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BBEJEHHUE

B ycioBHSX OHTONOTMYECKMX TpaHCQOPMAIHMi, C KOTOPBIMH
CTOJIKHYJIOCb MHPOBOE COOOLIECTBO B Hayalle TPETHETrO THICAUYEIIETHUS:
WHTErpalyss POCCUHCKONW 00pa3oBaTelIbHOM CHCTEMBI B MHPOBOE
00pa3oBarejbHOEC TPOCTPAHCTBO, BBIJBHKEHHE KAYECTBEHHO HOBBIX
TpeOOBaHUH K YPOBHIO MOJrOTOBKH U KOMIIETEHTHOCTH CHEIIHAINCTOB, —
OCO3HAeTCsi  HEOOXOOMMOCTh  IEPEOCMBICICHHUS — LeNel,  3ajad,
COJZIEp)KaHUsl U CPesICTB 00yUCHHMS, B TOM YHCIIE U HHOCTPAHHOMY SI3bIKY.

Crnenyer OTMETUTB, YTO 3TH U3MEHEHHSI COIIPOBOXKAIOTCS Pa3BUTHEM
KOMIIETEHTHOCTHOTO M JINYHOCTHO-ZEATEIbHOCTHOIO  IIOJIXOJOB,
OPHEHTUPOBAHHBIX Ha (POPMHUPOBAHME KIIFOUEBBIX KOMIIETCHLMH Kak
pe3yjbTaTOB YCBOGHUS 3HAHWUM, OBJIAJCHUS HABBIKAMHM W YMCHMAMH,
HOBBIILIEHHE YPOBHS YCBOEHHS IIPEMETHOI'O COAEPKAHMUS.

Opranuzanust yueOHOTo mporecca 00ydeHHsS PYCCKOMY SI3BIKY Kak
uHoctpanHomy  (PKM)  momxma  obecmeumBaTh — OCTHXKEHHE
ONIPENECNICHHOTO ypPOBHS HE TOJNBKO KOMMYHUKAaTHBHOH, HO U
npodecCHOHANBHOW  KOMIIETCHIIMH, HOCHTh SIPKO  BBIPa)KEHHBIH
npodecCHOHANBEHO OPHUEHTHPOBAaHHBIM xapakTep. K coxaneHwuro,
pellicHHEe TOCTaBIEHHBIX 3a/ad CYIIECTBEHHO 3aTPyIHICTCS PsIOM
BaXHEHIIMX TPpoOJIEeM, K KOTOPHIM MOXKHO OTHECTH, HampuMep,
OTCYTCTBHE TEOPETUKO-METO0JIOTHYECKOT0 0OOCHOBAHUSI OPraHU3aIU
nporuecca oOydenuss PKU B HesA3bIKOBOI cpelie ¢ y4eTOM MHHOBAIM B
chepe  oOpa3oBaHWS;  OTCYTCTBHE  COBPEMEHHBIX  yUEOHHKOB,

TIO3BOJIAIOIINX pe€anmn3oBaTb J'II/I‘IHOCTHO-HeﬂTeHLHOCTHBIfI,
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STHOKYJBTYPHBIH W NPOOJIEMHO-KOHTEKCTHBIH  IMOIXOABI B
MpenoJaBaHuy PYyCCKOTO S3bIKa MHOCTPAHLAM H T. 1.

Cnenyer OTMETHTD, 4TO po0OIeMBbl npo¢heCcCHOHAIIBHO
opueHTHpoBaHHOTO 00y4eHuss PKI oceelieHbl B COBpEeMEHHOW HAY4YHOM
nutepatype  (GparmeHTapHO. 3asBIeHHas ~ NpoOJeMaTMKa — Havala
NpUBJICKaTh BHUMAaHUE POCCHHCKHX W 3apyOSKHBIX METOIUCTOB H
nccuenosareneil B koHne XX B., 32 MUHYBIIHE JECATHICTHS, pasymMeeTcs,
YIaJIOCh CYIIECTBEHHO IPOIBUHYTHCS B BONPOCAX H3YYEHUS CYIIHOCTH
podheCCHOHABHO OPUEHTHPOBAHHOTO OOYYEHHS, OAHAKO, 0 CHX IIOp
MHOT'OYHMCIIEHHBIE aCTIEKThI B IIpeMeTHOM cozepkannu PKU, B yacTHOCTH,
MeToAbl M TpueMbl  (OPMHPOBAHHUA  JIMHIBO-TIPO(ECCHOHAIBHOM
KOMIIETEHIIMM THUJIOB-IIEPEBOIUMKOB, OCTAIOTCS MAaJOM3YyYEHHBIMHU, YTO
00yCITOBIMBAET AKTYAJIbHOCTDH BEIOPAHHOMN TEMBI HCCIICIOBAHUS.

CreneHp Hay4Ho#l pa3padoTaHHocTH TeMbl. [IpoGnemam
npodecCHOHANEHO OPHEHTHPOBAHHOTO 00yUYEHHSI HHOCTPAaHHBIM SI3bIKaM
(B TOM UHCIIe PyCCKOMY SI3BIKY KaK HHOCTPAHHOMY ), IOCBSAIICHBI Pa0OTHI
T.H. Acradypooii (1997), E.B. KaBnarckoii u B.B. Cadonosoii (1998),
I'.B. Uesneroit (2000), JLII. KucranoBoit (2006), A.C. AnapueHKO
(2007), B.I'. Ilepuatkunoii (2013), L.M. [Istro (2015) u ap.

B komnexktuBHo#t MoHOorpaduu O.A. AprembeBoii, M.H. MakeeBoii u
P.II. Munbpyzaa pemaroTcss METOI0JIOTUYECKUE BOIIPOCH OPraHU3aALU
npodecCHOHANBEHOW  TOATOTOBKH — CIEIUATUCTOB-HE(UIONOTOB  Ha
OCHOBE MEKKYJIBTYPHOU KOMMYHHUKaIMU [ApTeMbesa u ap., 2005].

B gucceprauvonHom  uccrnenoBanuun T.B.  CamoceHkoBoil

paccMmarpuBaeTcs mpodiiemMa «00y4IeHHsT KyIbType mpoheCcCHOHATBHOTO



peueBoro  OOIIEHUS]  MHOCTPAHHBIX  CTYICHTOB-(MIIONIOTOB B
COOTBETCTBHHU C KOHLEMUIUEH MO3TAamHOro GOpMUPOBAHUS “BTOPUUHOID»
S3BIKOBOM  JIMYHOCTH B YCIIOBHAX HENPEPHIBHOTO 0Opa30BaHUS
[CamocenkoBa, 2004, c. 5].

N.A. AnronoBa m WM.A. XpucthanceH oOpaTwimch K TpoOiieme
pa3pabOTKH METOAMYECKUX IPHUHIMIIOB CO3MaHUs MPO(eCCHOHAIBLHO
OPUEHTHPOBAHHOIO TOCOOUS IO PYCCKOMY SI3BIKY JUISI WHOCTPAHHBIX
CTYICHTOB MCTOPHUECKUX (haKyIbTeTOB [ AHTOHOBA, XpuctuanceH, 2003].

M.B. Kyumosa u H.A. KoG3eBa mpeAnprHSIIN MTOIBITKY 000CHOBATH
CHUCTEMY YIIpaXHEHHUH, HAlpaBIEHHYI0 Ha (OPMHPOBAHHE PEUEBHIX
HaBBIKOB ¥ YMEHH, a TaK)ke Ha Pa3BUTHE CIIOCOOHOCTEH TBOPUYECKOTO
MEPEOCMBICIICHHS TEKCTa JJIS 9YTEeHUS Tpu  TIPOoPECCHOHAITBHO
OpPHUEHTHPOBAHHOM o0yueHun WHOCTPaHHBIX CTYJEHTOB
HEJIMHTBUCTHYECKUX crienuansHocTel [Kynmosa, Ko63era, 2011].

[lepcrieKTHBHBIMM HaNpaBJICHUSIMA B HCCICAOBAHUU CHEUU(PHUKH
npodeccroHanbHO OPHEHTHUPOBAHHOTO 00y4eHHs CTYIIEHTOB-
HE(QUIIOIOTOB SBIISIOTCS: MOIYJIbHAS OpraHu3anus y4eOHOTro Mmpoliecca rmno
Pa3BUTHIO YMEHHH HHOS3BIYHOTO MPO(ecCHOHAILHO-IET0BOTO OOIIEHHUS
(anrmmiicknii  sa3p1K)  [CokomoBa, 2007];  oOydeHue MHOSI3BIYHOMY
Mpo(eCCHOHATBHO-3HAUMMOMY  JHAJIOTUYECKOMY  OOLICHHIO  Ha
AQHTJIMHACKOM $SI3BIKE HAa OCHOBE ayTEHTHYHBIX COLUMAIBLHBIX KOHTAKTOB
[JTeBuenko, 2005]; co3manne HHTErPaTUBHON MOICITH PO(eCCHOHATHHO-
OPHUEHTHPOBAHHOTO OOYYEHHS] PYCCKOMY S3BIKy KaK HHOCTPAHHOMY

[[Tyraues, 2016].
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Psin muccepralMOHHBIX MCCIEIOBAHUMN MOCBSILEHB (OPMUPOBAHUIO
npo¢ecCHOHANBHOW TOTOBHOCTH MEHEKEPOB TypH3Ma B CHCTEME
JIOTIOJTHUTENBHOTO  oOpaszoBanus [Kynpssuesa, 1999], oOyueHuro
npodecCuOHANBbHO-OPUEHTUPOBAHHOMY MEKKYJIBTYPHOMY OOLICHHUIO
OyoyluX CHEHUAIKCTOB MO CEepBUCY M Typu3My (Ha MaTtepuaie
(paniry3ckoro s3bika) [Mapkapss, 2004], u3ydeHHI0 HeaarorduecKux
ycloBUH  ()OPMHPOBAHMS JTHHIBONPO(PECCUOHAILHON —KOMIIETEHITH
MeHeKEpOB B obOmactu Typusma [Hamroumit, 2009], meroamka
(dhopMupOBaHUS JTMHTBO-TIPO(HECCHOHATBHON KOMIETCHIIMHA Y OYIyITHX
TUIOB-TIEPEBOJYNKOB B CHCTEME IIOCIEBY30BCKOW IEPENOATrOTOBKH
(ppanmysckuii s361K) [Kpacunsaukosa, 2011].

HecMoTps Ha mocTaTtouHO OONBIIOE KOJWYECTBO padOT, B KOTOPHIX
WCCIENYIOTCS OCOOEHHOCTH TPO(PECCHOHAIFHO OPHUEHTHPOBAHHOTO
obyuenusi PKU, oTcyTcTByeT oTBeHaroliee COBpEMEHHBIM TPEOOBaHUAM
W MEKAYHAPOIAHBIM CTaHAapTaM OOIICNPUHATOE TEOPETUYECKOE
000CHOBaHUE METOIUKH (OPMHUPOBAHUS JIMHTBO-NIPOPECCHOHATBHON
KOMIIETEHIINM WHOCTPAHHBIX CTYACHTOB, B YACTHOCTH, OYAYIINX THA0B-
MEPEeBOTYNKOB, U3YyUAIOIINX PYCCKHIA S3bIK B HESI3BIKOBOH cpelie.

B kauecTBe KJIIOYEBOTO MOHATHS Ui HAIIErO HCCIEIOBaHUS OBLI
BHIOpaH  TepMHH  “JHHTBO-MPO)eCCHOHATbHAS  KOMIICTCHIIUS
MOCKOJIBKY OH HaumOoJiee TOJHO OTpaXkaeT CHelH(UKY S3bIKOBOM
MOJITOTOBKU THUAOB-TIEPEBOTYHKOB. [Ipr YyTOUHEHUH 3TOTO MOHATHUS MBI
ONUpaJUCh Ha ompenaeneHue, npepioxeHHoe E.B. KpacunbHukoBOi:
TUHTBO-TIpO(pECCHOHANFHAS ~ KOMIIETEHIIUSI — OTO  «CIIOCOOHOCTH

OCYILLIECTBIIATh MPO(PECCHOHANBHYIO AEATENBHOCTh, B OCHOBY KOTOpOM
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MOJIOKEHBl 3HAaHWE JIEKCUKH, JIeTEPMHHUPOBAHHOW OIpeneNEHHOM
npodeccuoHanbHON cepoil, yMEHHE ONEPUPOBATH 3TOH JEKCHUKOW M
YMEHHE OCYLIECTBISATh KOMMYHHKAIMIO HAa HHOCTPAHHOM SI3BIKE B
paMKax CIOXKHBLICHCS CUTyallMd Ha aKTyaJlbHYI0 NpodeccHOHaIbHO-
3Hauumyro temy» [Tam xe. C. 6].

OO0beKT AaHHOI0 HCC/Ie0BAHUS — TPOIecC OOYYEHHUS PYCCKOMY
S3IKY KaKk HMHOCTPAaHHOMY B Yy4YeOHBIX 3aBeldeHHsX | pemwy,
OCYILECTBIISIOIMX IIOATOTOBKY CIIELUAIMCTOB I CPepsl TypusMa.

IIpeamer wmccaenoBaHust — MOAXOABI K  NMPO(ECCHOHATBHO
OPHEHTHUPOBAHHOMY OOYYEHHUIO TIPEYECKUX CTYIEHTOB — Oyaymmx
THUOB-TIEPEBOTUYUKOB PYCCKOMY SI3BIKY (YpoBeHB B1).

Heablo wuccaegoBaHus pa3paboTKa METOAUKH (OPMHUPOBAHUS
JIMHTBO-TIPO()ECCHOHANBHON KOMIIETEHIIMM TPEYECKUX YHYaIIUXCA —
Oyaymux  ruxoB-iepeBoquukoB  (ypoBeHb Bl) Ha  ocHoBe
WHTETPUPOBAHHOTO MOJXO0/IA.

JlocTrKeHrne TOCTAaBICHHOW e TpeOyeT peUIeHUs CIeAYIOINX
3aaay:

— BBISIBUTH MPOOJIEMBI SI3BIKOBOM MOATOTOBKH OYAYIIUX THIOB-
MEepeBOTYMKOB B By3ax [ 'peunn;

— TMPOaHATU3UPOBATH COBPEMEHHBIE TPAKTOBKHU IOHSTHS
“npodeccroHaIbHAs KOMIICTEHTHOCTD

— omnmcaTh OCHOBHBIE TMOAXOABl K MNpOQecCHOHATBEHO
OPHEHTHUPOBAHHOMY OOYYEHHIO HWHOCTPAaHHOMY S3bIKY B TpyZJax

POCCHICKUX U 3apyOeKHBIX METOIHCTOB;
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— pa3paboTaTh MOZEIb HHOSI3BIYHOM JIMHIBO-TPOEeCCUOHANTBHON
KOMIIETeHIIMU OyIyIIUX TUI0B-IEPEBOJYNKOB,;

— oTo0paTh NMPUHLUUIBI TPO(ECCHOHATEHO OPUEHTHUPOBAHHOIO
00y4eHHUs TPEUYECKUX YYaIIUXCSl PYCCKOMY SI3bIKY B YCJIOBHUSX paHHEH
CrieITUaIN3aIuu (S36IKOBas MOATOTOBKA THIOB-TICPEBOTINKOB);

— OIIHhcaTtb OCO6CHHOCTI/I KOMMYHHUKAaTUBHOI'O ITIOBCACHUSA
IpCUCCKUX YydYalluxXCd B aCIICKTC HpO(i)eCCI/IOHaJH)HOI\/’I ACATCIIBHOCTH
THJIA-TIEPEBOTIHKA;

— OTIPENIETTUTE COMIEPIKAHUE U CTPYKTYPY IMMOCOOHSI IO 00YICHUIO
IPEUECKUX  CTYACHTOB-IEPEBOMYMKOB  pycckomy  si3biky (I
cepTuhUKAIUOHHBINA YPOBEHb);

— DKCIEPUMEHTAIbHO TPOBEPHUTh IPPEKTHBHOCTh METOIUKU
(hopMHpOBaHUsI JIMHTBO-NIPOGECCUOHATBHON KOMIIETEHIIMH Ha OCHOBE
pa3paboTaHHOTO OCOOUSI ISl TPEYECKHUX CTYJCHTOB-TIEPEBOTUNKOB;

— MpOaHAJM3UPOBaTh PE3yJIbTaThl JKCIIEPUMEHTa MO OOYYCHHIO
TPEUECKUX CTYACHTOB-TIEPEBOTYMKOB PYCCKOMY SI3BIKY B HESI3BIKOBOH Cpefie.

I'unore3a ucciieqoBaHusA 3aKII0YACTCS B TOM, YTO (POPMHPOBAHHE
WHOSI3BIYHOW ~ JIMHTBO-TIPO(ECCHOHABHOW — KOMIIETCHLIMH — OyAyIIuX
THJIOB-TIEPEBOAYMKOB, U3YUAIOIINX PYCCKUHN S3bIK B HESI3BIKOBOU Cpeie,
Oynet 3¢ heKTUBHBIM, €CITU

— OyIyT UHTCIPUPOBAHBI TMPHHIMIBI  KOMIICTEHTHOCTHOTO,
MpOOIIEMHO-KOHTEKCTHOTO U STHOKYJIBTYPHOTO TIOIX0/10B K 00yueHuto PKU;

— B OCHOBY O0ydYeHHUs OyJIeT MOJIOKEHA MOJENb WHOS3BIYHON

KOMMyHPIKaTPIBHOﬁ KOMIIETEHTHOCTU THUIAOB-IICPEBOAYHKOB, KOTOpas
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BKJIFOYACT MOTHBAIIMOHHO-IIEHHOCTHBIN, IESITEIbHOCTHBIA, KOTHUTHBHO-
SMOLIMOHAILHBIN U pe(ICKCUBHBIA KOMIIOHEHTEI;

— otbop copeprkanus 00ydeHus OyneT IPOU3BOIUTHLCS C YIETOM
OCOOCHHOCTEW  HAIIMOHAIILHOTO  KOMMYHHMKATHBHOTO  TIOBEICHHS
YYALUXCS;

— coepkaHue W CTPyKTypa yueOHoro nmocobmst mo PKU OyxyT
OPHMCHTUPOBAHbBI Ha OBJIACHUEC HpO(i)eCCI/IOHaJIBHO 3HAYUMBIMU 1JI51
TUAa-TIepEeBOIUNKA KOMMYHUKATUBHBIMH CTPATETHSIMU H YMEHUSMU.

MeTomoJiornyeckoii 0a30ii HCCIeI0BAHHUA SIBIITIOTCS HayJHEIE
TPYIBI TIO

» ncuxonorun (B.A. Apremon; A.A. bomanes; W.A. 3umuss; A.H.
JleorTse, JI.JI. Ctonmspenko u C.M. CambiruH 1 Ap.);

» ucuxomuursuctuke (H.HM. Xubkwmu; A.A.  3aneBckas;
A.A. JleoHTheB U 11p.);

 neparoruke (M.B. Abakymosa, I1.H. Epmakos, 1.}O. KameHnesa,
B.B. Cadonora, B.B. Cepukos, B.A. Cnacrenunn, C.B. Cunopos, A.l.
CypsIruH u 1p.);

* JIMHTBOJMIAKTHKEC M METOJUKE OOYYCHUS WHOCTPAHHBIM S3bIKAM
(H.B. Barpamora, W.JI. bum, H.J[. TamsckoBa, KM. Jlomara, P.II.
Munbpyn, E.W. Tlaccos, E.H. Conososa, C.®. Illatuinos, S.J. Savignon
H JIp.);

* TeopuH y4eOHHMKa MO MHOCTpaHHOMY si3bIKy (A.P. ApyrtioHo, C.A.

I'epacumoga, E.B. HeBmeprkuiikast u ap.);
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» wmeroauke mupenonaBanus PKU (AJL. BepmuueBckuii; M.H.
Bsarioraes; H. 3amkoBas, M. Mowuceenko; JI.B. MockoBkun, H.JL.
®denotoBa, A.A. 1Lloi u ap.);

* METOJUKE OOYYEHUs TpeUecKux ydamuxcs pycckomy si3biky (C.I.
Awmupuau, A.JL. Apedoes, O.H. Kanura, C. IToauxponuay u ap.);

* popmupoBaHnio MeKKYIbTypHOU KommneTeHimu (T.H. Acradyposa,
IO.E. TIpoxopos; X.3. Ceiten; U.A. Crepuun; M. Aguilar, R. Lado;
A.Leung, C.Chiu; R.D. Lewis; H.C. Triandis u mp.);

* po(ecCHOHATFHO OPUEHTHPOBAHHOMY OOYYEHHIO HHOCTPaHHBIM
s3eikaM (MM, IIstko, A.A. Komecuukos, A.K. Kpymuenko, O.1O.
JleBuenko, A.B. Pyomosa, H.1. Anmazosa; T.B. Camocenkona, E.B.
CwvmpnuoBa, JI.LH. Cokonosa, JLII. TapmaeBa, B.D. Tenumera, B./.
IManpuxos; G.I. Hofstede u mp.);

* SI3BIKOBOM MOATOTOBKE crieruanucToB i chepsl Typusma (E.B.
KpacunbuukoBa, T.B. Kyapssuesa, E.B. Cmupnosa, E.B. MapxkapsH,
C.O. Hagrouwit).

Hay4yHasi HOBU3HA HCCJIeI0BAHUS 3aKII0YACTCS B TOM, YTO

* BBISIBJICHBI MPOOJIEMBI O0YUYCHHS PYCCKOMY SI3BIKY B YUCOHBIX
3aBelieHUsX [ 'pennn;

* YTOYHCHBl OCHOBHBIC MPHHLMUIBI  MPO(HECCHOHATBHO
opueHTHpoBaHHOTO 00yueHuss PKU B cooTBeTCTBUM ¢ TpeOOBaHHSIMHU
KOMIIETCHTHOCTHOT'O, IPOOJIEMHO-KOHTEKCTHOTO M ATHOKYJIBTYPHOTO

IOJIX0JIOB;
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* 000CHOBaHBI CTPYKTYpPHBIC KOMITIOHEHTBI MOJIEITH WHOSI3BIYHOM
JIUHTBO-TIPO(EeCCHOHATEHON KOMIIETeHLIUU OymyImx TUJOB-
MIEPEBOAUUKOB;

* omucaHbl OCOOCHHOCTH KOMMYHHKATHBHOT'O TIOBEIEHUS
IPEYECKUX YYaIMXCsA B achekrTe Mpo(eCCHOHANBHON NeATeIbHOCTH
TUAA-TIePEBOIUNKA;

* paspaboTaHa HMMHTAIMOHHAS MPO(ECCUOHATbHAS MOJECIb
obyuernmst PKU rpedeckux CTyIeHTOB — OYIyIIUX THIOB-TIEPEBOIIHKOR;

* pazpaboTaHa cucTeMa YIpaXHEHUH 11 (GOpMUPOBAHHS
WHOSI3BIYHON  JTMHTBO-TIPO()ECCHOHATBHOW KOMIIETEHIIMH TPEUYECKUX
THIOB-TIEPEBOTIHKOB.

IoJi0:xeHus1, BBIHOCUMbIE HA 3aLUTY:

1. WuaTerpanns KOMIETEHTHOCTOTO, MPOOJIEMHO-KOHTEKCTHOTO U
3THOKYNbTypHOro 00OyueHuss PKU oOecneunBaer 3¢h(HEKTUBHOCTH
SI3BIKOBOM M TPO(ECCHOHAILHOW TMOATOTOBKM HMHOCTPAHHBIX THIOB-
MEPEBOUMKOB.

2. Mojenb WHOS3BIYHOW KOMMYHUKATUBHOW KOMIIETCHTHOCTH
OyAyIIMX TUAO0B-TICPEBOTYUKOB BKIIFOYAET MOTHBAIIMOHHO-TICHHOCTHBIH,
JCSATCIILHOCTHBIM, KOTHUTHBHO-3MOIIMOHAIBHBIA U pe(IeKCHUBHBIN
KOMIIOHEHTBL. MomueayuonHo-yeHHOCMHbIIL KOMIOHeHm 00ecIieunBaeT
YCTOMYMBBI HMHTEpPEeC K BBIOPaHHOUW mnpodeccuu. JesmenvHocmublil
KOMNOHeHm CBSI3aH C A3bIKOBOM M PEYEBOM KOMIIETEHUHUSMH,
AKTUBHOCTBIO u CaMOCTOATEITHHOCTHIO pu OBJIQJICHUH
mpo(ecCHOHATBHBIMU ~ 3HAHUSAMH,  S3BIKOBHIMH  HaBBIKAMH U

KOMMYHHUKaTUBHBIMHU YMEHUAMU, H606XOZ[I/IMI>IMI/I JUISL
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npod)ecCHOHANBHONW JESITENbHOCTH TuAa-niepeBofunka. KoenumuseHo-
SMOL;MOH(,UZbelﬁ KOMNOHEHM npeamnojaracTt ajariTanuro
WHIWBUAYaTbHO-TMYHOCTHBIX  TICUXOJIOTHYECKMX OCOOEHHOCTEH K
TpeOOBaHUAM BBIOpaHHOW mpodeccun. Pegrexcusuviti KOMNOHEHM
OTBEYaeT 3a BIIAJICHUE HABBIKAMH CaMOKOHTPOJS MPU OCYIIECTBICHUU
mpo(eCcCUOHAIBHOMN IESTEIbHOCTH.

3. YyeOHoe  mocobme  aus ¢dbopMHpOBaHHS ~ JIUHTBO-
Mpo(ecCHOHAIBHON KOMMETEHIIMN OyayImuX TUAOB-TIEPEBOAINKOB,
M3YYalOIINX WHOCTPAHHBIN SI3BIK B HEA3BIKOBOW Cpele, CTPOUTCS Ha
OCHOBE HMHTAIIMOHHOW TMpodeccCHoHaTbHOM MOMAENH, peaTu3yromieit
MPUHLWIBEL ~ ayTeHTUYHOCTH,  WHTEPAaKTHBHOCTH,  MIPOOJIEMHOCTH
conepkaHus 00yICHIS, MOJISTUPOBAHUS COJEPKAHUS 1 OPM O0yUIEHHS,
MOJETMPOBaHMS KOHKPETHBIX YCIOBUH OOIICHHS, IUArHOCTHYECKOTO
MEXKYJIbTYPHOTO OOLICHUSI.

4, [Mapamerpamu OLICHUBAHUS WHOSI3BIYHON JIMHTBO-
npogecCHOHANEHON KOMITETEHIIUH SIBIISIFOTCS:

— MpodecCHOHANBHO 3HAUYUMBIE Ka4eCTBa JIMYHOCTH (CTIOCOOHOCTH K
Yy4acTUIO B MEXKYJIBTYPHOM OOIIEHUH, aCCEPTUBHOCTD, TOJIEPAHTHOCTD
K MIPEICTABUTEISIM JPYTON KYJIbTYPHI);

— yMEHHUS pemars MpoOJeMHbIe  3a/add, CBSI3aHHBIE C
npodecCHOHANBHON AEATENLHOCTHIO THIA-TIePEBOUMKA;

— HaBbIKH O(bOpMHCHI/IH BBICKA3bIBaHMA HA MHOCTPAHHOM SA3BIKE.

5. llpodeccroHamsHO  OpPHUEHTHPOBaHHOE  OOy4YEHHE  THJOB-
MEPEBOYNKOB WHOCTPAHHOMY SI3BIKY B YCIOBHSX HES3BIKOBOH CpeIbl

mpenamnonaraeT o0s3aTeNbHBIA  y9eT OCOOSHHOCTEH HAIMOHAIBHOTO
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KOMMYHHUKATUBHOTO  TOBEACHHUS  yYalllUXCH, YTO  TIO3BOJSET
MUHUMH3UPOBATh pucKu BO3HUKHOBEHHSI KOH()JTUKTOB B
MEXKYJIETYpPHOM OOIICHHA W TPUBOAUT K IPPEKTUBHOMY pPEUCBOMY
B3aMMOJICHCTBUIO C TIPEACTABUTEISIMH JPYTOM KYJIbTYPHIL.
Teopernyeckasi 3HAYMMOCTH UCCIETOBAHUS 32KITIOYACTCS:

* B pa3paboTKe OCHOB HAIMOHAIBHO OPUCHTUPOBAHHOW
METOJMKA OOYyYeHHS TpEeYeCKHUX ydaluxcsi — OyIOylmmx THIOB-
MEPEBOTMUKOB PYCCKOMY SI3BIKY B YCIIOBHSIX paHHEH CIICIIUAIN3AIINN;

* B pa3paboOTKe MOJICNIM WHOS3BIYHOW KOMMYHHKATHBHOW
KOMIIETEHTHOCTH OYYIIUX T'HJIOB-TIEPEBOJUNKOB;

* B YTOYHEHUH TIPUHITUIIOB pPa3padOTKH TPOQPECCHOHATEHO
OPHEHTHPOBAHHOTO YUYEOHOTO TIIOCOOMS JUIT OOYYCHHS TPEUeCKUX
YYAITUXCS PYCCKOMY SI3BIKY B YCIIOBUSX HESI3BIKOBOH Cpenbl (ypoBeHb B1);

* B pa3paboTKe MapamMeTpoB OLEHUBAHUS WHOS3BIYHOW YCTHOM
npodecCHOHANBHON peur THAA-TIEPEBOAUHKA.

MeToabpl 1 IPUEMBI UCCIIETOBAHUS:

— OnHcaTebHO-aHANUTHYECKUI METO;

— MeToJ] HabJIoAeHUS 3a yU4eOHBIM IPOLIECCOM,;

— MOJICTIMPOBAHHE;

— 9KCIIEPUMEHT;

— aHKETUPOBAHUE.

AnpoOanus pa3paboTaHHOH METOAMKH (OPMHUPOBAHHS JIMHTBO-
MpodeCCHOHANEHOW KOMIIETCHIMH IPEYSCKHUX CTYACHTOB-TICPEBOIUYNKOB

ocymectBieHa ¢ 15 centsops 2018 r. mo 15 oxtsa6ps 2019 r. B Xome
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METOAUYECKOrO SKCIIEpUMEHTA (Adunckuit HallMOHAIbHBIN
yHuBepcuteT uM. Kanoauctpum, ['penns).

OOmee KOMMYECTBO CTYACHTOB, MNPHUHAMABIIUX Yy4acTHE B
AHKETUPOBAaHUM U B METOAUYECKOM dKcniepuMeHTe, — 110 genoBek.

IIpakTHYecKkasi IEHHOCTh HCCJIEI0BAHUS OIPENeNsieTCs TeM, YTO
€ro TOJIOKEHHUS ¥ BBIBOJABI MOTYT OBITh HCIIOJNB30BAaHBI B TPAKTHKE
npenonaBaarsi PKU B Hes3bIKOBOH cpeze; MpH CO3MaHUM MOCOOWH IO
PYCCKOMY Sf3BIKY, aIpECOBAHHBIX I'DEUECKUM YydallUMCs IJI pPa3HbIX
ATaNoB O0YUYCHUS; IS Kypca JIEKIUH 10 MeToauKe npenogaBanns PKU.

Anipo0anys M BHeApeHHe Pe3yIbTaToB uccienoBanus. OCHOBHbIE
TEOPETUYECKUE IOJIOKEHHS HACTOSIIEr0 MCCIEIOBAHUS U PE3YJIbTaThI
METOAMYECKOTO JKCHEPHUMEHTa U3Jarajuch Ha MEXIYHapOIHBIX
Hay4HBIX KoHbepeHusax wu koHrpecce: VI Konrpece POIIPSI
«/luHamMMKa S3BIKOBBIX M KYJBTYPHBIX IIPOIIECCOB B COBPEMEHHOM
Poccum» (Ya, 17-20 oxtsi6ps 2018 r.); MexnyHapoaHas Hay4HO-
MpaKkTU4ecKass KOH(EepeHIHsT MOJIOABIX wucciepoBartened um. J[.J.
MenpeneeBa, nocesimenHas 10-neturo naecrtutyra (Tromens, UHCTUTYT
MPOMBIIIJICHHBIX TEXHOJIOTHH U MHXKUHUPHHTA, 22-26 okTa0ps 2018 1.);
XXIV  MmexayHapoiHas — Hay4HO-METOAMYECKas  KOH(EpeHIHs
«BocrnuTanue sI3pIKOBOTO BKycCa CTYIEHTOB B Ipoliecce MpernoiaBaHus
pycckoit  cioBecHoct»  (C.-IlerepOypr, Cankrt-IletepOyprekuii
rOCYy/IapCTBEHHBIN YHMBEPCUTET TMPOMBIIUIEHHBIX TEXHOJIOTUH |
mu3aiiHa, 8 despans 2019 r.); XLVII mexayHnapoanas KoH(pepeHIHs
¢unonormueckoro dakymnprera CIIOIY (C.-IlerepOypr, 20 mapra 2019

r.); MexayHapoaHas kondepenms «Language learning for professional
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purposes in hospitality and tourism», 15-16 nos6ops 2019 r. (Nikosia,
Higher Hotel Institute Cyprus & the University of Cyprus, Cyprus).

Ilonoxenuss  pa3paboTaHHOH  METOAMKH  MPOQPECCHOHAIBHO
opuenTupoBanHoro odyuenus PKU nernu B ocHOBY ydeOHOro mocoous
« — Bam rua!», aapecoBaHHOTO TPEYECKUM YIAIUMCS — OymayIuMm
rugaM-repeBoaunkam (ypoBeHs B1).

Ctpykrypa pabotbl. Juccepramus coctouT w3 BmeaeHus, AByX
rmaB, 3akmodeHns, CHHUCKa HWCMONB30BAaHHOW — JUTEPATypel |

ITpunoxeHui.



17

I'/IABA |I. TEOPETUYECKHE
OCHOBBI IIPO®PECCUOHAJIBHO OPUEHTUPOBAHHOI'O
OBYYEHMUS BYAYHIUX 'NAOB-IEPEBOJYUKOB
PYCCKOMY A3BbIKY KAK UHOCTPAHHOMY

1.1. IIpodnemout 00yuenusn pyccKkomy A3vlKy 6 yueOHbIX 3a6€0eHUAX
I'peyuu

B mnavane XXI cromerust oOy4yeHHE pYCCKOMY SI3BIKY Kak
WHOCTPAaHHOMY CTaHOBMUTCSI OJHMM U3 Hauboiee aKTyaJIbHBIX,
HEPCIEKTUBHO Pa3BUBAIOIINXCS HAIPABICHUH METOJUKH IIPEIIOAaBaAHUSL.
MHoOro4uciieHHble U3MEHEHHUS BO BCEX ACIEKTaX KU3HEACSATEIbHOCTH, C
KOTOPBIMH CTOJIKHYJICS TJI00aJIbHBIM COLMYM, IOBBILICHUE aBTOPUTETA
Poccun Ha MexmyHapoaHOW apeHe, MPHUBOMAT K HEOOXOAMMOCTH
MOBBIIICHUS  d(PPEKTUBHOCTH OOyYEHHUS PYCCKOMY S3BIKY  Kak
WHOCTPAaHHOMY, BBIJBUTAIOT HOBbIE TPeOOBaHUS K LEJIAM, 3afadaM U
coJiepKaHuio 00pa3oBaHMA, TPeOYIOT TIOWCKAa HOBBIX (DOPM M METO/IOB
IPEeNoJaBaHys TyMaHUTAPHbIX, TMHIBUCTUYECKUX AUCLUIIIMH.

B cnoxuBiieiicss cuTyalluu CTaBUTCS 3ajada MOBBIIIECHUS KayecTBa
npenoaasanus PKU B I'peninu kak B rocyapcTBe, B KOTOPOM «B CBSI3H C
ONITUMM3ALMEH MPOLECCOB TN00aNU3alMd U WHTETPAllMK B Pa3IHMYHBIX
chepax IKU3HH, PACTYIIUM TEOMOJUTUYECKUM W HSKOHOMHYECKUM
BiussHUeM Poccun pycckuil SI3bIK IepeMecThics Ha 0oJiee BBICOKHE
no3unmn» [Kamura, 20160, c. 53]. Pycckuit si3pik B I'pettunt ceromust —
9TO sI3BIK OW3HEca, S3bIK PYCCKOTOBOpSINEH OOMIMHBI, KOTOpasd,
HacuuThiBast A0 650 ThIC. POCCHUHCKUX COOTEYECTBEHHUKOB, SBISETCS

caMoOl MHOTOYHUCIICHHON UHOS3BIYHOM 00muHoM B ['pernu [Tam xel.
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HecmoTps Ha 7OCTaTOYHO HEMPOCTYIO MOJUTHYECKYIO 00CTAaHOBKY, B
I'penn cH0XMUAMCH NPENNOCBUIKK AJISl pealu3alud Pa3sHOOOpa3HBIX
COBMECTHBIX IPOEKTOB ¢ PD, nanpHelIero ykpenieHus 1ByCTOPOHHUX
SKOHOMHUYECKHX U MOJUTHYECKUX CBA3EH, COMMKEHMS IBYX TOCYAapCTB
B PEJIMTHO3HOM M KyJbTypHOU chepax. Tak, 2016 roa odunnaibHo ObLT
OOBSIBIICH TEPEKPECTHBIM ToJoM KynbTyphl ['permm u Poccun. Ha
COBpPEMEHHOM JTare pa3BUTHE OTHOIIEHHH MEXOy IBYyMsS CTpaHAMH
JIOCTUIJIO BBICOKOM CTENEHM MHTETpaliy, B CBSA3M C YEM IOBBILIACTCS
CTaTyC pyccKoro s3blka B ['penmm u mpeabsBisioTcss Ooiee BBICOKHE
TpeOOBaHM K MPENOJABAHUIO PYCCKOTO SI3bIKa B TPEUECKUX BY3aX.

Crnenyer oTMETHTh, 9TO HcTopus npenonaBanus PKU B ['pedeckoi
pecnyonnke mmeer nasHioro ucroputo. [lo manasM C. Ilomuxponuny,
mepBasi pycckas IIKOJIa Ha TEPPUTOPHH CTPaHbI OblIa OTKPHITA TPHU
PAcTONIOKEHHH PYCCKHX BOWCK MO BpeMsi BOMHBI 3a OCBOOOXKACHHUE
I'petun oT Typenkoro BmaabldecTBa, BTopas — B 20-e romer XX B.
[[Monuxpouuay, 2013, ¢.105]. OxHako BIUIOTH IO BTOPOW IMOJIOBHHBI
MIPOLIIOTO CTOJETHS U3YYEHHE PYCCKOro sI3bIKa B I'peruy He MOIy4uiio
LIMPOKOTO PacTpoCTPAHEHUSI.

