (vmesto
razgovarivayu);

= management errors: ona gotovilas dlya priyema druzey tri dnya (vmesto
gotovilas k priyemu); priglasit ey (vmesto eye);

= agreement violation: Ona ugoshchala nas russkimi blyud (vmesto blyudami);
vkusnyye blyudo (vmesto blyuda); chto-to interesnogo (vmesto interesnoye);

= erroneous formation of the verb form: ona nakrola stol (vmesto nakryla na
stol);

= destruction of stable turns: ¢ eye tochkoy zreniya (vmesto s eye tochki
zreniya); kak govorya (vmesto kak govoryat);

= violation of the connection between the subject and the predicate: my davno
ne vstretitsya (vmesto vstrechalis); ona schitayetsya (vmesto schitayet).

Figure 18 shows the average percentage of completion of the input test items.

60%
54%

52% 50% 52%
50% 469 47%
o,

44% 42%
40%
30%
20%
10%

0%
Reading Listening Speaking Writing

BEGHCG

Figure 18. Results of the subtests <Reading>; «distening> «Speaking>;
<AVriting>»(input test)

The results of diagnostic testing of EG and CG subjects are presented in Table
15.
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Table 15. Level of proficiency in Russian connotatively marked vocabulary

(input testing)

Average score (average percentage
groups
of correctness)
EG 43,5 (44,8%)
KG 44,7 (45%)

As can be seen from the table, EG and CG students before the beginning of
the experiment had approximately the same level of proficiency in Russian
connotative vocabulary.

In addition, at the diagnostic stage we conducted a statistical analysis of the
initial level of proficiency in connotatively marked vocabulary of the Russian
language using Student's t-criterion for independent samples. The p-value indicating
the level of significance of the samples was obtained. If p < 0.05, the differences are
statistically significant, if p > 0.05, the differences between the compared samples
are statistically insignificant. The analysis was performed in the SPSS program.

Based on the results of the input test of EG and CG, the standard deviation
was calculated, which was 4.03 in EG and 6.04 in CG, with t = 0.523, p = 0.608.
Thus, no statistically significant differences were found between EG and CG. The
calculated results using Student's t-criterion once again confirm that at the diagnostic
stage the knowledge of Russian connotatively marked vocabulary of EG and CG
students is close to the same level.

Figure 19 shows the percentage distribution of students by different levels of
lexical knowledge and skills of understanding and using Russian connotatively
marked vocabulary (based on the results of input testing).
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Figure 19. Initial level of lexical knowledge and skills formation in CG and
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The results of the diagnostic test have shown that both EG and CG have the
same low level of knowledge of connotatively marked vocabulary of the Russian
language (the correctness of answers is less than 60%), which is due to insufficient
knowledge of connotatively marked vocabulary of the Russian language. 65% of
examinees have a relatively low level of perception and understanding of
connotatively marked words by ear, and 80% of students gave incorrect answers in
the subtest «Reading>» 85% of examinees do not possess the skills of using Russian
connotatively marked words in oral speech, and 95% of students - in written speech.

At the formative stage, in order to monitor the learning process in the
experimental group, interim control was conducted. All tasks performed by students
in the classroom and independent work were evaluated. Table 16 presents the system

of evaluation of students' performance during the methodological experiment.



108

Table 16. System of evaluation of EG students' academic performance

Assessment
Forms of control Objects of assessment (in points)
Case assignment
(self-preparation) 20
Case assignment (in-class
presentation) 10
_ Debates (self-preparation) 10
Intermediate S
control Debate (speaking in class) 20
Homework 20
Activity in class (participation
in role-playing, answering
guestions, etc.). 10
Attendance 10
Final test 50

Successful mastering of educational material by EG students was determined

on a scale: 0-79 points — <«q0t scored>; 80-150 points — «scored>:

2.3.2 Analysis of the Final testing results

At the control stage of the experiment, the final test of EG and CG subjects
was conducted to identify the dynamics of knowledge and development of skills of
perception and use of connotatively marked vocabulary of the Russian language.
The form and types of tasks of the final test corresponded to the input test (diagnostic
stage). When evaluating the results of the final test, we used the same criteria and
formulas as when evaluating the results of the input test. In addition, we conducted
a cross-sectional statistical analysis of the results of the diagnostic and control tests:
the increment of the percentage of correctness of each subtest before and after the

experimental training was calculated using the formula:
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Gain (group) = average percent correct on the final test (group) — average
percent correct on the input test (group).

Comparison of the results before and after the methodological experiment
showed that students of both groups have made some progress in mastering
connotatively marked vocabulary of the Russian language, but the amount of
knowledge and the level of development of lexical skills in each group differ.

Subtest <«d/ocabulary>» The average percentage of correct answers of EG
students was significantly higher (80%) than in the CG (48%), the average
percentage of correct answers increased by 47% in the EG and by 17% in the CG
compared to the input test results.

Task 1: choosing the appropriate noun with connotative meaning. The
following mistakes were made:

= ignorance of the connotation conveyed by the suffixes of nouns “-ishche/-
ishcha”: Vot eto rybeshka! Pervyy raz vizhu takuyu ogromnuyu (vmesto rybishcha);

= failure to distinguish between suffixes with a pejorative and other
connotation: Do derevni my ekhali na staroy khudoy loshadke (vmesto loshadenke).

Task 2: inserting the appropriate form of an adjective with different
connotative meanings. The following types of errors were recorded:

= erroneous formation of the adjective form with subjective-evaluative affixes:
Nado molochka teplenkogo vypit (vmesto teplenkogo); vkusenkiye/ vkusnonkiye
pirozhki (vmesto vkusnenkiye); Eto byla skromnenkaya bedenkaya kvartirka
(vmesto bednenkaya); Teper prikhoditsya pokupat plokhinkiy tovar za te zhe dengi
(vmesto plokhonkiy); My seli na nizkenkuyu/ niznenkuyu/ nizonkuyu
skameyechku okolo vody (vmesto nizenkuyu);

= violation of agreement: vkusnenkiy pirozhki (vmesto vkusnenkiye);
nizenkiy skameyechku (vmesto nizenkuyu).

Unlike CG students, EG students made errors related only to the formation of
the forms of adjectives poor and low.

Task 3: filling in the gap with a suitable adverb with connotative meaning.

The following mistakes were made:
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= wrong choice of adverb: Eto platye plokhovato/ krasivenko/ yarkenko
vyglyadit (vmesto strannovato); Ochen temno. idti tam kak-to temnovato/
bystrenko/ medlenko (vmesto strashnovato); Vremeni ostalos malenko (vmesto
malovato); Prezhde chem menyat rabotu. nado yasnenko/dalshe podumat (vmesto
khoroshenko);

= erroneous formation of an adjective form with subjective-evaluative affixes:
Ochen temno, idti tam kak-to strashonko (vmesto strashnovato);

= spelling mistakes: Sobiraysya bystrenka, taksi pridet cherez 3 minuty
(vmesto bystrenko) Kompyuter za 1000 dollarov? Chto-to dorogovata/ dorogavato
(vmesto dorogovato).

Task 4: inserting a verb that fits the meaning. The following errors were noted:

= wrong choice of lexical unit: Lena poprosila menya nikomu ob etom ne
rasskazyvat, no ya sluchayno nagovorilas/ peregovorila (vmesto progovorilas); Oni
davno ne videlis, poetomu ne mogli drug s drugom zagovoritsya (vmesto
nagovoritsya); Cherez chas u menya budut zanyatiya, davay bystro progovorimsya/
progovorimsya/ zagovorimsya (vmesto peregovorim); Ya tak obidelas, chto
peregovorila emu mnogo lishnego (vmesto nagovorila);

= disorder in the coordination of the subject and predicate: Oni davno ne
videlis. poetomu ne mogli drug s drugom nagovorilis (vmesto nagovoritsya); My
zagovoritsya i chut ne opozdali na samolet (vmesto zagovorilis).

The errors of students in both groups are mainly due to the failure to
distinguish the connotations conveyed by the verb affixes na-...-sya, za-...-sya and
pro-...-sya.

Task 5: selecting a phraseological phrase suitable in meaning. The EG
students made 2 times fewer mistakes than the CG students.

Figure 20 shows the comparison of correct answers to the tasks testing the
knowledge of connotatively marked vocabulary of the Russian language in EG and
CG students.

The comparison of the obtained results shows that EG students have better

mastered the meaning of subjective-evaluative affixes and the rules of forming
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words with these affixes, as well as significantly expanded the stock of
phraseological units. This testifies to the effectiveness of the complex of lexical
exercises, which includes analytical and synthetic exercises, exercises for
categorization of lexical knowledge, as well as project tasks that activate students'

independent cognitive activity.

Correct answers to the subtest «Vocabulary»
of the final test (in %0)

100% 0394 95%
20%
80%
70% 73% 2%
70% 65% 67%
60%
50% 44%
40%
31%

30% 26%
20%
10%

0%

Noun Adjective Adverb Verb Idiom
BEG NCG

Figure 20 . Results of completing the tasks of the subtest «/ocabulary>>(final
test)

Subtest «Reading>> When performing the subtest <«Reading>; the average
percentage of correct answers of EG students increased by 34%, and that of CG
students — only by 13%. The methodology of teaching the lexical side of Russian
speech developed by us provides the expansion of students' potential connotative
vocabulary, development of skills of revealing the meanings of connotatively
marked words on the basis of contextual and morphological analysis of lexical units.

Subtest «d_istening> In the answers to the tasks of the subtest <distening>>
there are also higher indicators in EG than in CG: the increase in the average
percentage of correctness of this subtest is 38% and 18%, respectively. This is
evidence that due to the set of exercises, which uses authentic audiovisual materials
containing connotatively marked words, Chinese students successfully develop the
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skills of recognizing and understanding connotatively marked words in real
communicative situations.

Subtest <Speaking> As for the development of productive skills of using
connotatively marked words in oral speech, the increase in the average percentage
of correctness of test tasks in EG was twice as much as in CG (EG — 30%, CG —
15%). 70% of EG students reached a high level (scores above 80%), and the
remaining students received scores of more than 60% but less than 80%, while in
the CG all subjects did not rise above the average level.

To argue their point of view, the majority of EG students actively and
adequately used idioms, proverbs, sayings and connotatively marked words. This
means that EG students have significantly expanded their active connotative
vocabulary, increased the level of mastery of the skills of choosing and using
connotatively marked words in oral speech in accordance with the intention and
communicative situation. Successful formation of productive lexical skills in
speaking among EG students was ensured by means of interactive exercises,
including debates and role-playing games, in which emotional and evaluative means
of the Russian language can be used.

CG students did not actively use connotatively marked vocabulary in oral
utterances and made a significant number of errors, among which the typical ones
are:

= use of a phraseological unit in an unrelated meaning: Ona schitayet. chto
schastye — eto ne imet mnogo deneg, a byt s druziami, ved s milym ray i v shalashe;

= destruction of the phraseological structure: U menya pochti net deneg, kak
kot naplakal;

= violation of the component composition of phraseological units: chuvstvoval
sebe v sedmoy nebe;

= errors in the formation of the predicate form: Oni predstavlyayut, kak kupat
sebe bolshoy dom (vmesto kupyat);

= errors in constructing a sentence with a deictic turn: Oni budut dumat, chto

schastlivy, i ne prilagaya usiliya dlya luchshey zhizni;
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= violation of lexical combinability: Dengi daryat nam prinyatuyu
vozmozhnost pokupat veshchi;

= management errors: Govoryat, chto s dengami ne pokupayut zdorovye
(vmesto za dengi zdorovye ne kupish).

Subtest <«dNVriting>> The analysis of the results of the task performance
showed that EG students have formed productive skills of using connotatively
marked words in a written statement: the average percentage of correctness
increased by 29% (in CG students — by 13%). In 60% of EG students' answers there
are no errors in the use of connotative vocabulary.

The following errors in written expression were noted:

= spelling mistakes: kortoshki (vmesto kartoshki); torelochka (vmesto
tarelochka);

= the use of a phraseological unit in a meaning that is not typical for it:
vkusnyye pirozhki pomogayut vstavat s pravoy nogi; Ona byla tak rada, dolgo ne
ushla v sebya,;

= incorrect grammatical form of the components of the phraseologism: posle
togo, kak poprobovala tortik podrugi, ya prikhodila v sedmuyu nebu (vmesto ya
byla na sedmom nebe. kogda poprobovala tortik); iz vse sily (vmesto izo vsekh sil);

= errors in the use of verb types: nachali obsudit (vmesto obsuzhdat);

= management errors: ona udelyayet osoboye vnimaniye svoye pitaniye
(vmesto svoyemu pitaniyu); o russkaya kulinarnaya kultura (vmesto o russkoy
kulinarnoy kulture);

= violation of agreement: u neye takaya khoroshenkiy kharakter; vkusnyye
blyudo (vmesto blyuda);

= violation of the syntactic construction: posle togo, ya uznal (vmesto posle
togo. kak); Ya schitayu, chtoby dengi prinosyat schastye.

The results prove that integrated tasks and the use of electronic resources to
create written texts contribute to the development of productive lexical skills in

writing.
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Figure 21 shows the level of formation of skills of perception and use of
connotatively labeled words in different types of speech activity, demonstrated in
the final test by EG and CG students.

90% 84% 1%

78%
80% °
69%

70% 64%
60% 56%
50%
40%
30%
20%
10%

0%

Reading Listening Speaking Writing
BEGE CG

T9%

64%

Figure 21. Results of completing the tasks of the subtests «Reading>;
«Listening> <Speaking>; ANriting>>in the final test (in %)

The average percentage of correctness of assignments by EG students was
80.3%, and by CG students — 60.2%.

The students of the experimental group significantly increased their level of
proficiency in Russian connotatively marked vocabulary: the average score in EG
increased by 36.7 points, while in CG — only by 14.3 points (Fig. 22).

The number of EG students who achieved a high level of lexical knowledge
of connotatively marked vocabulary increased by 60%, and the number of students

who achieved an average level increased by 40% (in CG by 20%).
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Figure 22. Comparison of the level of knowledge and skills of connotative

vocabulary before and after the experiment in EG and KG

To confirm the reliability of the obtained results of the final test performance
by EG and CG subjects, the quantitative data were statistically processed using
Student's t-criterion for independent samples. The analysis was carried out in the
SPSS program.

The p-value is obtained, which indicates the level of significance of the
samples. In our study, if p<0.05, then the differences are statistically significant, if
p=>0.05, then the differences of the compared samples are statistically insignificant.

Table 17 shows the results of statistical analysis of lexical knowledge and
skills in EG and CG students as revealed in the final test.

Table 17. Statistical analysis of EG and CG results at the control stage

Independent Mean *standard deviation

samples T P
P CG(n=10) | EG(n=10)
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DO/AFTER-LZ 14,5043.95 |23,9042.64 |-6,253 |0,000**

DO/AFTER-RLN-A | 9,90+1.45 | 12,6041.90 |-3,576 |0,002**

EEEC_)CRE/ AFTER- 18404276 | 11,7042.21 |-2,952 | 0,009%*

BEFORE/AFTER- | 15904088 | 16204132 | -4.6 0,000%*

PLN-G

DO/AFTER-PLN-P | 13,0040,82 |158041,48 |-525  |0,000**
* p<0.05 ** p<0.01

(EG — experimental group, CG — control group, DO — results at the diagnostic stage,
AFTER - results at the control stage, LZ — lexical knowledge, RLN-C — receptive lexical

skills in reading, RLN-A — receptive lexical skills in listening, PLN-G — productive lexical

skills in speaking, PLN-P — productive lexical skills in writing)

Calculation with Student's t-criterion for independent samples shows that p-
values for all knowledge and skill groups are less than 0.05, and t-values for all
knowledge and skill groups are negative. Thus, there are statistically significant
differences between EG and CG results, and between EG and CG results for various
lexical knowledge and skills. This indicates that the level of formation of lexical
knowledge and skills in EG is significantly higher than in CG, which confirms the

effectiveness of the methodology of teaching connotatively marked vocabulary of

the Russian language based on the linguocognitive approach.

2.3.3 Analysis of the questionnaire results

In order to find out the attitude of the Chinese students of the experimental
group to our proposed method of teaching connotatively marked vocabulary of the

Russian language, an anonymous questionnaire was conducted after the final testing

(the questions of the questionnaire are in Table 18).
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Table 18. Questionnaire for EG students

No Questions

1 | How satisfied are you with the teaching content (communicative
lesson topics, teaching materials)?

2 | How satisfied are you with your teaching methods and techniques?
3 | How satisfied are you with the learning tools?

4 | What types of work do you prefer when teaching Russian
connotatively marked vocabulary? Arrange the teaching methods
according to your preferences (debates, gamification, role-playing,
project tasks).

5 | What did you like most about this teaching methodology?

6 | What do you recommend to improve this teaching methodology?

The results of the survey showed that all students of the experimental group
gave a positive assessment of the proposed method of teaching connotatively marked
vocabulary of the Russian language.

According to the students, the proposed teaching materials vividly
demonstrate the functioning of words with subjective-evaluative affixes and
phraseological units on different topics, thanks to which it is possible to expand the
connotative lexical stock. In addition, some students confirmed the effectiveness of
the lessons in the development of productive lexical skills, noting that they could
successfully use the studied connotative units in communication with native
speakers of Russian.

As for the teaching methods used in the experiment, students evaluated them
positively, as these methods help to differentiate connotative meanings of words and
improve understanding of word connotation; visual images and audiovisual means
allowed to consolidate the relevant lexical knowledge. Interactive tasks, didactic
online games and tests, videos containing a large number of connotatively labeled
words covering different communicative topics are of great interest to students.

In order to improve the teaching methodology, Chinese students suggested
increasing the time for independent work, as the amount of material to be mastered

and working with dictionaries requires considerable time.
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CONCLUSIONS ON CHAPTER 11

In order to optimize the teaching of Russian connotatively marked vocabulary
to Chinese students-philologists, we have proposed a teaching model based on the
linguocognitive approach. This model includes interrelated components: indicative-
target (formation and development of lexical knowledge and skills of using Russian
connotatively marked vocabulary), content (content of teaching Russian
connotatively marked vocabulary and principles of selecting connotatively marked
lexical units), subjective (analysis of the target audience in psychological, cognitive
and motivational aspects), procedural (used methods, techniques, a set of exercises
and Internet resources) and resultant.

A set of lexical exercises was developed as teaching materials for the training
experiment. The teaching materials are divided into five lessons, each of which
includes two groups of connotatively marked vocabulary: words with subjective-
evaluative affixes and phraseological units, which are united by one communicative
theme.

Each lesson consists of five blocks: adaptation, conceptualization, motivation-
transformation, synthetic, controlling. Adaptation exercises are used to introduce the
topic; exercises to decode lexical material, inductive-deductive exercises,
conceptual coding exercises, categorization exercises, gamification, project
assignment to form and consolidate lexical knowledge; reflexive exercises to
develop receptive lexical skills; reproduction exercises, role play, critical thinking
exercises (productive lexical skills); and controlling exercises to check the level of
proficiency The complex of lexical exercises is organized according to the sequence
of cognitive operations.

The analysis of the results of the final test showed that due to the use of the
method of teaching connotatively marked vocabulary of the Russian language on the
basis of linguocognitive approach the level of lexical knowledge and skills formation

in EG subjects significantly increased.
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CONCLUSION

Teaching Russian connotatively marked vocabulary is one of the most
important aspects, which is often left out of the research on the methodology of
teaching Russian as a foreign language. In this paper an attempt has been made to

« develop a methodology for teaching connotatively marked vocabulary of the
Russian language on the basis of the linguocognitive approach;

« justify the selection of content for teaching this group of vocabulary;

« propose the author's model of teaching connotatively marked vocabulary,
which takes into account the cognitive-psychological features of Chinese students-
philologists, thanks to which students not only form communicative competence in
the target language, but also expand the conceptosphere.