Hauunas ¢ 1953 rona, cuTyarms Hadana KapIuHAJIBLHO MEHATHCS: B T.
Canonuku  Obu1  ocHOBaH MHCTHUTYT —wWccnenoBanuii  bankaHckoro
MOTYOCTPOBA, OTKPBITHE KOTOPOTO CTAJIO MEPBBIM IIaroM K CTAHOBJIEHHIO U
Pa3BUTHIO CIIaBSHCKOTO M basnkanckoro oOpasoBanust B ['pern.

OrpoMHass ponb B OOYyYEHHUM PYCCKOMY S3BIKYy TNPUHAIICKUT
yauBepcutety T. [laTpsl, oTkpeitomy B 1980 1., 1 AQHHCKOMY HHCTUTYTY

pycckoro si3bika A.C. [lymkuna, co3nanHomy B 1992 r.
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B konume XX B. BClIEACTBHE YBETUYEHHS] YHCICHHOCTH T'PEKOB,
KeNaroIluX OBJIAAETh PYCCKUM SI3BIKOM, B ['pennu pacTeT KOIM4ecTBO
y4eOHBIX 3aBEJCHUH, OPUCHTUPOBAHHBIX Ha IPENOJAaBaHUE PYCCKOTO
s3pika [Kanwura, 2016a, c. 19-21]:

1. B 1998 rogmy B MakemoHCKOM YHUBEPCHTETE OBLIO OTKPBHITO
otaenenue bankanckux, CnaBsHCKUX M BOCTOYHBIX HCCIIEIOBaHUI, I'Ie
crynieHTsl ¢ | Kypca Ha IpoTsHKEHHH 4-X JIET U3y4aroT OJIMH 00s3aTeNbHbIN
WHOCTpaHHBIN s3bIK. Exxeromno Ha oTmenenue moctymaer ot 50 mo 70
ctynerToB. llepserii BemTyck Obu1 B 2002 romy, mpudeM OOJBITHHCTBO
BBIITYCKHUKOB BBIOPAJIO B KAYECTBE 00A3aTEILHOTO SI3bIKA PYCCKH,

2. B 1999 romy B CaJOHHKCKOM YHHBEPCHUTETE WM. APHCTOTEINS
OTKPBUIOCH OTJIENIEHHE C MPEToJaBaHUEM IIECTH S3BIKOB (PyCCKHIA,
Oonrapckuii, cepOCKuid, amOaHCKUH, TYPeIKUi, pyMBIHCKAHN). ExkeromHo
3nech odydaetcs ot 120 mo 150 crynentos. [lepBolii BBITYCK cocTOsIICS
B 2003 rogy (moutu 80% BBIMYCKHHKOB BBIOpaNH PYCCKUH SI3BIK Kak
MHOCTpaHHBIH);

3. C 2000 roga Bo ®dpakuiickom yHUBepcUTeTe UM. JleMokpuTa Ha
oTaeneHun «S3bIK, (umonorust U KynbTypa ctpad [IpudepHOMOpPBSH»
Hapsoy C PYMBIHCKHM, TYypeUIKHM M  OOJTrapCKUM  SI3bIKAMH
OCYIIIECTBIISICTCSl MPEIOAaBaHue PYCCKOTo (exerogHo He meHee 64%
CTY/ICHTOB BBIOMPAIOT UMEHHO PYCCKHI SI3BIK);

4. B 2008 romy B AQUHCKOM YHUBEPCHTETE OBLIM OTKPBITHI
orneneHne CIAaBUCTHUKKA W OTAENEHHE WHOCTPAHHBIX SI3BIKOB, TIE
yaensieTcst 00IbII0e BHUMAaHNE Ka4eCTBY OOyUEHHSI PYCCKOMY SI3BIKY KaK

WHOCTpaHHOMY. B  ganHOM  yd4eOHOM  3aBeieHWH  paboTaroT
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KBaJIM(HULMPOBAHHBIE PYCHCTBI, YTO 00ECIIEUNBACT JOCTATOUHO BEICOKHUIMA
YPOBEHbB SI3bIKOBOM MOATOTOBKH (PUIIOIOTOB.

Taxum 00pa3oM, MOCTOSIHHO BO3PacTaeT 3HauU€HHE PYCCKOTO SI3bIKa B
I'pertun, yTO MPUBOIUT HE TONBKO K YBETUYEHHUIO YHUCIEHHOCTH TPEKOB,
3aMHTEPECOBAHHBIX B M3YYEHHWH PYCCKOTO $3bIKA, HO M K POCTy YHMCIA
y4eOHBIX 3aBEJICHU, BEIyIIHX TAKYIO TOJIT'OTOBKY.

B nacrosimee BpeMst Tpekr, KOTOPBIE U3y4YalOT PYCCKHUH SI3BIK, — 3TO
OM3HECMEHBI, AUMIIOMATHI, COTPYIHUKH BHEITHETOPTOBBIX OpPraHU3aIHil,
CTYINEHTHl DPAa3IWYHBIX YYEOHBIX 3aBEIEHHI, CBS3BIBAIOIINE CBOE
Oymy1iee ¢ UCIOIb30BAHUEM PYCCKOTO S3bIKA.

B pa3HpIX CcTpaHax Mupa IJaBHBIMHM LEISAMH H3YUYEHUS PYCCKOIO
SI3bIKA KaK MHOCTPAHHOTO SIBJISIFOTCS CIIEYOLIUE!

— 7151 PO eCCUOHATTEHOM TIEPCTICKTHUBHI (TIOTyYUTh PO eCccHto,
TpeOYIOLIYIO 3HAaHHsI PyCCKOTO sI3bIKa: MTPEeroJaBaTeib, NepeBOIINK, TH],
OM3HECMEH, IUIUIOMAT H JIp.);

— JUIs ycTpoiicTBa Ha paboTy B Poccum mim Ha mpeanpusiTuy,
OpPHUEHTHPOBAHHOM Ha COTpYAHMUYECTBO ¢ PD;

— JUId TYpUCTHYECKHMX TNoe310K B Poccuro, o3HakoMieHHs ¢
KYJbTYpO#, SKOHOMUKOH, IIOJTUTUKOM, UICTOPUEN CTPaAHBI;

— IS OBNAJCHHS OJHUM W3 CIIABIHCKHMX S3BIKOB HapsAy C
AHTITUHACKUM, (QPaHIy3CKUM H TIp.;

— JUIs YCHEIIHOM cHa4u 53K3aMeHa II0 pPYCCKOMY  SI3BIKY
[Xammkanu, 2016, c. 123-124].

A.JL. ApedneB Ha3pIBaeT CIEMYIOMINE MPUIHHBI H3YICHHS PYCCKOTO

si3pIKa B ['penuu:
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— uHTepec k Poccun kak crpasne;

— IPUTATATEIBHOCTh PYCCKOTO SA3bIKa KaK TaKOBOT'O, HHTEPEC K
Ooratoii pyccKOW KyJbType, JKEJIaHHE 4YHTaTh KJIIACCUYECKHE
MIPOU3BEIEHUS PYCCKUX aBTOPOB B OPUTHHAJIE;

— YKpeIuieHue no3uuuii Poccum Ha Mex1yHapOIHOU apeHe;

— JJABHUE UCTOPUYECKHUE, KyJIBTYPHBIE, AYXOBHbIE CBsI3U I pennn
¢ Poccueri;

— pacUIMpeHre TOProBbIX U IKOHOMUYECKUX OTHOIIEHUN ¢ PD,
pa3BuTHE OM3HECA U TYpH3Ma,

— CTpeMJIEHHE BBIYYHTH SI3BIK KEHBI/ MyKa (U1 BBIXOIEB U3
orBmmx ctpan CCCP);

— CTpEMIIEHHE TTOIEP>KUBATh OOIIIEHUE C POACTBEHHUKAMU (IS
BeIxorieB u3 ObiBImuX crpan CCCP) [Apedses, 2012, ¢. 280-281].

Takum oOpa3oM, cerogus B ['peuun HaOmomaercss yCHIICHHE
WHTEpeCa K W3YYCHUIO PYCCKOTO SI3bIKA, YTO MPUBOJUT K OTKPBITHIO
(dakynbTeTOB,  O0pa30BATENBHBIX  YUPEXKACHHH,  peaTU3yIOIINX
nporpaMMel 00y4eHus: pycckoMmy s3biky. Kak ormeuaer O.H. Kanura,
PYCCKHIA SI3BIK «OTKPBIBACT HOBBIC BO3MOXXHOCTH JUISI COTPY/THUYECTBA,
3HaHHE PYCCKOTO f3bIKAa TOMOTaeT PACHIMPEHUIO MEXKYIBTYPHOTO,
JIeIOBOTO W JIMYHOCTHOTO OOIIeHHsT B TpodeccrHoHambHOU cdepen
[Kamura, 20164, c. 18], BcleACTBHE YETO TPEKU OCO3HAIOT BAKHOCTH U
HCO6XOI{I/IMOCTB €ro U3y4cHus. Bwmecte ¢ Tem YBCINYCHUC YHUCIICHHOCTHU
TPEYECKUX yUaIINXCsl, 3aNHTEPECOBAHHBIX B U3YYEHUU PYCCKOTO SI3bIKA,
CO3/1aeT TENbI KOMIIEKC METOAMYECKUX IMpoOieM, 0 CHX IOp He

HalI€AIMUX CBOCTO paspCUICHU.
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Ha ocHoBanum peranpHOro aHamuza coctosiHus oOyueHust PKU B
rpexosi3pluHOi  aymuropun  AJl.  ApedreB BBIBUI  CIEOYIOLIHME
npoOIeMbl: OTCYTCTBHE 3KOHOMHUUYECKOW MOANECPIKKH, HEAOCTaTOYHOCTD
peKiIaMbl, HEXBaTKa MNPOQECCHOHAIBHBIX INPENOAaBaTeNel pPycCKOro
sa3bIKa B Tpeduecknx By3ax [Apedwes, 2012, c. 292]. Kak ormeuaer
WCCIIEIOBATETIb, HU3KHAN YpOBEHB CIEINAJTUCTOB-PYCUCTOB,
paboTaromuXx B TPEYECKUX YIeOHBIX 3aBElIEHUSIX, O0YCIOBIEH TEM, YTO
no ykazy MuHucrpa oOpa3oBanus [penun B OOJBIIMHCTBE BY30B
[PENoJaBaHUe PYCCKOIO S3blKa OCYIIECTBIACTCS BBILYCKHUKAMU
YHHMBEpCUTETa UM. JIeMOKpHUTA, y KOTOPBIX YPOBEHb BIIAJICHUSI PYCCKUM
SI3BIKOM, KaK IIPaBUJIO, COOTBETCTBYET DJIeMEHTapHOMY. PyccKos3pIuHbIe
CIIEITHAJIMCTHI, TOTyYHBIIHE oOpa3zoBanue B cTpaHax OsiBIiero CCCP, He
00J1a71at0T IPUOPUTETHHIM IIPABOM Ha TPYAOYCTPOUCTBO.

[ToMumO  conManbHO-3KOHOMHYECKHX (DaKTOPOB, OTPHUIATENHEHO
BiuOIMX Ha mpouecc ooydenuss PKU B ['peunn, cymectByer psin
TPYAHOCTEH, KOTOpBIE 00YCIOBICHBI KPU3UCHBIM COCTOSTHHEM METOIUKH
PKU B nienom [Amupuan, 2010]. Emie 8 1990 1. A.P. ApyTiOHOB Ha3Bas
MpoOJeMHBIE aCHEeKThl, KOTOphIe M Celdac MMEIOTCSI B COBPEMEHHOU
TEOpHH U MpakTuke o0ydenus: PKU:

1. OOyueHune pyCCKOMY SI3BIKY KaK WHOCTPAaHHOMY B IICJIOM
XapaKTepu3yeTcss SpKO BBIPAXKEHHBIM pa3pbIBOM MEXIy UENSIMH U
pesyibpTaTamu ydeOHOTro Tporiecca. [IpuHrMas BO BHUMaHHE aKTHBHOE
BHEIPEHHE KOMMYHHMKATUBHOI'O MOAXOJa B MPAKTUKY S3BIKOBOTO
o0yd4eHus1, opMyIUPYyIOTCS IPAKTHUECKUE, KOMMYHUKATUBHBIC LIEIH, B

TO K€ BpeMs ydeOHas JuTeparypa OpHEHTUPOBaHA Ha (HOPMHPOBAHHUE
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MPEIKOMMYHHUKATUBHBIX S3BIKOBBIX HABBIKOB M PEUEBBIX YMEHHH, HE
COOTBETCTBYIOILINX HH NoTpeOHOCTSIM oOmiecTBa B
BBICOKOKBAJM(HIMPOBAHHBIX CHELHANNCTaX, HU HMHTEpecaM CaMuX
00yJaronuxcs.

2. Compemennbie yueOHuknm PKW m mocTpoeHHBIE Ha WX OCHOBE
y4eOHbIe Kypchl 00eCieunBaOT (POPMHUPOBAHKE S3BIKOBO KOMITETEHIH
(onmmcaHue mpENNIOKEHUH B TEepPMHUHAX MOP(OJIOTHH, CHHTaKCHCA,
CIOBOOOpa3oOBaHMsI) W  pPEUEBOH  KOMIIETCHIIMM  (ITOHUMaHHUE
MpeNIOKEHHH-00pa3ioB ¥ MOAETUPOBAHHWE  CHHTAKCHYECKHX
KOHCTpyYKITHi). OmHAaKO UCTIONb3yeMas yueOHas TuTepaTrypa He OTBEYaeT
HeJsIM (hopmupoBaHus KOMMYHHUKATHBHOM KOMIIETEeHIINH,
MOIpa3yMeBamIIe ypOBEHb OBJAACHHUS PYCCKHM SI3BIKOM  KakK
WHCTPYMEHTOM peanuzanun COIMATIBFHOTO, aKaJeMHYecKoro,
npo¢ecCHOHANBHOTO B3aUMOACHCTBHA. [pyrumu cioBamu, OObIIas
gacte yueOHMKOB mo PKW HampaBneHa Ha oOyuenue ¢opmaibHOM
CTOPOHE M3y4aeMOro 53bIKa: OHH HE MPEATOJNIaraloT pa3BUTHS YMEHUH
CaMOCTOSITEIBHOTO W aKTHBHOTO HCIIOJNB30BaHHUSA PYCCKOTO sI3BbIKA
WHOCTpaHHBIMH OO0yd4atommMucs. B cBolo ouepenb, HEBO3MOXKHOCTD
MPUMEHEHHUS CYIIECTBYIOIINX CPEICTB O0YUEHUS Ui POPMUPOBAHHS H
MOCIIEAYIOIETO pa3BuTHA KOMMYHHKaTHBHON KOMIICTCHIIUN
CYIICCTBCHHO OCJIOKHSCT aJalTallii0 POCCHMCKON 00pa3oBaTelIbHOM
CHCTEMbI K MUPOBOMY 00pa30BaTeIbHOMY ITPOCTPAHCTBY U JCHCTBYIOIM
MEXIyHapOIHbIM cTaHaapTam [ApyTtioHoB, 1990, ¢. 5-6].

[IpuMmeHnTENPHO K YCIOBUSIM OOyUYEHHUS PYCCKOMY SI3BIKY B

I'pE€YCCKUX BYy3ax MHOT'OYHCJICHHBIC HpO6J’IeMHLIC ACIICKTHBI
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00YCIJIOBJIEHBI, TTIAaBHBIM 00pa30M, OTCYTCTBHEM SI3BIKOBOM CpEHbl, YTO
BEIET K YCHJICHHIO OTPULATEIbHON HHTEPPEepEeHIINN KOHTAKTUPYIOINX
SI3BIKOB, BO3PACTaHMIO POJIM CPEACTB 00yUYEeHHUs, B TOM YUCIIE, yIeOHUKa
KaK OCHOBBI OpraHH3aluy 00pa30BaTeIbHO-BOCIIUTATEIBHOTO IpoLecca
[CramOymuaun, 20186].

B kauecTBe OCHOBHOW NPHWYMHBI OTCYTCTBHSI YUYE€OHHKOB HOBOTO
MOKOJIEHUs], TpeaHa3HadeHHbIX st oOyuenuss PKU, B.M. Apxunos
Ha3bIBAET KOTCYTCTBHE CBOETO HOY-Xay, pa3pblB MEXK Iy IIE1arOrH4eCKON
TEOpUEH M IPAKTUKON €€ BOIUIOIICHHA B KOHKPETHBIX y4eOHHKaxX»
[Apxwumos, 2013, c. 208].

B Hacrosmee BpeMs omIymaeTcs MoTpeOHOCTh B yUeOHMKAX I10
PYCCKOMY SI3BIKY KaK HHOCTPAaHHOMY,

* YUYWMTHIBAIOLIMX HAMOHAJIBHO-KYJIbTYpPHBIE OCOOEHHOCTH
yyaImxcs,

* HaNpaBJIEHHBIX Ha IPAaKTHYECKOE BHeApeHue B mpakTuky PKI
OCHOBHBIX MOJIOKEHUH KOMIIETEHTHOCTHOTO MOJIX0a,

* OPUEHTUPOBAHHBIX HAa Pa3BUTHE KOMMYHHMKATUBHBIX YMEHUH y
00y4Yaromuxcsi, HAaBBIKOB HCIIOJIB30BAHUSI PYCCKOTO SI3bIKa B KayecTBE
WHCTPYMEHTa  peaju3allil  KOTHUTMBHOM,  aKaJeMHU4YecKOoH |
npodecCHOHANBEHOW  JESITENbHOCTH, a Takke Kak 3(PQPEKTUBHOTO
CpeACTBa MEXKYJIBTYPHOTO OOIICHHS.

MHorue y4eOHUKH TS MHOCTPAHHBIX yYaIUXCsl CO3/IaHbl B paMKax
CTPYKTYpPHO-(YHKIIMOHAJILHOTO  TOAXOJA, TOCIIOACTBOBABIIEIO B
meroauke PKU B nponuiom cronetuy, B “I0KOMMYHUKATUBHBIN IEPUOLT

pasButus metoauku [byprmcca, 2005, c. 14]. OcHOBHOE BHHMaHHE B
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yueOnukax no PKU, paspaboTaHHBIX A1 TpEeyecKOH ayIaUTOpPHH,
OTBOJUTCS M3YYEHHUIO TPaMMAaTHKH M OOBSCHEHUIO I'PaMMaTHUYECKUX
SBJICHUH B OTPBHIBE OT KOMMYHUKATHBHBIX MOTPEOHOCTEH ydaluuxcs H
pEaIbHBIX PEUYEBBIX CUTYALHN.

K coxanenuro, moYTH OTCYTCTBYIOT HALIMOHATILHO-OPUEHTHPOBAHHBIE
y4eOHUKY, HaNPaBJICHHBIC Ha Pa3BUTHE YMEHUI B YCTHOW CIIOHTAHHOM
peYH U OCYIIECTBIIEHUS MEXKYIBTYPHOTO B3auMoeicTeusa. M.A. Pezau
OTMEYAaeT, YTO «KAaK IpaBWiIo, Hpu OOy4yeHMH YCTHOW pednu
HCIIONB3YIOTCS TIOCOOMSI YHUBEpPCAILHOTO XapakTepay [Pesam, 2016, c.
287], npuuem MHorme mocobus mo PKU — mepeBemenHble yueOHBIC
nocoOusi, u3aanHble B Poccuy 1 HE OpUEHTUPOBAHHBIE HA KOHKPETHYIO
HaIlMOHAIBHYIO 8y IUTOPHIO.

Henws3st He cormacuthes ¢ mosumuer H.JI. T'ambckoBoii, 4TO B
Mpoliecce NMpenoJaBaHusi WHOCTPAHHOTO $3bIKa B HESI3BIKOBOM cCpere
TpeOyeTcst COOM0JeHNE CICAYIOUINX YCIOBHA:

1) HanuuWe y WHOCTPAaHHBIX CTYACHTOB 3HAHWW, HAaBHIKOB U
YMEHUH, KOTOpbIe HEOOXOAUMBI AJISl PEILICHHSI KOMMYHHUKATHBHBIX 3a/1a4
B PEANbHBIX CUTYaIUAX OOLICHUS;

2) MOBBIIICEHUE MOTUBAIMY K H3YYCHUIO HEPOIHOTO SI3bIKA;

3) COLMOKYJIbTYpHOE COJepKaHHE OOYYCHHUs, KOTOPOE
YUUTBHIBAET OCHOBHBIE KOTHUTHBHO-TICHXOJOTHYECKHE XapaKTePUCTHUKU
MpeAcTaBUTeNIel HMHOW STHOKYJIBTYPHOW OOLIHOCTH, COOTBETCTBYET

OIBITY U UHTEpPECAM yUallluXxCH,
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4) nesATeNEHOCTHBIM XapakTep mpoiecca OOydYeHUs, KOTOPBIH
CHOCOOCTBYET Pa3BUTHIO Y Y4YaIIUXCS CHOCOOHOCTH OCYIIECTBIATH
pEYEBYIO ACSITENBHOCTh cCaMOCTOsTENbHO ["anbckoBa, 2003 ].

[IpakTika oOy4eHus: pycCKOMy S3bIKY KaK HHOCTpaHHOMY B [ penun
HariisiiHoO JAEMOHCTPHUPYET, YTO HMCIIOJIbB3YEMBIC yqe6HI/IKI/I u Apyrue
AU AaKTUYECKHUE MaTCpUaJlbl

¢ HC YUUTBIBAIOT IMOJJIMHHBIX UHTCPECOB CTYACHTOB,

* He o0ecieunBarOT (HOPMHPOBAHUS CTPAHOBEAYCCKOH |
JUHTBOCONIMOKYIFTYPHONH KOMIIETEHIIMH y OOydalolIuXcs, MOCKOIBKY
«KYJBTYPOJOTHYECKOE W CTPAaHOBEIUYECKOE COJEpKaHHEe B ITHX
y4ueOHHMKaX MPEACTABICHO CIIa00 WK Jake OTCYTCTBYeT» [Tam xe];

* HE COOTBETCTBYIOT COIMAIbHOMY 3aKa3y COBPEMEHHOTO
TpPEeUeCcKoro 00IIecTBa;

* HE OTBEYAIOT MHTepecaM PD B yCTaHOBIICHUW M YKPEIUICHUU
MEXKYJbTYPHBIX CBS3€H, Tak Kak HE MO3BOJISIIOT CHOPMHUPOBATH Yy
o0yJaronuxcs KOMMYHUKaTUBHYIO KOMIIETEHIIUIO, YMEHUUN
KOMMYHHUKATUBHOTO B3aUMOJICHCTBUSI C IISJIBIO PEIICHUS MPAKTHYCCKHX,
AKCTPATMHTBUCTUICCKHIX 3aau B mporiecce peanuzanun
aKaJeMHYECKOM, COIMANTBHOM, MPO()ECCUOHANTBHOMN ICATSIIEHOCTH.

Kpusuchele siBienus B Teopun u npaxtuke meronauku PKU, B cBoro
oyepenp, IMOPOXIAIOT TPYAHOCTU MPU OBJIAJAECHUU PYCCKUM SI3BIKOM,
00yCJIOBJICHHBIC BO3ICHCTBUEM HAIIMOHAILHO-KYJITYPHBIX (haKTOPOB.

B kadecTBe OCHOBHO# KYyJIBTYPHO MapKHPOBAaHHOW TPYAHOCTH LIS

IPEYECKUX CTYAEHTOB, H3y4YarOIIUX PYCCKHH SI3bIK, MOXXHO Ha3BaTh
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CyIIEeCTBOBaHHE CTepeoTUnoB o Poccuu, KOTOpBIE OKa3bIBAaIOT
3HAYUTENILHOE BIMSHUE HA CO3HAHUE YUaIIUXCA.

HeoOxomumo oOTMETHUTH, HYTO H3-32 HENOCTATKAa COBPEMEHHOM
y4yeOHOW JMTepaTrypel, K COXAJICHHIO, [0 CHX TMOp IIHUPOKO
paCHpOCTpaHéHHLIMI/I ABJIAIOTCA «KBAa3UCTCPCOTHUITHBIC ITPEACTABICHUA O
Poccun xak o crpaHe MexoB, IIy0 W BOJKH, — BCEX aTpUOYTOB PYCCKOM
3uMbl U xonona» [[lanoBa, XaputonoBa 2016]. Jlaxke 3HauMTEIbHBIE
colMaibHbIE, SKOHOMUYECKHE W TIOIUTHYECKHEe W3MEHEHUS, KOTOpHIe
npom3onuy B Poccuu B kontte XX-nagaie XX| BB. IOYTH HE U3MECHIIIN
ee o0pa3 B 3apyoexxasix CMU, koTopblie o-TIpekHEMY PUCYIOT Poccuro
KaK CTpaHy «UKpBI, TPOEK, CAMOBAPOB ¥ 30JI0THIX KymouoB» [Tam xe].

B cnoxwuBmietics curyanun oOydenne PKWM  momkHO OBITH
HampaBJieHO Ha MPEOAOJICHHWE YCTOABIIUXCA KBa3WCTEPEOTHIIOB, Ha
a/iekBaTHOE MH(OPMHUPOBAHHE HHOCTPAHHBIX CTYACHTOB 00 YHUKAJILHON
PYCCKO UCTOPUH, TPATULHAX, 00BIYAIX, 0COOCHHOCTSIX HAIIMOHAIBHOTO
MUPOBOCHPUSATHS, HAa POPMUPOBAHHE LIETIOCTHON CUCTEMBI 00BEKTHBHBIX
MpeJCTaBIeHUI 0 CTpaHe U HapPOJE, €€ HACEISIIOIIEM.

[IpakTnka moka3ssiBaeT, uTo B npouecce onaaeHuss PKU rpeyeckue
ydaliuecss OKa3bIBalOTCA B CHUTyallMd HETIOHMMaHUs, HEaJIeKBaTHOTO
BOCIIPUATHS IIPEICTABUTEIEH NPYTrOi KyJIBTYPBI, YTO MOKET IIPUBECTH K
OIPECACICHHBIM 3aTpYAHCHUAM IIpU YCBOCHUHM HCPOJHOI'O sA3bIKA,
MOBBICUTH PHUCKHU BO3HHMKHOBCHHUA MECKITHUUCCKUX KOH(bJ'II/IKTOB.
dopmupoBaHHE MPENCTaBICHUH 00 OCOOEHHOCTAX W YHHUKAIBHOCTH
PYCCKOM  KyJIbTYpHOM MOJEIH, CPAaBHCHUE B3aMMOJCHUCTBYIOLIUX

KYJIBTYp, pa3pab0TKa HalMOHANbHO-OPHEHTUPOBAHHOIO Yy4YeOHHMKA IO
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PKU nnst rpexkoB OCHOXHAIOTCS TE€M, YTO HA CETOJHSIIHUA JeHb
«COIOCTaBJICHUE PYCCKOTO SI3bIKa U POCCUKUCKOU KYJIBTYPHI C TPEUECKUM
SI3BIKOM UM KyJbTypol I'peninn He npoBoauiock» [Kanura, 20164, c. 26].

Mbl  coriacHel, 4YTO «U3Y4YCHHE ATHOICHXOJIOTMYECKUX U
JIMHTBUCTUYECKUX OCOOCHHOCTEH O0OYydaroluXcs, MPUHAIICKAIINX K
OTIPEICTICHHON 3THUYECKOHN TPYIIIe, SBISETCS <...> OJHUM W3 TJIABHBIX
KpPUTCPUEB B U3YYCHHH WHOCTPAHHOTO S3BbIKa, OOECIICUYNBAIOIINX
JMOCTIDKCHUS JTYUIINX PEe3yJbTaTOB M BBICOKOTO YPOBHS SI3BIKOBOW H
KOMMYHUKATHBHOM KoMrieTeHInny» [Kamwmra, 20160, c. 54].

B TeopeTmdecknx HMCTOYHMKAX, IOCBSIICHHBIX OCOOCHHOCTSIM
HallMOHAJIPHOTO MEHTAJIMTETa TPEKOB, OTMEYAETCS, 4YTO T'PEKH
YpE3BBIYAHO OOITUTEIBHEI, HETIOCPEICTBEHHBI B TPOSBIECHUN dMOIINH,
Y HHX >XMBOH TEMIIEpaMEHT, YTO HAXOIUT BHIPAKEHHE B AKTHBHOM
JKECTUKYJISIIIUKM, HE XapakKTepHoM it pycckux. Kpome Toro, rpeku
JOOSAT BHEIIHWN OJECK, NPEANOYUTAIOT HAXOAUThCS B ICHTPE
BHUMaHUs. YKa3aHHbIC XapaKTCPUCTHKHU TMPOSBISIOTCS U B y4eOHOM
Mpoliecce: TPEUECKHe yualluecs JETKO BCTYMAalOT B JIUCKYCCHUH,
CTPEMSITCS K cCaMOBBIpakeHUIO. [10CKOIBKY IpeKU ¢ TPYIOM MPUHUMAIOT
BCE, YTO MOXET OTPAaHHYUTHh UX CBOOOY, TO HE MIPUXOUTCS TOBOPUTH O
JTUCIUTUTMHUPOBAHHOCTH TPEUYECKUX YUAIUXCS: «B OTHOIICHUU YUIEOBI
OHM TPeOYIOT TIOCTOSIHHOTO KOHTpOJI, TaK KaK MOTYT OBITh
HeoOs3aTeIbHBI, ¢ HMX CTOPOHBI MMOCTOSHHO HAOJIOAAIOTCS Clydau
HEOCTaTOYHOM camoaucuuIiuuby [Kanuta, 2016a, c. 31].

OmHo 13 HanboJIee OTHBIX OMMMCAHNI HAIOHATLHOTO XapaKTepa IPEeKoB

npenicTapneHo B pabotax H. Kemm, KOTOpsIil OM4epKUBaI, «4TO TPEKU He
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COOTBETCTBYIOT OOCTOSITENILCTBAM, XOTSI C TOUKH 3PEHHS HHTEIUICKTA OHHU
BCET/Ia Ha BBICOTE. | peKu — caMblil YMHBIM, HO TaKKe U CaMblii TIIECIaBHBIN
HapoJI, SHEPrUYHbIe, HO TAKXKE HEOPraHM30BaHHBIE, C YyBCTBOM FOMOpA, HO
TIOJTHBIE TIPEAPACCYIIKOB, TOPSYKE TOJIOBBI, HETEpPIICIUBbIC, HO WCTUHHBIC
ootitey [Lut. mo Kasura, 2016a, c. 28].

Y4er HAIMOHATBFHOTO MEHTAJINTETa OOYCIIOBIMBAET pa3paboOTKy
ONTUMAJIBHOM JJISl TPEYeCKUX y4Yalluxcs MOJENIH y4eOHOro mpoliecca,
BBIIBUTACT OCOOBIC TpeOOBaHWA K €ro OpraHm3aluu, K O0TOopy
coepkaHus 00ydeHHUs, YTOOBI B MAKCUMAIBHON CTETICHH 00ECIICUNBATh
BBICOKHI yPOBEHh MOTHBHPOBAHHOCTH K HU3YYE€HHIO PYCCKOTO SI3BIKA.

HarmonanpHast MEHTAIEHOCTh HAXOANUT OTPaKEHHE U B OCOOCHHOCTSIX
IpeYecKoro KOMMYHHUKAaTHBHOTO TIOBEJEHHS, €ro BepOalbHOW U
HeBepOaTbHONH  COCTaBIAIONIMX. B HeBepOaTbHOM  KOMITOHEHTE
MPOSIBJIIIOTCS.  CICAYIOIMUE — Pa3iuyuisl MEXKIy MHPOBOCIPUATHEM
HIpeICTaBUTEIIEH PYCCKOM U IPEYECKOU JIMHTBOKYJIBTYP:

1) pa3nuuus B TEJIOBHIKCHUAX (PYKOITOXKATHUS, HAKIIOHBI, 00 BATHS
W T.I.), O3l B Oecedax H MEPeroBopax MOTYT OTpaKaTh
pa3IMYHbIC KOMMYHUKATUBHBIC HAMEPCHUS B Pa3HBIX KYJIbTypax);
2) pa3nuuus B MPOKCEMHKe (IPUKOCHOBEHUS K COOECETHUKY );

3) paznmumumsi B KECTaX, MUMHKE, 3PUTEIBHBIX KOHTaKTax
[bepauuenckuii, 2012, c. 24].

Ha BepOanbHOM ypoBHE pa3iuyusi MEXKAY CHCTEMAaMH PYCCKOTO H
TPEYECKOTO SI3BIKOB CTAHOBATCS MPHUYUHON S3BIKOBBIX OIIMOOK TPH
opmanennn PKUW. O.H. Kanurta Bblmenuna craeyroolIHe TPYIIIbI

HECOBIAJAIOIINX SIBICHUN:



30

1)  @onemuyeckuti yposeHv. CyLIECTBEHHBl OTAMYMS B 3BYKO-
OYKBEHHOM COCTABE PYCCKOT'0 M IPEUECKOTO S3bIKOB.

Tpyaaoctu QopmupoBanus (GoHETHUECKOH O0a3bl PyCCKOrO S3bIKA
00yCIIOBIIEHBI  CIIEAYIOMUME  (aKTOpaMU: HaJW4ue TJIACHOTO /bI/,
PEAYKIHUS [JIACHBIX, OIMIMO3UIIMKA COTJIACHBIX 10 TBEPIOCTHU-MITKOCTH U
[JIyXOCTH/3BOHKOCTH, Pa3HOOOpPa3Hble aKIEHTYAIHOHHO-PUTMUYCCKUE
MOJI€IH, OCOOCHHOCTH  HPOCOJUYECKHX  XapaKTePUCTHK,  4YTO
MPETSITCTBYET NMPAaBUILHOMY BOCHPHATHIO BBICKa3bIBAHUN HAa PYCCKOM
SI3BIKE U UX (DOHETHIECKOMY 0(OPMIICHHUIO.

2) Mopgonoeuueckuti ypogens. IMEIOTCA pa3iaudus B TPEIIOKHO-
MMage)kKHOW CHCTEME, B TJIAroJIbHOM CHCTEME; OCOOBIE TPYIHOCTH
BBI3BIBACT YCBOCHMS IJ1aroioB aemwkenus [Kamura, 201606, c. 55].

VYka3aHHbIE pa3Nu4Hus MOTYT OBITh JAOMONHEHBI PACXOKICHISIMH Ha
JICKCUYECKOM, CHHTAKCUYECKOM U IMCKYPCUBHOM YPOBHSIX.

A.JI. bepnuueBCKUI Ha3bIBACT CICIYIOIIUE (haKTOPBI, TOPMO3SIIUC
MPOIIeCC OBJAJCHUSI CHCTEMOM PYCCKOTO SI3bIKA:

1) pasnuuus JEKCHUISCKUX CHCTEM, COITHATLHOTO 3HAYCHUS TIOHITHH;

2) TeMmbl-Ta0y B pa3MYHBIX KYJBTYPHBIX MOJECIAX, COICPKAHUC
oOIIeHHs, KOTOPOTO CleayeT m30erarb, yTOOBl HE OBLIO HEraTHBHBIX
MOCJICACTBUN 11 KOMMYHUKAHTOB;

3) pasnuuus B UCIHOJB30BAaHMM PEUYEBBIX aKTOB, HalpUMeED,
MPUHECCHUE W3BUHCHUN, OCOOCHHOCTH WHUIMAIMA U (DUHATH3AIMH
KOMMYHHUKATHBHOTO  B3aUMOJIEHCTBHS B  Pa3iMYHBIX KYyJIbTypax

[bepnmuesckuit, 2012, c. 23].
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Takum oOpa3zoM, pasiuuusi MeEXIy S3BIKOBBIMH CHCTEMaMu
KOHTaKTUPYIOIIUX A3bIKOB, BepOaNbHBIM U HEBEpOAJIbHBIM MOBEIECHHEM
HOCHUTENEH pa3HbIX S3bIKOB MOTYT IIPUBECTH HE TOJIBKO K OIIMOKaM Ipu
opopmienun 00ydaroUIMMHUCS COOCTBEHHBIX BBICKAa3bIBAaHMHA Ha
WHOCTPAHHOM A3BIKE, HO KW K BO3HHKHOBCHHUIO MCKKYJIbTYPHBIX
O0apbepoB B Tmpoliecce OOIICHUS, MEXKYJIbTYPHBIM KOH(IUKTHBIM
CUTYaIMsIM, YTO TaK)Ke€ AOJDKHO OBITh YYTEHO NMPH pa3paboTke yueOHbBIX
riocobuii mo PKU, npemHasHadyeHHBIX IS UCIOJIB30BAHMS B YCIOBUSIX
HESI3bIKOBOU CpeJibl.

[TomMmuMo ocoOeHHOCTEH BepOaTLHOTO W HEBEPOAIBHOTO TIOBEICHUS
HEOOXOIUMBIM HPEACTaBIAETCS Y4eT OCOOCHHOCTEH HalMOHAJIBHON
cucteMbl oOpazoBanms. Kak otmedaer O.H. Kanura, «k coxaneHuio, B
OCHOBE TIDEYECKOW CHCTeMbl O0O0pa30BaHMS JIEKHUT 3aydyduBaHuE U
MOBTOpEHHE Y4eOHOro MaTepuana Oe3 aHamu3a W BBIPAXKCHUS
cobctBeHHON Mbicam» [Kamuta, 2016a, c. 27]. B pesynsrare Takoi
OpraHu3aluy Iporecca oOydeHHs OTCYTCTBYET HAIPaBICHHOCTb Ha
pa3BUTHE AHATUTHKO-CHHTETUYECKUX YMEHUH, a TakkKe yMEHHUH
BBIWICHEHHs B TEKCTe HamOosee BaxxHOH wHpopmanuu. Kak MoxHO
3aMETHTh, MEXKIY POCCHHCKOW U TIpevyecKkoil 00pazoBaTeIbHBIMU
crcTeMaMy HaOJII0Jat0TCs CYIIECTBEHHBIE Pa3InyHs.

OCOOEHHOCTSIMH  COBPEMEHHOH T'pEeYeCKOM CHUCTEMBI SIBIISIFOTCS
[ (134701117 K

1) 0bpazosamenbHO-MemoouiecKue - MIpearoYTeHNE
o0IeKIaccHOro  o0ydyeHHs, OTCYTCTBHE MJIM  HEIOCTaTOYHOCTh

CaMOCTOSITeTbHOH  paboThl; OpHeHTalwsi Ha ydeOHBIE MOCOoOwHs,
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JTUAAKTUYECKUE MaTepHallbl, YTO CHIXKAET aBTOPUTET U METOJUYECKUI
YPOBEHb MEAarora, 3aTpynHSET Pa3BUTHE KPUTHUECKUX HABBIKOB U
KpPEaTHUBHBIX CITOCOOHOCTEH CTY/ICHTOB;

2) o06pazoeamenbHO-KyIbmypHble — BOCHPHATHE OOYYaroIIerocs
HCKITFOUHTETTHHO B KauecTBe 00BeKTa TIeJICHAPABICHHOTO
MIEIarOTMIECKOTO BO3MIEHCTBUS, OTCYTCTBHE CTPEMIICHUS K ITOCTOSIHHOMY
Mpo(eCCHOHAILHOMY ~ CaMOCOBEPIICHCTBOBAHHMIO, K  YCTAHOBJICHHIO
CyOBEKT-CyOBEKTHBIX OTHOIIEHUI 3aTPyJHSAIOT Pa3BUTHE y YYALIUXCS
CaMOCTOSITEIBHOCTH B TIPOIECCE ITO3HAHMSA, CHIDKAET MOTHBALMIO K
CaMOCTOSITEIFHOMY TTO3HAHHIO; TIPEBpaIiaeT 00ydeHne B MEXaHMYECKHil,
pyTuHHEIHN niporiecc [I efiuenko u mp., 2015, c. 79].

Ha ocHoOBaHuM TPOBEJEHHOIO aHAIU3a TEOPETHUKO-METOAUYECKON
JTUTEPATypPBl MOXKHO CJIENaTh BBIBOJA, YTO HAa COBPEMEHHOM J3Tare MpHu
opranmzanuu  oOyuenuss PKM B rpeuyeckux By3ax HMEHOTCA
3HAYUTEIbHBIC TPYAHOCTH. IIpoOyiemMbl, OOYCJIOBJICHHBIC BIUSHUEM
pa3IUUHBIX (aKTOPOB, B HAMOOJIEE OOIIEM BUIEC MOXKHO TPEJCTABUTH B
Buzie Tabauiel (maba. 1).

Takum 00pa3oM, H3Y4YCHHE HAyYHO-METOJUYCCKON JIUTEPATYpPHI,
MOCBSAIIEHHOW 0COOeHHOCTSIM 0o0yuenuss PKU B ['penuu, mo3Bomnmiio
BBISIBUTH ~ KPYr  IMpoOJIeM, KOTOPBIE  CYIIECTBEHHO  CHIKAIOT

3¢ (HEeKTUBHOCTH YUeOHO-BOCIIUTATEIBLHOTO MPOIIECcCca.

! Benen 3a E.O. JIuHHMK, MBI THOHMMAaeM MOJ CyOBEKT-CYOLEKTHBIM

B3aUMO/ICHCTBUEM «PaBHOINPABHBIN B3aMOOOMEH YUeOHBIMH CMBICIIAMH MEKIY
CyOBEKTaMH, KOTOPBIH MPOUCXOMUT B COBMECTHON Y4eOHOU NEATCIBHOCTH U
OIMOCPEIOBaH MEKINIHOCTHBIMU OTHOIICHUsIMUY [JlunHuK, 2013, ¢. 52-53].
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Tabruya 1.
IIpodaemsl o0yuyennss PKU B By3ax I'pennn
T'pynnuvl npoonem Daxmopul
IIpobaemsl, — OTCcyTcTBHE (DMHAHCOBOW MOIJIEPKKH CO
00ycJ10BIeHHbIE CTOPOHBI TPEYECKOTO IPaBUTEIILCTBA;
BJIMSIHAEM COLMAJILHO- | — HEJOCTATOYHOCTD PEKIIAMBI;
IKOHOMHUYECKHUX - HeXBaTKa npodeccHoHaNBHBIX
(pakTopos IIpernoaaBaTesieil pyccKoro si3blka B IPEYECKUX
By3ax
Ipobaemsl, * 0bpazosamenvHo-MemooudecKue
00yCJIOBIeHHbIE — MPUBBIYKA K OOIIEKJIACCHOMY O0Y4EHHIO;
pazIMIusIMHI —  OTCYICTBHE€  WIM  HEJOCTaTOYHOCTb
HAIMOHAIBHBIX WHIUBUIYAIbHBIX M KOJJIEKTUBHBIX (OpM
o0pa3oBaTebLHBIX paboTEr;
cucrem Poccuu n - OpHEHTAIHA Ha HCTIONb30BaHNE
I'penun YHHUBEPCATBHBIX YI€OHBIX TIOCOOHIA
* 00pazosamenbHO-KyIbmypHble
— pPYKOBOAAIIAsE M KOHTPOJIUPYIOLIast GYHKIMN
Tesiarora;
— o0yuarouiics — 00BEKT LieJICHAIPaBICHHOTO
TIeIarorHYecKoro BO3JICHCTBHYSE;
— OTCYTCTBHE CTPEMJICHHS K YCTaHOBJICHHIO
CyOBEKT-CyObEKTHBIX OTHOIICHHH B yIeOHOM
mpouecce
IIpoGaemsbi, — PpaspelB MEXAY LEIIMU U Pe3ylbTaTaMH
00ycJ10BIeHHbIE ydeOHOro mporiecca;

KPH3UCHBIM COCTOSTHHEM
METOAUKH
npenogapanus PKU

— opueHTanus coBpeMeHHol metonuku PKU Ha

(dopmupoBaHue [IPEIKOMMYHUKATUBHBIX
HaBBIKOB pu OJIHOBPEMEHHOM
JIEKJIapUPOBaHUU KOMIETEHTHOCTHOTO
NIOAX0/1a;

—  OTCYTCTBHE€  COBPEMEHHOW  y4eOHOM
JINTEpaTyphl, ayMOBU3yalbHBIX

JMUTAKTHUYCCKUX MATEPUANIOB, JIHOO HH3KOE

Ka4CCTBO CPEACTB 06yquI/m

IIpobaemsbi,
00ycCJI0BJICHHbIE
BJIHSTHHEM
HAIMOHAJIBHBIX,

— HEaJeKBATHOEC BOCHPUATHE IIPEACTaBHUTENCH
pycckoit JMHTBOKYJBTYPBI TpeKaMH,
HeaJeKBaTHOE BocTIpusATHE 00pa3a Poccun;

— HE0OXOMMOCTh YCHJICHUSI KOHTpOJIs, OoJee
cTporne  TpeOOBaHMS K  OpraHM3alMu
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pa3siinIusiMi CUCTEM
PYCCKOI'o U rpe4eCcKkoro
SI3bIKOB

KYJBTYPHBIX 00pazoBaTeIbHO-BOCIINTATENHLHOTO MTPOIIecca B

ocoOeHHOCTeH IpEUecKOil ayIuTOpuH, CKIOHHOW K Ooiee
BBIP@KEHHBIM ~ TIPOSIBIICHUSIM  COOCTBEHHOM
WHAWBUIYaNbHOCTH,  4TO  HPUBOAUT K
CHIDKCHMIO  JUCLMIUIMHBIL B Hpoleccax
o0yuenus PKU1

IIpo6aemsl, — OTINYHS B 3BYKOBOM M OYKBEHHOM COCTaBe

00yc/10B/IeHHbIE PYCCKOTO U IPEYECKOrO SI3BIKOB;

- paznuuus JIEKCHUIECKHUX
COIMAJIbHOTO 3HAYEHUS TTOHSATHI;
— pasnuuus B NMPEUIOKHO-TIAAC)KHONU CUCTEME,
B IJIaroJbHOM CUCTEME, CHHTAaKCHCE

CHUCTEM,

IIpoGaemsl,
00yCJI0BJIEHHbIE
pasiInuusiMu
HAaIIMOHAJBHOI'0
KOMMYHHUKATUBHOTO
MMoOBEACHUSA

— pasji4usa B HeBep6aJ’[bHOM IIOBCACHUH

(T CIIOABHKCHU, l'[pOKceMI/IKa, JKECTHI,
MHMHUKA, y'CTaHOBJ'IeHI/Ie 3pI/ITeJ'II;HOl" 0 KOHTaKTa
U 1p.);

— pa3nuyus B MCIIOJIb30BAaHUU PEYEBBIX AKTOB,
MpUMEHEeHUsT (POPMYIT PEUSBOI0 ITUKETA U T.IL.;
— TeMBI-Taly, cofep)kaHue OOIIeHNs, KOTOPOTO
cleryeT n30erath, YTO0BI He OBIJI0 HETaTUBHBIX
MOCJIE/ICTBUHN JIIsi KOMMYHUKAHTOB

JlanHble po0IeMBbI 00YCIIOBJICHBI Pa3TUYHBIME (DaKTOpaMHU:

¢ COIHAJIbHO-3KOHOMUYCCKHUEC HpO6J'IeMI)I;

¢ KPU3HUCHBIC SIBJICHUA B COBPEMCHHOM COCTOSTHMM METOAUKN O6y‘{eIrH/I$I PKI/L

¢ pas3janydyud HAUOHAJIBHOTO MHUPOBOCIPUATHA, MHPOIMOHHUMAaHUA

MpecTaBUTeNell pycCKON M rpeuecKoi JIMHIBOKYIIBTYD;

¢ HECXOACTBO CUCTEM KOHTAKTUPYIOIIUX SA3BIKOB.

1.2. KomnemenmnocmHulii n00X00 6 npoheccuoHanbHo
OpUEHMUPOBAHHOM OOYUEeHUU UHOCHPAHHOMY A3bIKY

KOMIICTCHTHOCTHOI'O

MOJIX0/a B

(6 acnexkme PKH)
KareropuanpHo-oHATUHHBIA ammapar,

OTPaXaroLMH CYLIHOCTb

o0Opa3oBaHuH, SIBJIICTCS
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HEYCTOSBIIMMCS, TIOCTOSIHHO TIOIBEPraeTCs IEPEOCMBICIICHUIO U
tpanchopmanusim [LHanprkos, 2004].

B Hanbonee o01eM BUie KOMIIETEHTHOCTHBIN MOIXO/ MPEACTABISET
CO00 «ITPHOPUTETHYIO OPUESHTAIUIO HA IIEJTH — BEKTOPHI 00pa30BaHMS:
00y4aeMoCTh, caMoOTIpeecHUE (camoeTepMHHALIHS ),
caMOaKTyaJlu3allys, COLUAIM3alusid W Pa3BUTHE HHAWBUIYaIbHOCTHY
[Konsxuna, 2012, c. 68]; momxom, OCHOBAHHBIA «HA KOHIIEIHH
KOMITETCHIINA KaK OCHOBE Pa3BUTHS y OOyYaromerocs crocoOHOCTeH
pemaTh BaKHbIE MMPAKTHYECKNE 3a[Ja4d W PA3BUTHS JTHYHOCTH B IIETIOM»
[Hosukos, Hosuxos, 2013, ¢. 80]; «ocoOyro Momenh B3aUMOIEHCTBHS
CyOBeKTOB 00pa30BaHus, MPEAIONIATAIONIYI0 N3MEHEHHE CONEPIKaHUS U
(YHKIMA ~ WHCTHTYIMOHANBHBIX  XapaKTePUCTHK,  HOPMATHBHBIX
MIpeaUCaHui 1 TOBCETHEBHBIX MTPAKTHK Ha OCHOBE TAKOTO TIOHATHS, KaK
‘komrmiereHnms’» [XocauHoBa, 2016, c. 17]. OCHOBHBIM OTIUYHEM
YKa3aHHOTO TIOJXO0Ja SIBJIETCS «YCHJICHUE MPAKTHUYCCKOW OPHCHTAIUH
00pa30BaHUs, KOTOPOE BBIXOIUT 3a MPEICIIbl OTPaHUYCHUH ‘3yHOBCKOTO’
00pa30BaTeIbHOTO IPOCTPaHCTBay [ AHApees, 2005, 5].

bazoBbIMU KaTEropvsMH KOMIIETCHTHOCTHOTO TIOJAXOJa SIBISIOTCS
KOMIIETEHIIMS. M KOMIETEeHTHOCTh?. Benen 3a A. WM. CypbIrMHBIM MBI

IIOHUMACM KoMnemeHyuro KaK «COACpKaHNC O6pa3OBaHHOCTI/I>>, a

2 B «CnoBape MHOCTPAaHHBIX CIOB» IIOJi KOMHemeHyuer MOHUMAETCS «KPYT
MIOJIHOMOYHH KaKoro-11ub0 opraHa Wi TOJKHOCTHOTO JIMIIA U KPYT BOIPOCOB, B
KOTOPBIX JJaHHOE JIMLIO 00NafaeT MO3HAHUEM U OMBITOMY», KOMNEMEeHMHOCMb —
0oJiee MIUPOKOE MOHSITHE: 00JIalaHue OTIPEICIEHHON KOMIICTCHITUCH, 3HAHUAMU
[CrnoBaps uHOCTpaHHBIX CJIOB, 1985, c. 241].
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KOMREMeHmMHOCMb — KaK «CIIOCOOHOCTH IMYHOCTH K BBITTOTHEHUIO KAKOM-
00 NesITeNbHOCTH, Kakux-mu0o aercteuid» [Cypsirun, 2000, c. 52].

OnHO U3 ePBHIX OIpe/eIeHui MPodhecCUOHATBHON KOMIIETEHTHOCTH
B POCCHICKON MeTOJMKe ObLIO c(hOPMYIMPOBAHO eIlle JO MMOAMUCAHUSL
BosoHckoit aeknapanun: Takasi KOMIETEHTHOCTh «BKJIIOYACT HE TOJBKO
npefcTaBjieHue o KBamnpuKanuu (MpoecCHOHATbHBIE HABBIKH, Kak
OMBIT JIEATEIBHOCTH, YMEHHMS M 3HAHHs), HO TAaKXE OCBOCHHBIC
COLIMAIbHO-KOMMYHHUKATHBHBIE W HWHIWBUIYaJIbHBIE CIIOCOOHOCTH,
obecIeunBaroIIme CaMOCTOSTEITLHOCTh podeCCHOHATTEHOM
IEeATETPHOCTH» [ DHIMKIONeAnsS MPOPECCHOHATEHOTO 00pa3oBaHus,
1998]. B npuBeneHHO#M neGUHUINNA KOMIIETEHTHOCTh PacCMaTPHUBAETCS
B HEpa3phIBHOW B3aUMOCBSI3H C MPOPECCHOHATBLHOM NeATeITLHOCTHIO.

C touku 3penus B.A. CracTeHrnHa U €ro KOJuIer, mpodecCuoHaTbHAS
KOMIIETEHTHOCTh — 3TO TEOPETHUECKAas M MpPaKTUYeCcKas MOJrOTOBKA K
OCYIICCTBJICHHIO  COOTBETCTBYIOIETO  BHJA  HPOPECCHOHATBLHOM
JESATSILHOCTH, CIOCOOHOCTh MBICIIHTh B COYETAHUU C COBOKYITHOCTBIO
KOMMYHHUKATHBHBIX WM OPraHU3aTOPCKUX YMEHHU, O00CCIICYMBAIOIINX
YCIIEIIHOCTh peanu3alid ONpeAelEHHOro BHUAA MPOodecCHOHATBHOM
nestensHocTy [CrnacteHuH u np., 2008, ¢. 263].

A.A. Jlepkau cumraet TPO(PECCHOHATBHYIO  KOMIICTCHTHOCTD
KOTHUTHBHBIM KOMIIOHCHTOM TPO(ECCHOHAIN3MA, TPEICTABISIOIINAM
c000¥ COBOKYITHOCTh MPO(EeCCHOHABLHBIX, aKaJICMUYSCKUX, COLUATBHBIX
3HaHW, KOTOPbIE B COYETAaHUH C «IPOGECCHOHATBHBIMA YMEHUSMH U
HaBBIKAMH Ha YPOBHE NPOQECCHOHAILHOTO MACTEPCTBA» (POPMHUPYIOT

CTpYKTYpy npodeccronanu3ma uaHocTtH [Iepkad, 2004, c. 253].
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ITo muenuro A.A. KonecHnkoBa, KOMIIETEHTHOCTD «(pOpPMHpPYETCS 3a
CYeT  aKTUBU3alMM  KOTHUTHBHOTO,  KOMMYHHUKATHBHOTO  H
NEeSITeIbHOCTHOTO ~ aCleKTOB JIMYHOCTH OOYdYarolerocs B paMKax
3HAYUMBIX U1 TPOQOPHUEHTAUOHHOTO 00y4eHUs obaacTeil»:

—  JMYHOCTHO-CYObEKTHBHAsS chepa  — OCO3HaHWE
MIPEepacloNO)KEeHHOCTH K ONPEAENICHHBIM  BUAAM  pealu3aluf
MpodeCcCHOHANBEHONW JEATENFHOCTH, MOTHBAIIMOHHAS COCTaBJISFOIIAS,
cucreMa CQOPMUPOBAaHHBIX YMEHHIl OTHOCUTENbHO cHelM(UKH
NESITEIbHOCTH, €€ COOTHECEHHMA C JIMYHOCTHBIMHU KadecTBaMU H
XapaKTepUCTUKAMU;

— [IOBEJCHUYECKasl, CHTyaTUBHO-IIPaKTH4ecKas chepa — CUTyaluu
po¢eCCHOHANBHOTO B3aUMOAEUCTBUS, (OPMUPOBAHUE TIOBEAEHUYECKUX
HNATTEPHOB, CTPATETMH, afEKBaTHO COOTHOCHUMBIX C BapHaTUBHBIMU
cutyanusimu [Konecuukos, 2016, c. 12].

K.M. Jlomara Ha3bIBaCT cIenyrolue KOMIIOHEHTBI
npodecCHOoHANEHON KOMIIETEHTHOCTH:

1) momusayuonnviii  (CTpeMJICHHE JIMYHOCTH K  Pa3BUTHIO,

CaMOpa3BUTHIO, OBJIAZICHUIO CUCTEMOM COLIMAIBHO u

npodecCHOHANBEHO 3HAYNMBIX 3HAHUM, YMEHHI 1 HABBIKOB);

2) OesmenvHocmublli (HABBIKM aHAIM3a, CHHTE3a, CHUCTEMATH3allny,

0000mmeHnss  MHQOPMAIMOHHBIX  JIAHHBIX H  ONEPUPOBAHMUS

WHPOPMALMOHHBIMU ITOTOKAMH);

3) koenumuenwbll (cucteMa MPOPECCUOHANBHBIX 3HAHHN, YMEHHH U

HaBbIkOB) [Jlomata, 2014, c. 91].
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[lpuarMass Bo BHUMaHHE TOT (aKT, YTO IJIOOOW TIOAXOA B
o0pa3oBaHMM  MPEACTaBIsieT  COOOW  CPEINCTBO  pealH3alliu
o0Opa3oBaTeIbHON MapagurMbl Kak «BceoOBeMiomed  (GopMyIIbl
COCTOSIHHS pa3BHUTHs 00pa30BaHUs B ONIPEACICHHBIN IEPUO/I», B KOTOPOU
3aKJIIOYAETCsl «CYTh OTHOIIEHUH MEXAY BCEMH COCTaBISIOLUIUMHU
o0pa3oBaHMsT KaKk CHCTEMHOr0 OOBEKTa, a HWMEHHO: IEelbIO,
cojiepkanreM, (opMaMu, METOJIAaMH, OTHOIICHUSIMH YYaCTHUKOB
obpazoBarenpHOTO TIporieccay [Paro3una, Konsixuna, 2014, c. 160]. 3to
03HA4YaeT, YTO BHEAPEHHE KOMIETEHTHOCTHOTO MOIXOAa B MPAKTHKY
MpeToAaBaHus WHOCTPAHHOTO S3bIKAa OYAYIIMM THIAaM-TIEPEBOTIHKAM
MpearoaraeT MmepeocMpICiieHne 0a30BBIX KOMITIOHEHTOB, BXOMAIINX B
CTPYKTYpY y4eOHOTO Tporiecca:

1. I]env. I'maBHOW TIENBIO0 BHEIPEHUS KOMIIETCHTHOCTHOTO TIOJIXOJA
BBICTYHnaer  (OpMHUpPOBaHWE H  PAa3BUTHE  KOMMYHHUKATHBHOM
KOMIICTCHTHOCTH  OOy4arommxcsi  (OOBEKTHUBHAS  COCTaBISIOLIA
CTPYKTYpBI), KOTOpas JO/DKHA OO0ECIeYrBaTh TOTOBHOCTH CYOBEKTa
00yUYeHUS MPUMEHSITh MOJTyUYCHHBIC 3HAHUS M TPHUOOPETCHHBIC HABBIKU U
YMEHUS )T aKaJICMUUECKON U TIPOPECCHOHAILHOM JEITEILHOCTH.

S3bikoBast MPOGECCHOHANTBHO OPUEHTUPOBAHHAS MOJITOTOBKA T'HJIOB-
nepeBoTuuKoB rpu o0yuennn PKU, Oynyun 4acThio MONMKYIBTYPHOTO
00pa30BaHus, PEANOIaracT:

— MHTETPAIMIO B PYTHE KYIBTypHBIC MOJETH Ha OCHOBE ITyOOKOTO,

BCECTOPOHHET0 TOHUMAHWUsI POJTHOU KYJIBTYPHI,

- camopean3aInio ydamierocs B KOMMYHHUKAaTHBHOM

B3aMMOJECHCTBUM C IMPEICTABUTEISIMH APYTHX KyJIbTyp Onaronmaps
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(hOpPMHUPOBAHUIO CHCTEMBI PEACTaBICHHH O MHOTO00Pa3Hy MUPOBBIX
KYJIETYp ¥ BOCIHHUTAHUIO MO3UTUBHOTO OTHOLICHMS K KYJbTYPHBIM
pasnuuuaM;

—  ¢opmupoBaHHe W pa3BUTHE yMeHMH  3((EKTUBHOTO

KOHCTPYKTHUBHOTO B3aUMOJICHCTBHS C HOCUTEIISIMU JIPYTOH KyJIbTYPHI;

- BOCIIUTaHUE TOJIEPAHTHOCTH, IUBIIIU30BaHHOTO

MEKHAIMOHAIBHOTO B3amMojelicTBus [AbakymoBa, Epmaxos, 2003,

c. 82; Abakymosna u 1p., 2013, c. 52].

Kpome Toro, HeoOXoauM y4eT «xapakTepa OpraHu3alyu NpeIMeTHO-
MPAKTUYECKOM M KOMMYHHMKATUBHOH JESTEIBHOCTH YEJIOBEKa» W
«HaJIaXXMBAaHUE MX COYETaHMs], HauOoJjee ONTHUMAIBHOTO Ul Pa3BUTHA
nuuHocTi» [boxanes, 1995, c. 19].

Kak cmnpaBemmiBo ormeuaet E.B. CmupHOBa, «OCHOBOW ycIexa
npodecCHOHANBHON — ACATENBHOCTH — TUAA-TICPEBOAYMKA  SIBISIOTCS
ylmopHasi ~ caMmocTosiTelibHasi  pabora B mpouecce  OOydeHwHs,
CaMOCOBEPLICHCTBOBAaHNE, aKTHBHAS JKU3HEHHAs TIO3UIHsI, 00pa3oBaHHe
Ha NPOTsHKEHHUH Beeit xu3Hm» [CmupHoBa, 2015, c. 158].

2. Akmopul 06pazoeamenbHO-60CNUMAMENbHO20 NPOYECca 8 N02UKe
KOMNEemeHmHOCHMHO20 nooxooa. VYauTsIBas
NPaKTUKOOPUEHTUPOBAHHBI, JIEeATEIbHOCTHBIN Xapaxrtep
KOMIIETEHTHOCTHOTO IOJIX0/1a, IMOJYEPKHEM, YTO OH aKUEHTHUPYET
BHUMaHHWE Ha pe3yjbTaTax o0pa3oBaHUs, NpUYEM, B KauecTBe
Pe3yIbTaTOB «paccMaTpUBAETCsS HE CyMMa YCBOEHHOM MH(popMauuu, a
CIIOCOOHOCTh 4EJOBEKa [EHCTBOBATH B PA3IMUHBIX NPOOJIEMHBIX

curyarusax» [Parosuna, Konsixuna, 2014, ¢. 164].
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Hcxons u3 3T0ro, MOXHO CAENATh BBIBOJ, YTO KOMIETEHTHOCTHBIN
MOXOJ] OCHOBBIBAETCS Ha CYOBEKT-CYOBEKTHBIX B3aMMOICHCTBUIX
MEXIy TenaroroM u oOydaromumucs. KOMIIETeHTHOCTHBIN MOAXO0M K
O0y4YEeHHIO TPEUECKHX CTYIEHTOB PYCCKOMY SI3BIKY OOecreunBaeT
YCTaHOBJICHUE paBHOIIPABHBIX B3aUMOJICHCTBUI MEXIY
MpernoAaBaTeyieM M CTYACHTaMH, MOBBIIIEHHE aKTUBHOCTH MOCIETHUX
MpH OBJIAZICHUHM U3y4aeMbIM S3bIKOM. llpu 3TOM mpemomaBarteiro
OTBOAMTCA POJIb KOHCYJIbTAHTA, IIOMOITHUKA CTYIEHTOB B MpOIecce MX
caMo00pa3oBaHUsI.

[ToguepkueMm, 9TO OpTraHu3aIHs CyOBEKT-CyOBEKTHOTO
B3aMIMOJCHWCTBUS IPENCTABIAECTCS OCOOCHHO aKTyaJIbHOM MMEHHO TNpHU
paboTe ¢ rpedecKuMH YYalTIMICS, KOTOpBIE, KaK y)Ke OBLIO OTMEYEHO B
HalleM  WCCIEJAOBAaHWHM, XapakTepu3YIOTCS  APKO  BBIPAKEHHOM
MO3HABATENbHON MACCUBHOCTHIO, HU3KUM YPOBHEM MOTHBALUU U
CaMOCTOSITEIBHOCTH B Mporecce yueHus. [Ipu Takom MOJIOKEHUU Jen
MEJaror, BBIMOJHSS PYKOBOSIIYI0 W KOHTPOJUPYIONIYIO (QYHKIIUH,
SIBJISICTCS] € IMHCTBEHHBIM MCTOYHUKOM 3HAHMIM.

HeoOxomuMocTh  miepeocMBICTICHHSI POJM  Tefarora  BO — MHOTOM
00yCIIOBJICHAa M3MCHEHHEM OTHOIICHHS K CaMUM 3HAHUSAM, HaBbIKAM H
YMEHHSIM, KOTOPBIE CETO/THS ONPEICIISIIOTCS HE KaK KOHEYHAS LIENb O0Y4CHUST
WHOCTPaHHOMY $I3bIKYy, @ KaK CpeICTBO (DOPMUPOBAHHUS WHOS3BIYHOM
KOMMYHUKATUBHOM KomrteTeHTHOCTH [3umMusis, 2003; 3eep. 2005].

[Ipu BHenpeHWHM KOMIIETEHTHOCTHOTO TMOJXOAa HM3MEHEHHE pPOJIeH
CyOBEKTOB TpoIecca 0O0yUeHHs TPEYECKUX CTYICHTOB PYCCKOMY SI3BIKY

B HES3BIKOBOM Cp€aec MO3BOJIACT:
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* wu30exarb MpeBpalleHHs OOyuYeHHs B MEXaHHUYECKHH,
PYTHHHBIH IpoILiecC, B KOTOPOM BECbMa BBICOKA CTENEHb MAcCUBHOCTH
ayUTOPHH;

* [IPEOJOJIETh TaK Ha3bIBAEMYIO “‘pa3HUILy IOKOJEHWII : METOJBI,
IIPUEMBI U MOCTYJIaThl, IIMPOKO UCIIOJIb3YEMBIE B COBPEMEHHOM IPEUECKOM
BBICITIEH IOKOJIE, BO MHOI'OM aHAaJIOTUYHBI TEM, KOTOPBLIC NPUMCHAINCH Ha
3anane Oonee MoNyBeKa Hazajl, HANpUMEp, «HENpPEepeKacMblidi aBTOPUTET
TIperto/iaBaTelisi, yrmop Ha YCBOSHHE 3HaHWK B (opme, B KOTOPOW OHH
TIPETIOTHOCHITUCK, U T.11.» [ etiuenko u ap., 2015, c. 78].

Bonee Toro, akiieHT Ha CyOBEKTHOCTH YHAIINXCSI TIO3BOJIUT TIOBBICUTH
TOTOBHOCTh  OyIOyImIMX  THAOB-TIEPEBOMYNKOB K  pean3alliu
po(hecCHOHANBHON NEesTENFHOCTH, CBA3aHHOW C HENpeICKa3yeMbBIMHU,
HEeMpPeIBUICHHBIMI CUTYaIUSIMU.

JIM4HOCTHO-OpHEHTHPOBAHHAs. HATPABIEHHOCTh OO0y4YeHUs «TpedyeT
CMEHBl BEKTOPOB B TMEJArOTMKe: OT JKECTOKO PEeriaMeHTHPOBAaHHOTO
00y4eHHs] Kak HOPMaTHUBHO TMOCTPOEHHOTO Ipoliecca, K 00YYeHHIO B BHIC
WHAMBUAYAILHOW —JEATENBHOCTH  O0ydalolerocss C  KOppeKIMeH W
TeIarormyecKou MoNIEp kKO co cTOpoHbI ieAaroray [Opiosa, 2017, c. 299].

3. Cooepacanue obyuenus. VIsmenenue uenerr ooyuenus PKU B
IPEYECKUX  By3ax, (OPMUPOBAHUE  JIMHTBO-TIPO(ECCHOHATBHOMN
KOMIIETEHIINM THAa-TIePeBOAYMKA TMPEAIoNaraeT KadyeCTBEHHOE W
KOJIMYECTBEHHOE  MpeoOpa3oBaHWe  cojepkaHUS  oOpa3oBaHUS.
CooTBercTBHE  colepKaHWA  OOYYEHHS  IeNsIM  HWHOSI3BIYHOTO
o0Opa3oBaHus TpeOyeT BKIIOYCHHUS HE TOJIBKO y4eOHBIX MaTepHalioB, HO

U MaTtepuanioB MertamnpenMetrHoro ypoBHS (A.B. Xyrtopckoit). Oto
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no3BosisieT (OPMHUPOBATH IIEJOCTHBIM 00pa3 Mupa, IPeoaosieBaTh
Pa300IIEHHOCTh H3yYaeMbIX MPEAMETOB, B peE3yJbTaTe yualuecs
OBJIAJICBAIOT CIIOCOOAMU JIESTEILHOCTH, BAXKHBIMU HPEXIE BCErO IS
peleHns peabHbIX KU3HEHHBIX podiieM. Kpome Toro, obecnieunBaercst
«UEJIOCTHOCTh OOIIEKYIBTYPHOTO, JIMYHOCTHOIO M IO3HABATENLHOTO
pasBuTHsS W camopasButus» [bepexnas, 2016, c¢. 63]. ObHOBIECHHOE
coJiepyKaHue 00YYESHHS TOJDKHO BKJIIOYATh KIIOMUMO “TOTOBBIX 3HAHHM
W OIbITa OCYIIECTBICHHUS HM3BECTHBIX CIIOCOOOB AESTEIHHOCTH, OIBIT
TBOPYECKOH AEATETHHOCTH ¥ AIMOIMOHAIHHO-TIEHHOCTHBIX OTHOIIIECHHUID)
[KpaeBckmii, Xyrtopckoii, 2003, c¢. 3-4]. IIpuMeHHTETBHO K
Mpo(hecCHOHATbHO OPHEHTHPOBAHHOMY OOYUYEHHIO 3TO O3HAYAET, UTO
CMEIIAIOTCS «AKIEHTBI C TIACCHBHOTO “‘MOTpeONIeHHus” OTAEIbHOM
poQeCCUOHATTEHOM HH(OPMAITUN 1 TOTOBBIX 3HAHKH Ha (hOPMHUPOBAHUE
y  CTYIOCHTOB TOTOBHOCTH M  CHOCOOHOCTH  OCYIIECTBISTH
mpodeCCHOHANBHYIO IeATeIBHOCTE) [PybIitoBa, Anmasosa, 2017, c. 111].

B cBa3M ¢ 5TUM TIpU KOMIETEHTHOCTHOM IOAXOAE COAEp’KaHHe
ooydennss PKM  Moxer ObITh  MpeACTaBiICHO  CIECIYIOLUIMMU
KOMITOHEHTaMH:

— OTIBIT I03HABATEIIBHOM JICSITENILHOCTH (B BHJIC 3HAHUIA);

— OIIBIT PEIPOILYKTUBHOM JIEATEIHLHOCTH (B ()opME HABBIKOB U YMEHHI)

[Parosuna, Kousxuna, 2014, ¢. 164];

— OombIT TBOpYecKoW jesrenbHOocTH (B opme TPOOIEMHBIX,

JIMYHOCTHO-OPUEHTUPOBAHHBIX, “IMYHOCTHO-YTBEPKIAIOIINX

CUTYyalLuii, KOTOpbIE MOTPEOYIOT OT O0YYarOLIErocsi «HOBOM Mozenu
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MOBEJCHUS, 4YeMy MpeluecTByeT peduiekcusi, OCMBICICHUE,

NepeOCMBICIICHHE CIOKUBIIEHCs cutyauumn») [Cepukos, 1994, . 89];

— OIBIT SMOLMOHAIBHO-IICHHOCTHBIX OTHOLICHUH.

Hcxons u3 Takoro noHumanusi coaepxkanusi o0yuenuss PKU, moxxHo
3aKIIIOYHUTh, YTO COJIepXKaHue MPOPECCHOHATBHO OpPUEHTUPOBAHHOTO
00y4YeHHsI WHOCTPAHIIEB PYCCKOMY SI3bIKY OOECIIEUMBACT pa3BUTHE
KOTHUTHBHO-3MOIMOHATILHOTO, MOTHBAIIMOHHO-IIEHHOCTHOTO,
NESITEIbHOCTHOIO M PE(JIEKCHBHOTO KOMIIOHEHTOB HHOSI3BIYHOM
KOMMYHUKATHBHOM KOMIIETEHTHOCTH YYaIUXCA®.

4. Dopmbt u memoovl 0byyenus. B megarormueckoM Iporiecce,
peIM3YIOIEM KOMIICTEHTHOCTHBIH IOAXOA, IOJDKHBI HCIIOJIb30BATHCS
Takue (GOpMBI M METOIbl OOY4YeHHs, KOTOpbIE IIO3BOJIIIOT IIOBBICHUTb
aKTHUBHOCTH CyOBeKTOB yueOHOTO mporiecca [Ilomat, 2001]. [Tpuanmas Bo
BHUMaHue crienuduky PKU xak o06nacTu mo3HaHUs AEHCTBUTENBLHOCTH, B
KauecTBe Takux (OpM MOKHO Ha3BaTh Oecelpl, AWMCKYCCHH, 3aHSTHS-
Pa3MBIIIICHNS, HWHTErPaTHBHBIC 3aHATHS, KOH(EpeHLNH, 3KCKYPCHH,
pediekcuBHBIE 3aHITUS | TIp. B KauecTBe OCHOBHBIX METOJIOB M IIPHEMOB
MOTYT BBICTYNaTh NPOOJIEMHBIC 3aJaHUs, CO3AHHE CTaHAAPTHBIX H
HeCTaHaPTHBIX KOMMYHHKATHUBHBIX, MpoOIEeMHBIX CHTYaIIWi,
MaKCUMAITLHO MPUOITMKEHHBIX K YCIIOBUSIM peabHOTO
po(heCcCHOHATBHOTO OOILIEHUsI, KEHCHI, “MO3roBOM ITYpM” U AP.

Takum 00pa3om, MPaKTUYECKOE BHEAPCHUE KOMIIETEHTHOCTHOTO
MOAX0Aa MPHUBOIUT K HEOOXOOUMOCTH II€PEOCMBICICHUS LeNeH,

coJlep)KaHUs, OCOOEHHOCTEH B3aWMOJEUCTBUS MEXIYy CyOBEKTOB

3 3TH KOMIIOHEHTHI I0APOOHO OyAyT paccMOTpeHsI B maparpade 1.3.
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y4e0HOT0 Mpolecca U peaIn3alliy MeJarornieckoro TeXHOJIOTHISCKOTO
mponecca. CymHOCTh Tpancopmanuii mporiecca oOyuenus PKU B

IpCUCCKUX BYy3ax IMMPECACTABJICHA HA pucl

( o ]

* hOpMHUPOBaHHE MHOSI3BIYHON KOMMYHHUKATHBHOW KOMIETEHTHOCTH (KOTHHTHBHO-
9MOLMOHAJIEHOTO, MOTHBALMOHHO-IICHHOCTHOTO, JeSTEIIbHOCTHOTO u
pedIIeKCHBHOTO KOMITOHEHTOB)

[ AKTOle B3auMo/ieiicTBUSA ]

* YCTaHOBJICHHE CyOBEKT-CyObEKTHBIX B3aUMOJICHCTBUI

[ Copepixanue 00y4eHust ]

* OIIBIT MO3HABATEIBHONH NEATENBHOCTH, 3a)UKCHPOBaHHBIA B GopMe crocoboB ee
OCYIIECTBIEHUS (KOTHUTHBHO-IMOIIMOHATBHBIH KOMIOHEHT)

* ONBIT PEMPOIYKTHBHON JIESATEIBHOCTH, 3aQUKCUPOBAaHHBIN B (hopMe CIOCOOOB ee
OCyLIEeCTBICHHS (AEATETbHOCTHBI KOMIIOHEHT)

* OIIBIT TBOPYECKOH JIEATENbHOCTH (MOTHBALIMOHHO-LIEHHOCTHBIA KOMIIOHCHT )
* OIBIT YMOLIOHATIBHO-LIEHHOCTHBIX OTHOLIEHUH (pe(ICKCUBHBIN KOMIIOHEHT)

[ OC00eHHOCTH MeIarorun4ecKoro TeXHOJI0rH4ecKoro nmpouecca ]

*opMBI M METOABI, HANpaBICHHBIE HA YCTAHOBIEHHE CYOBEKT-CyOBEKTHBIX
B3aUMOJICHCTBHUH, (OPMHUPOBAHIE KOMIIETEHIINH HA HHOCTPAHHOM SI3bIKE

Puc. 1. BazoBbie komnoneHThl 00yuenusi PKU B rpeueckux By3ax
NPHU UCHOJIb30BAHMN KOMIIETEHTHOCTHOT'O IOAX0/AA.