The main results obtained in the course of the study are as follows:

1. It is proved that the formation of the linguistic picture of the Russian world
in the minds of Chinese students, based on the relationship between language,
thinking and culture is a methodological prerequisite for the development of an
effective methodology for teaching Russian connotatively marked vocabulary.

2. The concept of «connotation> from the point of view of semasiology,
lexicography, stylistics, culturology is considered. The essential characteristics of
the linguistic phenomenon <connotation> are analyzed. Linguistic means of
connotation expression in Russian language are described and linguo-
methodological components of Russian connotatively marked vocabulary in the
aspect of teaching Russian as a foreign language are determined.

3. The choice of linguocognitive approach as the most effective one for
teaching Russian connotatively marked vocabulary is scientifically justified. The
characteristics of the linguocognitive approach are revealed, the regularities of
teaching Russian connotatively marked vocabulary on the basis of this approach are
determined. Methodological principles for teaching connotatively marked

vocabulary of the Russian language to Chinese students-philologists are proposed.



120

4. The functional components of the author's model of teaching connotative
Russian lexicon (level B2) are defined: the purpose of teaching the lexical side; the
content of teaching and criteria for selecting connotative lexical units; psychological,
cognitive and motivational characteristics of Chinese students; methods, techniques
and means used for teaching; the resulting component.

5. A set of exercises organized in accordance with cognitive processes and
aimed at the formation and development of lexical knowledge and skills of
recognition and use of Russian connotative Russian vocabulary in different types of
speech activity was developed.

6. Entrance and final tests including subtests <«/ocabulary>; <Reading>
«Listening>; <Speaking> and <d\riting> are proposed to diagnose the level of
mastery of Russian connotative Russian vocabulary by Chinese students before and
after the training experiment. The criteria for assessing the level of lexical
knowledge and skills formation were developed.

7. After the input testing, the errors made by the subjects were analyzed and
an attempt was made to explain the reasons for the difficulties, which served as a
basis for the development of the training experiment program.

8. After the final testing, the obtained results were qualitatively and
quantitatively analyzed and compared with the results of the input testing. It was
concluded that the level of formation of lexical knowledge and skills of recognizing
and using Russian connotatively marked vocabulary in EG students was
significantly higher than in CG students. The effectiveness of the method of teaching
connotatively marked vocabulary of the Russian language based on the
linguocognitive approach was confirmed.

9. Prospective directions of the research are to develop teaching materials
based on the linguocognitive approach to teaching Chinese students Russian as a
foreign language at the C1 and C2 levels. In addition, it is necessary to investigate
the linguodidactic possibilities of artificial intelligence to improve the methods of

teaching the lexical side of a foreign language.
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APPENDIX 1. INPUT TEST
(max — 100 points)
Nwms

[Ton
Bo3zpacr

YBa:kaemble CTYAeHTbI!

Boimmonnute 3aganusi  Tecta. Bce pe3yabTrarhl TecTHpOBaHUSI OyayT
HCMOJIb30BATHCS TOJbKO /sl HAYYHbIX IeJIei.

Cnacu6o 0osb1oe!

JEKCHKA.
I. ITo3uuuu 1-6. BeiOepure moaxoasiiue cJioBa ¢ KOHHOTATUBHBIM 3HAYEHHEM.

1. V osepu cuoen munvuii 6enviii ...

A. KOTHK

b. xotuie

B. kot

2. Taxas ... 30ecb He NOMECMUMCA.

A. xHuTa

b. xamxKKa

B. xaMOKMIIA

3. Heoanexo om nawez2o ooma meuém y3xas Meakas ...
A. peka

b. peuymka

B. peuxa

4. A mak ycman om 3mou yo#cacHo msiceniou ...
A. paboTbI

b. pabotuiiku

B. pabotumm

5. Bokpye ooma pocau menkue ...

A. 1IBETOUYKH

b. uBetnl

B. uBetkn

6. B koHye ynuyvl cmosis 8blCOKULL OePeBAHHbIU ...
A. oMUk

b. nomuniko

B. nomumnie

I1. Mo3uuum 7-12. BMecTO TOYEK BCTaBbTE NPUJIAraTe/ibHbIE CO 3HAYEHHEM
YMEHBIIUTEIbHOCTH/ JIACKATEJIHHOCTH.

7. Beinman ouapoBaTeIbHBIMI CHEXOK (MyUuUcCmolii).

8. Ham HaBcTpeuy BblIen MaJb4uK. (61e0Hbll)
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9. Ha nuBane nexaia KOIIICYKA. (CUMNAMUYHDIL)
10. IToppyra mpuHecna NIEYEHbE. (BKVCHbII)

11. Kakoit nenék! (xopowuii)

12. PeGenky Hy>XHO 1aTh MOJIOKO. (ménblii)

I11. ITo3uumuu 13-18. BMecTOo mponmyckoB BCTaBbTE MOAXOAsIIIIEE MO CMBICJTY Hapedne
¢ KOHHOTATUBHBIM 3HAYEHHEM.

13. B xomHaTe o4t He OBIIIO MeOENH, TTO3TOMY BBITJISIIETIAa OHA

14. Tsl e yMHBIN YeT0BeK, Mo IyMai , Kak JIy4lue cenarthb.

15. MBI C BaMH He Bujaenuch! HaBepHoe, roma nBa?

16. Yero TbI TaM CTOUIIE? uau kK crony! Beé ocThiHeT.

17. Mammuna 3a 3 muimnosa? s MeHs 3To

18. Onesaiicsa moreriee. CeroaHs Ha yIUIE

IV. Ilo3uuuu 19-24. BMecTo NponyckoB BCTaBbTe MOAXOAALIMI 110 CMBICJIY IJ1aroJi B
HYKHOU popme.

19 | Y Mens ceroans ObLIIO MHOTO JI€NI, COBCEM Ha0OerarbCs
, IOATOMY HE ycreia

TeOE MO3BOHUTD.

20 | detu Bce yTpoO B poOexKaThCA
cany.
21 | A , UTOOBI HAUTH XOTh paszbexxarbcs

KaKy0-HUOYAb paldoTy.

22 | Korga nagascs mosxap, Bce 01 n3oeraTncs

23 | Pebenok 3a IEJIBIN JIEHD TaK, npoOeraThb
YTO YCHYJI B TOCTHHOM.

24 | B nmouckax nojapka Ham MpUILIOCH 3a0eraTbcst
110 HECKOJIbKMM Mara3uHaM.

V. Ho3uunu 25-30. Boioepure nmoaxoasiiuii mo cMbiciy ¢Gppaszeosiorusm.
25. Koeoa 5 y3nan, umo meHs He OONYyCmuau K IK3aMeHam, mo ...

A. s ObUI HA CEILMOM HeEOE
b. y Mens aymia yiuuia B IATKA
B. pyku onyctunuce
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26. Mne mpyowno naiimu pabomy, HOMoMmy Ymo Onvlma y MeHs. ...

A. KOT HarIakamn

b. xak JiBe KaIix BOJbI

B. 6e3 cuera

27. Tot uezo xax ? Umo-nubyow cayuunocs?

A. pri0Oa B BoJie

b. GeHbIi pOACTBEHHHK

B. B Boay onyIieHHbIN

28. Ilotioem seuepom 8 pecmopan «lllenkoswiii nymoy. Tam max comossm! ...

A. cepally He MPUKaXeITh

b. nagpumrky o0IMKeIIh

B. Beilifgems u3 ceds

29. Ilocne pazeooa KOns nomepsna unmepec ko écemy. A nocosemosana el ... u HA4aAMb
AHCUMB 3AHOB0.

A. B35Tb ce0s B pyKH

b. yiiTu B cebs

B. BBIBECTH Ha YHCTYIO BOIY

30. Kaoicowtii oenv — oom, paboma, oom, paboma. Umobvl npocmo evlocumov, MHe
nPUXOOUMCSL ...

A. BepTeThcs Kak Oeika B Kojece

b. X0IuTh BOKPYT Ja OKOJIO

B. 6paTh ObIka 3a pora

YTEHUE.

Io3unuu 31-35. Ilpouunraiite pparmeHt pacckaza M. 3omenko «MeJkuil ciry4dait
U3 JUYHOI xku3HW». OTBEThTE HA BONPOCHI K TEKCTY.

Cro1o s pa3 B KMHO U JOXXKHIAIOCh OJHY JIaMy.

Tak — ouepenb y Kacchl CTpyuTcs. Tak — IBEpH pacKpbITa Ha yIHLY, 3axoqure. Tak
— s croro. OXoTa meTh, BECENUTHCS, Aypaka BaisaTh. OXoTa KOro-HHUOYAb TOJKHYTb,
MOAUIYTUTh WM CXBAaTUTh 3a HOC. Ha nyiie nenwse paznaércs, U cepale pa3pblBacTcs OT
CYaCThS.

U Bapyr BIXKY — CTOUT OKOJIO BXOJAHOM JABEpU OETHO OJieTas cTapyiika. Takoe y Heé
pPBAaHEHBKOE TMAJBTHUIIKO, JBIPSIBBIE CTApPUHHBIE OalIMAauyOHKH, BHJHO, €1Ba KOHIIBI C
KOHI[AMH CBOJMUT.

U crourt 3ta cTapyiika CKpOMHO y IBEPH, 0)KUIAsA, HE MOJAIYT JIU.

['ymaHHBIE UyBCTBa 3aMIOIHSAIOT MOE ceple. Sl BBIHUMAaK KOILIETEK,

HEJIOJNTO POIOCh B HEM, JJOCTa0 PyOJIh ¥ OT YHCTOTO CEP/IIA, C HEOOIBIIUM

MOKJIOHOM MOJIak0 CTapyXe.

Crapy1ka nmorssijiena Ha pyoJib 1 TOBOPUT:

— 9710 4TO?

— Bor, — rosopto, — npumMuTe, Mamaiia, OT HEU3BECTHOTO.

U Bapyr BIKY — y HEH BCIBIXHYJIU MIEKU OT TIIyOOKOTO BOJTHCHHS.
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— CTpaHHO, — rOBOPUT, — $I, KAXKETCsl, HE C MPOTAHYTOM PYKOW CTOIO, HE IPOILLY.
Yero Bel MHE pyOab nuxaeTe?.. MOXKET OBbITh, sl IOUKY KTy — COOUpAIOCh C HEW B KMHO
noiitu. O4eHb, TOBOPUT, OOUTHO MOI00HBIE (PAKTHI BUJIETh.

S xBararo €€ 3a pyKH, M3BHHSIOCH M Ipolly npouieHus. M mockoper OTX0Xy B
CTOpPOHKY, a TO, yMaro, €€, 4ero 1o00poro, 3aMeTyT B MUJIULIMIO, a S 1aMy K.

Bckope npuxoaut mos nama.

Bor s Gepy OmiieT 1 MEJIKUM I11aroM BOJIOUYCh 3a CBOEH JaMoi. Bapyr moaxoauT KTo-
TO KO MHE €337 U 0epéT MeHs 3a JIOKOTh. Sl X0y pa3BepHyThCS, YTOOBI YUTH, HO BAPYT
BIKY — IIEpEI0 MHOM cTapyxa.

— W3BUHSAIOCH, — TOBOPUT OHA, — 3TO HE BbI JIU MHE JaBeua pyOib gaBaau?

1 9T0-TO HEBHATHOE JIeNedy, a OHA MPOJOJIKACT:

— TyT, HEe nOMHIO, KTO-TO MHE JlaBaj ceiiuac pyoss... Kaxercs, Bel. Eciu BbI, TOrIa
nagHo, naure. TyT nodyka He paccuuTana, a BTOPbIE MECTa IOPOKE, UYEM MBI AyMaJInd. A B
TPETHUX MECTaX sl HUYEro He YBIKY IO NMpuyuHe ciaboctu rinas. [IpsMo xoTe yxonu.
N3BUHSAIOCH, — FTOBOPUT, — YTO HAIIOMHMJIA.

51 BBIHMMAKO KOILIENEK, HO MOS 1aMa BBIYCKAaeT cleayromue cioBa: — COBEpIIEHHO
HU K Y€MYy HIBBIPATHCA JI€HbraMu. YK €ClId Ha TO MOIIO, s JIydllle Hap3aHy B Oydere
BBIIIBIO.

S roBopro:

— Hap3an BbI nonyuute, He ckynute. Ho pyOnp s gomken gatb. Mano nu kakue
OBIBAIOT JIEHEKHbIE 3aMUHKH. Hasio, — roBopro, — no-TOBapUIIECKH OTHOCUTHCS, YETOBEK
YEJIO0BEKY APYT.

Her, s1 Bcé-taku nan crapyxe pyOuib, U Mbl B pacTpEMAaHHBIX YyBCTBAX CTaJH IIISACTh
KapTUHY.

ITog My3bIKy nama MeHS NMWJINWJIA, TOBOPS, YTO 3a JBE HENEIW 3HAKOMCTBA s €
ITy3bIPEK OJCKOJIOHY HE MOT KYIHTh.

31. Kakoe HacTpoeHue ObLIO Yy
repost B Ha4aJie pacckasa?

A. Ha nynie Komku ckpeOuiu.

b. Brut Ha ceapMoM HeOE.

B. Kak ¢ nenu coppancs.

32. Kakoii 1ocTaTtok y crapyxu?

A. J)KuBeT Ha MIMPOKYIO HOTY.

b. JleHer Kypsl HE KIIIOIOT.

B. 3a gymioit Hu rpoma.

33. Kak crapyxa oTrpearupoBaia
Ha nojasHue?

A. Beiuuia u3 ce0s.

b. Onyctuna pyku.

B. Crana 1uTh KpOKOAMIIOBBI
CJIE3BL.

34. Kak MOHO
OXapaKTepHU30BaTh 1aMy reposi?

A. JlepKUTCs 32 KONEHKY.

b. bpocaercs neHbramu.

B. KoHIIBI ¢ KOHIIaMU CBOJUT.

35. Kak MOKHO
OXapakTepHu30BaTh reposi?

A. Myxu He 0OMIUT.

b. Hu po16a, HU MscO.

B. Jlo6past nyma.
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AY/IUPOBAHHUE.
Mo3uuun 36-38. [Ipocmymaiite quanor, OTBEThTE HA BOPOCHI.

36. |A) bespagoctHoe.

b) Becenennkoe.

B) ArpeccuBHoe.

37. |A) Baobunace mo ymim.

b) [loTpaTuna BpeMs BIyCTYIO.
B) benblii cBeT HE MM

38. |A) [lo3uTuBHO.

b) PaBHOy1IHO.

B) Heratusho.

39. |A) [IprTaeTcst BRIBECTH €€ U3 ceOsl.
b) CoBeryeT He BemaTh HOC.

B) IIpocut nomoxaate 10 Jy4YIIMX BPEMEH.
40. |A) Bpems neuwur.

b) Jleny Bpewmsi, moTexe yac.

B) Bcemy cBoe Bpewms.

(Hacmp 012 npenooasamens)

Mawa: Anno, Upuwa, npusem! Hy mot xax?

Upa: Ilpueem. Huxax. Ha oyue xowku ckpeoym.

Mawa: A nonumaro, umo mebe oouroxo. Koneuno, mpyono paccmagamucs ¢ 110oumbim
yenogexom. Hy moi srce ymnuya, pyuxu 3onomsie. 3auem cmasums Ha cebe kpecm?
Upa: Jhyuwe 6bimov 00HOI.

Mawa: He nyywe! Koneuno, mebe 0buono, cmpawno. /[ywa 6oaum. Ho Haoo ebixooumuo
u3 3moeo cocmosanus. Bokpye cmonvro xopowux nrooeii.

Hpa: He nyoscen mue Hukmo.

Mawa: Cnywaii, moi ¢ Jlepkotl xomum ommemums OKOHUAHUe ceccull. Jlagati ¢ HAMU.
Tocuoum 3a munyio oyuty, nooowaemcs, omeaeyeubest Om OYPHbIX MblLCIIEl.

Upa: A ewe kmo-mo 6yoem?

Mawa: Mooxxcem 6vims, [lawa. Omo Jlepun 6pam. [lompscarowuii napens!

Upa: Hy xopowo. Omo xoeoa?

Mawa: B cy66omy, uacog 6 7. Pecmopan « Tan scouy. Mol mam yoice ¢ mo6oii vl
Hpa: A nooymaro.

Mawa: Ympo eeuepa myopenee. [looymaii, xopouio npogedem epemsi.

Upa: llepessonto 6 namuuyy. lloka.

Mawa: Iloka!

36. Kakoe nacmpoenue y Upul ceiiuac?
A) Be3padocmmoe.
b) Becenenvkoe.
B) Aepeccusnoe.
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37. UYmo cayuunocw ¢ Hpoii?
A) Brobunacey no ywu.
b) llompamuna epems enycmyro.
B) Benviii ceem ne mu.

38. Kaxk HUpa cetiuvac omnocumcs ko ecemy?
A) Hozumueno.
b) Pagnooywmno.
B) Hecamueno.

39. Kax Mawa xouem nomouw Upe?
A) Ilvimaemcs evigecmu ee u3 ceosi.
b) Cosemyem ne sewsams Hoc.
B) IIpocum noodooscoams 00 ayuuiux epemeH.

40. Kakoti cosem vl modiceme oamu Hpe?
A) Bpems neyum.
b) /leny epems, nomexe uac.
B) Bcemy ceoe epemsi.

TI'OBOPEHHUE.

41. Bol ¢ npyrom obcyxpaaere, «UTo sydiie: MMeTh MHOTO JIpy3€il MJIM OJHOTO, HO
HAJECKHOTO JApyra?». BpICkaxxuTe cBoe MHEHHME, apryMEHTUpys ero Qakrtamu u
npuUMepaMu U3 )KU3HU. B aprymenTax Bol 10JKHBI HCIIOJIB30BaTh pa3Hble KOHHOTATUBHbIE
cioBa (00beM TekcTa He MeHee 10 mpeayioxKeHui).

ITHCBMO.
42. Pycckasa noapyra npuriacuina Bac ormeuats HoBocenwe. Hanummre e-mail cBoemy

pyccKoMy Apyry, pacckaxure, kak Bbl mpoBenu 3TOT JeHb. Mcnonb3yiTe pasHble
KOHHOTATHBHBIC CIIOBa (HE MeHee 8 MPeaIoKeHU).
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APPENDIX 2. FINAL TEST

(max — 100 points)
Nms

Ilox

Bospacr

YBaxaemble CTy/1€HTbI!
IoxkanyiicTa, BLINOJHATE 3aaHUs TecTa. Bee pe3yabTaThl TECTUPOBAHMS OyIyT
HCIO0JIb30BaThCA TOJBKO JJI51 HAYYHBIX Hejieil. Cnacu6o 0osbioe!

JEKCHKA.
|. Ilo3unuu 1-6. BeiGepuTe moaxoasimue ¢JI0Ba ¢ KOHHOTATUBHBIM 3HAYEHHEM.

1. Bom smo ...! Ilepeuviii paz eusicy maxkyro 02pomHyIo.

A. priOuiia

b. ppi6una

B. pp16€mka

2. He mol 00un 100Ut makou C8eNCeHbKull ... — 6ce arodsm.
A. xn1eb

b. xnebymek

B. xneben

3. Ha ynuye maxkoti yocacuwlii ... JIvém xax uz eeopa.

A. moxauHa

b. moxonk

B. noxnb

4. Mue Hpasumcs MOU MANEHbKUL ..., 20€e pacmym s010HU U GUUIHU.
A.cag

b. cagux

B. canmok

5. Haowce maxoii maneHvKull... 8 Haulem X0J100UTbHUKE He NOMeCTUMCS.
A. apOy3uk

b. apOy3

B. ap0Oy3urie

6. /[o depesHu mul exanu na cmapou xyoou ....