Konkperusanust conepxanuss 00pa3oBaHus, BEIOOp TE€X WM HHBIX
(hopM U METOJIOB, KOTOPBIE CITIOCOOCTBYIOT JOCTHKCHHUIO TTOCTABICHHOM
nenu — (GOPMUPOBAHUIO JIMHIBO-TIPOGECCHOHATBHON KOMIIETECHTHOCTH
OyAylMX TUAOB-TICPEBOAYMKOB — TPeOyeT BBISBICHUS CTPYKTYPBI
YKa3aHHOI'O JIMYHOCTHOT'O KOHCTPYKTA, T€X 3HAHWUH, YMEHUMN, HABBIKOB,
JIUYHOCTHBIX  Ka4yeCTB, KOTOPbIE MOIYT O0OECIEYHTh JIMYHOCTh

BO3MOKHOCTSIMU Hctionb3oBaHust PKU kak mpakTuyeckoro HHCTpyMeHTa
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pcair3anuun HpO(l)eCCHOHaHLHOﬁ ACATCIIBHOCTH B KOMMYHHUKaAIUU C

PYCCKOA3BIYHBIMU TYPUCTAMU.

1.3. Cmpykmypa u cooeprcanue UuHOA3bIYHOU KOMMYHUKAMUBHOTL
KoMnemeHyuu 0yoymux 2u0o6-nepesooiuKos.

C ydyerom mo3unuii pasusix MetoauctoB (Hymes, 1972; BsrioTHes,
1977; benn 1980; JIuteuHoB, 2004; llykuH, 2007) MOXHO MPEIIOKHUTH
YTOYHEHHYIO MOJICNIb UHOS3BIYHON KOMMYHUKATHBHONW KOMIIETEHTHOCTH
OyAylmmx  TUJO0B-TICPEBOAYUKOB, KOTOPYHO ~ MBI JIOTIOJIHWJIA
PehaeKCUBHLIM KOMNOHEHMOM, TIOCKOJIIbBKY B IIPOIECCE OBJIAJCHUS
WHOCTPAHHBIM  SI3BIKOM  OOS3aTENILHO TMPOSBISETCS pediiekcus U

camopeduekcus yaammxcs (puc. 2).

Puc. 2. Mopenb HHOSI3BIYHOH KOMMYHUKATUBHON KOMIIETEHTHOCTH
OyAyIIMX rHA0B-TepPeBOTYHKOB.
1) Momusayuonno-yennocmuviii KOMROHEHM:
* YCTOWYMBBIH HMHTEpeC K BBHIOpaHHOH chepe mpodeccHoHATEHON
NeSITeNIbHOCTH;

* 0CO3HaBaeMble MOTHBBI BEIOOpa mpodeccuu;
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* IOHUMAaHKE CoAePKaHus NPodecCHOHATEHOHN e TeIbHOCTH;

* OCO3HAHWE JIMYHOCTHOH, COIMAIIEHON 3HAYMMOCTH BBIOpAaHHOU

npodeccuu.

2) [lesmenvnocmuwlii KOMROHEHN.:

* BiaicHME (DOHETMHIECKUMH, JIEKCUYECKUMH, TPAMMATHIECKIMH HABBIKAMU;

* BIAJCHHE HaBBIKAMH ONEPUPOBAaHUS  MHPOPMAIMOHHBIMU

MOTOKAMU;

* TPOSIBIIEHHWE BOJEBOW AKTUBHOCTH TIPH OBIAJCHHH CHCTEMOU

poeCCUOHANTLHBIX 3HAHWA, HABHIKOB U YMCHHA;

* TPOSIBIIEHHE TBOPYECKOTO TIIOTEHIMATa, CAMOCTOSITEIFHOCTH B

Mporecce OCBOEHUS MPOPECCHOHATEHO 3HAYMMBIX — YICOHBIX

TUCTIHIIINH;

* YMEHHS CO3[aBaTh COOCTBEHHBIE MOHOJOTHYECKHE, IHATOTHYECKHES

JIMCKYPCBI B COOTBETCTBUH C CICTEMON M HOPMOW MHOCTPAHHOTO SI3bIKA.

B conmepxkaHue NOBENECHYECKOM COCTABILSIOIIECH BXOAAT yMEHUS
yCTaHABJIMBATh OTHOIICHHS! KOHCTPYKTHBHOT'O COTPYJHUYECTBA, BCTYIATh B
JMATIOTUYECKOE B3aHMOZCHCTBHE, apryMEHTHPOBATh CBOKO TMO3HUIIMIO, HO
TPU 3TOM CTPEMHTBCS K JOCTHKEHHIO COTTIACHS C TIO3ULIUEH APYroro.

3) Koenumu6no-sMoyu0HaIbHbIL KOMIOHEHM.

* YMCHHUA HUCHOJB30BATH CHUCTEMY 3HaHPII71, HpCILCTaBJ'ICHI/Iﬁ (6]

MHOT000pa3uu BUO0B MPOGECCHOHAIBHOM e TeILHOCTH;

. HCTIOJIb30BaHUE cTpaTeru OBJIAJICHUS CHUCTEMOU

npo(ecCHOHaTbHBIX 3HAHUH;

* ajanTanus = HWHIUBUAYAITBHO-TUYHOCTHBIX  TICHUXOJIOTHYECKUX

0coOeHHOCTE! K TpeOOBaHUIM BHIOpaHHOI mpodecchu.
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KOrHuTHBHO-3MONIMOHANILHBIM KOMITOHEHT BKIIOYAET aTTPaKIHI0 H
AMIATHIO, CYTh KOTOPBIX CBOJWUTCS K OCO3HAHWIO W WHTEPIPETaluu
«OMOIMOHAITLHBIX COCTOSIHHM J[PYroro 4eJOBEeKa, IOCTIKEHUE ero
YYBCTB W CONEPEKUBAHHE UM, a TAaKKE SMOLMOHAIBLHO-TIO3UTHBHBIN
OTBET Ha MepexuBaHus» [ AdbakymoBau ap., 2013, c. 52].

4) Peghnexcusmbiii KOMNOHEHM.

* BJAJCHHE HAaBBIKAMH KpPUTUYECKOrO aHajiu3a COOCTBEHHBIX

JOCTH)KEHUU Y HEJTOCTATKOB;

* BJJICHWE HAaBBIKAMA CAMOKOHTPOJII TIpH OCYIIECTBICHHUU

pohecCHOHAIBHON IeATEbHOCTH;

* CTpeMJIGHHWE K  TIOCTOSIHHOMY  TIOBBIIIEHUIO  YPOBHS

MPOPECCHOHANILHON,  JTUYHOCTHOW  IMOATOTOBKHA  IOCPEIACTBOM

WHOCTPAHHOTO SI3bIKA;

* IOHMMAHUE TIEPCIICKTUB MPOPECCHOHATLHOTO POCTa.

B.®. TenwuimeBa oTMEUaeT, YTO «HAJICHKHOE KAUECTBO MOATOTOBKH
CIEIUATICTOB, npohecCHOHaTbHAS JIESATEITLHOCTh KOTOPBIX
MPeoiaraeT KOMIICTCHTHOE HCIIOJIb30BAHUE WHOCTPAHHOTO S3bIKa,
MOJKET OBITh 00ECIICUEHO TOJILKO MIPH YCIIOBUH aJICKBATHOTO, HA YPOBHE
JIMYHOCTHBIX CMBICJIOB, Pa3BUTHSI MHOS3BIYHON KOMITOHEHTHI UX OOIIeH
npodeccuoHanbHON KommeTeHImm» [ Tenuinesa, 2008, c. 14].

KommiekcHoe pa3BuTHE KOTHUTHBHO->MOIIMOHAJILHOTO,
JESTSIILHOCTHOTO, MOTHUBAllMOHHO-IICHHOCTHOTO H  PE(IICKCHBHOTO
KOMITOHEHTOB ~ WHOSI3BIYHOW  KOMMYHHUKATHBHOW  KOMIIETEHTHOCTH
MO3BOJISIET TIOBBICUTH YPOBEHb C(HOPMHUPOBAHHOCTH HWHTETPATBHBIX

XapaKTEPUCTUK JIMIYHOCTH.
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CropaBeanuBeIM  CIEAyeT  NPHU3HATh  YTBEP)KACHHE, 4To
«UHTETPATHBHBIA XapakTep OBJAJCHUS 3HAHUSAMH, HABBIKAMH U
YMEHHUSIMH OOecreyrBaeT CoYeTaHHe JABYX CHOCOOOB MO3HAHUS
peaJbHOr0 MHUpa — WHTYMTHUBHO-3BPHCTHYECKOTO M  PalMOHAIBHO-
JIOTUYECKOTO, TakuM 00pa3oM CHOCOOCTBYS B3aWMOCBSI3aHHOMY
pa3BUTHIO B y4eOHOM TIpollecCce KOTHHTHUBHONW W KpeaTWBHOW cdep
SI3BIKOBOM TnaHOCTHY» [ TapHaesa, baesa, 2019, c. 190].

He Menee mruCcKyCCHOHHOM B HAYYHOU JIUTEPAType SBISIETCSI ¥ IIpodiieMa
CTPYKTYpPbI HHOSI3BIYHON KOMMYHHKATHBHOM KOMITETEHITHHN (CM. mabi. 2).

Tabnuya 2.

IMoaxoasl K onpeaesieHNIO CTPYKTYPbI HHOSI3bIYHOI
KOMMYHUKATHBHOI KOMIeTeHI[UH

T.I. E.H. Oo0meeBponeiickue A.N.
= | Poauonosa, CoJi0BOBa KOMIIeTEHIIUH T'op6ynos
2 | H.O. lIBen (2002) BJIajICHUS (2014)
= (2002) HHOCTPAHHBIM
< s3bIKoM (2003)

JIUHTBHCTH- JIMHTBHCTH- JIUHTBUCTUYCCKHIA JIUHTBHCTH-
YECKHUI YeCKui YECKHUI
CUCTEMHBIHN
peueBoit
COLINOKYIIb- COLIMOKYJIb- COLIMOKYJIb-
= | TypHbII TYpHBIi TYPHBIiH
'Ef CTpaTeru- CTpaTeruyecKuit
2 | ueckuii
E JIUCKYpPCUBHBIN
= COLIMOJINHT- COLIMOJIMHTBUCTH-
; BHUCTHYECKUN YECKUI
S
M v
CHCIUATTBHBIH
YKAaHPOBBIN
dhopmanbHbIii
MparMaTHYeCcKui mparMaTu-
YECKHUI
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Kax moxxHO 3aMCTUTb, BCEMH UCCJICAOBATCIISIMU IIPU3HACTCA HAJIMINUC
TOJIBKO OJHOI'O KOMIIOHC€HTA — JIMHI'BUCTHYCCKOI'O. JIMHrBUCTHYECKUI
KOMIIOHCHT COOTHOCHUTCA C YPOBHEM C(l)OpMI/IpOBaHHOCTI/I ACIICKTHBIX
HAaBBIKOB, XOTA, HAa HAll B3IV, B 3TOM CJIy4ac IIPAaBUJILHEC OBLIO OBI
Ha3BaTh €TI0 A3BIKOBBIM KOMIIOHCHTOM.

COHHOKynBTypHLIﬁ KOMIIOHCHT — 3HaHud, YMCHUSA U HaBBIKH,
HCO6XO]II/IMI)IC JJI1 KOMMYHHKalU IIpU CO6JIIO]1€HI/II/I HOPM pPE€YEBOI0
TIOBEJICHUS, IPUHATHIX B TaHHON JTUHTBOKYJIBTYype. ITOMY KOMITOHEHTY
OTBOAUTCA ocobas POJIb, MOCKOJBKY OH BO MHOI'OM OIIPCACIIACT U
06yCJIOBJII/IBaeT HCIIOJIB30BAHUE A3bIKA B KOHKPETHBIX CHUTyalUAX
obmenus [Bonkosa, 2014, ¢. 253].

A. Leung u C. Chiu momararor, uto “Through participating in culture
and engaging in communication with other cultural members, people
grasp the shared reality in their culture and use it as behavioral guides
both when they communicate with people in their culture and when they
interact with people from a different culture” [Leung, Chiu, 2010, c. 242].

Cmpamezuyeckuil KOMIIOHEHT  TpeanojaracT  CrocoOHOCTh
KOMMYHHUKaHTa BI)I6I/IpaTI> TC WKW HHBIC CTPATCTHUU IAJId OOCTHKCHUSA
1eneii OOICHHUS Ha HTHOCTPAHHOM SI3bIKE.

Peuesoli KOMIIOHEHT — 3TO «CIOCOOHOCTH Y4YaIIerocsl MOPOXKAATh
(popmupoBate W (opMyaHpOBaTh) W BOCIPHHAMATH MBICIM Ha
HN3y4aCMOM €CTCCTBCHHOM A3BIKC WJIH, APYTUMU CJIIOBaAMU, CHOCO6HOCTI>

BBITIOJIHATH pedeBbie neictBus» [Cypsoirun, 2000, ¢. 57-58].
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K ouckypcusnomy KOMIOHEHTY OTHOCATCS 3HAHWSI, HABBIKH U YMEHHS
peann3oBaTh ~ peyeBOE  B3aMMOJCHCTBME € MPEACTaBUTEISIMU
po(ecCHOoHaIBHOTO COOOIIECTBRA.

Coyuonunesucmuyeckuii  KOMIIOHEHT  CBSI3aH C  YMEHHUEM
OCYIIECTBIISITh aJIEKBATHBIH BBIOOP SI3BIKOBBIX CPEJCTB C YYETOM
MParMaTU4ecKuX yCIOBUM OOIICHUS.

Onnoif 3 Hamboyiee PacIpPOCTPAHEHHBIX B POCCUUCKOW METOIUKE
SIBIISIETCS] CTPYKTypa KOMMYHHKATHBHON KOMIIETEHIINH, TIPECTaBIEHHAs
B paborax E.H. ComoBoBOI. ABTOpP BBIZIEIISAET CICTYIOIINE KOMIIOHEHTHI
3TOU KOMIIETECHLIUH:

* TuHegucmuyeckull (COBOKYITHOCTh 3HAHUHA W COOTBETCTBYIOIINX UM
HaBBIKOB, CBA3aHHBIX C aCTIEKTaMU SI3bIKA);

* QUCKYPCUBHUILL,

* coyuonunegucmuyeckutl (yMEHHE OCYILECTBISATh aJCKBAaTHBIN
BBIOOD SI3BIKOBBIX (DOPM C yUETOM KOHTEKCTA);

*  coyuokyrbmypHulii (CIOCOOHOCTh K pealiu3allid  “‘auaiiora
KylbTyp”, yMEHUE OCYILECTBIISATh BEIOOp MOBEJCHYECKOU
KOMMYHHUKATHBHOM CTPAaTEry B COOTBETCTBHUH C TPCOOBAHUSIMU TOH MU
WHON MOJIEJ M TTOBEACHUS HOCUTEIICH H3ydaeMOoro sI3bIKa);

* coyuanbHulii (TOTOBHOCTH M JKEJIAHUE K PEUCBOMY B3aUMOJICHCTBHIO
C MPEJCTABUTENSIMH JPYTOH KYJIbTYpBI, TOJIEPAHTHOCTB);

* CneyuaIbHblIL,

* cmpamezuyeckutl (CIOCOOHOCTh KOMMYHHKAHTa K KOMIICHCAITUH
HE3HaHUS B TOW WJIM WHOW OOJIACTH, 3aII0OTHEHNE BO3MOXKHBIX TTPOOEIOB

B 3HaHUSX B mporecce oomenus ) [Comososa, 2002, c. 6].
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OcoOb1ii  uHTEpeC [Ia NpO(EeCCHOHATHLHO OPHUEHTUPOBAHHOTO
0o0y4eHUs! HMHOCTPAaHHOMY  SI3bIKY  NPEACTABISET  CHEYUATbHbIU
KomnoHenm, Ha KOTOpbIN ykas3biBaeT E.H. ComoBoBa. 3TOT KOMIOHEHT
MOJKET CYLIECTBEHHO BapbHpPOBATHCS B 3aBHCUMOCTH OT Xapakrepa
KOMMYHHMKAIIMd B Ppa3HBIX BHJAX JCATEILHOCTH: aKaJeMHYECKOM,
couuanbHOH WM mnpodeccuoHanpHor. JlymaeTcs, OoJjiee TOYHOE
Ha3BaHHE 3TOTO KOMITIOHEHTA — JIUHEB0-NPODeCCUOHAbHBIL, TIOCKOIBKY
OH (OopMHUpPYETCS TOJ BIUSHHEM KOHKPETHOH IPOQeCCHOHATEHOM
NESITeNbHOCTH,  IPEANoaraeT  JOCTaTOYHbI  00beM  3HaHUIA,
c(hOpMHUPOBAHHOCTH HABBIKOB U YMEHHH, 00€CIIeUNBAIOIIUX YCIICIIHOCTh
KOMMYHHMKAaTUBHOI'O B3aUMOZEUCTBHS B Ipolecce MpodhecCHOHAIbHOM
NeSITeIbHOCTH.

AMN. TopOyHOB BKIIOYaeT B  CTPYKTYPY  HHOS3BIYHOMN
KOMMYHHKAaTHBHON KOMITETEHIIMH CJICAYIOIINE KOMIOHEHTHI:

1) cucmemmnbiti — 3HAHUSI O CUCTEME U3Y4aeMOTO SI3bIKA, CHCTEMHBIX
aTpuOyTUBHBIX JTVCKYPCUBHBIX XapaKTePUCTUK (>xaHp,
(YHKIMOHANBHBINA CTUIB, JOPMATBHOCTS);

2) JuHeeUCMUYecKuil — BBICOKHH YpPOBEHb C(OPMHPOBAHHOCTH
HaBBIKOB aJI€KBATHOW MMIUIEMEHTAIIMU IPaMMAaTHIECKON, TEKCUIECKO,
CHUHTaKCUYECKOW CHCTEM WHOCTPAHHOTO SI3bIKa;

3) coyuoxyrbmypuvlii — 3HAHHS, YMCHUs, HAaBBIKH MPAKTHYSCKOM
peanu3anyyd PeueBOro B3aMMOJICHCTBHUS, COOTHECCHHOTO C HOPMaMH

PEUCBOIo MOBEACHUA APYT'UX KOMMYHHUKAaHTOB,
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4) sicanpoewiii — 3HAHUS, YMCHUS M HABBIKUA pPEATU3alMd PEUEBOTO
B3aMMOJICHCTBUAS C TMPEICTABUTEISIMU PAa3IMYHBIX JTUCKYPCHUBHBIX
coo011ecTB (B TOM yHcie, NpoecCHOHABHBIX);

5) @opmanvubiti — HaBBIKM JCKOAWPOBAHWS W  aJCKBATHOU
WHTEPIPETAIUN COIMOKYJIbTYPHOTO, TPO(EecCHOHATFHOIO KOHTEKCTA
JUCKYPCUBHOM Cpenbl;

6) maxmuueckuti, npaecmamuueckuil KOMIIOHEHT — HaBBIKH
IUIAHUPOBAHUS PEYEBOrO B3aWMOJEHCTBUS Ha MHOCTPAHHOM S3bIKE B
COOTBETCTBHH C I1eIbI0 KOMMyHUKanuu [["'opoyHoB, 2014, c. 169].

[IpoaHanmm3npoBaB CYIIECTBYIOMINE TOYKH 3PEHUS, MBI TPEIIPHHSITH
MOMBITKY ~ YTOYHUTh  CTPYKTYPY  MHOSIBBIYHOM  KOMMYHHMKAaTHBHOM
KOMIIETEHIMH OYIyIIEro rua-rmepeBoaunKa (cM. puc. 3).

Jluneso-npogheccuonanvras KOMNhemeHYus. BKJTFOYaeT TpH
CYOKOMITETCHIINH: SI3BIKOBYIO, PEYEBYIO M KYJBTYPOJIOTHUECKYIO. SI3pIkoBas
CYOKOMIIETEHITHS — COBOKYITHOCTh 3HaHHH O (POHETHICCKOM, JICKCHUCCKON U
rpaMMaTHYecKOl CHUCTEMax HW3Y4aeMoro sI3bIKA; 3HAHHE WHOS3BIYHOM
NpoeCCHOHANIBHOM ~ TEPMUHOJIOTHHM, — peyeBas  CyOKOMIETCHLHS  —
COBOKYITHOCTb 3HAaHMH, 00ecTIeUrBaIOIINX KOMMYHHKaTHBHOE
B3aMMOJICHCTBHE B MPOQECCHOHATBHON JESTENHbHOCTH T'HAA-TIePEBOIUHKA,;
KYIbMypono2uieckas KoMnemeHyuss — 3HaHWE HWCTOPUKO-KYJIBTYPHBIX

OCOOEHHOCTEH CTpaHbI U3y4aeMOTro SI3bIKa.
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SI3bIKOBast

Junzeo-npogeccuonanvruan

peueBast
KomnemeHuusa
KyJbTYPOJIOTHY€eCKast
—_ Coyuonunzeucmuueckasn
KomnemeHuusa ColMaIbHAS
MEXKYJIbTypHast

— Cmpamezuuecxa}l Komnemenuus

HHosi3pIYHASE KOMMYHUKATHBHASI KOMIIETEH AT
OyaylIero rua-nepeBoIunKa

Puc. 3. CTpyKTypa MHOSI3bIYHONH KOMMYHHUKATHBHOH KOMIIETEeHIIUH
Oyaylero ruja-nepeBoI4nKa.

[IpoBeneHHpii  aHaNM3  HAy4YHO-METOJIMYECKOW  JINTEPATypHl
MTO3BOJISIET BBIACITUTH CIEMYIOIINE 3HAHUSA, YMEHUS U HaBBIKH, KOTOpPEIE
BXOJIAIT B SI3BIKOBOM M PEUEBOM KOMIIOHEHTHI JTMHTBO-TTPO(eCCHOHATBHOM
KOMITCTEHIIUHU TH/I0B-TIEPEBOIYMKOB (mabi. 3).

Tabauya 3.
Coneprxanue A3bIKOBOr0 U pe4eBOro KOMIOHEHTOB JIHHIBO-

npodgeccUOHAIBHOI KOMIIETEeHIIMU T'MJA-TIePeBOAYHKA

KomnoHneHTBI S13bIKOBOI M pedeBOil KOMIIOHEHTBI

3nanun 3HaHUS O CHCTEME H3Yy4aeMOro s3bIKa M CHCTEMHBIX
XapaKkTEepUCTHKaX NPO(ECCHOHATLHOTO IUCKypca
3HaHME TPaBWI U HOPM KOMMYHHKATHBHOTO TOBEICHHS
HOCHTEJICH N3y4aeMoro si3bIka
3HaHWe Croco0OB  PEYEBOr0  B3aUMOJCHCTBHS  C
MPEACTABUTEISIMU TPOECCHOHATIBHOTO COO0IIEeCTBa
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Haegvixku

(DOHCTI/I‘IGCKI/IC, JICKCUYCCKUC, I'PAMMATHICCKNC HAaBbIKU

Hasriku JACKOAUPOBAaHUs u HUHTEPpIIpETalluN
COIIMOKYJIbTYPHOI'O KOHTCKCTA

HaBpIku coOTHECEHUs S3BIKOBBIX U PeUCBBIX CPEACTB B
COOTBETCTBUMU C JKaHPOM JUCKYpCa

HaBblku BbIwIEHEHUS TJAaBHOM M BTOPOCTEHNEHHON
WHPOPMALIMU B YCTHOW U MUCbMEHHON KOMMYHUKAIHH

HaBbiku nnaHMpOBaHHMSI PEUYEBOrO0  BO3JEHCTBUS  C
HOCUTEJIEM U3y4aeMOIo s3bIkAa B COOTBETCTBHU C
KOMMYHMKaTUBHOMU 3aJa4yeil

PedrnexcuBHbIE HAaBBIKM OIGHKH CBOETO  PEYEBOTO
TTOBEJICHHS

Ymenusn

YMeHus KOHCTPYHpPOBATH HHOSI3BIYHBIE YCTHBIE H
MMMCbMEHHBIE TEKCTHI B COOTBETCTBHM C CHCTEMOH M
HOPMOM JTAaHHOTO SI3bIKa

YMeHHS WCHOIB30BATh CTIIIUCTHYECKHE W IKAHPOBEIC
pecypcsl IpH MPOAYIMPOBAHUN MHOS3BIYHBIX YCTHBIX M
MMCHbMEHHBIX TEKCTOB

YMenus OpraHru30BbIBATH OoCJICA0OBATCIIBHOCTD
BBICKA3bIBAHUI B paMKax JUCKypca

Vmenust  GOpMyIMpoBaTh M apryMEHTHPOBATh
COOCTBEHHYIO TOUKY 3PEHUS

VYMeHnust ONHUCBIBATE U OOBIACHATH KYJIbTYPHBIC U
HNCTOPUYCCKUC (baKTLI

Ymenus peryainpoBaTb CBOC KOMMYHUKATHBHOC
IMMOBCACHHUEC B 3aBUCUMOCTH OT ITOBCACHU A CO6CCCI[HI/IK3

VYMeHuss ~ yuuTHIBaTb  MHIUBHUIYaJbHbI  YpOBEHb
KyIbTypsl ~ coOecelHWKa W YpOBEHb  KYJIBTYPHI
COIIMAJIbHON I'PyIIIbI

YMEHUsI COMOCTaBJISATh HCTOPHYIECKHE M KYJIbTYpHBIC
COOBITHS B KOHTAKTHPYIOIINX KyIbTypax

VMmenus MIPOTHO3UPOBATh PA3BUTHUC KOMMyHHKaTHBHOﬁ
CUTyallu

YMeHHs HCIHOJb30BAaTh PHUTOPUYECKUE DIIEMEHTHI B
HEPUTOPUUYECKHX JKaHpaX (PUTOPHUYECKHE YMEHHS)

ConepxanueM

KOTOPOH BXOIUT

COI/;MOJZMHZGMCI’}’IM"AQCKOIZ KomnemeHyuu, B COCTaB

couuanbHass M MEXKYJIbTYpHasi CyOKOMIICTCHLIUH,
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SIBIISICTCS 3HaHWE croco0oB YCTaHOBJICHUS COIMATIHLHOTO
B3aMMOJCHCTBUAS C HOCUTENSMH JIPYTOW KYyJbTYpBl, CIIOCOOOB
TpaHC(OpPMAIIMA PEUYEBBIX OOpa3lOB B 3aBUCUMOCTH OT YCIOBUH
OOIIeHMs, a TaKKe TOJEPAHTHOCTh K JAPYI'MM HAIMOHAJIBHOCTSIM,
KYyJIbTypaM U PEIINTUAM U ACCEPTUBHOCTD.

Cmpameeuyeckas KomnemeHnyuss — 3HAHHE KOMMYHWUKATHBHBIX
CTpaTeFI/Iﬁ, HCIIOJIb3YEMBIX B HHOKYJIBTYPHBIX MOACIIAX IMOBEACHU.

Takum  00pa3oM, KOMIETEHTHOCTHBIH  TIOMXOJ  CBSI3aH  «C
MMOTPeOHOCTRIO 00IIecTBA B THOKWX, MIWHAMHYHBIX, TBOPUYECKHUX
JUYHOCTSIX, YMEIOHIMX OBICTPO aJanTHpPOBATHCA K HW3MEHSIOIIUMCS
YCIIOBUSIM, BIIQJIEIOIINX PA3HBIMH CIIOCO0aMH M CPEICTBAMH JTOOBIBAaHUS
Y aHanM3a WHGOPMAITUH, YMEIOIINX YIUThCA (YUSHHE He Ha BCIO )KHM3Hb,
yUeHHe Yepe3 BCIo XKM3Hb) 1 Ap.» [Opiosa, 2017, ¢. 299-300].

B cooTBeTcTBHM C mpemiaracMoll CTPYKTYpPOH H COJepKaHHEM
WHOSI3BIYHOW ~ KOMMYHHUKATHBHOH  KOMIIETGHTHOCTH  HEOOXOIUMO
pa3pabatsiBaTh yaeOHbIC Tporpammb 1o PKU st moaroToBku Oyaymumx
THJIOB-TIEPEBOTYMKOB K MPO(ECCHOHATBLHON JCATEIBHOCTH JUIS Pa3HBIX
YPOBHEW W CO3/1aBaTh HAIMOHAJIHHO-OPHUCHTUPOBAHHBIC CPEICTBA

06yquI/1;1 HWHOCTPAHHBIX YUallIUXCAd PYCCKOMY A3BIKY.

1.4. IIpunyunsl pazpabomku npogheccuoHanbHo OpUeHMUpPOBAHHBIX
cpeocme 00yueHUs PyCcCKOMY A3bIKY KAK UHOCHPAHHOMY
(noozomoexa 2u006-nepesoouuUKos)

[To muenuto E.U. [laccoa, yueOHuku (yueOHBIE TTOCOOUS) SIBISIOTCS

«omHOW M3 (opM OpraHM3alM W BOIUIOLICHHUSA CPEACTB YUCHHSD»

[[Taccos, 2009, c. 32]. Ecnu B MeToAnKe MpenogaBaHusi HHOCTPAHHBIX
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SI3BIKOB Pa3TPaHUYMBAIOTCS TEPMHUHBI “‘yuyeHHE” W “00ydeHHe”, TO eCTb
OCHOBaHUS pacmMpuTh npemioxenHoe E.W. IlaccoBeiM ompeneneHue:
yueOHBIE TOCOOHS JOKHBI pacCMaTPUBATHCS U Kak (JopMa OpraHu3aluu
cpedcms 0byueHuss HEPOTHOMY S3BIKY.

WzBecTHO, 4TO Ha3HAaYeHHE YUEOHBIX MOCOOWH MO WHOCTPAHHOMY
SI3BIKY — 00€ecCIieUeHre TOCTHKEHHS BCeX 1ieJieil yueOHOro mporecca:

— npaxkmuyeckot (OBJIQJCHUE Pa3HBIMH (OpPMaMU HMHOS3BIYHOTO

00mIeHNs);

— 0bweobpazosamenviotll (MONYICHUE 3HAHUN O CTpaHE U3y4aeMOTO

SI3BIKA U KYJIBType €r0 HOCHTEJEH);

— gocnumamenvHoll (MPUOOIIIeHNE 00yJaIOMUXCS K YHHBEPCATEHBIM

JUIS  KOHTaKTHUPYIOMIMX JIMHTBOKYJBTYD IIEHHOCTSM, HZeaam)

[bpomzenn, 2016, c. 113].

Ha nam B3rmsia, B acnekte mMpoQecCHOHALHO OPUEHTHPOBAHHOTO
00y4YeHHUs] PYCCKOMY SI3BIKY KaK HMHOCTPAHHOMY MOXKHO JOIOJHHTH
yKa3aHHbIE IeTN €lle OJHOW — 3TO npogheccuoHanvhas nepcnexkmued,
KOTOpasi TpenrnosiaraeT ModydeHHe MNpOoPecCUOHANBHBIX 3HAHUH H
OBJIaJIeHNE NPO(ecCHOHATFHBIMI YMEHUSIMH, HEOOXOAUMBIMU JIJIsI TOTO,
9TOOBI CTaTh KOHKYPEHTOCTIOCOOHBIMHU CTICIIUATIICTAMH.

B xone uccrnenoBanus HaMu OBUIO YCTAHOBJICHO, YTO YUESOHHMKH 10
PKW, koropele B HacTofIlee BpeMs HCIONb3YIOTCS B IPAKTHKE
MpenoJjaBaHusl PYCCKOTO S3bIKa B TPEYECKHX BYy3aX, B IIEJIOM HE
OTBEUAIOT MOTHUBAM H WHTepecaM 00YyJaroIInXCsl, TOCKOIBKY,

* HalleJIeHbl NMPEUMYIIECTBEHHO Ha (OPMHUpPOBAHHE S3BIKOBOH, a HE

KOMMyHHKaTPIBHOﬁ KOMIICTCHIINH,
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* HE IIPE/IOoaraT y4eTra mpoheCCHOHAIBHOTO KOHTEKCTa,

* HE YUMUTBIBAIOT OCOOCHHOCTEH OOYUEHHS B YCIIOBUSIX HESI3BIKOBOH CpEIbL.

[IpencraBnenHsile B OONBIIMHCTBE  TOCOOWMH  TEKCTHI  HE
COOTBETCTBYIOT PEaJbHBIM aKaAeMHUECKUM U TPOPECCHOHATLHBIM
MOTPEOHOCTSIM IPEYSCKUX CTYACHTOB — OYIYIIMX TUI0B-TIEPEBOIUYHUKOB.

B cBsa3u ¢ atuM TpeOyercss yTOYHEHHE NPUHIMIIOB Pa3pabOTKH
MpoeCcCHOHANBEHO OPHEHTHPOBAHHBIX CPEJCTB OOYYEHHUS PYCCKOMY
S3bIKy KaK WHOCTpaHHOMY. Takue cpeJcTBa OOydYeHHS JIOJKHEI
CO3/IaBaThCs Ha OCHOBE Yy4YeTa «yCTOWYHMBOTO KOMILIEKCa Kpyra
00sI3aHHOCTEW, BHUIOB  JEATCTLHOCTH W (OpPM  TIOBEICHUS,
COOTBETCTBYIOIINX ONpe/IeieHHON (YHKIIMU YeIOBEKa B COIHMATBHBIX
i ipodecCHOHATBHBIX oTHOMmEeHUX» [Hedemos, 2015, c. 29].

PaccMoTpuM OCHOBHBIE TPHHIAIIEI Pa3pabOTKH MPodecCHoHaTLHO
OPUCHTHPOBAHHBIX CPEICTB o0OyueHus pyccKoMy SI3BIKY,
MpeIHA3HAYCHHBIX JJI TPEUYSCKUX CTYICHTOB-TIEPEBOIUYUKOB.

Kak wu3BecTHO, B METONMKE TIPEHIOABAHUS WHOCTPAHHBIX SI3BIKOB
NPUHIMNAMA  OOYYCHHMST HA3bIBAIOTCS  «(PYHIAMEHTAIBHbBIC IOJIOKCHUS,
KOTOpBIE OTpayKaroT 0OIIMe TpeOOBaHUS K OpraHM3allii y4eOHOTo mporiecca.
[puHipner - GopMyMPYIOTCST HAa OCHOBE HAYYHOrO aHAIM3a Mporecca
00y4eHHs, COOTHOCSTCS C €r0 3aKOHOMEPHOCTSIMH, C LIEJSIMH M 33]a49aMy
00pa3oBaHuysL, C YPOBHEM Pa3BUTHS MIEIArOTMUECKON HAYKH, C BOSMOYKHOCTSIMH
CYILIECTBYIOILICH CHCTeMbI 00pa3oBanush» [ Cumopos, 2013 ].

Bce mpuHIMITBI B3aMMOCBS3aHBI U 00Pa3yIOT CIOXKHYIO CHCTEMY,
00eCreYnBalONIyl0  JOCTIKCHUE IleJied  OOydeHHs KOHKPETHOMY

MPEeIMETy, B HAIlIeM ClIydae, pyCCKOMY SI3bIKY KaK HHOCTPAaHHOMY.
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[Mpunnuner  pa3paboTku  NPOQPECcCHOHATBFHO  OPUEHTHPOBAHHBIX
cpeactBs oOyuenuss PKUM moryr ObITb YCIOBHO pa3feleHbl Ha
OOIIEANIAKTHYECKHE,  ICHXOJOTMYECKHE,  JIMHIBHCTHUECKHE U
METOANYECKHE.

OO0meauaaKTHYeCKHe MPUHIUIIBI.

Tpunyun srcecmxocmu u 2UOKOCMU YRPAGIEHUs NPOYECCOM YCBOEHUS.
yuednoco mamepuaia [bum, 1977, ¢. 60]. YueOHOe mOCOOHE IOIKHO
obecreunBaTh BO3MOXHOCTD aJIallTallK €T0 COIEP)KaHUsI K KOHKPETHBIM
ycrmousiM o0ydeHus1. [1o muermo [ A. ATIMXMHHOW, «IJIs ITOATOTOBKH
CTYIEHTOB K IIPEJCTOSIIEN TPYIOBOH JESITEIbHOCTH BaXKHO Pa3BUTh Yy HUX
UHTEJUIEKTyaJIbHble ~ YMEHHS  (aHAIMTHYECKHE,  IPOEKTUPOBOYHBIE,
KOHCTPYKTHBHBIE), [I09TOMY XapakTep 3aaHui Ha 3aHATUIX JOJDKEH ObITh
TakuM, 4YTOOBI CTYIEHTbl OBbLIM IIOCTABIEHBI IIEpes HEOOXOANMOCTBIO
QHAITM3UPOBATD MIPOLIECCHI, COCTOSIHUSL, SBICHUSI, MPOSKTUPOBATh HA OCHOBE
aHaAJIM3a CBOIO JIEATEIbHOCTh, HAMEUATh KOHKPETHBIE CHOCOOBI PEIICHHUS
TOW WM MHOM MpaKTH4ecKoH 3agaumn» [AnmxmuHa, 2016].