A. monraau

b. nomanénke

B. nomranke

II. TMlo3ummu 7-12. BmecTo TO4YeK BCTaBbTe MpWIArarejbHble CO 3HAYEHHEM
YMEHbIIUTEJBbHOCTH/ JIACKATEJIbHOCTH/ HPOHUHU.

7. T'opno 6onut? Hago momouka BBITIUTD. (MENblil)

8. Psiom ¢ moMom ObLIT MaJIeHBKHI cagukK. (xopouiuii)

9. nupokku. [lanpurku obmkens! (6xkycubiil)

10. D10 ObLIa CKPOMHEHBKAS KBapTUPKA. (beonbiil)

11. Tenepp npuxoaUTCA MOKYNATh TOBAp 3a T€ ke JICHbIU. (N10XO0LL)

12. M&1 cenu Ha CKaMEEUKy OKOJIO BOJBIL. (HU3KULL)
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I11. ITo3unuu 13-18. BMecTo NponyckoB BCTaBbTe MOAXOAsIIEE IO CMBICY HapeuHne
¢ KOHHOTATHBHBIM 3HAYEHHEM.

13. Cobupaiics , TAKCH TIPUJET Yyepe3 3 MUHYTHI.

14. D10 natbe MHE COBCeM HE HpaBUTCA. CIMIIKOM KOPOTKOE U IBET CIMIIKOM SPKHUH.
Pucynok HenoHsiTHbIN. OUeHb BBITJISIIUT.

15. [JaBait He moigem uepe3 mnapk. OdeHb TEMHO, UATH TaM Kak-TO

16. JIo 3amuThl AMTUIOMA BCETO MecsIl. BpemMeHu octanoch

17. Komnbrorep 3a 1000 qostapos? Uto-To

18. Ilpexkne ueM MeHATh paboTy, HAJ0 IIOyMaTh.

IV. o3unuu 19-24. BpiGepuTe MOAXOASIIMHA MO CMBICIY TIJIaroj W 3amoJHUTE
MPOIYCKH €ro Hy»KHO# (popMoii.

19 | Jlena mompocuiia MeHsI HIKOMY 00 3TOM HaroBOPHUTH
HE paccKa3bIBaTh, HO 5 CITy4aitHO

20 | OHU naBHO HE BHJIETHCH, IOITOMY HE 3aroBOPUTHCS
MOTJIU IPYT C
IpyroM

21 | Yepes yac y MeHs OyIyT 3aHSITHS, 1aBaii IPOTOBOPUTHCS
OBICTPO

22 | M&lI ¢ apy3bsiMu BCIO IIPOTOBOPHUTH
HOYb.

23 | Mul U 4yTh HE HaroBOPUTHCS
OI103/1aJIM Ha CaMOJIET.

24 | 5 tak obuzaenack, 4To NIEPETOBOPUTH
€My MHOTO JIMIITHETO.

V. llo3unuu 25-30. Boioepurte nmoaxoasinmiuii mo cMbicjy ¢paszeosiorusm.
25. A ucmpamun 6cé, umo y meHs Ovlio, menepo ...

A. neHer Kypsl HE KIIIOIOT

b. )KMBY Ha IIMPOKYIO HOTY

B. 3a nymoi Hu rpoia

26. [enveu xonuunuce. He 3naio, kak 0odcums 0o 3apniamsl. B xonoounvhuxe ...
A. rnaza pasberatorcs

b. 100Ky Herae ynactb

B. X0Tb mm1apom nokaru

27. Ce200Hs npuuiioco nepedeiams Kyyy Oel. ...

A. KyTuiach Kak Oenka B KoJiece

b. BOpoH cunrana
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B. 6una 6aknymn

28. /la He paccmpausaiicsi mvl Max u3-3a 9mo2o dKk3amena. ... Ilepecoawuv uepes neoerio.
A. He Bepb I1a3aM CBOUM

b. He Bemait HOC

B. He Oeii nexxauero

29. Buepa noccopunaco ¢ Anmonom, 3ps oouoena ezo. Tenepo ...

A. Ha ny1ie KOIIKH CKpeOyT

b. s Ha cenbMOM Hebe

B. uyBcTBY1O ce0s1 HE B CBOE Tapenke

30. V3nas, umo moti Opye nodapun Opy2oil 0egyuike yeemol, st RPOCMO ...
A. mpunuia B ce0s

b. BbI11a U3 ceds

B. ymna B ce6s

YTEHUE.

Ho3uuuu 31-35. Ilpouunraiite pparment pacckasza H. Tarapunuesoii «CmoTpu Ha
odaka m mypJabuby (https://literratura.org/issue_prose/5334-natalya-tatarinceva-
smotri-na-oblaka-i-murlych.html). OTBeTbTe Ha BompochI K TeKCTy.

Bacunmit pemmn crate kotom. Hy, He cam pemmn, koHeuHO. IIpountan coBeTsl
MOMYJIAPHOTO MHTEpHET-Ticuxoisiora. Eciu B Baliei KW3HU BCE IJI0XO, 3HAYUT, HY>KHO
CPOYHO MMPOU3BECTH MEPE3Arpy3Ky U paCKPBITh CBOET0 BHYTPEHHET 0 3Bepsi. TapakaHa, TaMm,
WM IPYyTOro, KOMy Kak HPaBUTCS.

Bacunuii npountan u monsu1, BoT oHo! [Ipuunna Becex 6ex. Y Hero B )KU3HU ObLIO BCE
OuYeHb TUI0X0. B Kolenbke — KOT HaIUTaKal, Ha AyIIe — KOIIKK CKPeOIIu.

C yTpa oH OyIMIBHUK JIAlIOM CMaxHYJ, U CKUHYJ Ha TIOJN cTakaH ¢ Bojoil. CHavaa
eMy ObLIIO HEMPUBBIYHO, HO OH BCTIOMHMJI, YTO TICUXOJIOT TTUCAJ, YTO IIIaBHOE — KOM(OPT
¥ BHYTpeHHssl rapMoHusi. OH yCBI TIepe]T 3epKajioM BCTOMOPIIUI U Ha pabOTy OTIPABHIICS.

DnexTpuueckue aBepu oduca ycInyKIUBO paclaxHylIHCh, a Bacunuii Bapyr Bnan B
cTpaHHoe coctosinue. 3aueM? KoMy Bce 310 Hago? B uem cmbicn?

HIBepu conutuck. Ctom, Ha paboTy onazasiBato! J[Bepr OTKPBUIHCH.

Bnpouewm, cHoBa nmoagymain Bacunuii, risias Ha pacniaxHyTble CTBOPKH. 3adeM?

— O, CTenaHbIy, Thl IPOXOIUTH OYACIIb WIH KakK?

Oxka3sbiBaeTcs, 32 HUM yKe coOparnack Toumna. Bacunmii BuHOBaTO 10pKHYJI BHYTph. Ha
paboTe OH JIEHUBO MOKJIaral 1o kinasuarype. [lomyaunaces epynna. [loTom moroHsu1 Meliiib
110 TOJIy. Y BJIEKATEIIBHO.

— Koust, — Hanmcain oH koyuiere B 4at. — A y TeOst ecTh JlazepHas ykaska? MHe oueHb
Hazo!

— OTcTaHb, TYT OTYETOB BBIIIE KPBIIIH, a THI ¢ (PUTHEH KaKoii-10. « CTpaHHBIE IO,
— noayMal Bacunuii 1 npercnoaHumiCcs pagoCcTi OTTOTO, YTO OH TeHEPh KOT.

Basnsicst Ha nmymKMcTeHBKOM KOBpPHUKE, M3SIIHO Iiapamnal janamu Bo3ayXx. Komeru
3arasapiBall U YMWISJIMUCh. TO €CTh, CHauaja TOBOPWJIM MHOTO HEMOHSTHBIX CIIOB U
CEPIIUTO MIEBETWIN OyMaraMu, a TOTOM YCIIOKauBaJIUCh U HAUMHAIHU YIIbIOATHCS.

A norom cuaen Ha okHe. OueHb Ba)KHOE 3aHATHE OKazaloch. JItoau UayT, NTHYKU
aerar. O6naka, omsTh xe. «Kak maBHO s HE cMoTpen Ha obnakal!», — TOPHKO MOAyMal
Bacunuii. DTo Obllla Yyea0BeueCKas MbICIIb, HE KOIIIAYbsl.
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— Bacs, nannsle 1o nocieHeMy KBapTaiy ecTh? — Cpocuin u3 kopuaopa. Bacunuit
JEPHYJ YXOM.

— Bace, a Tbl MHE TOKYMEHT O0TOCIIaJl, KOTOPBIN 5 pocuia?

Bacs caenan Bun, uto He cnbiuut. OH co3epiiayl BOPOOYIIIKOB.

— Bacp, o6egats ugem?

C pagoctHeIM MsBoM Bacunuii cieren ¢ MOJAOKOHHMKAa M MoOEXall B CTOJOBYIO,
MyTasACh MOJ HOTAMU Y JIFOJICH.

B cTonoBoi1 ¢ 3aka30M, KaK BCEra, 3ara3ablBaIy.

— Ectb xouy! — rpomko kpukHyJ Bacs, a norom eme rpomue: — Ects! XKpats! [laiiTe
Kpats!

Celiuac-ceifuac, MWICHbKUH, — MOBapuXa IUIIOXHYJA NEpel HUM MHUCKY Oopliia u
MHMOXOJIOM Tovecaa 3a ymkom. — Kymaii, 6anoBHuk!

[Tocne o6ena Bacunmii onsith cozepran obnaka. 3amen Kos.

— Bace, uTo ¢ T000i1 cTpsicioch Takoe-1o?

— 51 BOT KOTOM cTal.

— U kak?

— Ilomoraer. [lonpoOyii Toxe. Thl, BOT, kKeM ObI XOTeN OBITH?

— 51? 51 xabaHoM, HaBEepHOE.

— [Touemy?

— B 3amoBeHuKe BUIE, HAM pacCKa3bIBadu. BONBIION, CUIIbHBIN, U HUKTO EMY HE
yKa3, BCE CMETET.

Bacunuii noHnmaronie MaBKHYI.

— Tak, KoJIern yBaxkaeMble, 3TO UTO MPOUCXOAUT LENbIN I€Hb, HE MOHSII? — CIIPOCHIT
HAYaJIbHUK OT JIBEPHU.

— I'me oruetsl, Hukomaii? Kak Bel BooOI11e ceOs Benere, Bacummii? S »xe x Bam 1o-
JIFOJICKU OTHOLIYCh, HE HaKa3bIBalO, MPEMUI HE JIMILIAIO MOYTH HUKOTJA, TaK U OyJIbTE BbI
ToapMu!

Bacunuii BeirHyn ciuny u 3amunen. Hukomnait 601po XproKHYJ U TIOIIE Ha TapaH.

PaGounii neHb 3aKOHUMIICS HENPUBBIYHO paHo. PacmyruBas romy6eid, Bacunmii
BIIPUIPBDKKY 100pacs 10 AoMa.

Jloma Bacwinii XOpo1o 1noea — v nepBoe, U BTOPOE, U BKYCHALIKY. A ITOTOM JIET Ha
VIOTHBIM TUBaH, CBEPHYJICS KIyOOUKOM U 3aMYypJIbIKAJI.

31. Yro 3Hauut (pazeonorum
«HA JyIIe KOWIKU CKPeOIm» o
KOHTEKCTY?

A. HeBaxHO ce0s1 4yBCTBOBATb.

b. Pazgpaxkarscs.

B. BBITh IpyCTHBIM.

32. [louemy Bacwmmii pemun
CTaTh KOTOM?

A. YTtoObI yOexxaTh OT IpobJieM.

b. YUtoObI BepTeThCs, Kak Oelika B
KoJIece.

B. UT0o0BI 5X1Th, KaK CBHIP B Maclie.

33. Kak HauanpHHK OTHECCS K
noBeneHuro Bacumug?

A. Bermen us ceos.

b. Bt Ha ceapMoM HeOe.

B. Kak ¢ nenu copacs.

34. Kak MOKHO

A. Kakas myxa ero ykycuia.
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oxapakrtepu3oBaTb  noseneHue | b. Hanyics, kak Mbllib Ha Kpy1my.

Bacunus? B. Maxnyn Ha BCE pyKOid.
35.0 «xkakou xwu3Hu Meytaer | A. O ciageHbKOI.
Bacumnii? b. O pagocTHOI.

B. O GorareHpKoii.

AY/IUPOBAHHUE.
Mo3uuun 36-40. [Ipocmymaiite Tpu MpeIoKeHHs, BEIOEPHUTE TIOIXOASIIIYIO PETUIUKY K
KQKJOMY IIPEUI0KEHUIO.

36. | A) EaBa ¢ KOHIIBI KOHIIAMH CBOJIAT.
b) Cupasat Ha mee y poautene.

B) lIBbIpsitoT eHBIU HA BETEP.

37. | A) B mocrarke.

b) beano.

B) B aumere.

38. | A) be3 nmo0Bw.

b) bes nener.

B) bes nereit.

39. | A) a.

b) Her.

B) Ckopee n1a, 4yem Her.

40. | A) “Xoporio KuBETCS, y KOTO JEHEKKA
BeNETCA .

b) “C munbiM paii u B manarmie”.
B) “He B nenprax cuactoe’.

(Yacmp ona npenodagamens)®

Apocnas: Ceema, kmo makue «Hogble pycckue»? Tym eom 6 eazeme HANUCAHO!:
«lloncomnu myywux apxumexkmopos mupa cnpoekmuposanu 60 ocobuaxkos 0ns “HOBbIX
pyeekux” 6 Mockeey. <...>

Cseema: A, 5mo HOBoe 8bipadiceHue 8 pyccKoM s3viKke. <...> Dmo Hogble 602ayu, KOMopvle
<...> 0eMOHCMPUPYIOM, YUMo y HUX 0eHe2 Kypbl He KIIOIM.

Apocnag: A s 0yman, umo ceuyac, 8 3N0Xy nepemeH, 100U eo8a c8005m KOHYbL C KOHYAMU.
Cseema: Koneuno, 6onbuuncmey cemeil npuxooumcs myeo, 0CoOeHHo Ko2oa ewé oemu
cuoam Ha wiee.

Apocnas: Ho noou ece-maxu socusym, scenamcsi, poacarom oemel... Bom euepa s euoern
yyo0ecHyio c8adv0y. 3Hauum, ¢ MUILIM pail u 8 waiauie?

® Mcnonb30BaH AUAIOr U3 HOCOOUS Banwsrepa X., Manmuncku T., Mokuenko B., Crenanosa JI.
«Pycckas dpaszeonorus mis Hemiep>(2005).
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Csema: Hy xoneuno, scusHv npooonsxcaemcs. Ho ecé-maku scums, He umes HU KOaa HU
0sopa, oueHb mpyoHo. H3-3a 3mo2o yacmo mMonoobvle U pacxooamcs.

Apocnas: Hy, mvi-mo yoxce meépoo cmouwtb Ha HoO2ax, meoe 01po Nymeuiecmeull
npoysemaem.

Cseema: Ou, Apoa, cnmonb mpu paza uepes negoe niaedo! B nauwe 8pems Hedoneo
svliemems 6 mpy0y. 3Haeulb, Kak HALo2U No Kapmauy odvrom?

Apocnas: 3uaro-3uaro, u Hogoe 0b6opyoosarue 0jisi OPuca e1emeno 8 KONeeyKy...

Csema: Ho 5 He dHcanyrocs: dHcums HA WUPOKYIO HOZY He NPUBLIKILA, 51 Hce He U3 «HOBbIX
pycckuxy. /la u ne 8 Oenveax cuacmoe, npasoa?

36. Bvibepume gvipadicenue, xapakmepu3syrouiee HO8blX PyCCKUX.
A) Eosa ¢ koHybl KOHYAMU CBOOSIM.

b) Cuosam na wee y pooumeneti.

B) LIsvipaiom denveu na gemep.

37. Ilo muenuio HApocrasa, 6016UWUHCMBO TH0O€CU 8 COBPEMEHHOM 0DUECMBe JHCUBENL. ..
A) B oocmameke.

b) beono.

B) B nuweme.

38. Ceema cuumaem, umo mono0ble pazgooAMcs, NOMOMY YMO HCUBYMI ...
A) Bes noosu.

b) bes oenee.

B) be3 oemeri.

39. fpocnas — noewiti pycckuil unu Hem?
A) Ha.

b) Hem.

B) Cropee 0a, uem nem.

40. Tema ouanoea — ...

A) “Xopouio scusémces, y koo Oenexncka 6edémes’”.
b) “C munvim paii u 6 wanawe”.

B) “He 6 denveax cuacmve”.

TI'OBOPEHHE.

41. Bel ¢ apyrom ob6cyxnaere, «Kak Bel oTHocuTech k neHbram? JIeHbIM 3TO — CUACThE
uiu 37107». Beickaxkute cBoe MHeHHUE. B aprymenTax Bbl JOKHBI HCTIOIB30BaTh Pa3HbIe
KOHHOTaTHBHBIC clloBa (00beM TekcTa He MeHee 10 mpenmoxkeHuin).

ITHCBMO.

42. Pycckas nonpyra npuriacuiia Bac ormetuts HoBblil ros 3aropogom, ¢ ee 1py3bsiMu.
Hanummure e-mail cBoeMy pycckoMy Apyry, pacCKaKuTe, Kak Bbl MpoBenn 3TOT ACHb.
Hcnonw3yiiTe pa3Hble KOHHOTATUBHBIC CIIOBA (HE MEHEE 8 TIPEJIOKEHHUN).
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APPENDIX 3. TRAINING MATERIALS

YPOK 2°

Cuacmoe He 6 genveax -

KomMmyHukaTuBHasi TeMa Jlekcuueckas Tema

He B nenprax cuacroe? * [IpunaratenpHbie C CyOBEKTUBHO-OIEHOYHBIMH
adpukcamu
» ®pazeosIOru3Mbl CO 3HAYCHUEM KaveCcTBa,

KOJIN4YCCTBA

Yacts L.

1. MaBaiite obcyaum!

1) Kak Bs1 nymaete, mouemy JIroau XOTAT KaK MOXKHO OOJIbIIE ACHET?
2) Yro Takoe, no-Bamemy, cuactse?

2. IIpounraiite TekcTel. CpaBHUTE apryMeHTHI 3a U IpoTuB. CkaxkuTe, Kak Bbl oTHOCHTECH K
JEHBIaM.

3a! IMporus!
B nawe spems b6e3z oenee dncumv 008016HO B oicuznu ecmv mMHO20 mozo, 4mo
mpyono. Beov ceiiuac Ha  Oenveax | modcem coenams nH00€U CUACMAUBLIMU

OCHOBbIBAECS NOYMU 6CE: OM NIAMHO2O0
00pazosanusi 00 00P02020 MEOUYUHCKO2O
oocnycusanus. I[lpeocmasvme, eciu 6v1 y
Hac Owviia

603MOMNCHOCMb  NOCMOAHHO

noy4ams cmabuibHbli U 8bICOKULL 00XO00,

Ovl
(DUHAHCOBLIX OCPaHUYEHUL U NOJHOCMBIO

Mbl cmoenu uzbasumocst om

HACIaxcoamuvcsi  JHCusHvio.  Bo-nepevix,
Hawiu 0emu cmoziu Obl HOCUMb KPACUBYIO,
Ka4ecmeeHH)10 ooedxcoy  u

Hamypanvhbie npooykmoel. Bo-emopwix, y

ecmov

Hac ucye3nu Obl npooblLemMvl, C8A3AHHBIE C
ooneamu u Kpeoumamu. B-mpemvux, moi

cMoenu  Obl  pe2yiapHO  NOocewams

be3 Oenee. Omo 1100066, OpyiucoHAQ,

yeadceHue u maxk oanee. OmMoO NO-
Hacmosiwemy Modicem  OCUACMIUSUND
yenoeexka U 0amb

emy  4yecmeo

kompopma u  padocmu. Ilpusedem
npumep.

Yuenux cnpocun Macmepa:

— Bepnuwi 1u cnosa, umo ne 6 oenveax
cuacmove?