Ipunyun unmecpamusnocmu (medicnpeomemuvix césazeti). JlaHHBINA
OPUHIMI TpeanoiaraeT BzaumocBsizb PKU ¢ apyrumu mpeameramu
(dyHIaMeHTaIbHOM U TyMaHuTapHOW oarotoBku [Konomarnxas, 2015, c.
51]. ®opmupys nenoctHyro KoHuenmuo o0yuenus PKU, yueOHoe
nocobue MOHKHO CTaTh HEOTHEMJIEMOW YacThI0 KOMILIEKCAa CPEICTB
oOydeHHs] KOHKpeTHOW chernuanbHoctd [bum, 1977, c¢. 60].
[Ipodeccnonanbhas MOJrOTOBKA WHOCTPaHHBIX CTYAEHTOB-
MEPEeBOTYUKOB IPENAIojaracT OCBOCHHE [JByX OCHOBHBIX OJIOKOB

HaYy4YHbIX  JUCHUIUIMH: JIMHIBUCTUYECKOIO H HpO(l)I/IJ'II)HOFO . B
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COOTBETCTBHU C 3THM B Y4e€OHOM IOCOOMHU MO PYCCKOMY SI3BIKY MJIS
ydJammxcs — OyaymuX  TUAOB-TIEPEBOJAYUKOB  JOJDKHBEI  OBITh
MPEICTABICHBI

1) monsTHS chenuaibHOM HpeAMETHOH cdepsl (apxumexmypHulii
CMUIb, UCTNOPULECKUL NEPUOO, MYy3ell N0O OMKPLIMbIM HeboM U JIp.);

2) rpaMMaTH4ECKUE KOHCTPYKLUH, HCII0JIb3yEMBbIE B
npodecCHOHANEHOM — OOIIeHUH (umo  pacnonazaemcsi 20e;,  4mo
60308UCHYMNO 8 YeCMb KO20/4e20,; YMo OCHOBAHO KeM U T. 11.);

3) HOPMBI W TIpaBWia OOMIEHUS B THIMYHBIX KOMMYHHUKATHBHBIX
CUTYyallsIX (3HAKOMCMBO C MYpUCMOM/MYPUCIMUYECKOU 2pYNnol,
nposederue IKCKYypcuu, oocyscoeHue niana IKCKypcuu 1 ap.);

4) OCHOBHBIC JKaHPBI SKCKYPCHOHHOTO AWCKypca: HHGOPMAIIMOHHBIC
(npeocmaenenue, uncmpykmagic), SUHACHKTHYECKUE (npusemcmeue,
U3BUHEHUe, bnazo0apHocmy), yoOexaaronme (o6cyarcoenue),
NPU3BIBAIOIIKE K JENCTBUIO (npuenawenue, npocvba)?,

5) OCHOBHOW coJepKaTelbHBIi MHHAMYM IO Y3KOCHEIHaTbHBIM
JUCLUIUIMHAM (Ucmopus lpesneti Pycu, Beeoenue 6
OPEBHEXPUCUAHCKYIO CLABAHCKYIO umepamypy, Acnekmvi 6aIKancKou
ucmopuozpagpuu);

6) KyJIbTYpHBIE CBSI3M POJHOW CTpaHbl yYallUXCsi M CTPaHBI
M3y4aeMoro sI3bIKa).

HeoOxomumo ¢opmupoBaTh 0OIIyI0 KyJIbTypy OOydaromerocs,

obecrieunBas THOKOCTH B nmponecce aganTanmvu K  IMOCTOAHHO

4 Knaccudukanus sxanpos npusoautcs no [Kopenesa, 2008, c. 140].
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MEHSFOIUMCS YCIOBHSM npodeccnoHaILHON JesITeTbHOCTH
[Tarunbuesa, 2012, c. 43].

Ipunyun unmepaxmueHocmuy 3aKIOYaeTCsl B IUAJOTHYECKOM
B3aMMOJEHCTBUH Y4aCTHUKOB yuyeOHOI KOMMyHHKauuu. ®opmbl paboThI
W Marepuanbl, oOecrevuBaroe  NPOOJNEMHBIH,  JTHYHOCTHO-
NesITENIbHOCTHBIN XapakTep 00y4eHUs, Jaf0T BO3MOXKHOCTh PEaIN30BaTh
B3aMMOJIEICTBUE HE TOINBKO B y4deOHOW cdepe, HO U B
PO eCCHOHATTEHOA.

@DyHKINOHANIBHBIE POJIM, KOTOPBIE BHIITONHSET O0YYarOIINIC B pa3HbIX
BUJIAX JIESTENBbHOCTH, PACCMATPHBAIOTCS KaK «yCTOMYMBBIM KOMIUIEKC Kpyra
00s13aHHOCTEH, BUIOB ASSITENBHOCTH U ()OPM HOBEICHUS, COOTBETCTBYIOIINX
OIpEICNICHHON (DYHKIMH YET0BEKa B COLMAIBHBIX WM MPOGECCHOHATIBHBIX
otHomreHmsx» [Hedemon, 2015, c. 29].

Boginieuenue ygamuxcs B AUATOTHIECKOE OOIMIEHUE OCYILIECTBISETCS
MOCPEJICTBOM JHAJOTHYECKHX TEKCTOB M MPOOJIEMHBIX BOIMPOCOB,
MOTHUBHUPYIOIINX CYObEKTOB YUEOHOTO Mpoliecca K aKTUBHOMY y4acTHIO
B 00CYXJIeHHH Tpo(ecCHOHaTbHO 3HAYUMBIX TEM.

IHpunyun naensonocmu. Kak W3BECTHO, HATNIAHOCTH HE TOJIBKO
MO3BOJISIET CHCTEMATU3UPOBATh SI3BIKOBOM MaTepual, HO W CIYXHT
HUCTOYHUKOM CTPaHOBEAYECKON HMH(POpPMALMHU, a TaKKE CTHMYIUPYET
MPOAYKTHBHYIO PEYEBYIO JCATENbHOCTh ydaluxcsi. EciIu TEeKCTHI,
BKJIIOUEHHBIE B yueOHoe mocobue mno PKW, momonusrores
HeBepOambHBIMH  KOMHIOHeHTamMu  ((oTorpadusiMu,  pPUCYHKAMH,
TabIuIaMu, CXeMaMd H Jp.), TO B 3TOM CJIy4ae BO3MOXKHO JIydIliee

MOHMMaHKe U 0oJiee MPOYHOE YCBOCHUE N3yYaeMOro MaTepuala.
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[IprMennuTENBEHO K 00YUEHHIO IPEYECKUX CTYICHTOB PYyCCKOMY SI3BIKY
B YCIIOBUSIX HES3BIKOBOH cpelibl, 0c000€ MECTO JOJKHO OBITH OTBEIEHO
ayauo- M BHJEOTEKCTaM O PYCCKOM M TPEeuecKoil KyibTypax. OTO
MOMOJKET 00yyaromumMcsa — OyIyIIuM THAaM-TIepeBOAYMKAM aJeKBaTHO
PEeIpPEe3eHTUPOBATh COOCTBEHHYIO KYJILTYPY B MPOLIECCE KOMMYHHUKAIUH
C PYCCKOA3BIYHBIMU TYPHUCTAMMU.

Hpunyun sapuamusHocmu YNPAdsCHEeHU. YupaxHeHus,
MIPEACTABICHHBIE B yYeOHOM TIOCOOWH, IOJDKHBI —00ecIeuYnBaTh
BO3MOXXHOCTh BapHMaTHBHON OpraHu3aluy y4eOHOro Tpolecca B
3aBHUCHMOCTH OT YPOBHS IMOATOTOBKM TPYIIBI H  KaXIOTO
obydarorerocs. J[aHHBIN TPUHIIAIT UMEET JBa acIeKTa:

1) ogHO W TO ’X€ YHpaXHEHWE MOXKET BBITIOIHITHCA IMO-PA3HOMY,
MTOCKOJIBKY TIpEArioNnaraeT JIM0O BHICKa3bIBAHWE COOCTBEHHOMN TOYKH
3peHus, JUOO0 WHTEPHpETALUIO TMOBEJACHUS CcoOeceHHUKa, JHO0
000CHOBaHUE BHIXO/a U3 KOH(IUKTHOW CUTYyallnH;

2) pasHooOpazHbIe yIpaXHEHUs c HECTaHJapTHBIMU
($opMynHpOBKaMH TO3BOJISIIOT MOJACPKUBATh HMHTEPEC TPEUECKUX
YYaIIMXCS U BBI3BIBAIOT Y HUX MOJIO)KUTEIBHBIE IMOIUH, YTO BIUAET HA
MOTHBALIMIO K U3YYEHHIO PYCCKOTO SI3bIKa.

Icuxosornyeckne NPUHIUIIBI

Ipunyun cmenvl opm Oesmenvhocmu. YKa3aHHBIA TNPUHLAM
MNpEaACTaBJIACTCA BaXXHBIM B CBA3U C BBISIBJICHHOM HaMH CHCHI/I(bI/IKOﬁ
HAI[MOHAIBHOTO TIOBEICHHUA Tpedecknx ydamuxcs [CramOymumm,
2018a], KoTOphIe OBICTPO TEPSIOT UHTEPEC K MIYUCHHIO HHOCTPAHHOTO

sA3bIKA. I/ICHOJ'IBSYH Pa3HbIC BUABI ACATCIBHOCTH, MOXKHO IMOAACPKUBATDH
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BBICOKMII ypOBEHb AaKTHBHOCTH CTYJEHTOB, HEOOXOOUMOM st
BBITMOJIHEHNSL 331aHUil, KOTOphle TpeOyIOT, C OIHOW CTOPOHBI,
KOHLEHTpallM BHHMaHUS, a C JpPYrod — CaMOCTOSTEIbHOCTH W
KpeatuBHOCTH. CrenyeT OpraHu3oBaTh Y4YEOHBIH NPOLECC TaKUM
o0pa3oM, YTOOBI CTYACHTHI YYacTBOBAJIM B CUTYyalUsAX OOIICHHUS,
aKTYaIBHBIX IS UX OyIyei npoecCHOHAILHON IS TETbHOCTH.

Tpunyun cmaouanbHocmu GopmMuposanus Havikoe u ymeHutl. B
MeTosuke npenojaBaHus PKU TpagulluOHHO HUCTIOJIb3YETCSl KOHLETIIIUS
CTaJUaIbHOCTH (POPMUPOBAHMS HABBIKOB M YMEHMH, INpEIUIOKEHHAs
C.®. HlatunoseM [I1aTunos, 1986].

Ha wnam B3misa, npu  OpodeccHOHAIbHO — OPHEHTHPOBAHHOM
00yYCHHH THIOB-TIEPEBOTINKOB (YPOBEHD B1) SI3BIKOBBIC yIIpakHEHUS,
obecrieunBas (popMUpOBaHME U 3aKPEMJICHUE ACIEKTHBIX HABBIKOB,
JOJDKHBL OBITH “NIpUBS3aHBl” K pEYEBBIM. B cBsBHM ¢ 3THM mpu
(hopMHUpOBaHUH JMHTBO-TIPO(eCcCHOHATBHON KOMIIETEHLIUU
npeo0iagaoT peueBble YIPaXHEHWS, HaNpaBJIeHHBIE Ha pa3BUTHE
YMEHHUH MPEeXk/Ie BCETO B YCTHBIX BHIAaX peueBoit aesteabnoctH (P/I).

PeyeBble ympaKHEHHS CTUMYJIMPYIOT TOTPEOHOCTh Y4YaIUXCsl B
NprOOPETEHNH 3HAHHH (U S3BIKOBBIX, U MPOECCHOHAIBHBIX ), 00ECIIEUNBAIOT
CaMOCTOATENBHYIO JIEATEeIbHOCTh MPU PEIIeHWH TBOpYeCKHX 3anay. Jlms
BBITIOJTHEHUSI TAKUX YIIPAKHEHUH MPUBIIEKAIOTCS HE TOJIBKO TEOPETUUECKUE
3HaHMSI, HO M YKU3HEHHBIH 1 MPOPECCHOHABHBIN OMBIT ydaruxcs. OcoOyro
3HAYUMOCTh ~ MpUOOpEeTaeT  HCHOJBb30BaHHE  Pa3HBIX  CHOCOOOB
WHAMBUAYAIBHBIX M TPYNIOBBIX PEILEHUN MPOOJIEMHBIX 3aJaHUH C LIENIbIO

oOecrieyeHrs]  CHCTEMaTMYEeCKOM  KOMMYHHMKaTMBHOM  IPAaKTHKH — Ha
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M3y4aeMOM SI3bIKE, KOTOpasl SABISETCSI TTIABHBIM CPEICTBOM OBJIAJICHUS
KOMMYHHKATHBHBIMU YMEHUSIMU B pa3HbIX BUAax P/I [Tam xe. C. 17].
JIMHrBHCTHYECKHE TPUHIUIIBI.

Ipunyun  ¢ynkyuonanvnocmu. OYHKUMOHAIBHBIA MOOXOA K
OpraHM3alyy y4eOHOTO MaTepHaia 03HAYaeT, YTO S3BIKOBOU M PEUEBOU
MaTepHall BBOJATCS C YUETOM COJIEpKaHUsl BbICKa3bIBaHUs, a GopMma u
3HAa4YeHHE SI3BIKOBOTO SIBJICHHS paccMaTpHuBaroTcs B eanHcTBe [Ilaccos,
2009, c. 76-77]. Yuebnoe mocoOWe IOJDKHO OTBEYATH CIICHYIONTAM
TpeOOBaHUIM:

* HaNpaBJICHHOCTh YIIPAXXHEHUI Ha IIyOOKOe MOHMMaHHE y4eOHOTro
MaTepHaia;

* [IOCTETIEHHOE YCJIOKHEHHE U yueOHOT0 MaTepuaa, v 3a1aHuil;

* COBIAJICHHE IIPOLIECCOB IPEJCTABICHUS U YCBOCHHUS SI3BIKOBBIX
SIBJICHUM.

Ipunyun  xonyenmpusma.  KoHLEHTpHYecKass  OpraHU3alus
JUIAKTUYECKOTO0 MaTepuaja, IIOCTENIEHHOE HaKOIJIeHWE 3HaHMM,
pPa3BUTHE M COBEPIICHCTBOBAHME HABBHIKOB M YMEHHM Ha OCHOBE YXKe
W3yYEHHOT0 MaTepHaia, yxe c(HOpMHpPOBAHHBIX HABBHIKOB M YMEHHUI
o0ecreynBaeT KOMMYHHUKATHBHYIO HAINpaBICHHOCTb OOydYeHHS U
BBICOKYI0O MOTHBHPOBAaHHOCTb HMHOCTPAaHHBIX CTYJEHTOB Onaromaps
BO3MOXHOCTH BCTYMAaTh B PEUEBOE B3aMMOJCHCTBUE TIPU OOCYKICHHU
Mpo¢eCcCHOHANBEHBIX BOIPOCOB.

Ipunyun ucnonwb306amus IKCNPECCUBHbIX CPeoCms U3y4aemo2o
azvika. B cogeprkanue o0ydeHns Ha pa3HBIX ypoBHsX BraneHns PKU, kak

IpaBUJIO, HE BKIIIOYAIOTCA SMOIIMOHAJIBHO-OIEHOYHBIC 2JIEMEHTBI, OTHAKO
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WUTHOPUPOBAHUE HMOLMOHAIBHOTO (hakTopa «BEAET K CHIDKEHHIO
MOTHBALlMM yYalIUXCid K H3YyYEHHUIO HMHOCTPAHHOIO S3BbIKA, C OJHOM
CTOpPOHBI, U BO3HHUKHOBEHHIO 3MOLMOHATIbHO-KYJIBTYPHOH JIaKyHAapHOCTH
— C [JpyroM, KOTOpas MOXET MNPUBOAUTH K CEPbE3HBIM MpobieMam
MEXKYJIbTypHOTO OOIIEHHS: OT KOTHUTHBHOTO 3aMeEIIaTeNbCTBa J0
KyJIbTypHOTO KOH(MHKTa» [YepHbimos, 2014, c. 207].

BripasutensHOCT  (9KCIIPECCHBHOCTH,  SIPKOCTH)  JOCTHTAETCS
Omarogapsi WCIOJB30BAHUIO SI3BIKOBBIX CPEICTB Pa3TOBOPHOTO CTHIIA
peun. [Imnanmornyeckoe oOmeHne THAa ¢ TYPHUCTaMH MOXXHO OTHECTH K
noyopuIuaTbHOMy ~ OOIIEHWIO0,  CIIEOBATENIbHO,  HE0OXOIMMO
WCTIONb30BaTh yNPaXKHEHUS, HampaBieHHble Ha (OPMUPOBAHUE U
pa3BuTHE

— HaBBIKOB MACHTU(UKAIINH aNMepIeNIMOHHOTO MOMEHTA IMPH
BOCTIPHATHH peuu cobeceTHMKa,

— peveBbIX aBTOMaTH3MOB,

— MHTOHAIIMOHHBIX HABBIKOB,

— HaBBIKOB HMCIOJIb30BaHMsI yCTOWYMBBIX KOHCTPYKIMH, PEIUINK-
MTOBTOPOB, KOCBEHHBIX BbIcka3biBauuil [HYxy Tunrtun, 2017, c. 24].
MeTtoauyeckne NPUHIUIBI.

Ipunyun yuema cospemennvix mexuonoeuti ooywenuss PKH. 3Ito
03HAYaeT, YTO aBTOPHl Y4YeOHOTO MOCOOUS JOJKHBI ONUPAThCS Ha
nocjeTHIe TOCTHKEHHSI B 00JIaCTH HAYYHOTO MMO3HAHUS, JINHTBUCTHKH,
TICUXOJIMHTBUCTHKH, TICUXOJIOTHH, METOJAWKH B WX B3aUMOJICHCTBHUU

[Buwm, 1977, c. 60].
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B Hacrosmee Bpemsi y4eOHBIM TIpolLlecC paccMaTpHBAaeTCsl Kak
OpraHu3alnys B3aUMOJACHCTBUS OOydYalOIMXCS W HMH(POPMALMOHHO-
00pa3oBaTelIbHON Cpeapl, NpeAcTaBisiiomeld coboil MPOCTPaHCTBO
COBMECTHOM y4eOHOM [JEsITEIbHOCTM HA OCHOBE IPHUMEHEHUS
COBPEMCHHBIX I/IH(i)OpMaIII/IOHHO-KOMMYHI/IKaHI/IOHHBIX TEXHOJOTUH
(UKT) [bammakoB u np., 2000]. «Cpeam (akTOpoB YCHEITHOTO
BHesnpennss KT B oOpazoBaTenbHBIX TpolleCC — HAIW4YWe Y4eOHO-
METOJIMYECKOT0 KOMIUIEKCa AUCIHILINHBI, HH(POPMAMOHHASA KYJIbTypa
MperoAaBarelel W CTyIEeHTOB, WX TOTOBHOCTb K HCIIOJIb30BAHUIO
TEXHOJIOTH, OCHOBAaHHBIX Ha HOBEHIIINX CpPeACTBaX PabOTHI ¢ yueOHOIH
nHpopmaruei» [Ammxmuna, 2016]. B ¢BsI31 ¢ 5TUM B IOCOOHUH ClIeAyeT
MPeIyCMOTPETh paboTy ydamuxcs ¢ MaTepHallaMi, pa3MeleHHBIMU B
cetw; pa3paboTaTh 3aJaHUs C WCIONB30BAHWEM TAaKUX CPENCTB
npo¢ecCHOHANBEHOTO B3aUMOJICHCTBYS, KaK CAalThI, OJIOTH, SIEKTPOHHAS
MoYTa, MECCEHDKEPHI H TIP.

Kak ytBepxknaer I'.A. AlnxMuHa, U1 METOAMYECKH 0OOCHOBAHHOTO
WCTIONB30BaHUS ~ COBPEMEHHBIX  TEXHOJNOTMH Tpu  paszpaboTke
WHAWBUAYaNbHBIX M TPYNIOBBIX 3aJaHUH HEOOXOOUMO pEIleHHE
CJIETYIOIUX BOIIPOCOB:

— ot1Oop coaepkaHHMs OOYYEHHUS B COOTBETCTBUU C
TUIAKTHYECKUMU BO3MOKHOCTAMHE cpeAacTB UKT;

— MaKCHMAaJbHOE HCIIOJIb30BaHUE 00pa30BATENbHBIX PECYPCOB
WHTEPHETA, VHUBEPCAIBHBIX ¥ O0YJAIOIINX MPOTPaMM;

— MMPOTHO3WPOBAHNE BO3MOYKHOTO BO3JICHCTBHS MyJIbTUME A HA

XapakTep MBILUICHHUS U TIOBEIEHHsI yYaCTHUKOB y4eOHOTro mporecca;
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— BBIOOp cmocoboB coueranus u uHTerpaumu HWKT ¢
TPaJUIIMOHHBIMH CPEJICTBAMH O0Y4CHUS;

— o0ecrmeyeHne COOTBETCTBYIOLIMX  YCJIOBHH  0OydeHHs
(opranuszanus caMoCTOATENbHOU padoThl) [Tam xe].

Tpunyun nocmpoenus yuedno2o nocoobuss Ha 0CHOBe MemooUUecKoll
konyenyuu. Henb3st He cornacutbesi ¢ Toukoil 3penus JI.B. TlanoBoit u
O.B. XapuToHOBOH, YTO HWHTEIUVIEKTyalbHas  HACBIIIEHHOCTb,
JIAKOHWYHOCTh M JTWHAMU3M Y4eOHOU WH(OpMAIMH 00eCIIeINBAIOTCS
LIEJTOCTHOW KOHIlenmued mocoOus, MOTYMHEHHEM BCEX KOMITOHEHTOB
enuHOW KoMMyHHKaTtnBHOW menu [[lanoBa, Xapwuronoma, 2016]. C
HaIled TOYKH 3pPEHHs, METOAMYECKas KOHIEHIHs Npo¢ecCHOHAIEHO
OpHEHTHpOBaHHOTO Yy4eObHoro mocobus mo PKM mns crymeHTOB-
MEPEBOJYNKOB IOJDKHA CTPOUTHCS B COOTBETCTBHUH C MOJIOKEHUSMHU
KOMIIETEHTHOCTHOTO, 3THOKYJBTYPHOTO M TMPOOIEMHO-KOHTEKCTHOTO
noaxonoB. IIpodeccnoHanbHBIi  KOHTEKCT OOyYeHHS TPEUecKuX
YUaIIUXCsl PYCCKOMY SI3bIKY BOCCO3IAETCsI C MMOMOIIBIO CUTYAIlU U ITyTeM
HMUTAlMM YCIIOBUM, B KOTOpbIX Haxoaurca ruf. I[lo muenuto E.M.
I'puropbeBoii, «B KOHTEKCTHOM O0YUEHHH OCYIIECTBIISIETCS AMHAMUYIECKOE
MOZICIMPOBAaHUE MPEIMETHOTO M COLMAIBHOTO COACPKaHUS JKU3HU U
npoheCCHOHATBHON  ISITENTBHOCTH OY/yIIero crienyanicta B Qopmax
COOCTBEHHO  y4eOHOH,  KBasWUNPOecCHOHaTbHOH ®  ydeOHO-
npodeccroHanbHON AesTenbHoCcTH [I prropsesa, 2008, c. 69].

Hpunyun  kommynukamusHocmy. JIaHHBIA TpUHIHAT, OE3yCIOBHO,
SBISIETCS. ~ OMHUM W3  BOKHEHMMMX  mpu  MpodecCHOHATBHO

OPHEHTUPOBAaHHOM OOYYEHMHM WHOCTPAaHHOMY SI3bIKY. «3HAYMMOCTb
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KOMMYHHKAaTUBHOTO HAIIPABJICHUS B METOIMKE 00yCIIOBIEHa TOCTAHOBKOM
KOMMYHHKATUBHBIX [IeJIell TpakTHYeCKH BO BceX (opMmax oOydYeHUs
PYCCKOMY SI3bIKY Kak HHOCTpaHHOMY» [MockoBkuH, 2014, c. 74].

[To cmpaBegmiBomy yteepkaeHuto E.J. Ilaccosa u H.E. Kyszosneoi,
KOMMYHHKATHBHAs  IIEJIECOOOPa3HOCTh  JIOOBIX ~ PEYCBBIX  aKTOB,
«WICTIONB30BaHME TOM WM MHOM (hpa3bl He MOXKET ObITh OPABIIAHO HUKAKUMH
COOOPKEHHSIMH, €CJTM OHH JIVITICHbl KOMMYHHKATHBHOM 1IeHHOCTH» [[laccos,
Kyzomnera, 2010, c. 149]. [limg Toro 4rodsl 0TOOpaTh KOMMYHHKATHBHO
[ICHHBI MaTepuai il MPpo(ecCHOHATFHO OPHEHTHPOBAHHOTO MTOCOOMS TTO
PKMU crenyeT yauThIBaTh Takue (HaKTOPHI KaK:

* KOHKpeTHBIE cdepsl oOmeHuss W OpodheCCHOHATBHOTO
B3aMOJCHCTBHSI;

* crienuduka mpodeccHoHaATHHON NeATETHPHOCTH;

* KOHCTPYHUPOBAHUE CUCTEMBI TPOPECCUOHATBLHBIX B3aUMOJICHCTBUIA.

Hpunyun cumyamusnocmu. «CATYyaTUBHOCTB KaK MIPUHIIUI O3HAYAET,
9T0 y4eOHBIH MpOIecC MPOMCXOAWT HA OCHOBE M MPH TOMOIIH
curyaiuii» [Tam xe. C. 220]. Peanuszauusg yka3aHHOTO NpPUHIMIA
00yCIIOBIMBAET HEOOXOAMMOCTH CO3JAHHS CHUTYalllid, MaKCHMalbHO
MPUOTMKEHHBIX K CUTYalUsIM peallbHOTO OOIEHHS C IeJIbI0 MOTHBALIMH
K KOMMYHHUKaTUBHOMY B3aUMOJICHCTBHIO.

B ocHoBe JaHHOr'o IpUHOHUIIA JIC)KUT IMOHMMAHUC CUTyallMUu KakK
«yHHBEpCalbHOW (OpMBI Mpolecca OOIICHHUs, CYIIECTBYIOUIEH Kak
WHTETpaTHBHAA  JWHAMHYECKas CHCTEMa  COIHAIbHO-CTaTYCHBIX,
POJNEBBIX, MESITETHPHOCTHBIX W HPABCTBEHHBIX B3aMMOOTHOIIECHUI

CyOBEKTOB OOIIEHMS, OTPAKEHHON B MX CO3HAHWH W BO3HUKAIOIIEH Ha
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OCHOBE B3aUMOJICHCTBYSI CUTYATHUBHBIX MO3UIUI oOmatommxcs» [Tam
xe. C. 228]. B cooTBeTCTBUY C TaKOH MO3UIUEN CUTYaTUBHBIM KOHTEKCT
YOpaXHEHHH, TPEACTABICHHBIX B YYEOHHKE, JOJDKEH OTpaxKkaTh
cnenuduky Oyaymed MnpodecCHOHaIbHON IEeSTENbHOCTH CTYJICHTOB
[Hebenos, 2015, c¢. 28]. UroObl y4eOHbIi MaTepuan ObLI
KOMMYHHUKAQTHBHO 3HAYUMBIM JIJISl Y4YaIMXCs, HEOOXOAMMO YYHTHIBAThH
KOHKpeTHble chepbl HM  CUTyallud OOIICHHUS M CHCHU(PHUKY
npodecCHOHaNBHON  KOMMyHUKaruu.  Oco0yl  poinb  HrparoT
MpoOJIEeMHBIE CHUTYaIlM, KOTOPBIE OOYCIIOBIMBAIOT «IIOPOXKICHUE
[M03HABATECJILHOM  MOTHBAIMM W MBIIUICHUS  OOydaromierocs,
HaIpaBJIEHHOTO Ha IMOWCK, “OTKPBHITHE W OBIAJACHHE UM CyOBEKTHBHO
HOBBIM 3HaHUEM» [ BepOurikmii, Apzamacosa, 2012, c. 68].

IHpunyun conocmasnenus koHmaxmupyrowux xyremyp. Crenyer
mpemjiaraTh — yYaliuMcs ~— MaTepUalibl,  NpeJHAa3HAueHHBbIC U
(hopMHUPOBaHUS IIETOCTHOM CUCTEMBI MTPEIICTABICHUH O MEKKYJIbTYPHOM
OOIICHMM Ha WHOCTPAHHOM  SI3bIKE B  THUIHMYHBIX CHUTYaI[UsIX
npo(ecCHOHAIBHOTO  OOmEeHus.  YueOHOe  mocoOue  JOJDKHO
CHocOOCTBOBaTh, C OJHOH CTOPOHBI, BOCHHTAHHIO TOJIEPAHTHOCTH WU
ACCePTUBHOCTH K HOCHUTEISIM JIPYTOil KyJIBTYpHI, a C Apyroi — Oojee
rITyOOKOMY IMMOHMMaHHIO OCOOCHHOCTEH CBOCH KyJNbTYphl Ha OCHOBE
COTOCTaBUTENBHOTO aHaJM3a KyJIbTYPHBIX Peanii, poreccoB, (pakToB. B
y4eOHOM IMOCOOUY JOJDKHBI OBITh MPENICTABICHBI MAaTEPUAIbI, COACPKAIIINC
CTPaHOBEAUYECKYI0 WH(OpPMAIMIO, W YNpPaKHEHHS, HAINpaBICHHbIE Ha

(hopMHpOBaHKE U PA3BUTHE MEKKYJIbTYPHOH KOMIIETEHLIUH.
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OcCHOBHasl HAIPAaBJICHHOCTh YIPAXHEHUH — paspyllIeHHe CTEPEOTHIIOB,
MPETIATCTBYOIIMX TIO3UTHBHOMY BOCTIPHSITHIO 00pa3y Poccuu u pycckux.

Takum o6pa3om, mpodeccHoHaIbHO OPUEHTHPOBAHHBIE YYEOHUKH
PKU 1nst mOATOTOBKM TPEYECKUX THIIOB-TIEPEBOIYMKOB  JTOJKHBI
pa3pabaThIBaThCsi HA OCHOBE Pa3HBIX IPYIII MPHHIMIIOB (CM. puc. 4).

,HaHHaH CUCTEMA TIPUHIIMIIOB SABJIACTCA OTKpLITOﬁ A MOXET OBITH
JOTOJIHEHA ~ IPYIMMHM  NpUHIOUINAMH. Tak, ocoOble  TpeOOBaHMS
TPEBIBIIIOTC K OTOOpY ¥ CTPYKTYPHUPOBAaHHIO  yUeOHOH U
npodeccronanbHO 3HaYMMOoN rHpopMarwy. [IlaHoBa, XaputoHosa, 2016].

Kpome Toro, mpodeccHoHAIbHO OpPHECHTHPOBAHHBIE yUeOHBIC
mocobus mo PKW 1omKHBI TIpeIoOCTaBIATh BO3MOXKHOCTD U
MIperoAaBaTessiM, 1 HHOCTPAHHBIM YYaIlMCS PEeaTn30BaTh TBOPUYECKUI
MOTEHITHAIL.

Ha nHamm B3risizt, COOMIOICHHE BhINICTICPESYHCIICHHBIX TPUHIIATIOB

—  MOXET  O0CCICYUTh  ONTHMAJIbHYIO  OpPTaHH3AIIMIO
MpolleCCYalbHOH U cojepxarenbHol cTopoH o0ydenuss PKU B
COOTBETCTBHH C TPEOOBaHUSMH MPO(PECCHOHATHLHONW HANpPaBICHHOCTH
00y4YeHUS PYCCKOMY SI3BIKY;
— MO3BOJIUT UHTEHCU(DUITMPOBATH MPOIECC PAZBUTHS JIMIYHOCTH,

CHOCO6HOI>1 aIalnTupoBaThCAd K ITIOCTOAHHO MCHAIOMIUMCHA YCIIOBUAM

coIyMa.
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BbIBO/IbI 1O I'JIABE |

B nacrosimee Bpems B ['peruu HaOmronaercs yCHIIEHHE MHTEpeca K
W3YyUYCHHIO PYCCKOTO SI3bIKa, YTO HMPUBOIUT K OTKPBHITHIO (aKyJIbTETOB,
BBICIIMX O0OpPa30BaTEIbHBIX YUYPESKICHUH, PEaM3yIOUINX MPOTrpaMMBbI
00yYEHHUS pyCCKOMY SI3BIKY.

CymecTByromye mpodieMbl 00y4eHHs PYCCKOMY SI3BIKY B TPEUECKUX
BYy3aX OOYCIIOBIICHBI ITPEXJIE BCErO OTCYTCTBUEM SI3LIKOBOW CPEJIbI, YTO
BE/IeT K YCHJICHUIO OTPHIATENIFHON MHTEp(HEPEHIINH KOHTAKTUPYIOMINX
SI3BIKOB, BO3PACTaHHIO POJIM CPEJCTB OOYUEHHMS, B TOM YHCIIE, yueOHHUKA
KaK OCHOBBI OpraHH3alH 00pa30BaTeIbHO-BOCIINTATEILHOTO TIpoIiecca.

I'maBHO¥ 1enbI0 00y4eHHS OYAYIIHX THAOB-TICPEBOAYNKOB PYCCKOMY
A3bIKYy KaK WHOCTPAaHHOMY BBICTYHaeT (OPMHUPOBAHME HX JIHMHIBO-
npodeccHOHAIBHOM KOMIIETEHIMH KaK JIMYHOCTHOTO KOHCTPYKTa,
KOTOPBI MpeAmonaraeT He MPOCTO OBJaJeHHE CHCTEeMOH 3HaHW,
YMEHUI M HaBBIKOB Ha M3y4aeMOM S3bIKE, HO U TOTOBHOCTH JIMYHOCTH
WCTIONB30BaTh JaHHBIC 3HAHWS, YMEHHS U HaBBIKH B TPOPECCHOHATBHON
NeSITeNbHOCTH,  CTpemiieHHe K  3(QQEKTHBHOW  peanu3aluu
KOMMYHHKAaTUBHOTO B3aMMOJCHCTBUSI C MPEACTABUTEISIMA JIPYTOi
JIMHTBOKYJIBTYPBI.

IlepecmoTp 1eneit oOpa3oBaHUs OOYCIOBIMBACT HEOOXOAUMOCTH
W3MEHEHUH conepkaHus o0pa3oBaHusi, BbiOOpa (opMm, METOAOB H
MpUEeMOB OOydYeHHs, a TakXKe YCTaHOBICHHE CYOBEKT-CyObEKTHBIX
B3aMOJICHCTBHI B y4eOHOM TIpoliecce W AaKTUBH3ALMIO y4eOHO-

IMO03HABATEIIbHOMN JEATCIHLHOCTH yJamuxcs.
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dopMupoBaHue u pa3BuTHe HMHOSI3BIYHOU JIUHTBO-
Mpo()ecCUOHATbHONH KOMIIETEHIIMM “BCTpPaMBaeTcsi’ B  IEIOCTHBIN,
JUIMTENIbHBI MpOIECC MHTErpPAllMM JUYHOCTA B HHOKYJIBTYpHOE
KOMMYHUKATUBHOE MPOCTPAHCTBO.

Y4yeT — HaNMOHAIBHO-KYJIBTYPHBIX  OCOOCHHOCTEH  TPEUECKUX
YYaImuxcst JOIHKEH CIOCOOCTBOBATH ONTUMHU3AIMH TIPOIecca OOyICHUS
PYCCKOMY $3bIKY, YTO OOECICYUT IOBBIIICHHE YPOBHS HHOS3BIYHOMN
KOMMYHUKATUBHOU KOMIIETEHTHOCTH.

Mopenb HHOSI3BIYHON KOMMYHUKATUBHON KOMIIETEHTHOCTH OYAYIITHX
TUJ0B-TIEPEBOTUYMKOB BKJIFOYAET: MOTHBallMOHHO-LEHHOCTHBIM,
NEeATEeTHPHOCTHBIN, KOTHUTHBHO-OMOITMOHANBHBIH ¥ pedIeKCUBHBIN
KOMIIOHEHTHI.

JluarBo-nmpodeccroHanpHas ~ KOMIETEHIUS  THIa-TIePeBOTINKA
MPENCTaBIsieT  Co0OM  EAMHCTBO  KOTHUTHBHO-3MOIIMOHAIBHOTO,
JESATSIILHOCTHOTO, MOTHUBAllMOHHO-IICHHOCTHOTO H  PE(IICKCHBHOTO
KOMITOHCHTOB, Pa3BUTHE KOTOPBIX CIIOCOOCTBYET TOBBIIICHUIO YPOBHS
c(hOpMUPOBAHHOCTH MPO(ECCHOHANBHBIX KA4eCTB IMOJIMKYJIBTYPHOM
JUYHOCTH.

B cocraBe MHOSA3BIYHON JIMHTBO-TIPOPECCHOHAIBHON KOMITCTEHITHH
TUIOB-TICPEBOYMKOB  MOXXHO  BBIICIMTH TPH  CYOKOMIICTEHIIVH:
SI3BIKOBYIO, PEUEBYIO U KYJIBTYPOJIOTUUECKYIO.

[IpodeccuonanbHo  opueHTHpOBaHHbIC yueOHMKM PKUW s
MTOATOTOBKY IPEYECKUX TUAOB-TIEPEBOAINKOB JOJDKHEI Pa3padaThIBaThCS

Ha OCHOBE Pa3HbIX I'PYII IPUHIHIIOB.
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CootBercTBue yueOHbIX mocobuit mo PKU obmenunakruyeckum,
TICUXOJIOTHYECKUM, JIMHTBUCTUYECKHUM W METOJUYECKUM IPHHIUIIAM
OpraHM3aluy TNPOPECCHOHAILHO OPUEHTHPOBAHHOTO OOYYECHHUS B
HES3BIKOBOW Cpejie TO3BOJHMT MPEOAONETh BEHISBICHHBIE HEIOCTATKH
CYILIECTBYIOIIUX Y4€OHBIX TOCOOMH, aanTUPOBaTh YUeOHBIN MPOIIECC B
COOTBETCTBMM C  LEISIMH  Pa3BUTHS  KOMIIOHEHTOB  JIMHIBO-
npo(ecCHOHAIbHON KOMIIETCHIIMA B KOMMYHHMKATHBHOH cdepe ruma-
MEePEBOTIHKA.

HanmonanbHo u mpodecCHOHAIbHO OPUEHTUPOBAHHBIC CPEJICTBA
0OyYeHMsI, CO3MaHHBIE C YYeTOM TpeOOBaHWA TPOGhECCHOHATHEHOM
HATPaBJICHHOCTH OOYYEHUS PYCCKOMY S3bIKY KakK HWHOCTPAHHOMY,
00ecreYnBalOT ONTHMAIBHYIO OpraHW3alui0  IMPOIECCYATbHOH W
colepXaTeIbHOH CTOPOH OOy4YeHHS W HMHTCHCHU(HUKAIMIO IIpolrecca
Pa3BUTHUS TMOJIMKYJIBTYPHOH JUYHOCTU, CIIOCOOHON aqanmTHPOBATHCA K

MOCTOAHHO MCHAIOIIMMCA YCJIOBHAM COLIMYyMaA.
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I'’IABA 2. METOJUKA ®OPMUPOBAHUSA JIMHI'BO-
MMPO®ECCHUOHAJIBHOM KOMIIETEHIIUMA BY 1Y IIUX
T'UIOB-TIEPEBOJYHUKOB B YCJIOBUSIX PAHHEN
CIHEHUAJIN3AIUU ITPU OBYYEHUU PKH

2.1. Ocobennocmu KOMMYHUKAMUBHO20 NOBEOCHUS ZPeUeCKUX
yuawuxcs é acnekme npogheccuonanbHoll desmeabHoCmu 2uoa-
nepesoouuKa (no pesyibmamam aHKemMupoeanus)®

Ilpn DoAroToBKE MHOCTPAHHBIX T'MAOB-TIEPEBOAYMKOB, BIIAJICHOLIMX
PYCCKUM  SI3BIKOM, HEOOXOAMMO C(OPMHPOBAaTH YMEHHs, KOTOpBIC
obecrieunBany Obl ycHemiHoe OOIIEHHE HA M3Y4aeMOM SI3BIKE B
npodeccroHanbHol chepe’.

PeueBoil KOHTAaKT ruja W IKCKYpPCAHTA, SBISIOMINXCS HOCHUTEISIMH
PasHbIX JHMHIBOKYJBTYP, MOXET OCYILECTBISTHCA B O(QUUIMUATBLHON H
HeodumanbHoOil  QopMax, NpH HHOUBHAYaTbHOM W TPYIIIOBOM
obmennn. V3yueHwe pealbHBIX CHUTyalluid B ONpeAeieHHOW cdepe
peueBoro OOILIEHHS C YYETOM HAalMOHAIBHBIX 0COOCHHOCTEH ydaIuxcs
BaXXHO JUii  OOY4YeHHS  peueBbIM  MOJAEISIM  TIOBEACHUS U
KOMMYHHMKAaTHBHBIM XOaM, PEryJIUPYEMbIM 3aKOHAMH B3aUMOJACHCTBUSA
KOMMYHHKAHTOB.

B nocnename romsl MeXKyJIbTypHass KOMMYHMKALUSI CTAaHOBUTCS

OJHHUM n3 IIPUOPUTETHBIX HaHpaBJ’IeHHﬁ JIHHTBUCTUYCCKUX,

5> [Ctambonena, 2018a].

8 «Ccepa 0buieHns (11 cdepa HCTIOIb30BAHHUS A3bIKA) — 3TO 00JIACTH BHEA3BIKOBOL
JICHCTBUTENIBHOCTH,  XapaKTEpH3YIOIIAsCsl  OTHOCHTENBHOW  OJJHOPOIHOCTBIO
KOMMYHHKaTHBHBIX TOTPEOHOCTEH, /Ul YAOBJICTBOPEHHUsI KOTOPBIX TOBODSILHE
OCYILIECTBIISIIOT OIPE/ICIICHHBIH 0TOOP S3BIKOBBIX CPEJICTB M NPABUII MX COUETAHHs
npyr ¢ apyrom» [Tapacenko u np., 2007, c. 54].
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MCUXOJIOTHYECKUX,  ICHUXOJIMHIBUCTHUECKMX M  METOIWYECKUX
UCCIIEIOBAaHWH, YTO OOYCIOBIMBAET BO3PACTAIOIIMIl HMHTEpeC K
H3yYCHHI0O KOMMYHHKATHBHOTO MOBEJCHUS NPEACTaBUTENEH Pa3IHUHBIX
JUHTBOKYNbTYp.  «M3yueHue  cnemuuKd  KOMMYHHUKATHBHOTO
MOBEJICHUSI B PA3HBIX COIMAIBHBIX cepax <...> KaK y MpelcTaBuTelNei
OJTHOTO COLIMYMa, TaK W TMPEJCTABUTENEH APYrHMX WHOKYIBTYPHBIX
COLIMYMOB B IIEJISIX Pean3alliy TII00AbHOW CTPATeruu MapTHEPCTBA U
COTPYAHMYECTBA BHYTPH OJIHOH KYNBTYpPhl W MEXIy KyJIbTypamu
CTAaHOBUTCS TE€M CaMbIM OJHHUM W3 JOMHMHAHTHBIX HAarpaBIeHUH
UCCIEOBaHMIl B 007acCTM KOMMYHHKATHBHOW JIMHTBUCTUKH H
JTITHTBOAUIAKTHKI [AcTtadyposa, 1997, c.4].

HanmonansHoe KOMMYHHKAaTHBHOE TIOBEJICHUE ABIIACTCS
HEOTHEMJIEMOH YacThI0 HAMOHAJIBHOW KyJIbTYpHI, IIO3TOMY BCETza
WAMOMATUYHO, KyIbTYpHO MapkupoBaHo [IIpoxopos, CrepuuH, 2011, c.
32]. Tak, K. MapkycceH, oI4epKuBasi, YT0 OCHOBHBIM IPETISITCTBHEM IS
MEKKYJIBTYPHOTO OOIICHHUS SIBJISIOTCS SI3BIKOBBIC PA3NUYMsl, TOBOPUT O
HAJIMYMHN «KYJIBTYPHBIX CHTHAJIOBY, CTIEHU(UUECKUX AJIsi HOCUTENEH TOro
WITM UHOTO $13bIKa (CIIOCOOBI MHUIMALINK AUAJIOTA, YCIOBUS IS IEpeOHBOB
B TIOJIMJIOTE), KOTOPhIE MOTYT HE OCO3HABAThHCS MPEACTABUTEIISIMU JIPYTOi
KyneTyphl [Markussen, 2011, p. 5).

Ha ceromHsmHuii JeHb HMEETCS 3HAYUTEILHOEC 4YHCIO padoT,
MOCBANIEHHBIX OMHCAHUIO MMAPaMETPOB KOMMYHHUKATHBHOTO TIOBEIICHHUS
[Spencer-Oatey, 2000; Crepuun u ap., 2003; Jlazypeuko u ap., 2007,
Ivanov, Werner, 2010; ®enoroBa, Cakopanon, 2016], omHako MHOTHE

ACIICKThI JAHHOT'O q)GHOMGHa OCTarOTCA HEAOCTATOYHO M3Yy4YCHHBIMU. B
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YaCTHOCTH,  JIUCKYCCHOHHOM  ocTaeTcsi  JACQUHHIUS  MOHATHS
“KOMMYHUKATHBHOE TOBelleHUe”’, KiIacCUu(UKAUI KOMMYHHUKATHBHBIX
CTpaTeruii M TaKTHUK, OTCYTCTBYIOT (PYHIaMEHTAIbHBIC HCCIICIOBAHHUS,
CBSI3aHHbBIC c HU3yUYEHUEM HallMOHAIbHOU crerupUKu
KOMMYHUKATHBHOTO TIOBEACHHSI HOCHTENCH OINMpeNelIeHHOW KYJIBTYPHI.
ITocnenHee non0KEHNE KACAETCs IPEACTABUTENIEH TPEUECKOU KYJIBTYPBI.
WuTeHcudukaiuss  MEKHAIMOHAIBHOIO W MEXKKYJIbTYPHOIO
B3auMoJiecTBUA Mex Ay PD u I'penueii BeJIET K paCIIMPEHUI0 KOHTAKTOB
B pasHBIX 00JIACTAX, YCHIIEHUIO HHTEepeca K Poccun co CTOPOHBI TPEKOB.
Tem He MeHee MaJlo H3y4eHBl 0OCOOEHHOCTH MUPOBOCTIPUATHS, (DOPMBI I
MOJEJIM TIOBEICHUS, B TOM YHUCIE, — KOMMYHUKaTUBHOIO, HOCUTEJIECH
IPEYECKOro sA3bIKa. B CBS3M € 3TUM BO3HUKAET MPOTHUBOPEUUE MEKY:
— POCTOM HAy4YHOIO HMHTEpeca K peanu3alud KOMMYHUKAaTHBHBIX
MOBEJICHYECKUX CTPATETUN U TaKTUK, YTO CBSI3aHO CO CTAHOBJICHHEM
AHTPOIOICHTPUYECKOTO TOAX0/a B SI3BIKOZHAHUHU, U OTCYTCTBHUEM
€AMHOTO, OOIICTPUHSITOTO MMOHUMAaHUS CYIIHOCTH
KOMMYHHUKATHUBHOTO TTIOBE/ICHUS;
— OCO3HaHMeM HEOOXOAWMOCTH  ONTUMH3ALKU  IPOIECCOB
MEXKYJIBTYPHOTO B3aUMOJICUCTBUS U OTCYTCTBHUEM «TOTOBBIX)
pEIICHNUH OTHOCUTEIBHO TOT0, KakuM 00pa3oM MOXHO JOOUTHCS
3¢ (HEeKTUBHOCTH KOMMYHUKAIIUU JIIOJIEH, SIBJISTOIIAXCS
MIPEACTABUTEIISIME PA3HBIX KYIBTYP;
—  pacllMpeHUEeM TMOJIUTHYECKUX, SKOHOMUYECKUX, HAYUHBIX
KoHTakTOB Poccun u I'penuu, pocToM B3aMMHOIO HHTEpeca K

KyJIBTYpe, TPaguLUsAM ABYX CTpPaH W OTCYTCTBHEM HCCIICIOBaHUH,
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HalpaBlIEHHBIX Ha COIOCTABHTEIBHOE W3YYEHHUE OCOOCHHOCTEH
MUPOBOCTIPUSTHS ¥ MHPOIIOHHUMAHUS TPEICTAaBUTENEH pPYyCCKOW W
IPEYECKON JTHHTBOKYIIBTYP.

[Ton KOMMYHUKAaTUBHBIM TMOBEICHUEM IMOHUMAETCS «COBOKYITHOCTH
HOPM W Tpaauldid OOIIEHUS OIpPEeAeNIEHHON JUHTBOKYILTYpPHOM
obuHoctu» [Crepaun, 2000, c. 10]; «BepOaibHOE M COMPOBOXKIAIOIICE
ero HeBepOaJbHOE MOBEACHUE JTUYHOCTU WJIM TPYIIIBI JIUI] B IPOIECCe
OOIIeHNsI, PEeryInpyeMoe HOPMaMH W TPAJAWIHMSIMH OOIICHHS TaHHOTO
coruyma» [bemas, bomotrok, 2014, c¢. 80] um gmp. O6o06mas
CYIIIECTBYIOIIUE ONPEACIICHNS, MOKHO CKa3aTh, YTO KOMMYHHKATUBHOE
TIOBEJICHUE TIPEICTaBIsIeT COOOH COBOKYITHOCTH HOPM, TIPaBHII
peann3anui KOMMYHHUKATHBHOTO B3aUMOJEHCTBUS, CHOPMUPOBABIITHXCS
B pPe3yJIbTaTe HCTOPHUIECCKOTO PA3BUTHS OTIPEACIICHHON THHTBOKYIIBTYPhI
Y OTPaKaIoNIUe 0COOCHHOCTH MUPOBOCTIPUATHS €€ TIPEICTaBUTEIICH.

[IpuMeHUTENBHO K OOYYEHHIO MHOCTPAHHOMY SI3BIKY CIIPABEIIMBO
yrBepxkacHne M.A. JlapuHOW, YTO HE MPEICTABISICTCS BO3MOXKHBIM
ONMKCaTh BCE KOMMYHUKATUBHBIC CUTYallMd C YYETOM OCOOCHHOCTCH
KOMMYHHUKATHBHOTO KOHTEKCTa, HO MOKHO 00y4aTh KOMMYHUKATHBHBIM
CTpaTerusiM, XapaKTepHbIM JUIS HW3Yy4aeMOW  JIMHTBOKYJILTYPHOU
OOIIHOCTH, JOMHHAHTHBIM 4YepTaM BEepOAJILHOTO M HEBEPOAIHLHOIO
KOMMYHUKaTHUBHOTO oBeneHus [Jlapuna, 2003].

Llenb aHKETUPOBAHUS — BEIIBUTH KOMMYHHUKATHBHBIC TAKTHKU IPEKOB
B CHTyalUsX OOIICHHWS C PYCCKOS3BIYHBIMH TYPHCTAMHU IS ITOWICKA

MyTell ONTHMH3aLMU Tpoluecca MpodecCHOHANBHO OPHUEHTUPOBAHHOTO
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00y4YeHHUs] TPEYECKHX CTYOEHTOB — OyIyIIMX TUAO0B-IIEPEBOAYHKOB
PYCCKOMY A3BIKY.

Ha ocHoBe ananmn3a nocoOuii o pycCKOMY SI3bIKY KaK HHOCTPaHHOMY
JUIS CHENMAINCTOB 10 HaNpaBlICHUIO «MeXAyHapOAHBIA TypU3M»
[Pycckmit — Dx3amen — Typusm. POT-1, 2005] u mnporpammsr
COOTBETCTBYIOLLEIO 3K3aMEHA [UIsl pa3HbIX ypoBHed BianeHus PKU
[Pycckuii si3bIK B MEXKTyHAPOIHOM TYPUCTHIECKOM OM3HEce] HaMu ObLIH
OTIpEe/IeTICHBl CUTYalld OOIIEHWsI, aKTyalbHBIE UII TPEYECKUX THIOB-
MEPEBOYNKOB, paOOTAIOIINX C PYCCKOSI3BIYHBIMA TYpPHCTaMHU (YPOBEHB
B1):

1) Bctpeua TypucTos.

2) Bribop 1 opopmieHue Typa.

3) IIpoBenenue SKCKypCuy (MHINBUIYaIbHbIA U TPYIIITOBOI TYPHI).

4) PexnaMupoBaHue MPEIOCTaBISEMBIX TYPHUCTHUECKUX YCIYT.

5) OTbe3n ¥ MPOBOJIBI TYPUCTOB.

Jnsi HAC TPEeACTaBNSIOT OCOOBIM HMHTEpEC THUIIOBBIE CUTYAIMH, B
KOTOPBIX BO3MOXHBI OOBEKTHBHBIC MM CYOBEKTHBHBIC MPETSTCTBHSL,
MIPUBOJAIINE K OCJIOKHEHMIO OTHOUIEHMH THJa M 3KCKypcaHToB. [Ipu
TOM, YTO MMEETCsl HEKOTOPBI Ha0Op OOLIMX MOBEACHUYECKUX TaKTHK B
TaKUX CHUTyalusX, CYIIECTBYIOT M HalMOHAIbHO-CIIEHU(PUUECKUE
MoJenn  OOUICHUWs, pearupoBaHusi Ha coOeceHWKa (HampUMep,
OpHUEHTAlIMs Ha KOHTPOJIb WM OpUeHTalus Ha ToHuMaHue [ CToispeHko,
Campirun 2014, c¢. 37]. C 1uenbl0 BBISIBJICHHA HaIMOHAJILHO-

06yCJ'IOBJ'I€HHLIX oco0eHHOCTEH KOMMYHHUKAaTUBHOI'O IIOBECACHUA HaMU
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OBLIO MPOBEJICHO aHKETUPOBAaHUE TPEUYECKUX CTY/IEHTOB, 00YyJaIOIUXCS
Ha Kypcax PYCCKOTO SI3bIKa JJIsl THI0B-TIepeBOIYMKOB (anpens 2018 1.).

Ankera Brmouana 20  BONPOCOB, KOTOpbIE  CBSI3aHBl  C
KOMMYHHUKATHBHEIM TIOBEJCHHEM T'PEKOB-THJOB, paOOTaOIMMUX C
PYCCKOSI3BIYHBIMU TypUCTaMU (0COOCHHOCTH WHUITUAIINN, TIPOTEKAHISI 1
(uHATM3aMM KOMMYHUKATUBHOTO aKTa;, TAKTHKHU, HCIIOIL3YEMBIC IS
BBIXO/Ia U3 CIIOKHBIX WJIM HETIPEABUIACHHBIX CUTYAITHH).

B ankeTtnpoBannu npuHsM ydacTtre S0 rpedeckux CTyJeHTOB KypCcOB
PKU (Adwunsr). Bo3pacT ucnsiryeMsix — oT 16 1o 34 ner.

Paccmotpum moapoOHO MOTydeHHBIE Pe3yIIbTaTHI.

Ho3unus 1. Eciu mypucmuol co MHOU He N0300pP08aAlUcCh, MO 5 ....

68% wnHGOPMAHTOB BBIOpAIM OTBET «COCIAI0 U0, MO HUYE20 He
npouzoutnoy; 16% aHKeTHpyEeMBIX cAeland Obl 3aMedaHHe PYCCKUM
Typuctam u eme 16% ckasanu Obl B MSTKOH (opme, 4TO HYKHO

No3710poBathes (puc. 5).

16% ~ 16% Fickaiy B MArKoii (popme, uTo
HY’KHO 3/10POBATHCSI

LUcpenaro BUI, YTO HUYET0 HE
MPOU30LILTI0

68% Apyroc

Puc. 5. lozunmsi 1: Ecau mypucmol He n0300posanuch co MHOIl, MO A...
3TO 03HAYAET, YTO yXKe PU YCTAaHOBJICHUH PEUEBOI0 KOHTAKTA IPEKU
crapaorcs u30eratb KOHQUIMKTOB, NPEAYNPEKIAIOT HETraTHBHBIN
pe3yabTaT KOMMYHHKATUBHOI'O B3aHMMOJEHCTBHS, HO BCE-TAKM UM HE

0e3pa3IMYHO HAPYIIEHHE STUKETHBIX HOPM.
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Ho3uuus 2. Eciu mypucmol ono3oanu Ha 9KCKYpCUto, mo s ...

OcCoOeHHOCTH TIOBEACHUSI TPEUECKOro THAa B CHUTYallUH, €CId
TYPUCTHl OMO3Jalil HA 3KCKYPCHUIO, 3aKIIOYAIOTCA B TOM, UYTO TPEKH
CTpeMATCS K MUHUMH3aLM1 PUCKOB BOSHUKHOBEHHUS KOH(IINKTa, pulerast
K IOMOpY («pacckadicy anexoom Ha aniy memy» —62%), TeM caMbIM CO31AI0T
OnaronpusiTHyro  atmocdepy Uil JanbHeimiero  obmenus. 18%
WH()OPMAHTOB OTMETHJIM, YTO HEOOXOMMO YKa3aTh Ha HEIOIMYCTHMOCTb
OTIO3JJaHUST U TIPEMYIIPEANTh TYPUCTOB, YTO B CIEAYIOUIMH pa3 HE OymyT
HUKOTO X1aTb. 16% pecroHaeHTOB He 00paTiiy ObI Ha ATO BHUMAHMS, YTO
MOXXHO paccMaTpHBaTh KakK IMPOSIBJICHHE TAaKTHYHOCTH, YBKEHUS K
coOeceTHUKY WA HEXeJlaHWe HauMHaTh OOIIeHHEe C «BBIICHEHHS

OTHOIICHUI (puc. 6).

4%
Ll pacckaky aHEKI0T
18%
He 00paIy HUKAKOro

16% 62% BHUMAaHUA

I mpexymnpesky, 4To B
cJeayomuii pa3 He Oyay

JKAATH
@ npyroe

Puc. 6. lozunus 2: Ecnu mypucmal ono3oanu Ha IKCKYPCUIo, mo 1 ...

Hozums 3. Eci mypucmol He cyuiarom meHs U 2DOMKO Pazeo8apueaiom, . ...
3mece HaOmojaeTcs — cluedylommii  pa3dpoc  MHEHWH:  58%
WH(OPMAHTOB TPEANOYUTAIOT TEPEHTH K APYroMy OOBEKTY, YTOOBI

n30eKaTh 3aTPYAHECHUM IPH TPOBEIEHUH IKCKypcHH. 32% HacTPOECHbI Ha
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NpPUBJICYCHHE BHUMAHUSI TYPUCTOB, IO3TOMY OYyAyT HCIOJIB30BaTh
mo0ble CpelCcTBa, HANPUMEP, PACCKAKYT O HAIMOHAIBHOM XapakTepe
rpeKoB (puc. 7).

I'oToBHOCTH OOpaTUTBCS K HALMOHATBHOMY XapaKTepy CIYXKHUT
MmoKasarejieM IO3UTHBHOM caMOUICHTH(OUKAIIMK CTYJICHTOB H, KakK
CJICACTBUC, — TIOBUTHBHOI'O BOCHPHUATHUA cBOEN CaMOGBITHOCTI/I,
HAIMOHATBLHOM CTIEU(UKH, B TOM YHCIIE, — 1 OCOOCHHOCTEH peann3aium
KOMMYHHMKAaTUBHOIO B3aumopencTBus. UM Tompko 8% wHCHBITYEMBIX
crienany Obl 3aMeYaHne TypUCTaM, KOTOPBIE OTBIICKAIOT U THA, U IPYTUX

YIEHOB TPYIIIHL.

0,
2% Ll mpeaioxKy mocMoTperb

JPYroii 00beKT
32%

A cnesiaro UM 3aMedYaHue
58% a

8% =l pacckaiky 4TO-HHOYAB
HHTPECHOE 0
HAIMOHAJILHOM XapaKTepe
TPEKOB

Puc. 7. llozuuus 3: Eciu mypucmot He ciyuialom mMeHsa u
2POMKO pa3208apueaiom, ...

Ho3unmum 4-7. OTBerbl, TMOJyYEeHHBbIE HAa 3TH  BOIPOCHI,
CBHUJIETENBCTBYIOT O HAIlEJIEHHOCTH IPEYECKOr0 I'MAa Ha JOCTHKEHUE

B3aMMOIIOHUMAaHUsI, 0 BHUMAaHUH K TIpoOiieMaM cobecenHuka (maon. 4).
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Ta

onuya 4.

Oco0eHHocTH peanu3allui KOMMYHUKATUBHBIX TAKTHK

Irpe4€CKMMHU r'uIaMu.

Bonpocul Bapuanmul omeemos
4. Ecim typucr |Pasmpaxkarocs | Ob6sBarensHo | Urnopupyro | [pyroe
BO BpeMsi MOero OTBEYalo HA | BONPOCHI
pacckasa 3ajaaer BCE €T0
CJIMIIKOM MHOI0 BOIIPOCHI
BOINPOCOB 4% 54% 18% 24%
5. Ecau Ttypucr [Koporko 006 | He obpamiaro JHpyroe
cnpanuBaeT BTOM BHUMAaHHS
MeHsl 0 [paccka3bIBaI0
naMATHHUKE,
KOTOPBIH He
BXOAUT B
IKCKYPCHOHHYIO
nporpammy, 10 st 92% 6% 2%
6. Ecau typucr | IlokaspBato | OGemiaro mMOMOYb KyNHTHh BOJBI MOCIIE
NpepbIBaeT MOii | MECTO, TIE | 3KCKypCHH
pacckas MOYKHO
Bonpocom: «I'me | Kynurs
MOKHO KYNHTb | BOJBL
BOABI?», TO 11 ... 54% 46%
7. Ecaiu Bo Bpems | Ckaxy: «Bsr | [Tokaxy, rae | Ilompomry mogoxnars,
IKCKYpPCHU MHE HaXOANUTCS MOKa MBI BCE BMECTE
TYpHCT cKa3aJ, | Memaere!» Ommkaitmuit | moitnem o
YTO eMy HYy:KeH Tyaner Omkaiiliero  Mecra,
TyaJeT, TO 11 ... IJIe €CTh TyaJleT

2% 42% 56%

CYZI}I IO OTBECTaM, OOJILIIMHCTBO TpCUCCKUX TMA0OB BHUMATCIILHO

OTHOCAITCSI K MPOCKOaM TYPHCTOB, aXkKe B TEX CIIydasX, KOTrJa 3TO He

BXOJUT B 3KCKYpPCHOHHYIO mporpammy. Kak mpaBuio, ruasl aubo

BBIMOJIHSIOT IPOCHOY (TOTOBBI pacckas3arh 0 MaMsATHUKE — 92%; OTBETUTH

Ha JI100bIe BONPOCHI TypucTa — 54%; moKa3aTh, I1€ MOKHO KYITUTh BOJIBI



83

— 54% v rae HaxoauTes Tyaser — 42%), OO NBITAIOTCS HAUTH Pa3yMHBIA
KOMITpoMuce (TIpesyIaratoT HEMHOTO TOJOKIaTh — 56%). Cryyan BBIpOKEHHS
paznpaxenust (4%) wm Oe3pazimune (6%) OUYeHb PEIKHL.

Ho3unms 8. Ecau mypucmam ne unmepecen Mou pacckas, mo s ...

42% wHQOPMAHTOB PacCTPaMBalOTCs, KOTJa BUIAT, YTO X PaccKa3s
TypuctaM He wuHTepeceH, a 44% — OSKCIUIMIUTHO BBIPA3HIN OBl
HEJIOBOJIBCTBO, YTO BIIOJHE OOBSCHUMO: TPUCYINAsi TPEKaM OTKPBITOCTh
HE II03BOJISIET CKPBIBATh AMOLMH, AaKe OTpHUIlaTeNbHbIe. Hemp3s He
CKa3aTh, YTO IO IMMapaMeTpy ‘“IMOITMOHAIBHOCTH TPEKH W PYCCKHE B
HEKOTOpoW cremeHn coOmmkatorcs. O60e peaknumn HWHPOPMAHTOB
(paccmpausaroco m ouenv cepoicycy) SBISIIOTCS 3HAKOM TOTO, YTO
rpedeckne THABI OYEeHb OTBETCTBEHHO OTHOCATCS K  CBOEH
PO ECCHOHATILHON EITeTFHOCTH, IOATOMY CTaparoTcs TOoI00paTh
MaTepHall ¢ y4eTOM HHTEPECOB TypPHCTOB.

Ho3uuus 9. Eciu 06a mypucma 3a0epiucusaiomcst, nomomy umo
NOWIU NOKYNAMb CY8EHUPbL, MO A ...

92% ompOoILIEHHBIX OTMETHIIH, YTO MOCIIE 3aBEPIICHUS IKCKYPCUN OHU
OyayT TepHeNMBO KJaTh, MOKa BCE TYPUCTHI HE BEPHYTCS B aBTOOYyC.
OnHako 3TO HE MACCHBHOE OXHIAHHWE, B 3TOM Cllyyae THJ 3aIlloHseT
naysy, pacckasblBas YTO-HHOYAb CMEIIHOe WU moyie3Hoe. FOmop
WCTIONB3YeTCsl KaK CPEICTBO TAPMOHM3AIINHY B3aMMOOTHOIICHHIA.

Jlume 2% ompolIeHHBIX BBHIOpAM B KaueCTBE KOMMYHHUKATHBHOM
TaKTHKU JIECTPYKTUBHBIA MyTh BBIXOJA U3 KOH(IHUKTA (epomKo pyeams

onozoasuux mypucmos) (puc. 8).
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2

2%

96%

L1BO BpeMs 0:KMIAHMS
pacckaky ApyruMm 4rto-
HHUOYAb HHTEpPEeCHOe HJIH

oe
HHa4YHy BO3MYILIATLCH

Jpyroe

Puc. 8. llozuums 9: Ecau 0éa mypucma zadepicusaromcs,
nOMOMY Umo ROWIU NOKYRAMb CYEEHUPbL, MO A ...

Mo3uuuu 10-13. B 3Tux Bompocax cMOAEIMPOBaHBI KOH(IUKTHEIE

cutyanuu (mabi. 5).

Tabauya 5.

OcodenHocTn KOMMYHHUHKATUBHOI'O MOBECACHUA I'PEYECCKHUX T'H10B B

KOH(IMKTHBIX CUTYALUsIX.

KOH(JIMKT, TO 5

Bonpocwt Bapuanmuvl omeemos
10. Ecim Typuct | Ilomensto He 6yny | IlombITaroch
HE/I0BOJIEH MapupyT oOpaluars Ha | OOBSCHUTH, IIOYEMY ITO
MapuIpyToM HETO HUHTEPECHO
IKCKYPCHH, TO sl BHUMaHHSA
20% 54% 78%
11. Ecam Bo | Ilompomry [Mocrapatocsk HApyroe
BpeMsi TOBOPHUTh MX | PEIINTh  HX
IKCKYpPCHU TIOTHIIIE Ipo0IeMBbI
MEXIy  JAByMs 30% 64% 6%
TypHUCTAMH
BO3HHMKAaeT
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12. I'pynna | Cnenato IMonpoury [purnamy | Hpyroe
TYPHUCTOB 3aMevaHHe aerei He | aHuMaropa
oKUIAET nx LIyMETh
aBTO0yca OKOJIO | POAMUTENAM
TOCTHHHUIBIL.
MaJieHbKuUE
JeTH KpUYaAT M
wymsit. A ... 24% 30% 42% 4%
13. Ecam typuct | Otoam cBou | ITocoseryro Hpyroe
He ObUI  Ha | ICHBIH eMy
IKCKYPCHH, 0o0paTUTHCA B
KOTOPYH0 OH TypOI0OpO
OILIATHII, |
MPOCHT BEPHYTH
eMy JeHbIH, TO 5I
2% 96% 2%
64% pecroHIEHTOB TOCTAPAIOTCS «IIOTAaCHTH» KOHQIHUKTHYIO

CUTYyaluro. DTO BOBCE HE 03Ha4vacT, 4TO I'P€KU BMCUIMBAIOTCA B UYXKHUE

nena,  JaHHAs ~ TAKTUKA  HMCIOJNB3YeTCs U1 COXpaHEHHS
OnmaroxenaTeNnsHOM aTMoc(hepsl BO BpeMsl SKCKYPCHH.
I'pedeckne THOBI TPOSBIAIOT  CIACPKAHHOCTh, HAMEPEBAIOTCS

pa3peluTs npodiaemMy, TOUTH Ha KOMIIPOMHCC.
He xenas momycTuTh pasBUTUS KOH(DJIUKTHOM CHUTYyallMH, THIbI

TOTOBBI HC TOJIBKO B IIOJIHOM 00BEMe BBIITIOJIHUTH CBOH

npodeccuoHanbHble OOS3aHHOCTH, HO U OKAa3aTh JONOJIHUTEIIbHbIC
yciyry, Hanpumep, 42% rHGOPMAHTOB MPUIIIACHIN OBl aHUMATOpa VIS
TOT0, YTOOBI YCIIOKOUTD PACIIyMEBIINXCS JETEH.

Mo3uuus 14. Bo sepems sKcKypcuu no2oda NOMEHAIACh U NOWEN
0021cOb. A craxcy....

Bo BpemMs aKcKypcud  MOryT

BO3HUKHYTH HCOXKXHNIaHHBIC

MIPEeTSITCTBUS, HAllpUMEp, UCTIOpPTUBIIAsCS norojaa. B atom cimyuae 46%
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nHpOopMaHTOB OyIyT pacckasblBaThb YTO-HUOYIb MHTEpecHOe. BriOop
JaHHOW TAKTHKM OYEHb IOKAa3aTeNIeH ¢ METOANYECKOH TOUYKH 3PEHHSL.
I'peueckue cryneHTsl He OOSTCS TOBOPUTH Ha HHOCTPAHHOM SI3BIKE,
CHOCOOHBI HHULIMMPOBATH OOIIEHUE U PACIOIaraloT HeOOXOAUMBIM IS
po(heCcCUOHATIBHOMN EATEIbHOCTH 00hEMOM 3HAHHIA.

40% pecnoHJICHTOB OMEHSIN Obl MapUIPyT, a 9TO 3HAYUT, YTO MM
MPUIETCS TIPOBECTH DKCKYPCHIO TI0 HCTOPHUECKUM 00BEKTaM, KOTOPHIE
HE BXOST B 3aIJIAHMPOBAHHYIO IIPOTPAMMY .

[Ipumeuatensro, uto 14% CTyZeHTOB moOmpocwuin OBl TYypHCTOB
pacckazath 0 TOpo/ax, U3 KOTOPBIX OHH MIPHEXAIIH, B O TTOT0Ie TaM B 3TO
Bpems rofa. Tem caMbIM rpedeckre THAbI AeMOHCTPUPYIOT OTKPBITOCTD
K MEXKYJIbTYPHOH KOMMYHHKAIIMH, WHTEPEC K HOCHTENSM JpyToit
KYJIbTYpPhl ¥ YYWTHIBAIOT BKHBIA IICHXOJIOTHUECKHA MOMEHT: JIt000it
YeNOBEK, OCOOCHHO TOT, KTO HAaxXOAMTCS 3a pyOexoM, Bceraa c
YZIOBOJILCTBUEM PACcCKa3bIBa€T O CBOEH CTpaHe U POJHOM IOpO/IE.

Ho3uuusa 15. Ecau ma sxckypcuu 8 mysee 00uH U3 Mypucmos
NOYYBCMBOBAN Ce05 NIOXO, 5 ...

100% nHMOPMAHTOB OTBETHIIM, YTO HE OCTABAT OOJILHOTO YEJIOBEKA U
o0paTATCd K CIYXUTETI0 My3es 3a noMmoulbio. OT3BIBUMBOCTH U
HEpaBHOJYIINE — Ka4ecTBa, HEOOXOUMBIE ISl THAA, paboTa KOTOPOTro
CBsI3aHa C JIIOJIbMH.

Ho3uuus 16. Eciu mypucm He Obin Ha 9KCKYPCUU, KOMOPYIO OH
ONAMUIL, U NPOCUM BEPHYMb eMy OeHb2U, MO A ...

OueHb BOYKHBIM ITPEJICTABIISETCS TOT (DaKT, 9TO B CUTYAITNH, KOT/Ia TYPHCTHI,

OTCYTCTBOBABIIIME HA 3KCKYPCHUU, Tpe6YIOT BO3Bpara JCHCI, HU OIUH
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PECIIOHAEHT HE CKasall Obl, YTO 3TO He ero mnpooiema. 96% MHPOPMAHTOB
TIOCOBETOBAIIM ObI 0OpaTUThCS B TypOIOPO, @ OIIUH CTYICHT COIJIACHIICS ObI

OT/IaTh CBOM JICHBIH (puic. 9).

Ecnu mypucm npocum eepnyms 0envzu 3a IKCKypcuio...

" OTAAM CBOHM I€HbI'M - NIOCOBETYIO OﬁpaTI/lTbcﬂ B ar¢éHTCTBO * apyroe

Puc. 9. Mozunus 16: Eciu mypucm ne 0bl71 Ha IKCKypcuu, KOMopyio
OH Onaamul, U RPOCUN GEPHYMb eMY OCHbCU, MO A ...

Ho3ummsa 17. Eciu s we mocy omeemums HA 8ONPOC mypucma 0o
apxumexKmypHomM RAMAMHUKeE, MO ...

B »atoii curyarum 80% CTYACHTOB MOCTaparoTcss OBICTPO HAWTH
HY)KHYI0 WHQOpMAaIil0 B UHTEPHETE, YTOOBI  YJOBIETBOPHUTH
JO0OMBITCTBO TypucTa. 14% WH(POPMAHTOB MPEANIOWIH OTBET «bydy
007120 U3BUHAMBCY, U TONBKO 4% cka3aau OB, YTO 3TO HE TaK BaXKHO.
OTO O3Ha4YaeT, YTO TPEKd OTBETCTBEHHO OTHOCATCS K CBOUM
00513aHHOCTSIM, TIOATOMY Ba)KHO, YTOOBI TYPHUCTHI OCTAINCH TIOBOJIBHBI HE
TOJIBKO THIOM, IKCKYpPCHEH, HO U OTIBIXOM B I 'perun.

Ho3unmsa 18. [lo odopoce 6 asponopm asmobyc cromaicsa. B

02HCUOAHUU OPY2020 MPAHCNOPMA 5 ...
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84% wundopmMaHTOB BbIOpaM OTBET «bydy pacckaszvieams mypucmam
YMo-HUOYOb UHMepecHoe.

I'pedeckue THABI HCHONB3YIOT JIO0YI0  BO3MOXKHOCTH  JUIA
pacUIMpeHnsT MEKKYJIbTYPHOTO B3auMOAEHCTBUSA: 12% pecrnoHAEHTOB
MPeJIOKIIN OBl TYypHUCTaM MOCITYIIATh TPEUECKYI0 MY3BIKY

B 1memom, KOMMyHHKaTHBHOE TIOBEIEHHE TPEYECKHX THIOB B
MOJIOOHBIX CHUTYallUsiX OTpa)kaeT BBICOKUH YPOBEHb TOTOBHOCTH K
MOVWCKY BBIXOJZIa M3 JIFOOOTO TOJIOKEHUS W CTPEMIJICHHE K ONTHMU3AIIH
KOMMYHHUKATHBHBIX TaKTHK, YTO MOXXET CIYXHUTh CBHIETEIHCTBOM
BBICOKOTO YPOBHS c(hopMUPOBAHHOCTH npodeccuoHaTLHOM
KOMIIETEHTHOCTH THWZAa, KOTOPBIH HODKEH YMETh CIPaBISATHCS C
HEeMNpPeIBUICHHBIMHA TPYAHOCTSIMH.

Ocoboro  BHUMaHHUS  3aCIy)KHBAlOT  OTBETHl  MH(GOPMAHTOB
OTHOCHUTEJIBHO JINYHOCTHBIX KauecTB ruaa-NepeBoAUnKa.

Ho3unus 19. OCHOBHBIMH XapaKTEPUCTHUKAMU DKCKYPCOBOJA
PECTIOHIEHTHl CYHMTAIOT BEXIMBOCTH (46%) m akTuBHOCTH (32%).
HeoOxomumMo OTMETHTb, YTO AaKTHBHOCTh TPEKOB NPOSIBISETCS B
SMOLIMOHATIBHOCTH,  3KCIPECCHUBHOCTH,  BBIPa3UTEIBHOCTH  PEUH,
CTpeMJICHMH K OOIIEHHIO KaK TaKOBOMY, a HE TOJIbKO K Tiepernade
WHPOPMALIUH.

C npyroif cTOpOHBI, OJOXKHUTEIbHBIE XapaKTePUCTUKH, HAa3BaHHBIC
CTyIeHTaMH, —  JIOKa3aTeJbCTBO  TO3UTHUBHOIO  BOCIPHATHA
HAI[MOHAIBHBIX OCOOCHHOCTEH, B TOM 4HCIE, W OCOOEHHOCTEH

KOMMYHHUKAaTUBHOI'O TIOBCACHUA.
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Ho3uuus 20. Kozoa mos epynna pycckux mypucmos yesocaem
00MOU, MO 5 UCIBIMBLEAID PAOOCIb OMMO20, YO ...

66% CTYAEHTOB OTMETHJIHM, YTO OYAyT IOBOJIbHBI, €CIIM XOPOILIO
BBITOJIHUIIN CBOIO paboTy, u 34% — eciin Bo BpeMs IpeObIBaHUS TPYIIIIBI
PYCCKUX TYPUCTOB HE OBUIO HUKAKWUX WHIIUJICHTOB.

CuunTaercs, 9T0 OAHON M3 BOXHEHIINX XapaKTEPHUCTHK HALMOHAILHOTO
KOMMYHHMKATUBHOTO TTOBE/ICHUS SIBIISIETCA KOMIDIMMEHTAPHOCT, TIOCKOIBKY
«BBISIBIIEHUE YaCTOTHOCTH HCTIONIH30BAHMS KOMILUTUMEHTa KOMMYHHKATHBHOM
JIMYHOCTBIO SIBISIETCS CTIIOCOOOM OTMpEeTICHUST TPETIOYNTaeMON JTAHHOM
KOMMYHHUKATHBHON JIMIHOCTHIO CTPaTEeTMH TIOBeICHUs» [JlasypeHko wm map.
2007, c. 62].