Macmep omeemun:

— Abcontomno eepnuvl. M smo npocmo
odokazamse. Ilomomy umo 3a OeHveu
MOJICHO KYNUMb NOCMENb — HO He COH, edy

— HO He annemum, JjeKapcmea — HO He

6 I/IJ'IJ'II-OCTpaHI/II/I 30€Ch U AaJI€C B3ATHI N3 OTKPBITBIX HCTOYHHUKOB.



https://yandex.ru/images/search?from=tabbar%26img_url=https://aikidzin.ru/wp-content/uploads/c/5/1/c51f58292840f97a5fe7b7ad1c3d509a.jpeg%26lr=2%26pos=10%26rpt=simage%26text=%D0%9D%D0%B5%20%D0%B2%20%D0%B4%D0%B5%D0%BD%D1%8C%D0%B3%D0%B0%D1%85%20%D1%81
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K8ANUDUYUPOBAHHBIX
NOJIb306AMbCS

nekapcmeamu. Hy u e-uemeepmoix, Mmuvl
cmoznu  Ovl nozgoaums cebe 6cé, umo

epauetl
KauecmeeHHbIMU

u

300p08be, Cllye — HO He OpY3ell;, HCeHUJUH
— HO He 0006b;, Jiculuuie — HO He
0OMAWHULL 0Yae; pAa36leyeHuss — HO He
paoocms, yuumeinei — Ho He ym. M mo,

cyumaem  HYOHCHbIM, HAYUHAA C NOKYNKU | YmO A Ha3edjl, 9mo, KOHEYHO, He 8cé.

XOpOW@lJ MauluHsvl u 3aKar4dueds
Kpy20c6€entHbiM
Hozzyltaemc;z, Ymo om KoJIu4yecmeda OeHez

3aeucunt cyacmoe u ydoeﬂemeopeﬂﬂocmb

nymeuecmeuem.

IHCU3HDBIO.

Ilo matepuanam u3 MuTepHera
3. Ilpountaiite npennoxenus. OOparute BHUMaHUE Ha MOAUEPKHYThIE cioBa. CKaxuTe, Kakue
00BEKTUBHbIE 3HaYCHHUS (JeHOTalun) OHU 0003HayaroT? Kakue 3MoIMoHaIbHbIE UM OLICHOYHBIE
3HaveHusI (KOHHOTAIIMK) OHHU BBIpaXatT? OTMEThTE 3HAKOM “\” MpaBUWJIbHOE H300pakeHue.

1) CBuTep MIKMPOKOBAT, HO €il UAET.

2) Ux mepnaMyTp UMEET 3€I€HOBAThIN, KPACHOBATHIN, PO30BATHIN OTTEHKH, HHOT/IA C JKEITON
MOJIOCOM IO LIEHTPY PaKOBUHBL. (4. Muponenxo)

3) MbI ¢ MaHBKOH XOWIM CIISOM M THIKAJIW MajabllaMid B MEXOBOU KaITIOIIOH. — MATOHBKHUI! —
3axJ1e0bIBAIUCH MBI OT BocTopra. (H. A6eapsan)

!
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https://yandex.ru/images/search?from=tabbar%26img_url=https://sun9-29.userapi.com/impg/3LIujV84UFPlkQ0c8S03SQy7qyXxazESsXdXqg/Saa22cB7f0s.jpg?size%3D604x402%26quality%3D96%26sign%3D59056cc2de23b3b9260538409e6f7553%26type%3Dalbum%26lr=2%26pos=1%26rpt=
https://yandex.ru/images/search?from=tabbar%26img_url=https://sun9-41.userapi.com/impg/KGSY4UGA9t9IMX1OkNsFLiaFg0X33CfcmwDRhA/OG5X15-AF78.jpg?size%3D604x402%26quality%3D96%26sign%3Df3faf71288ca8e8d6f047a3417618047%26type%3Dalbum%26lr=2%26pos=0%26rpt=
https://avatars.mds.yandex.net/i?id=7ca9b30a67c51673b36c3458965f1cc416f6466f-9222921-images-thumbs%26n=13
https://yandex.ru/images/search?from=tabbar%26img_url=https://sun9-30.userapi.com/impg/huTIsnTZENNxyTCIXP545UUn4erDHGkji8tY1Q/QYvJJ8SUpmE.jpg?size%3D537x240%26quality%3D96%26crop%3D0,0,1000,447%26sign%3De83754cd104a5a893f61439736b4e3f0%26
https://yandex.ru/images/search?from=tabbar%26img_url=https://sun9-29.userapi.com/impf/c625620/v625620416/3ff59/1-Ti9K_1lGA.jpg?size%3D866x577%26quality%3D96%26sign%3D53ecc98e0aacd610464d018391d5b459%26c_uniq_tag%3DHsSiga3SiDWF1dI4UpMc5FlMu
https://yandex.ru/images/search?from=tabbar%26img_url=https://postila.ru/data/d6/9e/83/c9/d69e83c9855c9246515df7d0d25d9f73748d1f3a87095a8681341dbc4abeca55.jpg%26lr=2%26p=3%26pos=35%26rpt=simage%26text=%D0%BC%D0%B5%D1%85%D0%BE%D0%B2%D0%BE%D0%B9%20%D0%25
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4) BrasaeBimce, s y3Haia MOETO 3HaKOMIIa, CHHbOpa Mo3riiHH. Psj1oM ¢ HUM CTOsIa «apTHCTKaY
mucc Amumca Illoy-mnaamasi, 3akyTaBmiascsi B OOJIBIIOW OpPEHOYPrCKMH  IJIATOK U
NpUACp)KUBaBIIas B pykax y3enok. — Hukakoro 6araxy. Tonbko y3enouek JeroHbkuid... (M. K.
Ilepsyxun)

4. 3anoJHUTE MEHTAIbHYIO KapTy. [Ipoananm3upyiite mpeiokeHus: u3 3aaaHus 3, oboomure
BU/JIbI KOHHOTAIIMI, KOTOPBIE BRIPAKAIOT 3TH KOHHOTATUBHBIE CJIOBA, 3aIIOJIHUTE MPOITYCKH.

\ JTenotanug
1
KUHHUIaTEBHb]e pyt(‘KiiE {HE]ICI.'{HCITQ, HeJOCTATOK KATeCTEA OPOTHE OOLIKHOEEHHOIO,
HATHYHE KA9eCTRA JTHINE B HPKﬂTﬂpDﬁ caaboi (TEeTeHH, ,'[R.'IE‘[\'Oﬁ oT EOP}IH.}
HpHIaraTeIbHbIe
¢ cypdurcamu cyObeKTHBHOI 0EHKH Konmoramus 5

MaTepHan JJIA CTIPABOK: YMCHBIIUTCIBHOCTD, HpeHerenceHHe, YMCHBIIUTEIBbHO-JIACKATCIIbHOCTD
=
= 3ATIOMHUTE!

* B pycckoM s3bIKe CYOBEKTHBHO-OIICHOYHBIC TIpWiIarateibHble O00pa3yloTcs OT
Ka4eCTBEHHBIX MMEH TNPUIIaraTeibHBIX, XapaKTEepU3YIOIIMX pa3Mephl, BeC, IBET, BKYC,
dbopmy, TemriepaTypy, puznueckrue 0COOEHHOCTH U YEPTHI XapaKTepa.

* O6b1YHO cyQduKCHI -0BTa-, -€BaT- 0003HAYaIOT YMEHBIIUTEIBHOCTD; CY(DPHUKCHI -€HbK-,
-OHbK- 0003HAYAIOT YMEHBIIUTEIHHO-TACKATEIbHOCTh W YCHJICHHE TMPHU3HAKOB C
PEeHEOPEKNUTEIIEHBIM OTTEHKOM.

5. a) [Ipoananusupyiite Tabauiry. O6patute BHUMaHUE Ha CY(DPUKCHI, C TOMOIIBI0 KOTOPBIX
00pa3yrTcs CyObEeKTHBHO-OIIEHOYHBIC MTpUIaraTeIbHbIe.

Cyddpuxcsi Cy0beKTHBHO-OIIEHOYHbIE
npuiararejbHble
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-o8am-, -esam- JKaTHBINA — J)KaTHOBATEIN
CHUHUH — CHHEeBATHIA

-eHbK-, ~-OHbK- XyA0U — XyAeHbKUI
IUIOXOH — INIOXOHBKHH

6) OOpa3yiiTe CyObeKTUBHO-OLICHOYHBIE MTpUIarateiabHble ¢ cyhdukcamu -osam-, -esam-.

OeqHbII /

00JIBIIION

MPOCTOM

NETKUit N
TPYIHBIN

KpEenKui j

B) OOpa3yiiTe cyObeKTUBHO-OLICHOYHbIE MpUIaraTesibHbIe ¢ CyPIUKCaAMU -eHbK-, ~OHbK-.

oorarslil [

OeqHbII

JIETKHUI

C1a0BIH —)
MUJIBINA

KPaCUBBII J

F) HpI/IBeI[I/ITC CBOH NPUMEPBI U COCTABBTC C HUMU ITPEAIIOKCHUA.

6. JlaBaiite urpats!

Urpa «Kamenb, HOXHHMIIBI, OyMaray. BeMrpbeiBaromuii HITpOK Ha3bIBaeT Kakoe-HUOY b
npusaraTeabHoe, UIPOK 2 T0JKEeH 00pa30BaTh YMEHbIIUTEIbHO-TACKATEIbHYIO (POpPMY 3TOTO
CJIOBA ¥ COCTaBUTb C HUM IIPENJIOKEHUE.

7. a) HquHTaﬁTe AUaJior. 3amoaHuTe IMPOITYCKH, UCITOJIB3YS YMCHBIIUTCIIbHO-JIACKATCIIbHY O
(I)OpMy npujiaraTCJibHbIX. I/ICHOJ'IL3YI7ITC MaTrepual IJid CIIpaBOK.

Marepuan aJsi CHPaBOK: TOPOTOM, MIJIBIH, JITMHHBIHA, OJIe THBIN.

Onvea: KoneHbka, CMOTpH, KaKi€ KpacUBBIE I1aiu!
Ilpooasey: J100pblil 1eHb, Y4eM MOTY TOMOYB?

Onvea: 31paBCTBYWUTE, Mbl XOTUM MOCMOTPETSH 11anu. Mimem
MIOJIapOK ISl MOEH CBEKPOBH.

Ilpooasey: Xopoio, y Hac 60ib110# BEIOOP. ECTh 11BETHBIE
I1aJI1, OTHOTOHHBIE, IIEPCTAHBIE, EeNKOBbIe. UTo Ob1 BhI
XoTenau?

Onvea: Mue HpaBuTcs 3Ta mans. Ho nser . 'Y Bac ectb uyT0-HHOY b TIOsIpUE?
Ilpooasey: IlocmoTpuM.... Bot Takas kpacHas noaxoaut? Yucras mepcers.

Onvea: Hennoxo. OueHb 11asb.
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Kons: A mue 6onbiie HpaBuTcs BoT dTa. [IpaBaa, kuctu
Onvea: Jla, mydiie mokopoye.

IIpooasey: EcTb Takoro ke 1[B€Ta, HO C KOPOTKUMH KUCTSIMHU.
Kona: Bot 310 HOpMasibHO. CKOJIBKO CTOUT?

Ilpooasey: 5700.

Onvea: Yro-t10

Konsa: bepem! Jlns MaMbl HUYETo HE KaJIKo. 3aTO OHA OyJeT cyacTinBa. TOJBKO HE TOBOPH €M,
CKOJIBKO CTOMT 3Ta IIab.
6) CocTtaBbTe CBOM JUAJIOT [0 AHAJOTUH. 3aIUIINUTE AUATIOT Ha TUKTO(OH.

8. Pabota ¢ BugeoctoxketoM «OaHaxapl B moabe3ae» (Y palbcKue NeabMeH ).
a) [lo3HakOMBTECh CO 3HAUYECHUSMH CJIOB U BBIPAKCHHM, KOTOPHIC BB YCIBIIIUTE B BUACOCIOKETE.
[TepeBenuTe 3TH CIIOBAa HAa POJTHOM S3BIK.

3mopoBo! (pase.) = 3apaBcTBYi

JIOX (30.) — TJIYTIbIi, HEOTBITHBIN YENIOBEK.
000opoTeHb — MU(UYECKOE CYIIECTBO, CIOCOOHOE MEHSTh CBOM OOJNMK (B MPSIMOM 3HAYCHHH).
30ectb: MONMULIEUCKUIA, KOTOPBIH, TOJIB3YSACH CIYKEOHBIM MOJIOKEHHEM, OepeT B3ATKH (000pOTHU
B ITIOI'OHAX)

0ars (pasze.) = otenn

CaBaH — OJICK/Ia ISl YMEPIINX

HAMBLIMTBCH KyAa? (npocmopey.) — coOupaThCsl UATH/€XaTh Ky1a-JI.

ry0y packararsb (2pyoo-npocmopeu.) — xelaHue NoIy4YnuTh YTO-TO HEBO3MOKHOE UITU
HEJOCTYIHOE

JAeHer HEMEPEHO = MHOT'0 JIEHET (J0pOoro)

6) OTBeThTE Ha BONPOCHI:

* Ha xakoif mpa3Huk coduparoTcst motu mosnozsle aoau? Yo
CHUMBOJIM3UPYIOT UX KOCTIOMBI?

* [Touemy 6a6a Hropa ucmyranace, Korja yBujena MOJIOABIX JIt0JIeH B
CTpaHHBIX KOCTIOMax?

* Uro Kars HazbiBaeT «paem»? UTo Aenarot JTroAu, KOTOPhIe 0Ka3aluch
B «paro»?

* [Touemy 6a6a Hropa He XxoueT ceiiuac momnacth B <pan>>

B) [TocMoTpuTe BuaeocroxkeT emé pas. BcraBpTe MpomyIieHHbIE CIoBa.
r) [lepeckaxure croxkeT «OMHAXIBI B TOABE3AE» (5-6 IPEIIOKESHHIA).

9. Pabora B mapax. Ha ocHOBe cuTyanuii cOCTaBbT€ MMHHU-AUAJIOTH, UCTIOJIB3YS CYObEKTUBHO-
OLICHOYHBIE IPUJIAraTeIIbHbIE.

1) BeI ¢ pycckoit nopyroi xoaute 1o marazuaaM. [logpyra xoueT KynuTb MOIHBIN KyTaJIbHUK.
[TomoruTe eif BBIOpaTh.

2) Bl Kynwim 1u1aTb€ B UHTEPHET-Mara3uHe, Ho LIBET HE TaKOM, KaK [1I0Ka3aHo Ha caiite. B
ciyx0e 1ocTaBKU 0OBSICHUTE, ToueMy BbI 0TKa3bIBaeTeCh OT 3aKasa.

3) Brl xotHTe Kynuth MamuHy. OGCyUTE C MPOJABIIOM B aBTOCAJIOHE MOJEIh aBTOMOOHJIS.
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Yacrs I1.
10. a) [Ipouwnraiite auanor. Onpeaenure 3HaueHUe (HPa3zeosOru3MOB M0 KOHTEKCTY.

0) Haitnute cooTBercTBHE (hpaseosioru3mMa U ero u3oopaxkeHus. [IpuBenuTe SKBUBAJICHTHI H3
Bamero poaHoro s3bika.

1 | (eqe-eie, eABa) KOHIBI € A
KOHIIAMH CBOAHMTL/CBECTH

2 | ¢ MHJIBIM paii ¥ B IIajamne b
3 | AeHer KyphbI He KJIIOI0T B
4 | 3a n1ymioi HM rpoma r

0) Ykaxxute cuHTakcH4uecKyto poiib ppazeonorusmon (DE) B nuanore. OTMETHTE KEATHIM [IBETOM
O®E, KOTOphle BBICTYNAIOT B KayeCTBE CKA3yeMOro, 3€JICHbIM — OOCTOSATEeNbCTBA WU
omnpeeJieHHs.

11. MponomkuTe BhICKa3biBaHUS. VCONB3yiiTe (hpa3eooru3Mbl U3 JUAIOTa, JIEast BIPAXKEHHUSI
0oJee SKCIIPECCHBHBIMU.

1) — TIpaBza, 9TO TBOM COCEIU KYIUIH €IlIe OJHY KBAPTUPY B LIEHTpE ropoja?
— Jla, oHM XOpor110 3apabaTkIBaioT,
2) — He 3Haemb, noyemy Csio He KEHUICS?
— Ero HeBecTa cka3aiia, 4TO HE XOYET KUTh C YEJIOBEKOM, Y KOTOPOTO

3) — Crplmana, 94To TBOM APYT XOTEN Che3AUTH JieToM Ha Manbaussl. [Torxyuunocs?
— Jla 61 yT0?! OH notepsin padoty. Ero ¢pupma o6ankporunace. Tenepsb



https://yandex.ru/images/search?from=tabbar%26img_url=https://storage.myseldon.com/news-pict-c6/C6503D60F7489B84115B5750DAF0B243%26lr=2%26pos=0%26rpt=simage%26text=%D0%9A%D1%83%D1%80%D1%8B%20%D0%BD%D0%B5%20%D0%BA%D0%BB%D1%8E%D1%8E%D1%82
https://yandex.ru/images/search?from=tabbar%26img_url=https://img0.liveinternet.ru/images/attach/d/1/133/557/133557890_2634865_5sY0Z_1ErzE.jpg%26lr=2%26ogl_url=https://img0.liveinternet.ru/images/attach/d/1/133/557/1335578
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4) — Tl IeHCTBUTEIBHO CUYMTACIIID, YTO ?

— Mmue KaXXETCs, Ba)KHEC HaHTH JTFIOOUMOTO YCJI0BCKa, a rac U Ha 4TO KHUTh — HC HpO6JICMa. C

MAaTCPHUAJIbHBIMU TPYAHOCTAMU MOKHO CITPABUTBCA.

12. a) [Ipounraiite ¢gpazeonoru3mMsl (Ipr HEOOXOIUMOCTH ITOCMOTPUTE 3HAUCHUE B MIHTEpHETE).
Pacnipenenute uX Mo CEMaHTUYECKUAM TPYIIIAM.

0enamuv Ha CO8eCmb, C800UMb KOHYbL C KOHYAMU, HU 2POULA 3a OYUIOL, OeHee Kypbl He KAIm, Hu
KO, HU 080pA; 20l KAK COKOJ, KaK Kypuya 1anou (Rucdms), JHcumes HA WUPOKYIO HO2Y, He NO
KApMauy, Kom Haniaxai, (Xoms) npyo npyou, ¢ 2yibKuH HOC; NO NATbYAM MOICHO NEPECYUmanmy,

6) CoctaBbTe cBOM npeaiokeHus ¢ 3Tumu OE.

"‘-: r/—'—'-\ /,-- — '-n\

Mzoro< Tamo« '
. Mauo | e HexadecTBeHHOE

S -
~ -
S

13. IIpocaymaiite quaior:

a) OTBeThTE Ha BOIIPOCHI:

v" Ko310BbI O€1HbIE UK OOraTsie?

v" Yro Ko31oBsI cenany Ha gade?

v' Tlouemy cobeceHUKU HE MOTYT MTO3BOJIUTH cebe Gacceitn?

0) [Ipocaymaiite quanor emie pa3 u 3anumuTe (pa3eonoru3Mbl.

14. Ha ocHOBe cuTyaluii cocTaBbTe MUHH-IUAJIOTH, UCHIOJB3Ys (hpa3eosqoru3msl U3 3aanus 12.
1) Bam pycckuii qpyr npeanokusl BMecTe 3anucarbes B puTHec-kiny6. Ho ceituac y Bac net
oJpabOTKH, TOATOMY IPUXOAUTCS S3KOHOMUTh Ha BCEM.

2) Bama pycckast mozipyra Kymnujia HOBYIO HeMellKyto MamuHy. Crpocure, Kak e 3To yJanoch.
3) Bama pycckas noapyra skaiayeTcs, 4To €€ )KEeHUX MaJlo 3apabaThIBaeT, HO OHA €ro OYEeHb
mro6ut. I[Ipennoxure eif BapuaHT pelieHus MpoOIeMBl.