[lomyueHnHbIe TaHHBIE TOKA3BIBAIOT, YTO TOJABIIIONIEE OOJIBIINMHCTBO
TPeKOB MpubderaeT K KOMIUTUMEHTaM, KOTOpbIE TTOMOTAI0T PACTIOIOXKHUTh

KOMMYyHHKaHTa K cebe (puc. 10).

A 2060pP10 KOMRJIUMEHMDbL...

1306 %

= 4acTo
80% ' HHOT 1A

< peaKo

Puc. 10. KoMniiuMeHTapHOCTH B 00IIIEHNH T'PEKOB.
Jlaxke B OQHIMATBHBIX CHUTYalUsX Ui TPEKOB BaKEH HE OOMEH
uHpopManmel, a 3CTETHYECKOE YIOBOJILCTBUE, KOTOPOE W OHH, H
coOecCeTHUKH TOy4aloT B Tporiecce oOmeHus. Hocutenu rpeudeckoint

KYJIBTYpbl CUHTAIOT KOMIUIUMEHTBl 3HAKOM YB@KEHHS K APYroMy
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YeJIOBEKY W  MHCTPYMEHTOM  ONTUMH3AIMH  MEKJINYHOCTHOTO
B3auMmogeicTBus. TeM He MeHee, He00X0IMMO MPEAYIPEAUTH IPEUECKUX
CTYJICHTOB, M3YUYalOINX PYCCKHH SA3BIK, O TOM, YTO HE CTOUT OXKHIATh
OTBETHBIX KOMIUIMMEHTOB OT PYCCKHX TYpPHCTOB, XOTS Jiro0Oas
MO3UTUBHAS OIIEHKA, 0€3yCIIOBHO, UM MPUSITHA.

000011ast  MMOJIy4EeHHBIE PE3yJbTaThl AHKETHPOBAHHUS TI'PEYECKUX
CTYyICHTOB — OYIyIIUX TUIOB-TIEPEBOIYNKOB, MOKHO CKa3aTh, YTO OHU
OLICHUBAIOT ce0s KaK HAapOJ, KOTOPBI TOBOPUT KPACHBO, YOSIUTEIFHO 1
JOTWYHO.  XapakTepHBIMH  OCOOCHHOCTSAMH  KOMMYHHKATHBHOTO
MOBE/ICHHsI TIPEJCTaBUTENICH TPEedecKOd KyJIbTYphl, IO MHEHHIO
MH()OPMAHTOB, SBISIOTCS BEKJINBOCTD, TAKTUYHOCTb, SMOLIMOHATIBHOCTb.
I'pekn OTKpBITHI U OOLIEHWS, JITKO HWAYT Ha KOHTAKT, BCET/a
COOJIIOIAIOT ITHKETHBIE MPaBUJIA, TNIABHOE M3 KOTOPHIX — CO3AaTh JUIA
cobeceqHnKa KOM(OPTHEBIE YCIOBUSI.

Takum o00pa3oM, HalMOHAIFHOE KOMMYHHKATUBHOE IIOBEICHHE
IPEKOB OTJIMYACTCS YHHKAIbHBIMH XapaKTePHUCTHKAMH Ha BEPOATbHOM U
HeBepOaJIbHOM YPOBHSIX, IO3BOJISIIOIIMMH MHUHHMH3HPOBATh PHCKU
BO3HUKHOBCHUSI KOH()IMKTOB B MEXKYJIbTYpPHOM OOLICHUH, YTO
OpUBOAUT K 3(G(GEKTUBHOMY  pPEUYEBOMY  B3aHMOJCHUCTBHIO  C
NPE/ICTABUTEISIMU PYTHX KYJIBTYP.

1. OcobOeHHOCTH Tpeyeckoro KOMMYHHKATUBHOTO —TOBEIICHHS
HaXOISAT OTPOKEHHE B HWCIOJNB30BaHMM OOpa3HBIX, SKCIPECCHBHBIX H
SMOIMOHAIBHBIX CPEJCTB SI3bIKA, B TOM YHCIe U HepoxHoro. pyrumu
CIIOBaMH, TPEKH JIOCTATOYHO YacTO TMOJB3YIOTCS MeTadopami,

HNHOCKAa3aHUAMH, BOCKIMIAHHUAMHU W T. II. BOSMO)KHO, OHH H3JIMIOHC
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SMOLMOHAIBHBI, YTO MOXKET BBI3BAaTh HEJIOYMEHHE, Hampumep, Y
NpeacTaBuTeNied BOCTOYHBIX KYJBTYP, KOTOPBIM HE CBOWCTBEHHBI
IPOMKas pedb U IKCHPECCUBHOCTh. B TO e Bpems A COBPEMEHHBIX
IPEKOB HE XapakTepHa JaKOHUYHOCTb, MpeAeibHas TOYHOCTh, 4TO,
OJTHAKO, HE JOJDKHO BOCIPHHUMATHCA KaK HEJOCTAaTOYHO TIIyO0oKoe
MUPOTIOHHMAaHME.

2. CoOcTBeHHOE KOMMYHHKATHBHOE HeBepOalbHOE IIOBEACHHE
OIIEHWBAETCSl TPeKaMH KaK JKCIPECCHBHOE, HO TAKTHYHOE, BEXKIUBOE,
COOTBETCTBYIOIIE JSTHYECKMM HOpMaM. TeM He MeHee, HEKOTOphIe
OCOOEHHOCTH HEBEpOAIBHOTO TIOBEACHUS TPEKOB MOTYT  OBITh
HeaZeKBaTHO WHTEPIIPETHPOBAHBI MIpeICTaBUTEISIMHU TIPYTHX
JTUHTBOKYNBTYp. Hampumep, paccTosHne MexIy KOMMYHHKaHTaMH B
TpedYecKor KyJIbType HAMHOTO OJIDKe, 9eM B IPYTHX KYJIbTypax, U 3TO
MOJKET PacLEeHUBATHCS KaK (DaMIITbSPHOCTb.

3. Tlo cpaBHEHHIO C pPYCCKMMH Yy TpPEKOB Oojiee BbIpakeHHas
“KOMITUMEHTAPHOCTE’, C TOMOIIBI0 KOMIUTUMEHTOB MOAUYEPKUBACTCS
BEXXIIMBOE OTHOIICHHE K COOECEAHUKY, YTO 0OECIeYnBaeT YCIEUIHOCTh
KOMMYHHKAaTHBHOTO B3aMO/ICHCTBHS.

[lony4yeHHble JaHHBIE AHKETHPOBAaHHMSA TIPEUYECKUX CTYACHTOB
MO3BOJISIIOT  YTBEPKIaTh, UYTO aOCONIOTHOE OONBIIMHCTBO OYAyIIUX
THJIOB-TICPEBOJUYMKOB CTPEMHUTCS K TOAJEPKAHUIO MEKKYIbTYPHOTO
pedeBoro KoHTakTa. PaboTa sSKcKypcoBoa cBsi3aHa C HelIpeBUICHHBIMU
CUTyallUsIMH, KOTOphIe TpeOylOT OT Hero OBICTPOil peaxIuw,
WCTIONTE30BaHUS oTpenenEHHbBIX KOMMYHHKATHBHBIX TaKTHUK,

IMO3BOJISIONINX BBIATH U3 IFO00T0 CIIOKHOTO MOJIOKECHHS.
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IIpu  pazpaboTke  cucTeMbl  YHpaXKHEHWH sl pa3sBUTHA
KOMMYHHKATHBHBIX YMEHUHN Ha PYCCKOM SI3bIKE Y TPEUYECKHUX CTYAEHTOB,
4ybsi Tmpodeccusi CBA3aHA C TYPUCTHYECKOH cdepoil, Heo0Xoanmo
YUUTBIBATh PA3JINYMsI B KOMMYHHKaTUBHOM IOBEJEHHUH MIPECTaBUTENECH
B3aUMOJICUCTBYIOINX KyJNbTYp. B sA3BIKOBOM MaTepuan yNpa)XxKHEHUIH
CJIeyeT BKIIIOYATh BHIPA3UTEIbHBIE CPEICTBA, YTOOBI yHaIIuecss CMOTIIN
peanu30BaTh XapaKTEPHBIC ISl HUX TAKTUKU U HA HHOCTPAHHOM SI3BIKE.

2.2. Cooepitcanue u cmpyKkmypa nocoous no 06y4eHuIo zpeuecKux
CHLYOeHm06-nepesoo uKos pycckomy a3viky (I cepmupuxayuonnoiii
Ypo6enb)

CoryracHO HOPMATHBHBIM JOKYMEHTaM, II07] YYeOHBIM IOcoOHeM
MMOHUMaeTCsl «y4eOHOe W3JaHWe, [OTONHSAIONee WIH YaCTUIHO
(TIOTHOCTRIO) 3aMEHsIoIIee YUeOHUK, OQHUITNATHHO YTBEPKIESHHOE B
Ka4yeCcTBE JaHHOTO BHU/A M3IaHus»’. B oTinume or yueOHUKA, TOCOOHE
MOXKET BKJIIOYaTb HE TOJBKO HEOTHOKPATHO ampoOHpOBaHHEIC,
0O0IIEN3BECTHBIC CBEJCHHUS U TOJIOKEHHS, 00eCTieunBas TaKUM 00pa3oM
peaM3anuio NpUHIMIa BapuatuBHOCTH. UTO Kacaetcs mocobuii mo PK
JUISL TPEUECKUX YYaIIUXCsl, TO, KaK ObIJIO OTMEUEHO paHee, OUIyIIaeTcs
HEJIOCTaTOK  Y4eOHMKOB M Y4eOHBIX IOCOOWH, OTBEYaromIuX
COBPEMEHHBIM TpEOOBAaHUSIM M  YYUTHIBAIOIIUX O3THOKYJIBTYPHYIO
HaTpaBJICHHOCTh yYeOHBIX MaTEPHAJIOB.

B coorBercTBHHM € ONUCaHHOW B TEOPETUYECKOW YacTH HAIEro

UCCIICIOBAHMS TPUPOJNON, CYIIHOCTBIO M CTPYKTYpOHW JIMHIBO-

" TOCT 7.60-2003 CUBUM/. U3nauus. OcHOBHBIE BHABL. DIEKTPOHHLIA pecypc.
URL: http://docs.cntd.ru/document/1200034382
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npodecCHOHANBHOW KOMIIETCHIMH OyAYIIUX T'HII0B-IEPEBOJYUKOB, a
TaKkKe OpUHOMIAMH M noaxozamu K oOydenutro PKU, mamm Obuio
paspaboTtano ydeOHOe mocobue «S — Bam rual», HampaBieHHOEe Ha
pa3BUTHE KOMMYHHMKATUBHOW KOMIIETEHLIMHM Ha PYCCKOM SI3BIKE H
aJpecOBaHHOE CTyJEHTaM TPEYEeCKHX BY30B, OCYIIECTBIISIONINX
MMOATOTOBKY I'MI0B-TICPEBOIYNKOB.

He BbI3bIBaET COMHEHMI yTBEPKAEHHE, UTO JI000e yaeOHoe mocobue
JNODKHO  0a3WpoBaThCs HA  ONPEAENEHHBIX  METOJOJOTHYECKHAX
ocHoBaHmsX. OcHOBBIBasich Ha mo3uruu  E. B. HeBmepkunikoit, B
KadecTBE OJHOTO M3 TOAXONOB K OpraHW3allidl COAep)KaTeTbHOMN
cocTtaistrorieit mocoous mo PKU mist rpedeckux yqanuxcs Mbl BRIOpan
STHOKYJNBTYPHBIHA MIOAXO/I, B COOTBETCTBUH C KOTOPBIM YUEOHBIH MPOIIECC
paccMaTpuBaeTcsa Kak «BXOXKACHHE 00yJaroIerocs BMECTe C IearoromMm
B KOHTEKCT HAapOJHOW KyJbTYpbl CTpaHbl HM3y4yaeMoOro s3bIKa,
BBIpR)KEHHOH Pa3IMYHBIMU SI3BIKOBBIMU eAMHUIIaMu» [ HeBMmeprkuikasi,
2011, c. 186]. Ilpn TakoMm moaxoae mpouecc oOy4eHHs MPEACTAaBISACT
CO0OH «CIOXKHYIO OTKPBITYIO CHCTEMY, B KOTOPOHl B3aMMOCBSI3aHBI U
B3alIMO3aBUCUMBI  JI€ATEIBHOCTh IPENOJAaBaTeNsl M CTYIACHTOB»
[Bonkosa, 2014, c. 253].

YcBOeHHE 3HAaHUH O PYCCKOM KyJbType M CpPaBHEHUE C POJHOU
KyJbTypO HWHOCTPAaHHBIX YYalIUXCs IIOJIOKUTEIBHO BIIUSAIOT Ha
yCIemHocTh mporecca o0ydeHuss PKW. YMenus mnonb3oBaThCs
MOJTyYeHHBIMH 3HAHUSAMHU I PEIIeHUS KOMMYHHUKAaTUBHBIX 3a7ad B
po(hecCHOHATBHOHN JEATENNFHOCTH — SIEPHBIN KOMIOHEHT COJIEPKaHUI

00y4eHUSI HHOCTPAHHBIX CTYACHTOB PYCCKOMY SI3BIKY.
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VYuebHoe mocobue « — Bam run!» [Crambonesa (CramOynuan),
denotosa, 2020] sBisieTcs HALMOHATLHO-OPHEHTHPOBAHHBIM, TIOCKOJIBKY TIPH
0TOOpe conepskaHus 00y4EHHsI MbI OTTMPAIIHCH HA TAHHBIE, OJTyYEHHBIE B XOJIE
WCCIIEIOBaHNST OCOOCHHOCTEH KOMMYHHKAaTHBHOTO TOBEICHHS HOCHTENEH
IPEYECKOTO SI3bIKA.

IMpu paszpaborke mocobuss mo PKU st rpedeckux ydamuxcsi Mbl
WCXOIMIN U3 O0IMX TpeOOoBaHMI K ydueOHOMY MOCOOHMIO KaK CPEeICTBY
METOAMYECKOT0 obecreueHus yueOHOro Mpolecca C LeNbO OBBIILIEHHS
Ka4yecTBa U Pe3yJIbTAaTUBHOCTH O0YyUEHHUS:

1. ITocobue AOMKHO MpexyCMaTPpUBaTh ITOCTHKCHHE KOHEYHOMH
menu oOydeHHWs — B HameM ciydae, (opMuUpoOBaHHWE JIMHTBO-
po¢)eCCUOHANBHON KOMIICTEHIIMM C BKJIIOYEHHEM JITHOKYJIbTYPHOH
COCTABJIAIOIIEH KaK COBOKYITHOCTH HAaBBIKOB M YMEHUH B Pa3HbIX BUIAX
PA B MeXKyIbTYypHOH U MNpodeCCHOHANBHOH KOMMYHUKAIIUH
[HeBmepkuukas, 2011, c. 187]. Mb1 paszgensem Touky 3peHus M.
Aguilar, uro «<...> in our connected and globalized world, multilingual
and intercultural skills are increasingly necessary among professionals,
who need to be competent in communicating with culturally diverse
people» [Aguilar, 2018, c. 26].

2. «CtpykTypa ypoka Kak MoOjeiIb Ipolecca o0OyueHUs
MO3BOJISIET PEAJN30BATh TEOPETUYECKUE 3aMBICIBI C TOM WJIM WHOMN
crenenpto dddekruBnoctn» [Hemepkuukas, 2011, c. 187-188],
KOTOpasi 3aBUCUT OT JIMYHOCTHBIX OCOOCHHOCTEH IpernojaBaTes,
o0yJarommxcst U T. A. SIIpoM CTPYKTypbl ypOKa BBICTYIIA€T CHUCTEMa

yIpaXHeHHUH/3aTaHUH, KOTOpas Omaromaps ompeeNeHHON
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MOCJIEI0BAaTEILHOCTH W BHYTPEHHHM B3aHMMOCBS35M OOecIeurBaeT
HaunOonee >¢pQeKkTrBHOE 00yUeHHEe OOLICHWI0 Ha MHOCTPAHHOM SI3BIKE
[pU LeJIeHANPaBIeHHOM (OPMHUPOBAHUU (POHETHUYECKUX, JTEKCUIECKUX,
rpaMMaTHYEeCKUX HABBIKOB, BXOJAIIUX B COCTaB PEUEBBIX yMeHUH [Tam
xe. C. 188].

3. Tlocobue mOMKHO OTIMYATHCS OpUEHTAIMeld Ha JIMYHOCTh
yUalnuXxcs: «MHIWBUAYaIbHBIE W BO3pAcTHBIE OCOOCHHOCTH, Oropa Ha
WHTEJUIEKTYaIbHbIE BO3MOXXHOCTH, CO3JIaHHE ONTHMAIBHBIX YCIOBHMA
JUTSI CAMOCTOSITENIBHON pabOoTHI, pa3HOOOpaswe MPUEMOB padOTHI M BHIIOB
y4ueOHo# nesTenbHOCTH)» [['epacumona, 2014, ¢. 11].

[Tocobme « — Bam rua!» OTHOCHUTCS K KOMMYHHKaTHBHO-
JeSITEIIBHOCTHOMY THUIYy U pa3paboTaHO B COOTBETCTBHHM C 0a30BBIMH
MOJIOKEHUSMH ~ HECKONBKUX  MOnXxomoB. [locoOme HOCHUT  SIpKO
BBIPQYKCHHBIT MPaKTUKO-OPHUEHTUPOBAHHBIN XapaxTep
(kommyHuKkamuenelli n00x00); OCHOBAaHO Ha TOHUMAHHU JIMYHOCTH
CTyA€HTa KaK TJIaBHOW IEHHOCTH OOYyYeHUs] M  BOCIUTAHHUSA
(axcuonocuueckuii nooxo0); MOJIEPKUBACT U PA3BUBACT CYOBECKTHBIC
CBOWCTBAa YydYallUXCs, WX HWHAWBUAYAIBHOCTb, OCHOBBIBACTCS Ha
MOHUMAaHWKM  TOrO, YTO B  I@pomecce  NpodecCHOHAIBLHO
OPHEHTHUPOBAHHOTO OOYYEHHsI LEHTpalbHOH (Urypoil sBiseTcss He
nmpernojaBareib, a CTYACHT M €r0 KOMMYHHKATHBHAs JeSATEIbHOCTh
(ruunocmublil N00X00); COCOOCTBYET MOSBICHHIO JIMYHBIX CMBICIOB
VUCHHST ¥ OKM3HM TPU BXOXKJICHHA B MHP YYXKOH KyJIbTYpHI
(kyromyponoeuueckuii no0xo0d); akKTUBH3UPYET TBOPYECKHUI MOTEHIIHAI

JUYHOCTH  (KpeamusHno-0essmenvHOCmHublll  N00X00);  CTUMYJIHPYET
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CTYAEHTOB K CaMOCTOATEJILHOMY PELICHHI0 NpOo(ecCHOHATBHBIX
npobjieM B TOCTOSHHO MEHSIOLIEMCS, HEONPEIEIIEHHOM COLIyMe
(cunepeemuueckuii nooxoo).
[Tocobue «4 — Bam rua!» paccunrano Ha 120 akaeMHYECKUX YacoOB

1 00eCIeYnBaeT MOATOTOBKY IPEUSCKUX 00yJaromuxcs K caade tecta |
ceprudukannonnoro yposus (B1). JlanHoe yueOHOe nocodue (4 4acTH)
coctont u3 20 YypOKOB, BKJIIOYAIONIMX pa3Hble BUABI YIPaKHEHH,
TEKCTHI, TBOPYECKHE 3aJaHMs, TECThl, CIOBHHK II0 TE€ME€ ypOoKa, U
rpaMMaTHYeCKOTO CIPpaBOYHMKA. HareneHHOCTh mocoOusi Ha pa3BUTHE
JUHTBO-TIPO(EeCCHOHATEHON KOMIIETEHIINU Oymymwx TH/IOB-
MIEPEBOJINKOB, ero MHOTO(QYHKIIHOHATEHOCTh o0ycrmoBma
0COOEHHOCTH CTPYKTYPHOU OpraHM3any y9eOHOTO MaTeprata: KaXK bl
YPOK  BKJIIOYAaeT  B3aMMOCBSI3aHHBIE  COZep)KaTeibHbIe  OJIOKH,
HampaBlIcHHbIE HAa Pa3BUTHE YMEHUH B TOBOPCHWH, MMCHMEHHOU peyH,
YTEHUH U ayAUpoBaHHUU. B kaxkaom ypoke mocobus 7 6J10KO0B:

|. MHHH-MOHOJIOT Ha OCHOBE N300pa3UTEILHON HATTISAHOCTH.

Il. [Tonmor.

I11. Jlekcuko-rpaMMaTHYeCKHe yIIPaKHECHUS.

IV. TekcTsl i1 ureHus.

V. Bugeocroxer.

V1. «I'pexomanus» — 3To MOMOXKET B Balleil padore!

VII. CnoBHuK.

VYpok paccuuTad Ha 5-6 ayAMTOPHBIX YacoB W IMpuUMEpHO 3-4 yaca

CaMOCTOSITETTHHON paOOTHI.

[To cBoeMy 00BeMy U cofepxaHuio yueOHoe mocobue « 51 — Bam ruma!»
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COOTBETCTBYET TPEOOBAaHHUAM IOCYIaPCTBEHHBIX CTAHAAPTOB.
Y4eOHsIid Mporecc ¢ Ucmoiib3oBaHueM mnocobus «S — Bam Tua!»
CTPOUTCSI Ha CeIyIOIMX NpuHIMIax ooydeHust PKU:

1) Jluunocmuo-opueHmuposanHas HANPAasiIeHHOCMb 00YYeHUs.
3TOT NPUHIMI OCHOBaH Ha NojnoxeHun A.H. JleoHTheBa O TOM, YTO B
MIPOIIECCE PA3BUTHSI JUIHOCTH BO3HHUKAIOT “‘CIUIABBI” BPOXKIEHHBIX M
NpUOOPETEHHBIX peaklMid, HW3MEHSIETCS MPEIMETHOE COepIKaHHe
MOTpeOHOCTEH, (hOPMHUPYIOTCS TOMUHAHTHI ToBeaeHMS [JIeonTheB, 2005,
c. 76]. Orbop comepkanusi OOydYEHHUS OCYIIECTBISAETCS C YyYETOM
WHTEPECOB W pEeaNbHBIX MOTpeOHOCTEH Tpedecknx ydwammuxesd. Jls
(hopMHpOBaHUST HABBIKOB M YMEHHH HCIIONB3YIOTCS MMPEUMYIIECTBEHHO
TBOpUYECKHWE WHTEpaKTUBHBIE (OPMBI OOYy4YeHHs, HampaBlieHHbIE Ha
OpraHu3aluio B3aUMO/JICUCTBUSA CTYZIEHTOB MEXTY coboi,
B3aMMOJICHCTBUSL MEXIy TMpenojaBaTeieM M CTyAeHTaMu. «Jlis
COBPEMEHHOTO KOHKYPEHTOCIIOCOOHOTO YCHEUTHOTO CIenuaaiucTa B
cBoeH mMpoecCHOHATBHON AEATEIFHOCTH OCOOEHHO Ba)KHO BIAACTh
YCTHOM ¥ TUCBMEHHON KOMMYHUKAITUCH, YMETh HAXOJ/IUTh, TOJIb30BAThHCS
W aHaIWM3UpoBaTh HMH(OpMANMIO, a TIaBHOE — YMETh OOIAThcsi Ha
WHOCTPAHHOM SI3bIKE U BJIAJICTh KYJIbTYPHBIMH H SI3bIKOBEIMH HOPMAaMID
[Xpamans, Haymona, 2013, c. 27].

2) KommyHukamusenas uanpasieHHocmb o0b0yuenus. IlocoOue
MO3BOJISIET OPTaHM30BaTh YYEOHBIH IMpolecc Kak KOMMYHHKAaTHBHYIO
JeSTeNLHOCTh, KOTOPast OCYIIeCTBIsIeTCs Omaroaapst (GOpMHUPOBaHUIO HE
Pa3pO3HEHHBIX YMEHHMU B pa3HblXx BuIax PJ[ Ha pycckoM si3bike, a

WHTETPUPYIOIIEH JIMHTBO-TIPO(ECCHOHANBHON KoMIleTeHImA. PaboTa
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HaJ S3bIKOBBIMH ACTICKTAMH YCTHOM M IMCBMEHHOW PEeUYy HalpaBiieHa Ha
pa3BUTHE CIIOCOOHOCTH OCYLIECTBIISITh YCTHOE M MHMCbMEHHOE OOIIeHUEe
JUTSL BEIpaXKEHHsI COOCTBEHHOT'O MHEHHUSI, SMOLIUN U YyBCTB.

3) Hanpasnennocmv Ha oenadexue auHe80-NpopeccUoOHaIbHOU
xomnemenyueti. OCYIIECTBISIETCS B3aUMOCBS3aHHOE KOTHHUTHBHOE,
KOMMYHHKAaTHBHOE, COIMOKYJIBTYPHOE M MPO(ECCHOHATbHOE Pa3BUTHE
JUYHOCTH WHOCTPAaHHOTO CTYyJEeHTa. Y4Jaluecs YCBauBarOT ()OHOBBHIC
3HaHusi 0 Poccuu, ee Hapoje W KyJIbType, T. €. «OOOIOJIHBIC 3HAHHUSI
peanuii roBopAIUM U cirymmarorumy [HeBmepxwurkas, 2011, ¢. 186].
3aaHus TOCOOMS TO3BOJISIOT YYAIIUMCS COIMOCTAaBIATH IONydaeMbie
HOBBIEC 3HAHUS C COOCTBEHHBIMU 3HAHUSIMU O POJHOM KYJIBTYpE, JIeNaTh
BBIBOJIBI 00 YHUBEPCATBHOM H CITETN(PHIECKOM KyJIBTYPHBIX (HDeHOMEHOB
Poccun u I'penuun. biarogapsi 5ToMy OCYIIECTBIISIETCS «BOCIUTAHUE
JUYHOCTH C HECTEPEOTUIIM3UPOBAHHBIM, HE HJICOJIOTH3UPOBAHHBIM
MBIIIICHHEM, CIIOCOOHONH KOHCTPYKTUBHO MBICIUTHh M JCHCTBOBAaThH B
Pa3HOOOPa3HBIX CUTYAIMAX MEXKYJIBTYpHOTO 00LIeHUs» [ AGaKyMoBa H
ap., 2013, c. 47-48].

4) Hanpaenennocmov na ghopmupoganue camocmosmensbHOCmu,
0MBEeMCmMEEHH020 OMHOUeHUsL K yuebHol desmenvrocmu. [IpoBeneHHOE
HCCIIeIOBAaHNE TTOKA3aJI0, YTO Pa3BUTHE yUEOHOW CaMOCTOATEILHOCTH Y
IPEYECKUX YYAlTUXCs — OJIHA U3 HanOoJiee TPYAHO PelIaeMbIX IIPoOIeM
B mipouiecce o0yuyenus: PKU.

Peanu3zanust JTaHHOTO IPUHIIKIIA MPEIOIATaCT:
— pa3BuTHE OOIIEy4eOHBIX yMeHHH (paboTa cO cioBapeM, IMOWCK

nH(GOPMAITUH Ha PYCCKOSI3BIYHBIX CaliTax M JIp.);



99

— WCHOJb30BAaHHE TBOPYECKMX BHUIOB pabOTHI, ITO3BOJISFOIINAX
00y4JaroUMMcsl TIPOSIBIISITh CAMOCTOSITENIBHOCTh W KPEaTUBHOCTH
(IpoeKTHasE JAEATEIbHOCTh, CO3JIAaHUE PEKJIAMHBIX ITOJIMKOIOBBIX
TEKCTOB U JIp.);

— WCIIOJIb30BaHKUE TPYNIOBLIX (opM paboThl, Omarogaps demy y

00y4YaroIerocs MosBIISIETCS YYBCTBO OTBETCTBEHHOCTH 33 PE3yJIbTaT

KOJIJICKTUBHOU JIeSITENIbHOCTH (IpOEKTHI, paspaboTka

MPOeCCHOHATILHBIX CalTOB, OYKJIETOB U T. 1I.);

— OBJIaJIeHHE PA3TUMIHBIMI BUIaMH YCTHOTO U TUCEMEHHOTO OOIIEHUS

(BemeHme 3KCKypcHH, OOIIEHHUE TI0 AIICKTPOHHOM TOYTE | T. 1.).

B ocHoBy yuebHOro mocobmst «S — Bamr rtHx!» momoxeHa
mpo(ecCHOHAIbHO  OPHEHTUPOBAaHHAS  WMHTAI[MOHHAS  MOJEIb,
pa3zpaboTaHHas HAMH B COOTBETCTBMHU C IPHUHITUTIAMHE, KOTOPBIE OBLTH
npeanoxensl [.B. JlaBpentbeBoiM, H.b. JlaBpentseBoit u H.A.
Heynaxunoii [JlaBpertbeB u np., 2009]. YuutsiBas cienu(uky pa3BuTHs
JUHTBO-TIPO()eCCHOHATBPHON KOMIETEHIIMA TUAA-TIEPEBOAYNKA, MBI
YTOYHWIIM 3TH TPUHLIMIIBL (CM. puc. 11).

Hpunyun aymenmuyHOCmu IpeycMaTpUBaeT otbop
KOMMYHHUKATHBHBIX TE€M; PEYEBBIX 0O0pa3IoB, XapaKTEPHBIX IS
oTpeaeNieHHbIX TUMIOB auckypca [[Harypuas, 2009, c. 8], cutyarmii;
TEKCTOB. DQPQEKTUBHOCTH Mpoliecca OO0y4eHHUs! MPOoPecCHOHATEHOMY
OOIICHHI0O ¢ MENbI0  (POPMHUPOBAHMS  JIMHTBO-TIPOPECCHOHATBHOM
KOMIIETEHIINA ~ BO3pPacTaeT, eclld  HCIIOJNb30BaTh  ayTCHTUYHBIE
MaTepuaibl, COOTBETCTBYIONIUE JHMHTBUCTHYECKAM, METOIUYECKAM U

KYJIETYPOJIOTHYECKUX ITapaMeTpaM.
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Puc. 11. IIpuHIUNBI NPOPecCHOHATBHO OPMEHTHPOBAHHOI
HMUTALMOHHOI MOJeJH SI3bIKOBOIl MOAT0TOBKH TH/A0B-
NepeBOIYNKOB.
Ipunyun UHMEPAKMUGHOCIU H03BOJIET OpraHu30BaTh

WHTEPAKTHBHBIM  PEKMM  Ha  ypOKe:  «Tpylma  BBICTYHAcT
MHUKPOCOIIUYMOM, KOTOPBIA TO3BOJIIET YYallMMCs CKOOIIEpPUPOBAThH
WMEIOIIUIICS Y HUX ONBIT ¥ HAKOIUICHHBIC paHee 3HaHWS W Onaropaps
TOMY COBMECTHO pCLIMTh MOCTaBJICHHYIO 3amady» [Pemorosa,

Bacunbena, 2018, c. 99].
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Ipunyun npobremmocmu  cooepicanusi CBS3aH C  MPOOJIEMHO-
KOHTEKCTHBIM MOAXO0J0M K 00yYEHHIO HHOCTPAHHOMY SI3BIKY: CTYICHTBI
y4daTcsi HPUHUMATh HECTAaHAAPTHBIE PEIICHHS B CIOXKHBIX CUTYalHAX, C
KOTOPBIMH CONPSDKEHA paboTa IKCKYPCOBOA.

THpunyun moodenupoganust cooeprcanusi u Gopm npogpeccuonarbHol
OdesamenvHocmy  oOecriednBaeT OTOOp CHUTyaluil, BO3MOXHBIX B
npodecCHOHANBEHON eATENLHOCTH THa-TIepEeBOUMKA.

Ipunyun  moOenuposauus  KOHKPEmHbIX  VCI08UU  OOWjeHUs
peanusyeTcs B 33JaHHAX, Pa3BUBAIOIINX YMEHHE BEIOpATh THI OOIICHNS,
aJeKBaTHBII KOMMYHHKaTHBHOW 3agade, ©W B COOTBETCTBHH
PETyIHpOBaTh PEUEBBIE TAKTHKH.

THpunyun ouaznocmuyecko2o MexNCKYIbmypHO20 00ujeHUs TTIO3BOIISIET
OTIPENIETNTh “‘TIPOOJIEMHBIE 30HBI’ B TaKOM OOIICHWH C Y4YETOM
HaIIMOHAJILHO-KYJIBTYPHBIX OCOOCHHOCTEH KOMMYHHUKAHTOB U Oaroaapst
3TOMY MHUHUMH3HPOBATH BIUSHUE KOH(DIMKTOTEHHBIX (haKTOPOB.

VY4eT naHHBIX TPUHIMIIOB MO3BOJIMII MPEIIOKUTH TPOPECCHOHATBHO
OPHEHTHUPOBAHHYIO HIMUTALIMOHHYIO MOJIENb, KOTOpas ObliIa peatn3oBaHa
B yueOHOM mocooun «S1 — Bam run!» (em. puc. 12).

Conepxanue y4eOHOro TOCOOHS MPECTAaBICHO TEMAaTUKOM, KOTopast
XapaKTepU3yeTcsi  SPKO  BBIPAKCHHOW  NPOPECCHOHAIBLHOW |
HaI[MOHAIBHOM Crienn(pUKOi:

1) Xouy soowt!; 2) Boiocs!; 3) Jlyuue 2op mo2ym 6vims monvko ..., 4)
M-m-m... Bkycno!; 5) Onu u mot = MbI; 6) Obwaemcs 6 cemu; 7) Onugku
uz Ilenononnecca: 8) Muguvt [lpesneti Ipeyuu; 9) Cupmaxu u He

monvko...;, 10) Ilomepsamu nacnopm?; 11) XKapro!; 12) Yeudems
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Axpononw u ymepemsw,; 13) Cpouno, doxmopa!; 14) Kynume wiyoy!; 15)
Hounoui Poooc; 16) UYmo maxkoe epeueckuii myscuuna?; 17) Mue ne no
xkapmany!; 18) Iloo omxpvimeim nebom; 19) «Mui edem, edem, edem...»;

20) Onasowigaro 6 asponopm!

obcy:xnenne npodeccHOHAIBLHOIM 3HAYUMOI IPOOIEeMbI

A

pa3bIrpbIBaHNe MOJMIOra, 0TPAkKAIONIero NpodecCHOHAIbLHYI0
KOH(INKTHYI0 CUTYAllI0

A

AHAJIM3 CUTYyalMii, THIHYHBIX 1S NpodeccHoHANIBLHOM
AesITeJIbHOCTH FH/ia-niepeBoIYHKa

\4

06cymelme TEKCTOB JJIl YTCHUSA U BUICOCIOKETOB,
MOCBAIIICHHBIX npoc[)eccnonanbﬂoﬁ npoﬁ.ﬂeMe

A 4

y4yacTHe B poJieBOil Urpe, UMHTHpYIOLIel (pparmeHT
npogeccuoHaJIbHBII 1esITeIbHOCTH T'MJA-TIepeBOIYNKA

v

co3/1aHHe M CBMEHHBIX TeKCTOB NMPo(ecCHOHAIbHOI HANPABJIEHHOCTH

Puc. 12. TIpo¢eccuoHATHHO OPHEHTHPOBAHHASI HMUTANIMOHHAS
MO/1€eJIb SI3bIKOBOM MOATOTOBKY I'M10B-TIEPEBOTYNKOB.

B cootBeTcTBHH C JaHHbIMH TCMaMH OnLIH OTO6paHbI THIITMYHBIC
CUTyaluu, C KOTOpPBbIMU CTaJIKUBarOTCsL TUABI-TICPEBOAYHNKN B

npo(eCCHOHANIBHON  ICSTENBHOCTH, —CIICIOBATENIbHO, TEMAaTHYECKOES
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coJiep>KaHue HalleJICHO Ha MOJATOTOBKY CTYACHTOB K
MHOT'0()YHKIIMOHATbHOM npodeccuoHanbHON KOMMYHHKaLIUU
[['puropsesa, 2008, c. 47]. Heo0X0auMO OTMETUTD, YTO BCE MAaTEPHAIIBI
nocoOusi (KaK TEKCTOBBIE, TaK M BHETEKCTOBHIE) OTIMYAIOTCS
AyTEeHTUYHOCTBIO, MOJICIIUPYIOT CHTYaIlUH, KOTOpbIe ObLIH BBISBICHBI B
JacTHBIX ~ Oecejax ¢ TPEYECKUMH  THIAMH-TIEPEBOTYUKAMHU,
paboTarOIMMU C PYCCKOS3IYHBIMU TYPHCTAMH.

[Ipu sTOM ocHOBHas menb mocobust — oBnagenue PKU na yposue Bl
JUIs1 €r0 IPAKTUYIECKOT0 UCII0JIb30BAHNUS B IPO(hEeCCHOHATIBHOM O0IIEHNH
C PYCCKOS3BIYHBIMM TYPUCTaMH M 4YTEHHs NPOGOPHUEHTUPOBAHHON
JIUTEPATYpPBl HA PYCCKOM S3BIKE.

[Tocobue npenmonaraeT cBOOOIHBIN BEIOOP METOTUIECKUX TTPHUEMOB
opraHm3anuu paboThl ¢ YYeOHBIM MaTepHalioM, Onaromaps dYemy
oOecrieunBaeTcs BapHaTHBHOCTh y4yeOHOro mporecca. B mocobun
WCTIONB30BaHbl TOJBKO T€ MaTephallbl, KOTOPhIE YYUTHIBAIOT YPOBEHb
SI3BIKOBOM MOJTOTOBKU YYallIMXCsl U MOTYT 00ecneuuTsh (OpMUpOBaHUE
JMHTBO-TIPO(ecCHOHATBLHOM KOMIIETCHIINU Oyaymmx THJIOB-
MEPEBOTYUKOB.