15. JlebaThl.

Tema «He B neHbprax cuactbe?>

a) O0ocHy#TE cBO€ MHEHHE, UCIIONB3Ys (hpa3eooru3Mbl U OCTOBHIIBL. [Ipyu HEOOXOAMMOCTH U
HaliiuTe JOMOIHUTENbHBIE MaTepHralbl B IHTepHETE.

0) 3azaiiTe BOIIPOCHI OIMITOHEHTY.

B) Chopmynupyiite o01iee MHEHHE, BRIPAXKAIOIIEE COBMECTHYIO MO3UIUIO TIO TeME AUCKYCCHUU.
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CuacTbe 3a IeHbIH JeHbIH Je/IAK0T JIF0Nei
He KYODHIOL.< CIACTIHEBIMH.
C MHIBIM pal H B matamme. ¢ be3 neHer Besze XyJeHeK. <
He mwmetii eto pybmeii, a mMeit cTo apyseit. € JIeHBIH He JTFOMI, JIHITHIMH He OyIyT. ¢
He ¢ qenpramu uTh, a ¢ JOOPBIMH TFOTBME. & He B nenerax cgacrtee, a
3 10pOBEI HHLIHIH CYACTIHBES DOIBHOIO B HX KOJIHYECTBE.¢
Horaua. ¢ I'me peHsrn TOBOPAT, TaM IIpaBla
JIeHBIH, YTO KAMEHBA: TOKEIO HA OyLry MOIIHT.¢
JoxaTeA. < 301070 He TOBOPHT, Ja MHOTO TBOPHT.¢
Borplne qeHer - DOMIBIIE XIONOT. ¢ He ©Geii 1yOnem, beil pybaem.«

21

16. Pabota B rpymme. Urpa “Iloe3n”.

Onucanue: npenoaaBaTeyib Ha3bIBACT OAHO KOHHOTATUBHOC CJIOBO, KOTOPOC N3YYAJIOCh Ha YPOKC.
I/IFpOK 00BACHSAET 3HAUEHHE JaHHOI'O CJIOBA. CTy,Z[eHT 2 JOJIDKCH COCTABUTD IMPCIIOKCHHUEC C 3TUM
CJIOBOM U Ha3BaTb APYro€e KOHHOTATHBHOC CJIOBO. 3arem CTYACHTHI UI'ParOT I10 ICTIOYKE.

JlomamHee 3agaHue.
Hanumure noct Ha Temy «Hto Takoe cuactbe?». [locrapaiiTech ncnonb30BaTh KOHHOTATUBHbBIE

CJIOBaA.



KOMMyHI/IKaTI/IBHaﬂ TEMaA Jlekcuueckasi TeMa

He naBaii Bonto s13bIKy BO upy, a | * CyObeKTUBHO—OLIEHOYHBIE [JIaroJIbl ¢ OTTEHKOM
Cep/ILy BO THEBE. YCUIIUTEIHHOCTH
* ®pa3zeo0ru3Mbl CO 3HAUCHUSIMH “‘pa3apaxeHue”,

9% ¢

“pazouapoBanue”, “omooOpeHUE”

Yacrs 1.

1. [TpounTaiite TEKCT Mpo ceOsi U 0OCYTUTE B TPYIIIIE.

1) Kak BbI AymaeTe, Kakoe KHTAlCKOE CIIOBO M3 TEKCTa COOTBETCTBYET TEME YpPOKa?

2) Kak BbI moHHMaeTe TeMy ypoka?

3) Kak BBl OTHOCHTECh K «UPE3MEPHON KOHKYPCHIIMH» M «OTKa3y OT KOHKypeHIum»? Kakoii
MIPUHIIMII )KU3HU BbI BEIOHpaeTe?

HenaBHo B kuTaiickoM si3bIKe OSBHIKCH citoBa “Nei Juan” u “Tang Ping”, KoTOpeIMH 4acTo
MOJIB3YIOTCA MOJIOJIbIE JIFOIM, poauBIInecs nocie 90-bix, gaxe nocie 2000-bIx.

“Nei Juan” o6o3Ha4yaeT heHOMEH BHYTPEHHEH HEpaIllMOHATbHONW KOHKYPEHITUH, YpE3MEPHOI
KOHKypeHuuu. [IpencTaBpTe, B 0JJHOM KOMIIAaHUU OOBIYHBIN pabounii feHs — 8 yacoB. Ho nHorna
HEKOTOpbIE COTPYAHHUKHM IO CBOEMY >XeNaHHI0 paboTaloT CBEPXYpPOUYHO M 3a 3TO IMOJIyHaOT
BO3ZHarpaxJeHue M T[0XBally OT HavalbHUKA. B pesynbprare “o0bIYHBIE” COTPYIHHKH,
paboTaroniye mo BOCEMb 4acoB B JIeHb, HAUMHAIOT yMaTh, UTO OHU OTCTAIOT OT APYTUX U3-3a
cBOeH “JNeHHM” W TOITOMY TOXKE corjamarTcsd paboTare Oojblle, uyeM HYXHO. B wurtore
CBEpXypouHas paboTa CTAHOBUTCS HOPMOU B 3TOM KOMIaHHH, a TAK)KE YCIOBUEM ISl KAPbEPHOTO
pocra.

“Tang Ping” ucmonb3yeTcss B 3HAYEHHH «OTKa3 OT KOHKypeHIuu». ECTh JrO/H, KOTOpBIE
OCO3HAIOT HEJAOCTUKUMOCTh ONPENENECHHBIX IIeJIel, HalpuMep, MOKYIKa KBapTUPHI B CTOJULE,
BBICOKAs 3apruiata v Ap. TeM cambiM Yy 4YelOBEKa CHUXKAIOTCA KapbepHbIE OXUIAHUS, OH HE
CTPEMHUTCSI MHOTO 3apabaThiBaTh, MHOTO padOTaTh M KUTh B IOCTOSTHHOM cTpecce. Takue moau
JIOBOJIbHBI COOOM 1 BHYTpEHHE CBOOOHBI, TOTOMY YTO JIENAI0T TO, YTO JIEHCTBUTENBHO XOTAT. VM
HE HY>KHO 0/100peHue Apyrux mojeil. [ maBHOe — o1o0penue camoro ceods.

OTH J1Ba MPOTHUBOMOJIOXKHBIX MOHITHS OTPaXKaroT Pa3z04apOBaHUE MOJIOJOTO MOKOJICHUS
runepTpoupoBaHHON KOHKYPEHILMEH B KUTaliCKOM OOIIIeCTBe.

ITo matepuanam u3 UuTepHera

2. IlpounTaiite npeanoxenus. Obparure BHUMaHUE Ha MOAUEPKHYThIE clioBa. CKaxuTe, KaKue
00BEKTHBHBIE 3HAYCHUS (JIEHOTAI[MK) OHU 0003HavatoT? Kaknue sMOIMOHaIbHBIE WIIN


https://yandex.ru/images/search?from=tabbar%26img_url=https://menla.org/wp-content/uploads/2018/03/Wifi-1.jpg%26lr=2%26pos=30%26rpt=simage%26text=%D0%B4%D0%BE%D0%B2%D0%BE%D0%BB%D0%B5%D0%BD%20%D1%81%D0%BE%D0%B1%D0%BE%D0%B9
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OLIEHOYHBIE 3HAUCHHS (KOHHOTAIMK) OHH BhIpaxaroT? CoeIUHUTE KaxXI0€ MPETOKEHUE C
COOTBETCTBYIOIIUM 3HAUYEHHUEM BBIJICIICHHOTO CJIOBA.

1 | MHorma yx Jydlie Kak cleayer A | OueHb XBAJIUTh
PacKpUTHUKOBaTh, YeM HOXBAJMTH HE 3a
TO. (A. Menuxos, A. Cmoasapos)

2 | bnarogaps Tomy, 4TO OHa 0e3 b | Brickazate ogoOpenue
yCTaJli pacXBaJHBaeT ceOs U
MOTYEPKUBACT CBOM JJOCTOUHCTBA,

oCTaJbHBIC 3a0BIBAIOT O HEJIOCTATKAaX,
MPONIAIOT €U UX (4. Jlykoskuna)

3 | A BoT ymayam paayiTech BMecTe, rnodamie | B | [loxBanute Gosbiie, 4emM HYKHO
xBanure. He Ooiitech mepexBajuTh. (H.

Yepeoosa)
4 | B pykax oHa Jaepxaia JUCTOK C I' | Beipaxkath kKoMy-1100 HEOJOOpEeHUE
Ha3BaHUEM Hallel GUPMBI U IBHO €ro MOCTYIKaAMH
OYECHL BOJHOBAJIACK. (K. bypenuna)
5 | — Mgl 6yneM o6cyx)aaTh MO0 KU3Hb? — /I | BbIcka3bIBaTh KpaiiHee
TYT y’Ke paccepauiacsk 5. — K uemy 310? HE/IOBOJILCTBO
(E. I'punesa)
6 | ... ObuIO OBI E | HepBHnuaTh, 6€CIIOKOUTHCS

HECMPABEJIMBO YIIPEKATh YEJI0BEKA B €r0
Tparu4ecKux ONMOKax U HEJIOBEPHUH,
JIEXKAIIlEeM B OCHOBE €r0 JKM3HCHHOM
TIO3UIINHU. (4. bammuanu)

7 | Tel coBepiIEHHO E | INpuiiTu B cOCTOSIHME HETOBOILCTBA
HCKPEHHE BO3MYIIAeIbCH TAKUM

OTHOIIIEHHUEM K Te€O€ CO CTOPOHBI
ponnreneﬁ 1 B IMOPBIBC HCT'OJIOBAHUS
pacckasbIBaeIb 00 ’TOM CBOUM

3HAKOMBIM. (4. JIykoskuna)

8 | OH emé cibHEe PACCTPOMJICS, KOTIa K | beciokonuTbCcs 0 KOM-I1100/4EM-
dena nownu epasroc. Hano npusHaTh, 60

pPYCCKHE MY>KYUHBI 00JIee CTOUKHE K
TPYIAHOCTAM. (C. Cepeees)

9 | CocyXHBIbI HAUMHAIOT MEPEKUBATBL 32 | 3 | OOMaHYThCS B CBOMX OKUIAHHIX
CBOM MecTa M 3apaboTHYIO IaTy. (B.
envyos)

10 | Kaxercs, Bce 0)KUIAINA OT MEHS YeT0-TO N | Oropuutbes U3-3a 4ero-nmmdo
0COOEHHOI'0 U Terepb
O4YEHb Pa304apoBaJINCh. (K. [up)

3. a) HepeBeI{I/ITC BBIJACJICHHBIC CJIOBA U3 3aJaHUA 2 Ha KUTaWCKUM SA3BIK.
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0) O0ObsacHuTE, Kak Bl moHMMaeTe 3HaueHue (ppazeonorusma “‘oera noutiu 8pazHoc”.
B) TpanchopMupyiite JaHHBIC HIKE TPEITIOKECHHS.

Oopa3zey:

Bynems co:kaneTs 0 mponutoM — npomyctums Oymymiee! (/. @aiip) —

byoewv paccmpausamsca uz-3a moeo, umo npouzouino, —y mebs ne 6yoem 6yoyujezo!

1) He mepexxuBaii n3-3a myCTSIKOB.

2) Yero 161 packpuvaiics?! S sxe He BUHOBAT, 4TO y TeOs mpoOieMbl Ha paboTe.
3) beperu cBou HepBbl. Be€ Oymer xoporto.

4) Ecniu TeOe He HpaBHUTCS, KakK s JIeJIako, JAeIai caMm.

5) He nago Obuto cnrmmkom xBanuTh AHapes. OH cTai Xyke padoTarh.

4. a) 3anosHUTE MEHTAJIBHYIO KapTy. [Ipoananu3upyiite npeioxeHus u3 3aianus 3, oboodumre,
Kakue npeghuxcel 1 couemanus npegukc + nocmegukc MOryT BbIpa3uTh KOHHOTALUHU TJ1arojioB
“YCHIIUTENIBHOCTD . 3aIlOJIHUTE IIPOITYCKHU.

JeHOTANHA

(Vemnenne, HANPMKEHAOCTD B IPORB/ICHAA JeACTBAA.) |

2.

(AIHTeALHOCTE H EHTeHCHBHOCTE JeHCTRHSA.)

L

(BoTRIIOe KOIHYECTRO B TPORRTEHNH JeHTRES.) |

{4

™ H

KOHHOTATHBHBIE PYCCKHE TIATOIBI N | (Hoaman 3aBepPMeRHOCTE JefCTERA, CIEaTh IT0-/L BIOEOAL.) |
€ OTTEHKOM YCHIHTETHOCTH ) =
e > KonroTanus 2

i (UpeiMepHOCTE, HITHINEK B TeiicTRAR.) |

i (Hoaman morpy#eEHOCH CYOLEKTA B AciicTBHE.) |

R

| (UpemepHOCTE TelicTRHS, NPUYAHNEMAR BPeT.) |

i

i (Honnan AciepnannocTE JelicTEAA,

' _\JOBJ]eI'BUp?HHDC'[h.'IHURJBEC{BHH.} '

MarepuaJ ajis cnpaBok: pa3(c)-; pas(c)-...-csl; Ha-; Ha-...-Csl; TIepe-; 3a-...-Csl; 00-; BBI-..-CSI.

0) I[IpuBenuTe CBOM MPUMEPHI U COCTABHTE C HUMU TIPEIIOKCHHUSI.

5. Beibepute noaxoasiuii raaroi, o0pa3yite npaBuibHYI0 (OPMY U 3aI0THUTE MPOITYCKH.
PAcKpumuxosams, 00e0amvcs, packpuiamspcsl, 3acu0emucsi, HaKynumo, paccmpoumscs,

1) AuToH , UTO €r0 MPOEKT HE MIOHPABUJICS HAYAJIBHHKY.
2) 3a4yem TbI CTOJILKO KOCMETUKU?
3) He nano Ha HOYb. [11T0X0 117151 3A0pOBBAL.

4) 5 ceromgus 33 KOMITBFOTEPOM, TTO3TOMY TTO3/IHO JIET CHATh.
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5) Korna 6occ yBuen, 4to cekperapiiy HeT Ha pabodyeM MecTe, OH
«I"ne ona? Kto mo3Bosmn et yiitu B pabodee BpeMs?!»
6) HauanpHuk otnena OTYET, COCTABJICHHBI HOBBIM CTaXKEPOM.

6. Pabora ¢ nuamorom.

1) 3anomMHUTE 3HaYEHUE CIIOB U BHIPAKCHHI.

Ha Kom? JIMUA HeT = OBbITh PACCTPOSHHBIM

nonacThb Kyoa? (30.) = 0Ka3aThCs MPUHATHIM Ha paboTy
(k020? umo?) OTOPBATh C PyKAMM = B3SITh C yJIOBOJIbCTBUEM
2) [IpocymaiiTe uaor.

3) OTBeTHhTE HA BOIPOCHI:

v" Yewm paccrpoen Juma?

v" B uem oH pazouapoBaics?

v Kak apyr o6oapui Iumy?

v" Yro Ipyr nocoseroai Jume?

4) [Ipocaymaiite quanor eumé pas. BcraBpre mpomnyiieHHbIE CI0BA.
— IIpusem, [qum! Tol ueco maxou? Ha mebe nuya nem.

— IIpobaemul na pabome. Tax xomen 8 omy hupmy u...
- ?

— Haesepnoe, amo ne moe.
—Ma ne mut! Tol oce knaccuwiu undcenep! Taxkoeo, kak mol, ¢

PYKamu omopeym.

— Ecnu 6wi...

- u 100U cebA.

5) IlpuBenuTe mpuMepsl CUTYaAIUH, KOTa MOXKHO HUCTIOIB30BaTh (PPa3eoaoru3M «C pyKaMu
OTOPBYT».

7. a) Ilo3HaKOMBTECH CO 3HAUEHUSIMHU CJIOB M BBIPAYKEHH, KOTOPBIE BBl YCIIBIIIUTE B BUACOCIOKETE.
[TepeBeaute 3TH ClIOBa HA POJTHOMN S3BIK.

* pBeHue — 00JIbIIIOE Ycepaue B KaKOH—I100 AeATeIbHOCTH, CHIIbHOE CTPEMIIEHHUE K BHITIOJTHEHUIO
4ero—iuoo.

* MOKPOBHUTEJIBCTBO —3aIlUTa, KOTOPYIO OKAa3bIBaeT cIadOMy BIMSTEIbHBI WM CHIIBHBIH,
HOPOTEKIIHA.

6) [Tocmotpute pparmeHT puiibMa «CiryxkeOHbII poMaH»
(https://lyandex.ru/video/preview/507170903826921650 1:06:29-1:08:11)

B) OTBETHTE HA BOIPOCHI:

[Touemy Anaronuit E¢ppemoBuy 3anep:xancs Ha padore?

B yem JIronmuna IpokodreBHa ynpekaer Anaronust EppemoBuua?

O uem coxaneet Jlrogmuna [IpokopseBHa?

Yem ona ropaurcs?

Yem pazouapoBan Anaronuii EppemoBuu?

r) [TocMoTpuTe BuaeoctoxeT emé pa3. BcraBbre npomnyiieHHbIe CI0BA.

A. E.: Tonvko nouemy osce Bl meHs cuumaeme maxum yoc nioXum pabomHuKxom?

AN RN

JI. I1.: Omuezo sace Bol ne ywinu 0omou co ecemu ocmanvHuimu compyonukamu? Omkyoa makoe
I)
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A. E.: A... Bol camu 2oeopunu — Mou nioxou omyem.

JL I1.: Jla? U ons smoeo Bul npuwinu 6 moii kabunem? Cmpanuas uoesi.

— Hem, ny s oyman... Bl nomoowceme mue... Mue ucnpasume...

JI. II.: Onamv epeme, Aumamonuti Egpemosuu. Bvl ocmanuce, nomomy  umo
MeHsl. Cecoonss  ympom a4  umena  HEOCMOPOICHOCD

npu Bac, u, dondxncno 6vimev, om cirabocmu

auwnezo. A Bol... Bol nosepunu. A 6cé y meHs omauuHo u . Jlyuwe u bvimo

He moocem. [leno, sHaeme, He MOILKO 8 AUYHOU dcusHU. Jluunas scusno, umo! Ilooymaeuv —
auyHas dcusksb! Ecme mro2o opyeux unmepecos. A pykosooicy bonvuium yupesicoenuem. Pabomy
c6010 n106110. MHocue mens ysascarom. Hexomopwie dadice boamces. Kemamu cxazams, 51 moavko
umo om MUuHUCmMpa, U OH MeHs . Tax umo s cosepuienHo He

HU 6 Bawem couyscmeuu, Hu 6 Bauem

A. E.: A oyman, Bol cecoons ympom oviiu nacmosiwasn. Ho s owubcs — nacmoswas Bei cetiuac.
JI. I1.: Hy naowno, uoume oomoii. Moume cxopee. Bac oemu sicoym. Houme, cavruuume?

1) CxaxuTte, Kak MOXKHO oxapakTtepusoBath Jlrogmuny [IpoxodreBuy? Kakue ee kauectBa Bol
cuMTaeTe IeHHBIMU?

8. Ha ocHOBe cutyatuii coctaBbT€ MUHU-AUATIOTH, UCTIOJIB3YS CyOBEKTHBHO—OIIEHOYHBIE IJ1aroJIbl
paccmpoumscsi, NepeymoMumsCs, PACKpUMUKOBAMb, PACNEPENCUBAMbCA,  PA300UOEmbCsl,
Hakynumpy. 3aluIIUTe TUAIOTH Ha TesnedoH.

1) Bel ouens 3arpyxensl pabotoil. 13-3a 3Toro minoxo ceds dyBcTByeTe. Bbl XOTUTE moexaTh
OTJIOXHYTb 332 TOPOJI BMECTE C pycCKUM JipyroM. [Io3BoHUTE eMy 1 yrOBOpHUTE ero rnoexars ¢ Bamu.
2) Bac GecriokouT cocTosiHUE 310pOoBbs Baiei pycckoit mogpyru. O0bsIcHUTE €if, ToYeMy BaKHO
3a00TUTBCS O CBOEM 3/I0OPOBBE.

3) HoBplif HayanbHUK HEOXKUAAHHO Ha3Ha4YMI Bac Ha TOMKHOCTH, KOTOPYIO OJKEH ObLT 3aHSThH
Bam apyr. [logenurecs 3T0M HOBOCTBIO € PYCCKOW IOIPYTOM.

Yacts I1.
9. a) [IpounTaiite quanor. Onpenenure 3HaYeHUE PPa3eoTOrH3MOB MO KOHTEKCTY.

Kens: Ipuser, FOnsa! Yto ¢ T060i#1? [110X0 BBITTISIUIIB.

FOna: 1lpuser, XKens! Be€ y:xacHo! Mpl moccopriinck ¢ AHTOHOM.

Kens: O T'ociogn!

FOna: Buepa s mo3/1HO NpuIILIa, 331€pKaiy Ha paboTe. A OH pacKpU4ajCs, UTO sl HOYTH HE ObIBatO
JoMa. A 'y Hac ceiuac MoAroTOBKa CEpbE3HOro npoekra. Yo nenars?

Kensa: Jla ne 6epu B rosoBy. [Tomupurecs. MaxHu Ha Bcé pyKo¥.

FOna: 3to kax?

JKena: Hy o0bscHU AHTOHY, YTO 3TO BpEMEHHbIe TPYIHOCTH. BBl xe mrobute Apyr apyra.
Cronbko netT BMecTe. B o01ieM, He Bemaii rojioBy. BaxkHO MOHSATB, UTO BCe TIOXO0€ MPOIIET.
FOna: Xote Tel MeHs noHMMaeb. [loctapatock B3ITh ce0sl B PyKH.

6) HaiiguTe COOTBETCTBHE q)pa3eonom3Ma n €ro I/I306pa)KeHI/I}I. HpI/IBe,Z[I/ITC OKBHUBAJICHTHI U3
Bamero POAHOIO A3bIKA.



162

1 | MaxHYTB pyKoIii Ha A
K020? Ha umo?

2 | OpaTh/ B34Th ce0sl B b
PYKH

3 | BemaTh/ MOBECUTH B
roJI0OBY

10. [IpoxomkuTe BEICKa3piBaHus. Mcronp3yiiTe (hpa3eoorn3Mbl U3 UAJIora, Aejasi BRIpaKeHUs

0oJee IKCIIPECCUBHBIMU.
1) — MeHs onsiTh HE HA3HAYMIIY HAYaIbHUKOM OT/IeNa.
— ! B cnenyromem romy Ha3zHayaT. Thl K€ KIACCHO

paboraerb.
2) — MsI He nonyumiu rpadT. CTOJIBKO BpEMEHU U CHJl. Pe3ysbTaT — HOJb.
— Ot10 He mpolbiema. . JKuznp mpogoinkaercs.
3) — IIpaBnaa, 4To yBOJIBHSCIIHCS?
— JlaBHO Ham0 OBLIO Ha 9Ty paboty. TpeOyroT MHOTrO,

IUIATAT MaJIo.
4) — Tl vero pacruiakaiack? YTo-To ciyduaocs?
— C apyrom paccranuck. Cka3zai, 4To JIOOUT APYTYIO.
- ! He xaneit. Ter myumas. Emie BcTpeTHIp XOpOIIEro

MapHs.

11. a) [Ipounraiite ¢ppazeonoru3mMsl (Ipu HEOOXOIUMOCTH TOCMOTPUTE 3HAUCHHUE B MIHTEpHETE).
Pacnipenenute ux 1Mo ceMaHTUYECKAM TPYIIIAM.

MaxHyms pyKkou, (He) eewiams 20108y (Hoc), bpamv/ 63amv cebs 6 pyku, (bvimv) He 6 Oyxe,
ckazamov 8 cepoyax, 0ogecmiu 00 0enoeo Kalenus; (He) nadamv OYXOM, PYKU ONYCKAIOMCH,
8bIXO0UMb/BbIUMU U3 cebsl; Bblue 20108) (HOC); OYMbCs, KAK Mblulb HA KPYNY, KAK C yenu
COPBAILCSL; HU HCAPKO, HU XOJIOOHO, NPUUMU 6 CeOsl.


https://yandex.ru/images/search?from=tabbar%26img_url=https://sun9-35.userapi.com/impf/3nzKPDjafp8tCfo7A79xKQ2sU3c7WFE89WlZMQ/SacoZbdkKp0.jpg?size%3D604x587%26quality%3D96%26sign%3Dd73b10fdd4cc1e4c0d16168c5048059c%26type%3Dalbum%26lr=2%26nomisspell
https://yandex.ru/images/search?from=tabbar%26img_url=https://thumbs.dreamstime.com/z/%D0%BF%D0%BE%D0%B1%D0%B5%D1%81%D0%BF%D0%BE%D0%BA%D0%BE%D0%B5%D0%BD%D0%BD%D0%BE%D0%B5-buinessman-%D1%81
https://yandex.ru/images/search?from=tabbar%26img_url=https://sun9-18.userapi.com/impg/1hqZuR1dzR-0pHSrOaDJmHufjEPvhNjfiFopDQ/6VGP7P0P3IM.jpg?size%3D800x1131%26quality%3D95%26sign%3Db8d3306d63429f810e6899bc91e9d79f%26c_uniq_tag%3DW_QawqCK0bQmc1
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0) [IpuBenuTe MpUMEpHI CUTYAITUH, TJIe MOKHO HUCIIOIB30BaTh 3TH DE.

Paznpaxenne Pazouapopannes’ Odoxpenne«

12. Pabota ¢ pparmentom 1 u3 punsma «Ilutep FM>>
(https://vk.com/video—193843155_456239418 55:24-56:18)

1) OTBeThTE HA BOTIPOCHI:

v" Kem paboraer Marua?

v/ Kaxk HasbIBaeTCs Nporpamma, B KOTopoii paboraer Mama?
v B ueM 3a1a4a nporpamMmbI?

2) TIpocMOTpHUTE BUICOCIOKET €IIIe pa3, 3aMOJHUTE MPOITYCKH.

— Buvi e nepeoicusatime.
— Baorcno cevtuac , npocmo... omnycmums cumyayuio, y Bac ece

HOLYYUMCAL.
— Cnacubo Bam bonvuioe, Mawa.
— Hanomumnato, umo cetiuac y Hac 8 aghupe, udem npocpamma "bonvuioti 2opod”.
— Buvi mooiceme nozeonumo nam u

— Cetivac y Hac Ha aunuu credyouwuti 360HOK.
13. Pabora ¢ Buaeocroxxeramu 2 u 3 (¢puinbM «Ciry>keOHbIH poMan»).

a) [TozHaKkOMbTECH CO 3HAYEHHEM CJIOB, KOTOPHIE BB YCIBIIINTE B BUIeoctokeTax. [lepeBeante
9THU CJIOBA HA KUTAWCKUM SI3BIK.

Cyxapb — HeaIMOYUOHATbHBIU Oe30YUIHBLIL Yel0BEK.

Yépcmewtii — Heom3vl84UBILU, HEYYMKULL

Kakasa myxa yKycuna ... - 0 mom, Kmo He 6 oyxe, cepoumcs, 31umcsi, 0 CmMpanHomM no8eoeHul

K020-1UO0

C yenu copeanca — nepecmain coepicugamvpcsl, 00UEN 00 KpAuHOCMU, He KOHMPOIUPYyem ceoe
nogeoenue

Oknesemams — ckazams HeNpagoy o0 KOM-1ubo

Bunams — yxnonamocsa om npsamoz2o omeema.

PacKycump — nonsims UCMUHHYI0 CYWHOCMb KO20-TUO0, 4e20-TUub0


https://fraze.ru/index.php/frazeologizm/na-bukvu-d/do-zarezu
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6) OTBeThTE HA BOMPOCHI:

v" Yro cnyuniock ¢ AnatonueMm EdpeMoBruueM Ha BeY4epHHKE?

v' 3auem Anatonuii Edppemosny npumien k Jlrogmuie IIpokodreBHe B KaOHuHET?
v" Yro Anaronuii EppemoBuu Ha camom zeie gymaer o Jlroamue IIpokodneBre?

B) [IpocMoTpHTE BUICOCIOKET €Il pa3 U 3anoJHUTe npormycku. [IpoBepbTe OTBETHI HA BOIIPOCHI

Buoeomerxcm 1:
(https://vk.com/video-20286388 456240078?ysclid=ly94s5z203m584566894 39:32-40:32)

JI I1.: YOpuii ['puropuy!

A. E.: lapaii, Tons, naBaii!...

JI. I1.: Opuii I'puropbeBud, Hy 3a0epuTe 3TOrO !

1O. I'.: Yro npoucxonut? Tomus!

A. E.: BaMm He HpaBUTCS, KaK s YUTAIO CTUXH, KaK s TAHIIYIO U KakK 4 MO0, TOTOMY 4TO BrI

! Bot BBl KTO! BRI ! TIlogoxau, FOpa.
Tebs BooOwIe TyT He crpamuBatoT! B Bac HeT Huuero uenoBeueckoro!

JI. I1.: Ilyctb TOBapu] rOBOPUT.

A. E.: Y Bac Het cepaua, notomy uto y Bac ogHu nudpsl 1 OTYETHL. ..

JI. I1.: [laiite TOBapuILy
A. E.: Ons, nogoxau, cie3b ¢ MEHs, 5 €lIe He BCe CKa3all, ycTu MeHs!.. Bbl MoxeTe MeHs

BBITHATh Mociie Bcero 3toro. Ho st ouens pan, 4To Bce 310 s BbicKazail Bam B nuiio.
O.: U3Bunure ero, Jlrommuna IIpokodreBna!

A. E.: Oroiinu, s Te04 mpo... Bctanb B cTOpOHKY!

O.: Ycnokocs.

0.1 ?

JI. I1.: YOpuii I'puropbeBuy, 6iarogapio Bac 3a nmpekpacHslii Beuep.

Kena FO. I'.: Uto Bsl, uto Bel, Jltonmuna [IpokodneBnal

JI. I1.: O4enp pajia Obla mo3HakoMuThes. braromapio Bac.

Buoeomerxcm 2:
(https://vk.com/video-20286388_456240078?ysclid=ly94s5203m584566894  47:52-49:26)

A. E.: 3npasctByiite, [Ipoxko... IIpokonss JlrogmunosHa... S mpumr.. npumen... Mens B... He
3Hato... Bue... MMM... Bor. Mens Buepa
JI I1.: 1a, s 5TO 3aMeTHUIA.

A. E.: Nnu 5

JI. I1.: D10 yxe OimxKe K UCTHHE.

A. E.: 3HauuT, 4... ¢ Lenu.

JI. I1.: 1a. Capurech, ToBapunl HoBocenblieB.
A. E.: H-ne... He nano.

JI. I1.: Anatonuii EdppemoBuy.

A. E.: Jlyumie ymepeTs CTOs.

JI. I1.: Cagutech, He poleiiTe.

A. E.: Cnacubo...
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JI. I1.: Cnenaiite oq0JI’KEHHE, paclolaraiTech!

A. E.: C..c...cmacub6o...

JI. I1.: Buepa Bol... Cuzets! ... mo3Bosmiau cebe yTBepKaaTh, 4TO BO MHE HET HUYETO
YeJI0OBEUYECKOTO.

A. E.: Yro Be1, maio jia, 9To s BUepa 6ontan. Ha MeHst He Hajto oOpamiath BHUMaHUE. ..

JI. I1.: Het, nano. [louemy xe e Hano? Tem Oonee, uto BhI siBisieTeCh BEIpa3uTeIeM MHEHUS
ONpECICHHBIX CJIOEB HAIIEr0 KOJUICKTHBA.

A. E.: Heyxenu?

JI. I1.: Buepa Bel MmeHs yOIudHO
A E.: ...

JILII.:

A E.:

JI. I1.: Bee, yTo Bl rOBOpHIIM — BO3MYTUTEIIBHAS JIOKb...

A. E.: Bo3amyTUTENbHAS. .

JI. I1.: ..m g c Bamu Kateropu... KAaTeropuueCcku HE COrIacHa.

A. E.: W 51 xateropu... KaTeropu4ecKH...
JI. I1.: Tlouemy Brl Bce Bpems ?
A. E.: 51 He BuIIAIO.

JI. I1.: ITouemy Br1 Bce Bpems Buiisiere? Uto Bl 3a uenosek? S He mory Bac
I

A. E.: He Hano MeHs Kycatb. 3adyeM... packycoeiBaTh? He Hajo...
JI. I1.: Bel yTBEpKIQIN, UTO 5 !

A. E.: Ilouemy, MsrKasl.

JI. I1.: becuenoBeunas!

A. E.: YenoseuHnasl.

JI. I1.: beccepaeunast!

A. E.: CepaeuHasl.

JILIIL: !

A. E.: Mokpas!..

14. Ha ocHOBe cuTyanuii COCTaBbTE MUHU-AWAIIOTH, UCIOJB3YS JEKCUKY M3 3amaHui 11 u 13.
3anumuTe 11anory Ha TenedoH.

1) Pacckaxkute pycckoMy Jpyry, Kak HadaJlbHUK packpuTukoBai Bamry padoty. OGcyaute, uTo
JIENIaTh B 9TOW CUTYaLUN.

2) B Bam otaen Ha3HaYMIM HOBOTO HadasbHHUKA. OKazaics HETAKTUYHBIM, TPYOBIM YEIIOBEKOM.
ITo3BOHUTE PyCCKOMY IPYTy U PaCCKakKUTE€ O HOBOM HAYaJIbHUKE.

3) Bama pycckas moipyra XoueT yBOJIHUTBCS C BRICOKOOIUTAYMBAEMOM paboThl. Y3HaWTe, MoYeMy
U TIPEITIOKHUTE €1 BAPHAHT PEeIICHUS POOIIEMBI.

15. [IpuBenuTe MpUMeEpHI CUTYalLlUH, I71€ MOXKHO YIOTPeOUTh (Ppa3eooru3mMbl «MyxXa YKyCHIIay,
«COPBAaThCS € LY.

16. JleGatsr.
Tema «“Nei Juan” vs “Tang Ping”: y4acTue B CHIIbHOW KOHKYPEHIIUH WA OTKa3 OT
KOHKYPEHLIUU 7»
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a) ObocHyHTE CBOE MHEHHUE, UCTTIOJIB3Ys (Pa3eoIOru3Mbl U TTOCIOBUIIBL. [Ipr HEOOXOIUMOCTH 1
HalIUTE JOIMOJHUTENIbHBIE MaTepraibl B IHTepHETE.

0) 3agaiiTe BOMPOCHI OIITOHEHTY.

B) Cchopmynupyiite o01iee MHEHHE, BRIPAXKAIOIIEE COBMECTHYIO MO3UITUIO TIO TEME IUCKYCCHUH.

Heobxomumo ymern < Heodxomamo yMeTh
KOHKYPHPOBATh 0TKA3aThCSH OT KOHKYPeHIHH.

1. HeloBOIBCTBO TIPHBOINT K 1. Yem 0onbme Bl HeTOBOIBHEI AKH3HBIO, TEM

TOCTITKEHITIO JKeTaeMOT0. & OOIBIIe 0HA HeNOEONbHA Bamu. (4. CeuAi,

0. Ceuaui )

2_ Bo3sMyIlleHHe HHKOITA He JOLKHO

2. HeoBOIBCTBO — MEPBEIT MIar K

IpOrpeccy, KaK Y OTAeIBHOTO YelIOBeKa,
Tak I y menoro Hapoxa. (O. Vaiitwo)<

3. I'mapHas Oopr0a IIET BHYTPI Hac.

D70 OHTBA MEKIY «HAIO» I «XOTY».
(Temxopaxc).< (Liuyepon).<'

CTAHOEHTHCH HACTONBKD LIYOOKHM, YTOOBI
HOTepATh B3PBIBHYIO cHIY. (C. Escu JTey)e'

3. BroONEHHBIH B ce04 CONePHHEKDE He HMeeT.

17. Pabora B rpynme. Urpa “Iloe3q”.

Onucanue: IpenojaBaTeNb Ha3bIBAET OJJHO KOHHOTATUBHOE CIIOBO, KOTOPOE U3Yy4aJIOCh HA YPOKE.
Urpok o0bsicHsIeT 3HaUeHUEe JaHHOTO ciioBa. CTYJEHT 2 JOJIKEH COCTaBUTh MPEJIOKEHHUE C ITUM
CJIOBOM U Ha3BaTh JPYroe KOHHOTATUBHOE CJIOBO. 3aT€M CTYIEHThI UTPAIOT IO IIEMOYKE.

JlomaniHee 3a1aHue.
Hanumure HeCKOIbKO COBETOB MOJIOIBIM JIFO/ISIM, KOTOPBIE UIIlyT padoTy. [TocTapaiitech
UCTIOJIb30BaTh KOHHOTATHUBHBIE clioBa. Caenaiite kopotkuid pomk st TIK-TOK.
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YPOK 4

KommyHukaTuBHasi TeMa Jlekcuyeckasi Tema

OnHOM pyKOU B JIAJIOUIN HE * CyOBbEeKTUBHO-OIICHOYHBIE IJ1aroyibl C OTTCHKOM
HEIOJIHOTEI IEHCTBUS
» dpazeosoru3mMel CO 3HAUCHUEM

-~
XJIOITHEIb. “3MOIMOHAIBHOIO COCTOSHUS

Yacrs 1.

1. MaBaiite obcyaum!

1) IlpounTaiite TEMy ypoKa U CKa)XHuTe, Kak Bl HOHUMaeTe 3Ty MOCIOBHILY?
2) Kak ogHuM cioBOM Ha3BaTh TeMy ypoka?

2. IIpouwnraiite TekcT o ppaseonoruzme « Oour kax nepcmy. CKaxXUTe, €CTh I IKBUBATICHT
3TOTO PyccKoro (pa3zeonoru3ma B KHTAMCKOM sI3bIKe?

Tax roBopAT 00 OJIMHOKOM YeJIOBEKE, y KOTOPOTO HET HU CEMbBH,
HU JIeTel, H1 ONU3KUX. «$1 01MH, Kak NepcT, B LeJIOM MUpe, HeT
Yy MeHS HH JKeHbl, HH JeTeil, HeT HH KOJa, HH
aBopa> (Canmuvikog-Llleopun). B crapuny Ha Pycu nepcramu
Ha3bpIBaIM nanblbl. [laneies Ha pyke — nate. Ho Gomnbinoil nanen
CTOUT OTJENIBHO OT APYTUX, Kak Obl B oguHouecTBe. Kpome Toro,
y JPEBHUX CJIaBSH 3TOT NaJyiel] 0003Havaa LUGpy «OAUH», TOTOMY
YTO UMEHHO C HEr0 HAYMHAJIM CYUTATh: OOJIBILION MaJiel] — OJJH, YKa3aTelbHbIM — 1Ba U T.J. DTOT
00pa3 1 ObUT UCTIOIB30BAH JIJIsl BBIPAXKEHUS KOOUH KAK NEePCm>>

3. HquHTaﬁTC MMPpEAJIOKCHUA. O6paTI/ITe BHUMAaHHC HA IOAYCPKHYTHIC CJIOBA. CKa)KI/ITe, B UCM
pa3Hua MCXKXAy riiarojiaMmu KpaCHOro uBE€Ta U rjiiarojJIoB CUHCTO [BCTAa B KaXxa0i I‘pyHHC?
HOH6epI/ITC K KQ&XKIOMY BBIACIICHHOMY CJIOBY COOTBCTCTBYIOIICC 3HAYCHUC.

1 HpeHO,[[aBaTeJ'H/I MMOCTOAHHO CTapaiuChb A HOI[HHTB HAaCTPOCHUC, YTOOBI
OﬁOlelfl'l'h MCH:, IToOUIpss Ha 6CCCI[y B YCJIOBCK ITOBCPUII, UTO BCE
KJacce. (Mcmopus ycnexa // «/Jomosoiiy, OyZIeT XopoIo

2002.04.04)

2 Oun OBLIT TaKou MaJIEHbKUI u

O€ECITOMOIIHBIH, 4To JIEBOYKA
MOYYBCTBOBaJia ce0sl €ro 3alluTHUICH, U



https://ya.ru/images/search?from=tabbar%26img_url=https://cdn.meta.ua/meta_news/46/0100247n-464c.jpeg%26lr=2%26pos=8%26rpt=simage%26text=%D0%BE%D0%B4%D0%B8%D0%BD%D0%BE%D1%87%D0%B5%D1%81%D1%82%D0%B2%D0%BE
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nomnsITanach MNPUOOOAPUTH €ro. (4. I

Acmonos)

3 | becnonesno Bc€ okazanock. be3 tonky. Xe- | b | HemHoro o6oaputh
xex. Jla Tbl He TpyCTH, 3eMJISIK, — BHJIS, YTO
CIIYIIAIOIIUNA «3EMIISIK» OIYCTHJI TOJIOBY,
nmoaooapuJI €ro BECEJICHbKU, -
NPUBBIKHEIIb! (B. M. Illanxo)

4 | Jletu B pagocTu TOMKHBI pacTu, nHade Bcio | B | CraTth HeMHOTO rpyCTHBIM
JKU3HB TIOTOM YHLIBATEL OYIYT. (P. Amocos)

5 | Hampme wmbl crnemHo yaamwnuck. Ona | I' | I'pyctuts 6e3Hane:xHO, TaaTh
3aMETHO NPUYHBLIA. be3msrexHo JlyXOM, OTYauBaThbCs, TEPATH
pajgocTHas [0 JTOr0 JEBOYKa cenyac HaJexKIY

noxoawia Ha CcBo  ¢ororpadpuio B
nacropre. (0. B. Jemuoos)

6 VBujeB 3HAaKOMYIO, OHa YCIIOKONJIACh. I[ Hemnboro YCIIOKOUTBCH

7 | 51 manenbko moycmnokouJicsi, cam ¢ coboit | E | Crarh ciokoiHBIM
qyMaro: «A He MOoWy, 1a U BCe> (B. benos)

8 | bosiThes HecyacThs — M CUacThsl He BUAaTh. | E | HauaTh MCIIBITHIBATS
HEKOTOPOE OIacEeHHE
9 | Ho on He momien no mHCTUTYTa, modosiiics | XK | McnbIThIBaTh CTpax
BCTPETUTh 3HAKOMBIX, CBEPHYJ B MEPEYINOK,
notes 0OpaTHO K AOMY. (B. [poccman)

4. a) [TocmoTpuTe MeHTaNbHYI0 KapTy. [Ipoananusupyiite npeioxenus u3 3a1anus 3, 0600muTe,
KaKHE€ npe@uKcyl TIArojaoB MOTYT BBIPa3UTh 3HAUEHUE YMEHBIIUTEIBHOCTH? 3aIlOJIHUTE
IIPOITYCKH.

JleHoTanns

Kommotamma | | e

Y
\' KorpoTaTturuLIe PYVCCKHE IIAT0BI "

(]

| € OTTEHKOM YMEHbIIHTETHLHOCTH

(HesHaunTennHas,

HEIMO/IHAA, CMAT'THTE/IbHAA

Mepa AeficTBHA H AP.) |

0) I[IpuBenuTe CBOM MPUMEPHI U COCTABHTE C HUMU TIPEIIOKCHHUSI.


https://ru.wiktionary.org/wiki/%D1%83%D1%81%D0%BF%D0%BE%D0%BA%D0%BE%D0%B8%D1%82%D1%8C%D1%81%D1%8F
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5. IlpouuntaiiTe mpemIoKEeHHs. 3amOJHUTE MPOMYCKH, MCIOJIb3Ys TIJarojbl ¢ KOHHOTAIUEH
HETOJHOM Mephbl AeicTBUs. Mcnonp3yiiTe MaTepral Jyisi CIPaBoK.

Mamepuan o1s cnpagok: o0OSITHCS, TOYCIIOKOUTHCS, TPUYHBITh, IIOTOPEBATh.

1) Korna s noHsna, 4To He MOTY PEIIUTh ATOT BONPOC, 5
2) OnHOMY exaTh 3a TpaHuIly OH : OIMHOYECTBO, TOCKA, IO3TOMY OH U
OCTaJICsl B POJIHOM T'OpPOJIE.

3) Cuauana Urops 0 MOTEPSIHHOM MeUTe, a TOTOM PEIIWI HAlTUCaTh 00 3TOM
KHUTY.
4) K KOHIly TpyIHOTO ITyTEIIECTBUS OHA 1 Hayaja yibl0aTbCsl.

6. a) [Ipocaymaiite quanor.
6) OTBeThTE HAa BOIIPOCHL.
v" UYro ciyumsocsk ¢ Upoii?
v Yro npeiaraer Maina, yTo6s! momous Mpe?
v' Uro npemtoxuia Jlepa?

0) IIpociymaiiTe Auaor eue pa3s, 3armoIHUTE MPOITYCKHU.

Mawa: Anno! Ilpuser, Jlepa! Te6e Upa ne 3BoHumNa?

Jlepa: llpuser, Mam! Het, naBHO HEe 3BOHMIIA.

Mawa: Hy Tb1 3Haems, uto HMpa paccranace ¢ J{umoi.

Jlepa: Cnpimana. ¥Yxac! Tpu rona 6p11u BMeECTE. ..

Mawa: Jlep, s nymaro, pe Ha0 moMoyb, Kak-To. BcTpeTuthces,
IIOTOBOPHUTE.

Jlepa: Ecnu oHAa HUKOMY HE 3BOHUT, TO 3HAYUT, HUKOTO HE XOYET HU BUJIETh, HH CJIBIIIATS.
Mawa: 51 moanMaro, 9To e HaJ0 , puiitu B ce0s1. Ho ogHoit et TouHo

mioxo. Hango uro-To menars.

Jlepa: Cnymaii, a naBaii ee ¢ MmouM Oparom [lameit moznakomum. OH 100pkIi, Becenbiid. Ha
TUTape Urpaer.

Mawa: 1o unes.

Jlepa: Hanpumep, CKaxxem, 4TO XOTUM OTMETUTh BMECTE C HEM OKOH4YaHHe ceccuu. [Ipurnacum
u [Tanry. TaM ux mo3HaKOMUM.

Mawa: Xopomo. Ceituac st Upke 1mo3BoH0 1 mornpo0yto yropoputh. [IoTom repe3BoHio Tebe.
Jlepa: Jlagno. 3Bonu. [Toxka!

B) A uto npennoxuiu Obl Bol, uTo0b1 momous Upe? Kak ee MoxxHO mo1001pUTh?

7. Pabota B mapax. Ha ocHOBe cutTyaluii COCTaBbT€ MWUHHU-IWAJIOTH, WCIOJIB3Yys TJArojbl ¢
OTTEHKOM YMEHBIIUTEIBHOCTH. 3alUIIUTE AUAJIOTH Ha TUKTO(OH.

1) Bama pycckas nonapyra npuriamaer Bac ormetuts HoBslli roa 3aropoziom, ¢ ee apy3pamu. Ho
Bor He moOute Oonbinime kommanuu. OOcyauTe ¢ HeH INpeuMylIecTBa OJMHOYECTBA,
apryMEeHTUPYWUTE CBOIO TO3UIIMIO.
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2) Bam pycckwuii coce MOCTOSIHHO CUIUT B coriceTsix. OOBsICHUTE eMy, HACKOJIBKO 3TO OIACHO.
Y6enute ero, 4To HEOOXOUMO OOIIATHCS C PEAIbHBIMU JIFOIbMHU.

3) Bama pycckas noapyra yoexaeHa, 4To He CTOMT BBIXOAUTDH 3aMY’K, YTO JIy4Ile XKUTh OJIHOM.
Br1 nymaere no-npyromy. Ilompo0yiite qoka3aTh, YTO CEMbsi HEOOXOAUMA.

Yacrs I1.
8. a) [IpounTaiite nuanor. Onpeaenure 3HaYCHUE PPa3eoTIOTH3MOB 110 KOHTEKCTY.

Mawa: Anno, Upuma, npuser! Hy TbI kak?

Upa: Tlpuser. Hukak. Ha gyme Komku ckpeoyT.

Mawa: 51 nonumaro, yto Tebe 0AnHOKO0. KoHeuHo, TpyAHO paccTaBaThCs C IFOOMMBIM
yesnoBekoM. Hy Tbl ke yMHUIIA, pyYKH 30J10ThIe. 3a4eM CTABUTH Ha cede KpecT?

HUpa: Jly4iie ObITH OJTHOM.

Mawa: He nyume! Koneuno, Tebe o0uaHo, cTpamHo. Jdyma 6oaut. Ho Ha/o BRIXOIUTH U3
3TOT0 COCTOSIHMS. BOKPYT CTOJIBKO XOPOIINX JIFOIEH.

Hpa: He Hy)KE€H MHE HUKTO.

Mawa: Cnymaii, Mbl ¢ JIepkoii XOTUM OTMETUTh OKOHUYaHHe ceccur. [{aBaii ¢ Hamu. [locuaum
3a MHJIYIO YLy, T0oOIIaeMcs, 0TBJIe4elIbCs OT AYPHBIX MbICJIEI.

Hpa: A emie kto-10 Oyaer?

Mawa: Moxet ObITb, [1amma. 9to Jlepun Opart. [lorpsicaronuii mapeHs!

Hpa: Hy xopomo. Ito korna?

Mawa: B cy66oty, yaco B 7. Pecropan «Tan x3H». MbI Tam yxe ¢ ToOO0# ObLIH.

Hpa: 1 nonymaro.

Mawa: YTpo Bedepa myapenee. [logymail, Xopouio npoBeaem Bpemsi.

Hpa: Tlepe3Bonto B natauLy. I1oka.

Mawa: IToka!

0) Haiigute coorBeTcTBUE (hpaseonoruzMa u ero n3odpaxkenus. [IpuBeante 3KBUBaIECHTHI U3
Bamiero poaHoro s3bika.

1 | Ha aylIe KOLIKH A
CKpedyT
2 | cTaBUTDL Ha cede b

KpecT
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3 | oTBJIEYBCH OT B
AYPHBIX MbICJIEH

4 | mocuaers 3a T
MHJTYIO TYIILY

5 | yTpo Beyepa Ji|
My/JpeHee
6 | ayma 6osut E

9. Ilponomxure BhicKazbiBaHUs. Mcrionb3yiiTe ppaseonorusmsl U3 quanora 2, fenas BbIpakeHUs
0oJee SKCIIPECCUBHBIMHU.
1) — TsI KaK cebst 4yBCTBYEIIH?
— , TOCKJIMBO.
2) — ITnoxo MHe. Kak jXuTh — HE 3HAIO.
— Ecnu , HEIb3s OCTAaBaThCS OJTHOMY. XOU€ellb, BMECTE CXOAUM
Kyaa-HUOy1b?
3) — Kak BbI BUepa cxoauiu B 6ap?
— Cymep!
4) — Tol kyna?
— B CIIA. Xouy
5) — HaBepHoe, 51 Bce-Taku yiiy oT AHIpes.
— He nmpunumMaii ckoponanurensHbix pemenuil. [logymail xopomo.

10. a) [Ipounraiite ¢hpa3eonoru3Msl (P HEOOXOAUMOCTH IOCMOTPUTE 3HaUeHue B IHTEepHETE).
Pacnpenenure ux no ceMaHTUYECKUM TPYIIIIAM.
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Ha ce0bMOM Hebe; cepoye KpoBblo 001Usaemcs; 0yua noem, nogecums Hoc, GOCNPIHYMb
O0YXOM, HU JHCAPKO, HU XOIOOHO, KAK 8 600y ONYWEHHDbLIL, TUMb Cle3bl; He 8 CBOell mapeike; He No
cebe; 00 1IAMNOYKU

6) CoctaBbTe cBOM npeaiokeHus ¢ 3TumMu OE.

i . Y
Il1oxoe PanocThe Bespazananes’

RS
Boax HACTPOeHHe<

\/ S e i =
11. PaGoTa ¢ BUAEOCIOKETOM

a) [Tocmotpute Ppparment u3 punpma «CiryxeOHbINH poMan» (54:00-55:30)
0) OTBeThTE Ha BOMIPOCHI:
1) O uem coxaneer Jlrogmuia EdppemoBna?
2) Kak oHa mpoBOAUT Kaxaoe yTpo?
3) Ilouemy oHa cuauT Ha paboTe nomo3aHa?
4) Kax Anaronuii EdppemoBuu neiraercs nogdboaputs Jliroamumny Edpemony? Kak on
00BsicHsieT, uyTo Jltogmuna EdppemMoBHa BRIMISAUT cTapiie?

B) [IpocMoTpHTE BUIEOCIOKET €1Ie pa3, 3al0JIHUTE MPOIYCKH.

JI. I1.: Bam xopoio, Anatonuii Eppemouy, y Bac neru.

A. E.: Jla, nBo€, MaIbYUK U MaJIb4UK.

JI. I1.: Hy BOT BuAHTE, a 51 BOT COBCEM OJHA. Y TPOM BCTaHy, MOKIYy BapuTh kode. U He moTomy,

YTO XO4y I103aBTPaKaTh, a IOTOMY 4TO TaK HAJoO. ce0st oecTb U
uay Ha pabotry. BoT 3TOT kaOuHET 1 BCE 3TO MPAKTUYECKU U €CTh MOH JI0M. A BeuepaMH... eCiu
6561 Bbl 3Hanu, Kax s BeuepoB. Eciu 61 Bel 3HamM. ..

Ha pa60Te J0II03aHa, ITOKa BaXTép HE HAYHET T'pPEMETH KIIHOYaMHU.
I[ena}o BUJ, 9YTO Y MCHI MHOI'O pa6OTH, 4 Ha CaMOM JI€JIC MHE ITPOCTO HEKYyJa UATH. Yro Jaoma,
JAomMma, a1oma .. J I[OMa TOJIBKO TCJICBU30D. ﬂ, BUIUTC, JaXC c06a1<y HC MOT'y

, IOTOMY 4YTO €€ HCKOMY JIHEM BBIBOJIUTHL. BOT u BCce nena.
KOHCLIHO, Y MCHA €CThb APY3bA U 3HAKOMELIC, HO Y BCEX CCMbH, ACTHU, JOMAIIITHUC 3a00TBL. A A,

BUJIUTE B CTapyXy. A MHE BeJlb TOJIBKO 36.

A. E.: Kak 367!

JI. I1.: [1a, na, s Benp Monoxe Bac, Anaronuit EppemoBuy. A Ha CKOJIBKO 4
?

A. E.: Ha... Tpuanars. .. mAre.

JI. I1.: Onsate Bel Bpére, ToBapui HoBocenb1ies.
A. E.: Bl TOJIBKO 0/1€BA€TECH MPAYHOBATO.
JII1.: 1a?

A. E.: be3 nocka.
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JI. I1.: XM, He 3amMedarna.

r) OnummTe XU3HeHHY0 cutyaruio JIroaMuisl [IpokodbeBHBI, HCITONB3Ys (Ppa3eoOru3MbI
00Ha Kaxk nepcm, oywa ooaum, He no ceoe.

12. Ha ocHOBe cHTyaluii COCTaBbTE MUHH-INAJIOTH, UCTIONIB3YS (pa3eoIOru3Mbl. 3aIHIIINUTE
JUAJIOTH HA AUKTO(OH.

1) Bamra pycckas moapyra >kaiayeTcsi, 4To JI0 CUX He BCTpeTHIa JJIOOMMOTo denoBeka. Eif ckydHo
Y HEMHTEpeCHO XuTh. [Ipnoboapure ee, mOCOBETYHTE, KaK MOXKHO C/ENIATh €€ KU3Hb
WHTEPECHOI.

2) HenaBro Bl mpounTamu cTaThio 0 XUKKUMOPH (JIFOJIH, KOTOPBIE CTPEMSTCS K COIUATBLHOMN
M30JISIIMY U YEIUHCHHIO, HE pa0OoTaroT, )KUBYT 3a cueT poautesieit). ObcyauTe ¢ pycckon
MOAPYTOH ATy MpodIIEeMy.

3) Bama pycckast moapyra TOJIbKO 4TO paccTaliach ¢ MapHeM, U Teepb KUBET oAHa. [lo3BoHUTE
€l ¥ y3HalTe, KaK OHA KUBET.

13. [leGatsr.
Tema 1. Uto JsiydIne: B OIMHOYECTBE WU C IPY3bIMU?
Tema 2. Uto JtydIrie: UMETh MHOTO JPy3€il UM OJTHOTO, HO HAJIC)KHOTO JIpyra’?

a) O0ocHy#Te cBO€ MHEHHE, UCIIOINB3Y (hpa3eonoru3Msl U nociaoBuilbl. [Ipu HEOOX0AUMOCTH U
HaMJIUTE OMOJTHUTEIbHBIC MaTepualibl B IHTepHETE.

0) 3azaiiTe BOPOCHI OIMIMOHEHTY.

B) Cchopmynupyiite obiiee MHEHHE, BBRIPAXKAIOIIEe COBMECTHYIO MO3UIUIO TIO TEME IUCKYCCHUH.

Jlydie umeTb MHOTO Jly4ie uMeTh 0AHOT0, HO
aApy3ei HaJe:KHOT0 APyra

Jpy3eit MHOTO, a Ipyra HerT.

He umeii cro pybneit, a umeit cto . .
He y3HaBaii npyra B Tpu AHs, y3Hail B

Jpy3€u.
. U roja.
Ecnu T MOH IpYT, TO ¥ TBOU IPY3bs P )‘I,
— MOM JIpy3bs CTapBII/I APYT JIy4li€ HOBBIX JIBYX.

Jpy3eii mproOpeTai He criemna, a
MPUOOPETEHHBIX HE OTBEPTaid.
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Jly4iue ObITH B Jly4iue ObITH €
O0JHMHOYeCTBe APY3bSIMH
Jltoau oIMHOKHU MOTOMY, 4TO OnHoMY KHTBb — CEPAILY XOIOIHO.
BMECTO MOCTOB OHH CTPOSIT CTCHBI. OzuH B none He BOUH.
Bonwmioit ropox — Gosbiioe Onuu manen He KyJak.
OJIMHOYECTRO. OauHOYeCTBO MOEIAET CBOETO
Knura — gpyr oauHoKoro. X034HHA.

OnuH coaaaT — He IOJIK.

11. Pa6ora B rpynme. Urpa “Tloe3n”.

Onucanue: IperioiaBaTeib Ha3bIBACT OJIHO KOHHOTATHBHOE CIIOBO, KOTOPOE U3y4YaIOCh HA YPOKE.
Urpok o0BsCHSIET 3HaU€HUE NaHHOTO cioBa. CTyAEHT 2 JOMKEH COCTaBUTh MPEATIOKEHUE C ITUM
CJIOBOM M Ha3BaTh JIPYyroe KOHHOTATUBHOE CIIOBO. 3aT€M CTYJEHTHI UTPAIOT IO LIEMOYKE.

JlomamHee 3agaHue.

[Ipoananu3upyiite IUIIOCBI M MHUHYChl OJMHOYEeCTBAa. Hamumure 0 CBOEM OTHOILUEHUU K
onuHouecTBy (He MeHee 10 nmpemnoxenuii). [Tocrapaiitech HCONb30BaTh KOHHOTATUBHBIE CIIOBA
1 (hpazeoI0oru3Mbl.



KommyHukaTuBHas TeMa Jlekcuueckasi Tema
Jlemy BpeMsi, IoTexe vac. * Hapeuns ¢ cyOBbEKTUBHO-OLIEHOUHBIMH
adhpukcamu
* ®pa3eoa0ru3Mbl CO 3HAUCHUSIMH ‘3aHATOCTD,
“Oe3menne”.
Yacrs 1.

1. a) Chopmyaupyiite TeMy ypoka.
0) Ckaxure, ymeere Jin Bol oTabixars? Kakoii Bua orabixa Bel npeanounrtaere?
B) IIpouuraiiTe TekcT npo cedst U 00CyauTEe B rpymnime.

CoOBpEeMEHHBI PUTM KU3HU OYEHb HAIPSKEHHBIM, MO3TOMY HYKHO YMETh IUIAHHPOBATH
CBOE BpEMs U YIIPABIISITh UM.

OTapIX — OJHA U3 OCHOBHBIX MOTPEOHOCTEH YelloBeKa, KOTOpasi MO3BOJISIET BOCCTAHOBHUTH
CWJIBI, paccnabuTbcs W HACHAIUThCA JKU3HBIO. ECTM YenoBek CcoBceM HE OTAbIXaeT, He
MEPEKITIOYASTCs C KaXKIOHEBHBIX I, @ BCE BpeMs OTAaeT yuéoe, paboTe Uilu TPEHUPOBKaM, PaHO
WIM TIO3/IHO HACTYyMaeT BBIFOpaHHUE, MOBBIIIACTCS IIAHC Pa3BUTHs Oolie3HEH. DTO MPOUCXOIUT
MOTOMY, UTO OpPTaHHU3M MepeHamnpsAraeTcs. be3 oTapixa yenoBeK )KUBET HA MpeAelie, 1 OpraHu3M
HAaYMHACT 1aBaTh COOU.

[TocnmoBuia "Jleny Bpemsi, a moTexe 4ac' MOJYEPKUBAECT BAXKHOCTh TapMOHUHU PaOOTHI U
OTJIbIXa. DTO MPU3BIB K OCO3HAHHOMY TIJIAHUPOBAHHUIO CBOETO BPEMEHH, UTOOBI yIEISITh BHUMaHUE
U JOCTHKCHHMIO IIeNiel, W IJUYHBIM YyJIOBOJIBCTBUSAM. HyXHO HaxoIuTh OallaHC MEXIy
AKTUBHOCTBIO M MTACCUBHOCTHIO, MY YCEPAHOM pabOTOM U MPUATHHIMU MTHOBEHHSIMH OT/IbIXA.

ITo matepuanam u3z Untepuera

2. IlpounTaiite npeanoxkenuss. O0parnTe BHUMaHHe HA NMOJYEPKHYThIe cjoBa. CKakure,
Kakue 00beKTHBHbIe 3Ha4YeHHs (AeHOTauuu) oHM 00o03Ha4awT? Kakme 3mMounmoHa bHbBbIE
WJIH OlEHOYHbIe 3HaveHHs (KOHHOTAamMU) OHM BbIpaxkawT? CoeIMHUTE KaKI0€
NpeaJIoKeHHe ¢ COOTBETCTBYIOIIMM 3HAYECHHEM BbI/ICJICHHOIO CJIOBA.

1 | YBugena —y gjoma HUKOTO. A | Crnerka, moCcTenICeHHO, HE CIIeIIa, He
ITocMmoTpena Ha Jachl: paHOBATO €Il TOPOIIACE.
3aKaHYUBATh. (4. Cranosckuii)

2 | Yto X, MOXKHO, KOHEYHO, HA4aTh b | loBosibHO TpyIHO.
yuutbes. Ilo3gHoBaTo, KOHEYHO, HY /1A
Hu4ero. ToIbKO s Belb HE 3aHUMAaIOCh



https://yandex.ru/images/search?from=tabbar%26img_url=https://www.millionpodarkov.ru/incoming_img/podaroktop1.ru/5245933.png%26lr=2%26p=2%26pos=29%26rpt=simage%26text=%D0%94%D0%B5%D0%BB%D1%83%20%D0%B2%D1%80%D0%B5%D0%BC%D1%8F,%20%D0%B0%20%D0%BF%D0%BE%D1%258
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C MaJICHBKUMH... — OH BUHOBATO
nocMotpen Ha Keuiky. (H. Jawesckas)

3 | Xaib TOIBKO, YTO Ha XOPOIINE Jeia B | loBosbHO OBICTpO.
HY>KHBI XOpOIILIME JACHbIU, a JOCTaBaTh
XOpOLIHUE ICHbI'H TPYAHEHbKO, 1aXe U
pu MOUX (PUHAHCOBBIX CIIOCOOHOCTSIX,
U TIPU MOEH U3BOPOTIUBOCTU. (P. K.

Conozyb)

4 | B TOT 1eHb 5 HE 3a7eprKaiach Ha I' | UyTh mo3Hee, 4eM ClIeIyeT, 4eM
pabote, OLICTPEHbKO 0J1eJ1ach U 0’KHIAJI0Ch.
yoOexxana 1oOMOU. (H. B. Hecmepoea)

5 | ITycTh 3TO OyIeT TSXKEN0, HO BCE JKE I | Heckonbko paHo; paHblIe, 4eM
MBI OyJIeM JBUTaTHCS MOJErOHbKY HY’KHO.

BHEpeA. (B. U. Anvbanos)

3. 3anosHuTEe MeHTANBbHYIO KapTy. [IpoananusupyiiTe npensioxkeHus u3 3aganus 3,
000011MTe BU/IbI KOHHOTAIUI, KOTOPble BHIPAXKAIOT 3TH KOHHOTATHBHBIE CJIOBA,
3aM0JIHUTE MPOIYCKH.

Henoranus
1.
5
| KoHHOTATHBHBIE PYCCKHE
Hapeuusn 2.
¢ cyv(pprkcamm cYOLeKTHBHOI OIleHKH KonmoTamms

X

MaTepua.n AJI CIIPABOK: 0C1abJICHHOCTh IMpU3HAaKa, JJaCKaTCJIbHOCTh, YCUJICHNUEC ITPU3HAKaA

>z
b =5

““ 3AIIOMHUTE!

* B pycckoM si3bIke CyOBEKTHBHO-OLIEGHOYHbIE Hapeuus TakxKe 00pa3yloTcs OT KaueCTBEHHBIX UMEH
npuiaaraTejbHbIX.

* O6b1uHO cyddukc- oBaT- 0003HAUAET OCNAOJICHHYIO CTEIIeHb MTPU3HaKa; Cy(HPUKCHI —€HbK-,-OHbK-

0003HaYaroT HEKOTOPOC YCUIICHUC UJIN YBCIIMUCHUC IMPU3HAKA C PA3JIMYHBIMU OKCIIPECCUBHBIMU

4. a) [IpoananusupyiiTe npuMepbl, 1aHHbIe B Ta0auue. O0paTuTe BHUMAHUE HA
cy(pPuKChI, ¢ TOMOUIBI0 KOTOPBIX 00Pa3ylTCcsl CYObeKTUBHO-OII€HOYHbIE HAPEYHSsl.

Cydduxcsi Cy0beKTHBHO-OIIEHOYHbIE
npuiararejibHble
-oeam- MaJio — MaJIOBATO
-eHbK-, ~-OHbK- 0eqHO — OéTHEHBKO
JIETKO — JIETOHBLKO
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0) O0Opa3yiiTe Ccy0ObeKTHUBHO-OLIEHOYHbIE NIpUJIaraTejbHblie ¢ cypduxkcamu -ogam-.

/

CTpaHHO
CTpAaITHO N
ciabo
HH3KO

J

B) O0Opa3syiiTe Ccy0ObeKTUBHO-OIl€HOYHbIE NpUJIaraTejbHbie ¢ cyppuKcamu -eHbK-, -OHbK-.

XOPOILO /

AKKypaTHO —
JTaBHO

HYHUCTO

I1JIOXO

J

r) [IpuBeauTe cBOM NPpUMeEPbI H COCTABbTE ¢ HUMM MPEAJI0KEHUSI.

5. a) IIpoynTaiiTe n1uaJIor. 3anMoJHNUTE NPOIYCKH, HCNO0JIb3YS YMEHbIIHTE/IBLHO-
JacKkaTeJbHYI0 (popmy npuiararenbHbiX. Ucnoib3yiiTe MaTepuaJ VISl CIPABOK.

Martepuan 17151 cHpaBoK: OBICTPO, c1abo, MaJo, IaBHO.

Burs: [Ipusert, Tanromal HE BUIECIINCE.

Tans: [Ipuser, Buts. /[la, noutu 2 mecsna.

Bursa: Xopomo ornoxnyna?

Tans: Xopomo, HO . Xortenmoch Obl eme. A Thl TO yHHBEPY
cocKyumics?

Buts: Jla vy Te6s! 51 Obl He oTKa3aJics elle napy Hellellb noboarmamscs 6e3 oena.

Tans: A nuccepranus Kak?

Buts: JIroOumbiii Bompoc Moel Mambl. Kaxplii 1leHb cOOMparoch CecTh 3a KOMII, HO MO3TH
paboTatoT
Tans: [laBaii nepexsroyaiicss Ha paboTy. A TO He ycIeellb.
Burs: Ilpunercs.

0) CocTaBbTe CBOI ANAJIOT 110 AHAJOTUM. 3aNIUIIUTE IUAJIOT HA TUKTO(OH.

6. Padora ¢ Bugeocroxerom «Onepanust bl n npyrue npuxkiarodenus llypuka»
(https:/lya.ru/video/preview/1968354392270587793 14:40-14:53).

a) IlocMoTpHTE BUICOCIOKET H 3alIUIINTE PYCCKHE MOCJ0BUIbI. 3AKOHYUTE MOCJIEIHIOK0
nocaosuny «Padoma — ne 60k, ¢ nec...». Illouemy npopad nogymasn, 4To 3T0 HeyAa4HbII
npumep.

0) O0bsicHuTe X 3Ha4YeHHe NocJa0BHIL. [IpuBeqUTE IKBUBAICHTHI U3 CBOECI0 POJHOIO
A3bIKA.
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7. Padora B napax. Ha ocHoBe cuTyaumii cocTaBbTe MUHH-IUAJIOTH, HCIOJIb3YS
cy0beKTHBHO-OLIEHOYHbIE HApeYHs.

1) Pycckas noapyra npuriamaet Bac B kuHo, a BaM Hy»XHO rOTOBUThCS K 9K3aMeHaM. BexiBo
OTKQ)XUTECh OT €€ MPUTIIALICHUS U OOBACHUTE MPUUYHHY.

2) Bamn pycckwuii Apyr He TOIIeN Ha JICKI[HH, TOTOMY BCIO HOYb UTPal B KOMITBIOTEPHBIC HIPHL.
Ybenute ero, 4To HE CTOUT TPATUTh BPEMs HA EpYHIIY.

3) BrI nipe/utaraere cBoei pyccKoi Moapyre HayaTh XOAWTh B Oacceitn. Ho Gacceiin HaxoauTcs
JTAJIEKO OT OOILEKUTHS, TOITOMY MOJpyra oTkasbiBaeTcs. [locTapaiitecs nepeyoenuTs ee.

Yacrs I1.
8. a) [Ipounraiite guasor. Onpenenure 3HaYeHue Gpa3eoJOru3MoB M0 KOHTEKCTY.

Camua: [Ipuser, Mam!

Maiua: [Tpusert, Cama. TeGst Buepa B 6acceiine He Obu10. MHOTO 1€7T?

Cama: Bepuychb kak 0ejika B KoJiece: YHUBEp, pab0oTa, CTaThbl0 HAJ0 HAMUCATD. .. 3aIIUTa
JUIITIOMa HA HOCY.

Mama: O4ueHb XOpOIIO MOHUMAK. Y caMoii roJIoBa HAeT KPYrom. Moxet ObITh, ChEe3UM
BMeCTE Ky1a-HUOY/Ib Ha napy AHei? Bce paBHO Beex Jesi He mepe/esiaellb.

Cama: Hy e 3Hat0...

Mama: [Tonymaii XOpOIIEHBKO.

0) Haiinure coorBeTcTBHE (hpa3eosorusma u ero n3oopaxxenus. [IpuBennre 3IKBUBAJIEHTHI
u3 Bamero pogHoro si3bika.

1 | BepTeThest (KPYTHTHCS) A ¥
Kak 0es1ka B KoJece

2 | HA HOCY b

3 | roj10Ba HaEeT KPyrom B
y Koro?



https://yandex.ru/images/search?from=tabbar%26img_url=https://sun3-13.userapi.com/hVRXSj_PC0znpyjjL_brpsQlG7_oUIHe5Wz8yg/zir78Yeh0fM.jpg%26lr=2%26pos=16%26rpt=simage%26text=%D0%93%D0%BE%D0%BB%D0%BE%D0%B2%D0%B0%20%D0%B8%D0%B4%D0%B5%D1%82%20%D0%BA%D1%80%D1%258
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4 BCEX JI€JI HE Iepeaeiacinb r

9. IIpomosxure BrickasbiBanus. Ucnosn3yiiTe ppazeosoru3mMmbl U3 JUAJIOTA, Jej1as
BbIpa:keHusl 6oJiee IKCNPeCCUBHbIMM.

1) — Kak nmema?
— Kak Bceria: roroBka, yoopka, CTUPKa, CJIOBOM,
2) — ThI 4ero Ha TPEHUPOBKHU HE XOIHIIIH?
— Ceccus , TIOpa CaJUThCs 32 YICOHUKH.
3) — Uro ciyumiocs? Ha Tebe nuiia HeT.
— CTOJIBKO 3a4€TOB M 3K3aMEHOB, YTO
4) — Xouy B3sTh oTIyck. OueHpb ycrana. He Mory crmath u3-3a crpecca.
— KoneuHo, che3au Kyna-HUOY b OTAOXHYTh. Bee paBHO

10. a) IIpouuTaiiTe ppa3eosorusmMsl (NIpH HEOOXOAMMOCTH MOCMOTPHUTE 3HAYCHUE B
HNurepHere). Pacnpenennre ux 10 ceMaAaHTHYECKUM ]
rpynmnam.

eepmemuvcs (Kpymumucs) Kax 6enka 6 Kojece; pyKu He
00X005m, 2071084 UOem Kpy2oM, HO HOCY; He 3ad 2opamu; Oums
baxaywu,; nexcams Ha OOKY; naiey o naiey He yoapums,

cyumanib 60poOH.

0) Pacnipenesnre ppaseosnorunsmsel no rpynnam. Ilpusenure npumepsl cutyanui, rae
MO>KHO HCII0JIL30BaTh 3TH DE.

- - - ™~

3aHATOCTE Be3neane
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11. PaGora c BuaeocioxkeToM «Yuuch, CHerupesn!>
(https:/lya.ru/video/preview/11117730489614491705)

a) IlocmoTpuTe BUAeo. BcTaBpTe mponyeHHbIe CJI0BA.
1) To1 e Ha seTy Bcé !



https://yandex.ru/images/search?from=tabbar%26img_url=https://lookaside.fbsbx.com/lookaside/crawler/media/?media_id%3D2341393669349528%26lr=2%26pos=1%26rpt=simage%26text=%D0%9D%D0%BE%20%D0%BD%D0%BE%D1%81%D1%83

180

2) YV Tebs ke xaxaa !

3) 3HaHusA — 3TO !

4) V 1e0s TajmaHT. A THI €r0 B 36MJTIO !
5) Ot 3HaHMi e11e HUKTO

0) IlocmoTpuTe Buaeocroxker emé pa3. O0bsicHuTe 3HaYeHue ¢ppaseosiorn3moB. Ckaxkure, B
KAKHX CUTYalHSAX UX MOKHO MCIOJIb30BaTh?

12. a) Ha ocHoBe cuTyaumii cOCTaBbTe MUHH-IMAJIOTH, HCIIOJIL3YS (pa3eo0ru3mMbl U3
3aganuda 10. {uasoru 3anumure Ha JUKTOPOH MOOMJIBLHOIO TesaedoHa.

1) Ba cocent moy4mi «IBOMKY» Ha 3K3aMeHE 110 HCTOPUHU PYCCKOTO si3bIKa. BbI €ro KpuTHKyeTe
3a 6e3nenbe. OH OMpaBABIBAETCS TEM, YTO CIMIIKOM MHOTO 3aHATUN U IOMAIIHUX 33JaHUH.

2) Baa pycckas moapyra xaayeTcs Ha yCTaloCTh. Y3HAWTe IPUYNHY U MPEUIOKUTE €l BAPUAHT
pelieHus: mpoOJIeMBbI.

3) Ckopo OyayT kaHukysibl. OOCYaHUTE C PYCCKUM IPYroM, KaK U TJe UX Jydilie mpoBecTu. Jpyr
3a «claJKoe HUYeroHeaenanune», a Bol — 3a ak TUBHBIN OT/IBIX.

4) Bl Tpu Mecsiiia 0€3 BBIXOJHBIX 3aHUMAETECh IPAHTOM, TIOATOMY CTaJIH IJI0XO Ce0s MI0X0
cebst uyBcTBOBaTh. [103BOHUTE pycCKOMY JIpYTY U MOJEIUTECH C HUIM CBOMMH MpobIeMaMHu.
[Tonpocute coBeTa, Kak ObITh B TAKOW CUTYaIUH.

0) [IpuBeauTe CBOM NPUMeEPbI CUTYaIU, I/Ie MOKHO YIIOTPeOUTH (pa3eooru3mMsl.

13. /ledarThl.

Tema «Kak couerats paboTy U OTIBIX?»

a) O0ocHyiiTe cBOe MHEHHE, HCIO/Ib3YH (PPa3eoT0ru3Mbl U NocaoBuubI. [lpn
He0o0X0IMMOCTH U HaliIuTe J0NOJHUTebHbIe MaTepuaJibl B UHTepHeTe.

OTabIx mpexkae Bcero JleJ10 IpekKe BCero
* UroOBbI JIyUIle IO AEN0, MyCTh * KTo He paboraerT, TOT OT/JbIXa HE
OTABIXAr0T r0JI0OBA U TEJIO. 3HACT.
* be3 oT/1pIXa U KOHb HE CKayeT. * ITocie nena 1 MOryJIsTh XOPOLIO.
» Xopomuii OTAbIX — MOJOBUHA JIENa.  Caenan neno — ryinsi cMeno.
* CKoJIbKO HU O€KaTh, a HE MUHOBATH * Orapixath 6€3 paboThl — 3HAYUT
OTIIBIXATh. KUTBH 0€3 3a00THI.
* Bpems, moTepsiHHOE C » Xopo1r oTAbIX, Koraa padora
YIOBOJILCTBUEM, HE CHUTACTCSA CaciaHa.
MOTEPSHHBIM. * be3 Tpy1a v OTJbIX HECIAIOK.

* Tpya — ny4mmit OTIBIX OT JICHH.

0) 3agaiiTe BONPOCHI ONIOHEHTY.
B) ChopmyupyiiTe o01mee MHeHHe, BbIPaKalollee COBMECTHYIO IO3HLHIO 110 TeMe
JAUCKYCCHH.
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14. Pa6ora B rpynne. Urpa “Iloe3n”.

Onucanue: npenoaaBaTejib Ha3bIBaA€CT OJHO KOHHOTAaTUBHOEC CJIOBO, KOTOPOC M3YYaJIOCh HA YPOKCE.
I/Il"pOK 00BACHSAET 3HAUEHHE JaHHOTI'O CJIOBA. CTy,I[eHT 2 JOJIDKEH COCTAaBUTH MPCAJIOXKECHUE C 3TUM
CJIOBOM M HA3BaTh APYro€ KOHHOTATHUBHOC CJIOBO. 3arem CTYACHTEI UI'paroT I10 LEIIOYKE.

JlomaniHee 3aganue.

Hcronb3yst KOHHOTAaTUBHBIC CIIOBA, HAITMIITUTE HECKOJIBKO COBETOB JIJIsl MOJIOJIBIX JIFOJICH IO
IUTAHUPOBAHHIO BPEMEHU (TaltM-MeHeDKMEHT). [Ipr Heo0X0AMMOCTH HAWIUTE JOTOTHUTEIBHYIO
undpopmanuio B Marepuere. Onyonukyiite cBoii moct B Wechat.