B mnpouecce paspabotku mocobums « — Bam rua!» Oombimoe
BHUMaHHE OBUIO YAENEHO CTPYKTYpHBIM KOMIIOHEHTaM, KOTOpBIC
pa3nu4aloTcs B 3aBUCHMOCTH OT (YHKIMOHAIBHOH Harpy3ku. B
OCHOBHBIC, JIOTIOJIHUTEIbHBIC (BCIIOMOTATe/bHBIE) W TIOSICHUTEIBHBIC
KOMIIOHEHTBl BXOJAAT TEKCTOBbIE W BHETEKCTOBBIE CYOKOMIIOHEHTHI
[Bomrukosa, 2007, ¢c. 7].

|. OcHOBHOII KOMIIOHEHT.
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K TekcToBBIM CyOKOMIIOHEHTaM OTHOCSTCS:

1. Texcmosuoie.
a) Ynpascnenus.

PazButne (oHETHYECKMX U JIEKCHKO-TPAMMATUYECKHUX HABBIKOB
BBICTYIIACT OJHOMN M3 3a7a4 OOYyYEHHUS I'PEUYCCKHUX YYallUXCSI PYyCCKOMY
SI3BIKY, OZHAKO HE SBJSICTCS camMolieibio. C yu4eToOM HPOSIBICHUH PyCCKO-
rpedeckoii  QoHeTHyeckoi uWHTepdepeHIr ObUTM  pa3paboTaHbI
pa3HOOOpa3Hple  yIpaKHEHWs, HAMpaBICHHbIE HAa  KOPPEKIHIO
(hoHETHYECKNX HABBIKOB:

— CITyIIaHWe W YT€HHE CIIOB, MPEIOKEHNH, THAIOTOB;

— OIlpeNielieHne UHTEHIINY 110 MHTOHAIIHH;

— IPOM3HECCHHE OTHON U TOH e dpa3bl ¢ pa3THIHON HHTOHAIINEH;

— TIOBTOpPEHHWE BBHICKA3bIBaHWW B Tay3bl 3a AWKTOpoM [lIBaHOBa,

Cyxoga, 2008, c. 12].

doHeTHYeCKHEe YIPaKHEHUS JTOJKHBI 00CCIICUUBATh «OPTaHU3aIUI0
MepexoJia OT KOHTPOJIS CO CTOPOHBI YYXKOT'O CIIyXa K KOHTPOJIFO CBOUM
cyxom» [Kunkuh, 1958, c. 331].

Jyis MeToTnYecKy 000CHOBAaHHOTO OTOOpPA JIEKCHYECKOTO MaTepraa
OBLT TPOBEJICH aHAJIN3 TUMTMYHBIX JICKCHYECKHUX OIIHMOOK B PYCCKOM peun
rpedeckux yuammxcs [DemotoBa, Crambonera, 2018]. Tako# momxon
JaeT BO3MOXKHOCTh IMPEIYNPEAUTh BO3MOXHBIC HAPYIICHUS WU
«CHH3UTH UX YPOBEHB JI0 COIHANIbHO mpuemMiemoro» [Kouerona, 2005, C.
5-6]. ITIpu paboTe ¢ HOBBIMH JIEKCHYECKUMH €IHHUIIAMH 0CO00E MECTO
OTBOAMTCS YIpaXHEHHAM, HaIpaBIEHHBIM Ha pasBuTHE

KOHTEKCTYaJIbHOU U A3BIKOBOU JOTAIKU.
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I'pammaTiueckie yHpaXHEHHS OTIMYAIOTCS KOMMYHHKATHBHON
HanpaBieHHOCTHI0. [Iporiecc o0y4yeHus: pycckoil TpaMMaTHKE CTPOUTCS
M0 MPHUHLUITY: NPEAIararoTcsi CpeACTBa — CTABUTCS 3a/1ava. 3adaHusiM,
KOTOpble ~ MMHUTHPYIOT  y4acTH€ B  pEANbHBIX  CHTyalusX
npodecCHOHANTBEHOTO oOrmieHus, NPENIIECTBYIOT  YIPaXKHEHUS,
HarpaBJICHHbIE HAa OBJIAJICHHE CIIOCOOAMH, C MMOMOIIBI0 KOTOPBIX MOTYT
6BITI) PEUICHBI ONPEACICHHBIC KOMMYHUKATUBHEBIC 3a/laull B YCTHOﬁ u
MICBMEHHOH pedr Ha PycCKOM si3bike. ClieryeT OTMETHTh, YTO MaTepHall
YIPXHEHUH W 3aJIlaHUH ABISAETCS ayTEHTHYHBIM, IOCKOJIBKY OTpakaeT
0COOEHHOCTH paboTHI TPEYECKHX THUIOB-TICPEBOTINKOB c
PYCCKOSI3BIYHBIMH TYPHCTaMH, YTO TIO3BOJISIET HOATOTOBUTE CTYAECHTOB K
npodeccnoHabHOM AeATETbHOCTH.

3HaunTENIBHOE BHUMaHHUE yIIeJIeHO YIIPAKXHEHUAM Ha
CIIOBOM3MEHEHHUE, ymoTpeOieHne cioB B HykHOU ¢opme. OOyuyenue
rpaMMaTUKe CTPOUTCS MO MPUHLMUIY «OT MpuMepa — K IpaBUIIy», T. €.
BOCTIpHATHE O0paslla — pEenpoayKUWs — BBIBEACHUE IpaBHia —
OCMBICJIGHHE TpaBWJIa W TIPaMMaTHYeCKOTO SIBICHUS — TMOHUMaHHE
TEKCTOB, COJEpKAlIMX TpaMMaTHYECKOE SIBICHUE, — MPOAYKIHS
COOCTBEHHBIX  YCTHBIX WM TNHCBMEHHBIX  BBICKAa3bIBAaHUH  C
HCIIOJIb30BaAHUEM JAHHOT'O I'paMMAaTHYCCKOTr' O SABJICHUA.

Jlekcuka 1 rpaMMaTHKa TECHO CBSI3aHBI C TEMOH YpoOKa.

VYrpaxHeHuss W 3aJaHus, TNpeAHA3HAuYEHHBIE U1 (OPMHUPOBAHUS
yMEHHII B YTEHHH, HAlpaBIeHbl HA Pa3BUTHEC YMEHUH W3BICUYCHHS
nH($OPMAITUH PAa3HOTO XapakTepa u 00beMa, a IMEHHO:

— U3BJICUCHUE MMOHON HH()OPMAITUH (eTaTbHOE YTEHUE ),
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— TIOHMMaHWE OCHOBHOTO COZepkaHus (O3HAKOMUTEIHLHOE
YTEHHE);
— M3BJICUCHUE BAXKHOM MHPOpMAIUK (TTOUCKOBOE UTCHHE).

ITpy BBHIMOMHEHUH YMPAXHEHUH W 33JaHUN HCIOJB3YIOTCS TaKHe
MPUEMBI, KaK: COCTaBJICHHE BOIIPOCOB K TEKCTY, IUIaHa, rpad-cxeM U
CBOIHBIX Ta6JII/IH, a TaxKX€ IMPUEMbl KOMMCHTHUPOBAHUs, JIOTHYCCKOI'O
pa3BepThIBaHUs yueOHOM UHPOPMAIHH.

I'pad-cxema — «cmoco® MOIETUPOBAHUS JIOTHUIECKON CTPYKTYPHI
TEKCTa, TPEICTaBIIOMUNA  cO0OW  Tpaduyeckoe  H300pa’KeHHE
JIOTMYECKUX CBS3€H MEXJy OCHOBHBIMH TEKCTOBBIMH CYOBEKTaMH
Tekctay [AcmomoB u ap., 2011, c. 85]. PaspabarwBast rpad-cxemsl,
CTYJICHTBI yUaTcs IETAbHO aHAITM3UPOBATh TEKCTHI, BBISIBIISTh HanOoJIee
3HAYMMbIE CTPYKTYPHBIE H COJIepKATENILHBIE KOMITOHEHTHI. Kpome Toro,
JAHHBIA TPHEM IMO3BOJSIET BHU3YaTM3UPOBATH B3aUMOCBSI3H MEXKIY
3HAYUMBIMHA KOMITOHEHTAMH TEKCTa.

CocTaBiieHUE CBOAHBIX Ta0NMII TpeanojaracT o0000IIeHHE U
CUCTEMAaTH3alluI0 WH(GOpPMAIMH, COTOCTABJICHUE U KJIaCCU(DUKAIIUIO
(haKTOB, MPUBEICHHBIX B TEKCTAX.

YupaxkHeHUs] ¥ 3aJaHus Ui OOYYCHHUsS YTCHHUIO HAIpPaBJICHBI Ha
(hopMUpOBaHUE OTEPaIlUii, KOTOPHIC BXOISAT B COCTAB YMEHHUH B UTCHHH,
oOecrieurBas UX B3aUMOJICHCTBHE B 0OJI€e CIIOKHBIX KoMIuiekcax [Tam
xe. C. 82]. BrimonHeHwe Takoro poja yNpaXHEHUH MpeBpalaeT
MpoIiecC YTCHHSI B YBICKATEIEHOE 3aHATHE, OJIaroaps 4eMy y rpeuecKux
oOyJaromuxcsi  GOPMHPYETCS  MOJOXKHTEIBHOE  SMOIHOHAILHOE

OTHOLICHHUE K YTCHUIO, IIOBBIIIACTCA MOTHUBALHA K H3YYCHHIO
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WHOCTPAHHOTO f3bIKA, YTO MPEACTABISETCS AKTyaJbHBIM AJISI JTAHHOTO
KOHTHHT€HTA y4Yalluxcsl.

Jis pa3BUTHST YMEHWH B ayAMPOBAHHUU IMPENjIaracTcsi MOATAITHAS
paboTa ¢ ayTMOTeKCTaMu (BHICOCKOIKETaMHU ):

1) BBITIOJTHEHUS IPEITEKCTOBBIX ayAUTUBHBIX 3aJaHU;

2) BOCTIpUATHE U TOHUMAaHHUE CBSI3HOTO ayTMOTEKCTA.

PaboTta Haj S3BIKOBBIMU SIBJICHUSIMH TIOAYMHEHA OCHOBHOM IIeJH
obyuernmst PKU — pa3BuTHio JTHHTBO-IPOGECCHOHAIIBHON KOMIIETECHITHH
Ha PYCCKOM SI3BIKE.

Kpome toro, marepman ymnpakHEHWH MO3BOJSET OCYIIECTBIATH
paboTy 1o Pa3BUTHIO HABBIKOB TEXHUKU YTEHUSI.

B ormenpHOM 0650Ke TOCOOWS MaHBI OOpa3Ilbl MHKPOIHAIOTOB,
COOTHECEHHBIX C CHUTYaIllsIMH TPOQEecCHOHATFHOTO OOIIeHus Thja-
nepeBoIurKa, (OpMyIBl PEYEBOTO ITHUKETa, YTO CHOCOOCTBYET
pacIIMpeHNnI0 HE TOJBKO SI3BIKOBBIX 3HAHWHA, HO M COLHOKYIBTYPHOTO
Kpyroszopa o0y4arouiuxcsi. ITHOKYJIbTYPHAS! COCTABIISIOIIAS TTO3BOJISIET
MOHSATh MEHTAIUTET HOCUTENEH PYCCKOTO SI3bIKa, 0COOEHHOCTH PYCCKOTO
KOMMYHHKAaTHBHOT'O TIOBEACHUSL.

0) Cmpanogeoueckue mexcmul. O0ydeHrne YCTHOMY U TUCEMEHHOMY
OOILIEHUIO Ha PYCCKOM SI3BbIKE OCYIICCTBISICTCS HA OCHOBE YCTHOTO WIIH
MMUCBMEHHOTO TekcTa. Kak H3BECTHO, TEKCT SBISETCS OCHOBOHM IS
YCTHBIX W/WIU MUCBMEHHBIX BBHICKA3BIBAHUH WHOCTPAHHBIX CTYICHTOB,
KOTOpBIC yd4YaTCsl aHaJU3UpOBaTh, WHTEPIPETHPOBATH COJAEPIKAHUE
YCIBIIIAaHHOTO/TIPOYUTAHHOTO, CO3JAI0T COOCTBEHHBIC YCTHBIE W/HIN

IMMCbMECHHBIC IIPOU3BECACHHM, BBbICKa3blBasd COOCTBEHHOE MHCHHUC,
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OTHOLIeHHEe K mpobieme, 3arpoHyTod B Tekcre [Kymmosa, Ko03esa,
2011]. Oro mo3BONsAET, C OZHOM CTOPOHBI, pEATU30BaThH
i depeHIMPOBaHHBI MOAX0A K OOYyYeHHIO KOHKPETHOMY BHIY
peueBoll EATENBHOCTH Kak croco0y YCTHOTO WM IHCbMEHHOTO
OOIlIeHUsI HA pYCCKOM s3bIKe, a C JAPYrod — OCYyIIEeCTBISTh
B3aMMOCBsI3aHHOE 00Y4EHHE BCEM BHJIAM PEUCBO JIESATEIHHOCTH.

[IpuaMMas BO BHMMaHWE OPHEHTHPOBAHHOCTH Mocobus «S — Bam
run!» Ha pacmmpernue (OHOBBIX 3HAHUH, Mbl BKIIFOUWIN B €70 CTPYKTYPY
CTpaHOBEIUECKHUE TEKCThI 0 Poccun u I'peruu: 0
JNOCTOIIPUMEUYATEIbHOCTAX, MY3€sX, apXUTEKType; O BbIIAIOLINXCS
I'PEYECKUX U PYCCKHUX MBICIUTEIIX, puiocodax, yueHbIX, XyI0KHUKAX;
0 HapOJHbBIX IPUMETaX, O0BIYAsAX, IPA3IHUKAX U T.1.

OTHOKYJIbTYPHO-KOMMYHHMKATUBHYIO OpPHEHTAllMIO IocoOusl Ha
TpeUyecKux  yyamuxcss  o0eclieuMBaeT  TEKCTOBBIA  MaTepual
MO3HABaTENBFHOTO XapakTepa. TeKCThl MPEeICTaBISAIOT COO0M 00pa3ibl
KAHPOB, XapaKTEePHBIX Il MNPOQPECCHOHANBHOIO JHCKypca THja-
nepeoaunka [Kpymuenko, 2007, c. 50] W WUIIOCTPUPYIOMINX
KOMMYHHKAaTHBHO 3HaAYMMBIE CUTYyalluu MPoecCHOHAILHOTO OOIICHNS C
BKITIOYEHUEM STHOKYJIBTYPHBIX OCOOCHHOCTEW HOCHTENel H3ydaeMoro
SI3BIKA.

C Touku 3penus b.M. [[)xaHnap, K MHOS3BIYHOMY TEKCTY JIOJIKHBI
MPeIbIBIATHCS OlpeeneHHbie TpeboBanus [Ixannap, 2012, c. 201]:

1) uHpOpMaTHBHAS LIEHHOCTh B [T03HABATEILHOM U BOCIIUTATEIIEHOM
acIreKTax, 4To crocoOCcTBYeT (POPMHUPOBAHHIO ITOJIOKUTEIBHBIX Ka4eCTB

JMYHOCTH yYalluXCsl U PACIIMPEHUIO UX KPYro3opa;
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2) HaM4KMe HAIMOHAILHOW ‘“3K30THKH’, KOTOPas BCETJa BHI3HIBACT
MHTEPEC HE TOJNBKO K JIPYrod KyJIbType, HO U K HU3y4aeMOMY S3BIKY.
brnarogapst 3ToMy CTYJEHTHI 3HAKOMSATCS C:

a) KOMMYHUKATUBHBIMH  CTPATETUsSMH,  HCIOIb3yEMBIMHU
HOCHTEJISIMH IPYTOH KyJIbTYpPHI;

0) ZyXOBHBIMU M MAaTEPHAIbHBIMHA O0BEKTaMHU KYJIBTYPBI PA3HBIX
CTpaH, 3THOCOB;

B) COIMOKYJIBTYPHBIMH OCOOEHHOCTSIMHU M3Y9YaeMOTO SI3bIKA;

T) WCTOPUKO-KYJIBTYPHBIMH SBIEHUSAMH B POJHOW CTpaHE H
CTpaHe U3y4aeMoro S3bIKa.

B mocobuu nipencTaBieHsl 3a1aHus, HAlIpaBlIeHHbIE Ha ITPE3EHTAIIAIO
GbakToB rpedeckoil  KyubTypel (Hanuwume  pexkiamHulil  meKcm
«Okekypcusi  no  Podocy», nodzomosbme npoekm  «l peueckue
CYBeHUpbLY), @ TAKKE UCTIONH30BAHUE PEUCBBIX CTPATETHI U TAKTHK MPU
OOIIEHNH C PYCCKOS3BIYHBIMU TYPUCTAMHU B MPOOJIEMHBIX CHTYaIlUSX:
pasviepatime noaunoz « Onazovieaem 8 asponopmy» u T. J.

Buneocroxersl, Hanpumep, U3 Tenenporpammsl «Open U pemika»
(T'perus — [epesaepyska; Apunsl — cezon 2, cepus 9; Paiickuit Kopdy u
T.J1.) CIIOCOOCTBYIOT PACUIMPEHUIO KPYro3opa 00y4arolIixcsl, pa3BUTHIO
ouanora  KyjnbTyp, (QOPMHUPOBAaHHIO «alleKBaTHOH COBPEMEHHOMY
YPOBHIO 3HaHWH W ypPOBHIO 00pa30BaTENbHOH NpOrpamMMbl (CTyIEHH
00y4eHHUs) KapTHHBI MHUpPa», OOECIIEYCHUIO WHTErpalyd JIMYHOCTH B

CHCTEMBI HALMOHAIBLHON ¥ MEPOBOH KYJIBTYp»®;

8 06 o6pasosanuu: 3akon Poccuiickoit ®enepaunu // O6pazoBaHue B
JIOKyMEHTax u KoMMeHTapusix. M., 2002. C. 78.
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AyTeHTHYHbIe MaTepHalibl HA UHOCTPAHHOM $SI3bIKE [TO3BOJIAIOT:

1) paciupsATs 00BEM STHOKYIBTYPHBIX 3HAHHIA;

2) pa3BHBaTh MBILLUIEHHE, BOOOpaXEHUE, IaMSITh;

3) QopmupoBaTh yMeHHS aHAJU3UPOBATH M BBIABIATH OOIIME U
OTJIMYHUTENBbHBIE CBOUCTB COU3YYAEMBIX KYIBTYD;

3) (dbopMHUpPOBaTL  MCCIICIOBATEIbLCKAE  YMEHHS: yMEHUS
CaMOCTOSITENIBHO TII03HABAaTh KYJIBTYPY CTPaHbl H3y4yaeMoro S3bIKa,
WCTIONB3YS JIMHIBOCTPAHOBEAUECKHE CIIOBAPH, SHIMKIONEANYECKYIO U
cnpaBouHyIo JuTeparypy, CMU, cpencTBa HHTEpHET-KOMMYHHKAIINAH;

4) BOCHHTHIBATh 3MIIATHIO, TOJIEPAHTHOCTh, YBAXKEHHE K IIEHHOCTSIM
IPyToTOo Hapoja, KyJIbTYPHOMY IOCTOSIHHIO KaK CBOEH, TaK M APYTOH
CTpaHBI.

Y4ueOHBIE MaTepral OpPraHM30BaH B PaMKaX YPOKOB-TEM, B KOTOPBIX
TEKCThI MHTEHIIHOHATIBLHO M TEMATHYECKH B3aMMOCBsi3aHb! [bopomuna, 2000].

B nmocoOue BKIIIOYEHBI Pa3IniHbIe BUABI U THITBI TEKCTOB (TIOJIUIIOTH,
TypUCTHYECKast pexnama, HWHTEpHET-0JI0TH, TEKCTHI u3
SHIUKIIONEANIECKUX CIIOBAPEH H T.1.), 0TOOP KOTOPBIX OCYIIECTBISICS
C y4eTOM peKOMeHIauui MpogecCHOHANBHBIX THIO0B-TIEPEBOAYUKOB, a
TaKKe BO3PACTHBIX, KOTHUTHBHO-TICUXOJOTHYECKHX OCOOCHHOCTEH
IpEYeCcKUX CTYJICHTOB, MIX MOTUBOB M MOTpeOHOCTEl. BaxkHO OTMETUTH,
YTO MBI CO3HATEIBHO OTKA3aJMCh OT MCIOIB30BaHMS TIEPEBOAA TEKCTOB
Ha POJHOW S3BIK yYAIIUXCS, TMPEIOCTABUB CTYAEHTaM BO3MOXHOCTbH
OCYIIECTBIATh HEOOXOIUMBIC PEUYEMBICTUTEIbHbBIE JCUCTBUS  JUIA

IIOHHUMAaHHUA HMHOA3BIYHOT'O TCKCTA. Haan/IMep,
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» Ilpoyumaiime mexcm. Kax Bvi Oymaeme, kmo npednouumaem
MeOUYUHCKUL mypuszm?

B I'perun, B cTpane, rie poaAnIack METUIIMHCKAs HayKa M OBUIM TOCTPOCHBI
BaXHEHIINE JIeYeOHUIIBI JAPEBHETO MHUPA, MOXKHO MOJIYYUTH MEIUIMHCKHE
YCIyTH BBICOKOTO KadecTBa. 3/I€Ch MMEETCS COBPEMEHHOE 00OpyHOBaHHE H
co3aHa HHPPACTPYKTYpa BEICOKOTO YPOBHSI.

Bamu MoryT OBITh HCIIOJIB30BaHKI BCE T OCOOCHHOCTH, KOTOPEIE C APEBHIX
BPEMEH U JIO CETOTHSIIHIX JAHEH crenanu ['penuro YHUKAIBHOW: 3TO e€ peaKas
MPUPOJHAS Cpela, KOTOpas HUCIENSeT TeJNO W Iylly, €€ YHCTBIA BO3AYX W
YyJeCHBIA KJIMMAaT, Ta LETUTENIbHAs <«QHEPrus», KOTOPYI0 H3Iy4aroT €&
JIEBCTBEHHBIE MEil3aXU C TYCTBIMM JecaMH, peKamH, 03épaMu U ee ApPEBHHE
CBATWIINIIA. DKOJIOTHYECKH  YUCTBIE  MPOAYKTH, KOTOpPHIE  IPOHU3BOIHT
rpedeckas TPHUPONA, a TaKKe NPHPOTHBIE I[eNeOHble WCTOYHHKA W CHa C
POCKOIIHBIM 000pyIOBaHWEM, KOTOpBIE DPAa0OTAlOT BO3JIE HHX; CepAeIHOe
TOCTETIPHMMCTBO M BHHMATEIBHOCTh IE€PCOHAJNA, KOTOPBIM MO-HACTOSIIEMY
3a00THUTCA O BallleM 37J0POBbE M O BalleM OBICTPOM BBI3IOPOBIICHHH.

CrpaHoBeUeCKHE TEKCTHI TO3BOJIIOT IPEBPATUTH YIEOHBIH ITporecce
B CBOCOOpa3HyI0O MOJENb ONPENEIICHHOW KyJIbTyphl KaK COBOKYITHOCTH
0a30BBIX IIEHHOCTEH, ‘‘OTKPUCTAIUITM3MPOBAHHBIX~ CMBICIOB OBITHS,
NpPE/ICTaBICHHBIX B TEKCTOBOM M 3HAaKOBOM KOJaX, KOTOpbIE
“pacKpHCTAJUIN30BBIBAIOTCS» B MEHTAJBHBIX, JKU3HEHHBIX U PEaNbHBIX
nposieneHusx [Abakymosa u ap., 2013, c. 53].

BkiroueHne MHKpOAMAIOTOB MO3BOJSET PEaln30BaTh B ydeOHOM
nporecce NPUHIMIT THATOTHIHOCTH, KOTOPBIH B COBPEMEHHBIX YCIIOBUSX
pacmpocTpaHseTcs Ha Bee chepbl JKU3HEAEATeIbHOCTH. J{uasor npu 3ToM
paccMmarpuBaeTcs HE MPOCTO KaK IBPUCTUUECKUN CHOCOO OBIaAeHHS
ANAJIOTUYCCKUMU YMCHUAMU, HO «M HAYMHACT ONPCACIIATL CaMy CYTh U
CMBICIT TIepeJaBaeMbIX U TBOpPUYECKH (OPMHPYEMBIX TOHATHIY [ Tam xe],

CTaHOBHUTCA ITOCTOSAHHO ﬂeﬁCTBYIOHlHM MEXaHU3MOM B3aI/IMOILCI\/'ICTBI/I$I
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CTYJCHTa U TIPETIOaBaTeNs, «BBICTYIIAET OCHOBOW PeaqbHOI0 Pa3BUTHS
TBOPYECKOro (ryMaHUTapHOro) MblieHus [bornanosa, Ocunosa, 2012,
c.54]. Bonee ToOro, WCHoONb30BaHWE AMAIOTa W IIOJNHJIOra OTBEYAET
OCHOBHBIM MOJIOKEHUSIM KOMMYHHUKAaTHBHOTO 0OIX0/1a,
OPHEHTHPYIONIETO Ha TaKhe BUBI YIeOHOH JesATeIbHOCTH, KOTOPhIE, TI0
mueano T.}O. ['puropbeBoii, «Hanbosiee eCTeCTBEHHB U IPUMEHIMBI B
MpakTUKe OOIIEeHUs,, TEePCIEKTUBHBI B KAuecTBe OKOHYATEIBHOTO
pesynbraTa OOy4YeHHs M TOJEe3HBI B Ka4eCTBE OCHOBBI JJIsi OOydeHUS
IpYyrUM BHIAM pedeBoil aestenbHOCTH» [['puropeesa, 2008, c. 47].
Oco0yro 3HaYNMOCTh AUAJIOT U MOJIMIOT UMEIOT JJIsl IOATOTOBKH THIIOB-
MIePEBOAYNKOB K TIPOGECCHOHAIBHON eATEeIHHOCTH, 3(PPEKTUBHOCTH
KOTOpOH BO MHOIOM 3aBUCUT OT YMEHMM BeCTH JMAJIOl C
MPECTAaBUTENSAMH IPYTON KyIbTYPHI.

st caMOCTOSATEN HOM pabOThl yYallMXcs TpeniararoTcs 3aJaHus
MOBBIIICHHOHN CI0XKHOCTH, HANpaBICHHbIC HA MOUCK JOTOJHUTEIBHOM
CTpaHOBEIYECKOH M KYJIbTYpOBEAUECKOW WHQOpManuu, padoTy ¢
WHTEpHEeT-caliTaMu U Jp.
2. Buemexcmoeble KOMNOHEHNbL:

1) uzobpasumenvras

Haensaonocms (poto,
PHUCYHKH, peKjiamMa);
2) maoauybl.
Ontumm3anm ~ paboTHI
HajJl TpaMMaTHYECKUMHU

ABJICHUSAMH PYCCKOI'O A3bIKa CHOC06CTBy}0T Ta6J'II/II_ILI U naMsATKH, C
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MOMOLIBIO KOTOPBIX YyHAIMHUECA MOTYT IMMPOAHAIM3UPOBATH XAPAKTCPHBIC

TOTO niIn HHOTO SIBJICHUA,

0COOEHHOCTH rpaMMaTu4eCcKoOro

CaMOCTOSITENbHO CQOPMYIHpPOBAaTh MPAaBUIO, B peE3yJbTaTe YEro
OCYILIECTBIISIETCSl CHUCTEMaTu3aluss M 0000LIeHne TIpaMMaTHUYECKUX
3HaHnil. Hampumep, rpammarndeckas tabmuma no teme «llaccuBrble

KOHCTPYKIUH C KPATKUMH MPUIACTHSIMID ((PparMeHT):

AxkmueHnble KOHCmpyKuyuu

Ilaccusnvie KOHCmpyKuuu

(xkmo?) I1€rp IlepBblii
OCHOBAJI

(umo?) ropon CaHKT-
[TetepOypr.

(umo?) I'opon Cankt-IleTepOypr
(Ob11) ocHOBaH (kem?) IletpOM
ITepsbIM.

(xkmo?) IlpencraButen
komnanuu «brbano-I'modyc»
BeImoyTHUIM (umo?) paboty
KaueCTBCHHO.

(umo?) PaboOTA OBUIA BBITIOJTHEHA
(kem?) KA4eCTBEHHO
npeacrasute s AMHA KOMIIaHUU
«bubmmo-I'100yc».

puteshestvie.net; ilovegreece.ru;

3) UHMEPHEM-PeCcypChbl:
GuruTurizma.ru u ap.;

4) npezenmayuu: «llemexomHas 3KCKypcusl B 3allOBEIHHK ATHOC
Crmpunon», «Paspneuenus Ha Kopdy», «Bomapie BUABI criopta B
Haccuu» u ap.;

5) ponesvie ucpwi («BcTpeda rpymmbl B adpomopTy», «Ilokyrka
CYBCHHPOB» U T.IL.);

6) mecmul (paboTa ¢ MONUIOrOM 3aBEPLIACTCS 3aJAHHEM B TECTOBOI

dbopme).
NoNe Bonpocel BapuaHThl 0TBETOB
1. | I'pynna A | B IOXOJ MO TOpaM.
TYPUCTOB b | mokararbcs Ha PyHUKYIEpE.
cobupaercs... B | mocMoTpeTh Ha ropoJi CBEPXY.



https://puteshestvie.net/
http://yandex.ru/clck/jsredir?bu=lkdf92&from=yandex.ru%3Bsearch%2F%3Bweb%3B%3B&text=&etext=6850.soXkJ_RSGVGxzyzaaEZljtWnTzIFffhY7YcMSuDKovjipeAvglmJ58D1iOmmzJTxsIGmdOaGZ6MXkesQ_x4LfcR8qaurmkCMg96oBecWTwc.98c72aac18cd736c86ee7a34d2d2340f32b061de&uuid=&state=PEtFfuTeVD4jaxywoSUvtB2i7c0_vxGd2E9eR729KuIQGpPxcKWQSHSdfi63Is_-FTQakDLX4CmDrsRtuTxrfVH5s84F5RJ6&&cst=AiuY0DBWFJ5fN_r-AEszk-pf8OFYSKHeH-trSgrXjtQFRDdNjinyyCjxffmDsuTmwVPPUJOnFSyRm8ngIJRMruuXjAY1IpWy_Ge3aqDNL2_kK0L1mLTEVKJTVJjT3g5LoEau9xEv5w37wsIVCe51gauvUhc4iAQivxwXvntIMEhflVWjWp0hFWwdw368t689-whS7uYmnnUkYVne0HPga9CGBQ5-XiMHU9xX2xTFihaylIhAmrZwkroVADu4T4jL3zztrwDFL6aquu0A8wNyAtdeWeAq7BA_wCQusbtxPlTjGxcHv45rjPonjv3auG0FCQQgyL0nvGeqnRsKrpblBLjrH8vsntxOspyX4XENV2pO1opuLoFZibjTqIZa-Tsu3YMCNljc54Y3Bh3Fw5KJKjA3eibuD50p&data=UlNrNmk5WktYejY4cHFySjRXSWhXTW4ybVBwRVpveGlDZlB2TDdISnJvTXltRV9CUG1jQ29KV29IMUZ0RTByTE1QSDhnOENYWmpKZ2ZtUTRtUFlDZDhKTFJHN09YQXVaOWFBSHpkVUZaODQs&sign=69e1f81c44859a633ff4bc7056d67bc1&keyno=0&b64e=2&ref=orjY4mGPRjk5boDnW0uvlrrd71vZw9kpVBUyA8nmgREuwYRlJ1V0UlVEg5RKMuPy0Kf_UMXSkDHxUFFeLQJLr9pSrk88iUtknkYlPJoFJkiRvPY2c4fzDSdsIgYlWsKQ383At_i-cL-B2M_356V8zEm0iuGZCTQzLPism0yi6T4Diqfscq6zzJoL8EbLhvIR6_xeuM-GiK7lPPOGjpWtiHE6xhQaRQWw2yD09Z0qrRY,&l10n=ru&rp=1&cts=1570807978995%40%40events%3D%5B%7B%22event%22%3A%22click%22%2C%22id%22%3A%22lkdf92%22%2C%22cts%22%3A1570807978995%2C%22fast%22%3A%7B%22organic%22%3A1%7D%2C%22service%22%3A%22web%22%2C%22event-id%22%3A%22k1maiho3h0%22%7D%5D&mc=4.670182370520574&hdtime=578909.075
https://guruturizma.ru/
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I1. JlomoJIHATEIbHBII KOMIIOHEHT.

ITockonbky obyuenne PKM moxer ocymecTBnsaThesl Kak B yueOHOe
BpeMs, TaK W BO BHEAyJUTOPHOE, TO B IOCOOHMU IMPEIyCMOTPEHBI
VIPaXHEHUs, TBOPUYECKUE 3allaHusi, JOTOJIHUTEIBHBIC TEKCTHI IS
YTEHUS WM ayJAMPOBAHUS ISl CAMOCTOSATEIBHON pPabOThI CTYICHTOB,
HEOOXOUMON ISl Pa3BUTHsI YMEHUH OPUEHTHPOBATHCS B MCTOUYHUKAX
nH(pOpPMAIIUK, CUCTEMAaTU3UPOBaTh W HMHTEPIPETHPOBATH IOJIYUYCHHBIC
cBeneHns podeccrnonanpbHOro xapakrtepa. Ilocobue «S1 — Bamr rug!»
obecrieunBaeT YIPABICHHE CAMOCTOSTEIBHOW paboTOil CTYyIEHTOB,
HampaBlieHHOW Ha paclIMpeHHe 3HAHWHA, 3aKpeIyIeHHe HaBBIKOB H
YMEHHH, 00eCIeYNBAIOIINX HHOS3BIYHYIO DPEUYEBYIO JAEATEIHHOCTh B
chepe MEXKYIbTYPHOH  TPO(PECCHOHATHLHON  KOMMYHHUKAITHH.
Hampumep, IIpouumaiime mexcm «Knumam Ipeyuuy. Iloocomosbme
npe3eHmayuio u npeocmagbme ee 8 Kiacce.

I11. IToACHUTEILHBII KOMIIOHEHT.

B 3TOM KOMIOHEHTE MpPEACTABJICHBI CJIOBHUK, TPAMMAaTHYCCKHIA
CIPaBOYHUK U amlmapaT OPUCHTHPOBKHU.

[ToTpeGHOCTh B PyCCKO-TPEUYECKOM CJIOBHHKE BO3HHKIA B CBS3H C
MPOUCXOASAIIMMH U3MEHEHUSIMHU COIMATbHO-3KOHOMHUYECKON CUTYaIuu
B Poccuu u B ['penuu, B MUPOBOM 00pa30BaTENbHOM IPOCTPAHCTRBE.
CJOBHHMK, pAacMOJOKEHHBIH B KOHIE KaXKIOrO YpOKa, MOXKET
HCIIOJIb30BaThCS CTYJICHTAMU KaK B ayTUTOPHH, TaK W IPH BBITOJHCHUM
nomarnHero 3amaHus. C  MOMOIIBIO  CIIOBHHKA, BKJIFOYAIOIIETO
Mpo()eCCHOHANBHYIO JIGKCHKY ¥ THIUYHBIE BBIPAKEHUS, MOXKHO

OpPraHN30BaTh CaMOCTOSITEIbHYIO paboty CTYZACHTOB c
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SHIMKJIONEANYECKOW W CIIOBapHOM muTeparypod. B pesynbrate
CTYZAEHTHI OBJIICBAIOT TAKMMHU MOHATUSIMH 3KCKYPCHOHHOTO JUCKYpCa,
KaKk CcaMOOBITHOCTb, IyXOBHas KyJbTypa, KyJIbTYpHas TpaauLHs,
HaIMOHAJBHOE CaMOCO3HAaHWE, OOIIMe KOPHH KYJIbTYp, pazHooOpasue
KYJIbTYP, Pa3iIUuus MKy KyJIbTYpaMH, TOJIEPAHTHOCTH H TIP.
I'pamMaTHUECKHii CIPABOYHHK 110 M3YYEHHBIM TEMaM IPEJICTABIICH B
BUzIe 0000IIAOIINX TaOIHII.
B xone paboTsl CO CIOBHUKOM M IPaMMaTUYE€CKUM CIPAaBOYHUKOM y
IPEYECKUX CTYAECHTOB (JOPMUPYIOTCS U PA3BUBAIOTCS YMEHHUS:
— ucKaTh MHQOPMALMIO B Ppa3HBIX HCTOYHUKAX M KPUTHUYECKH
OLIEHUBATH €€, YTOUHATH JIaHHbIE, IIPEACTaBICHHbIE B IOCOOMH;
— COOTHOCHUTD (haKThl KOHTAKTUPYIOIIUX KYJIBTYD;
— OCO3HaBaTh COOCTBEHHBIE IIPOOJIIEMBI B TPOIECCE OBIAICHUS
H3y4aeMbIM SI3bIKOM U MIPEOJI0NIeBATh UX;
— a/IGKBaTHO OLIEHUBATH CBOU JOCTIKEHHS U COOTHOCHUTH UX C LEISIMH
oby4enus [Acmornos u ap., 2011, ¢. 39].
AmnmapaT OpUEeHTUPOBKH BKIIIOYAET:
* IPeJUCIOBUE K TOCOOUIO;
* pyOpHUKaIHs;
* OTJIaBJICHHE, KOTOpOe 00ecTieyrBaeT HaBUTAIIUIO CTYJCHTOB B
ocoouu;
* KIIOYM K 3aJaHUsM, KOTOpBIE TIO3BOJIIIOT TPOBEPHUTH
MPaBUIBHOCTD UX BBIIOJIHEHHUS;
* BBIIeTIeHNE (I[BETOBOE M TEKCTOBOE) KAXKOTO YPOKa.

Yyebnoe nmocodue mo PKU, nmpenHazHadeHHOE TSI KCTIOJIB30BaHUS B
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HESI3BIKOBOM  cpelle, [OJDKHO CIIOCOOCTBOBAaTH PA3BUTHIO JHAaJora
KYJIBTYp, GOPMHPOBAHUIO «a/IeKBATHOH COBPEMEHHOMY YPOBHIO 3HAHHIMA
U YPOBHIO 00pa30BaTeIbHOM MPOrpaMMbl (CTYIIEHN O0Y4EHUs) KapTHHBI
MUPay, 00eCTIEUeHUI0 HHTErPALMU JUYHOCTH B CUCTEMBI HAIIMOHATIBHOM
U MHUpOBOM KyibTyp®. «DTHOKyIbTypHas M HpodecCHOHATbHAS
HATIOJIHEHHOCTh COJIEPKATENBHOW COCTABIISAIONICH MOCOOUs CO3/1aeT JUIs
CTY/ICHTOB YCIIOBHS, IIO3BOJISIONINE OSKCTPAIONIAPOBATh HM3YYCHHBIE
STHOKYJIbTYpHBIE KOMIIOHEHTHI B COOCTBEHHOE KyJIbTYPHOE H SI3BIKOBOE
HoJIe, PacIIMpsTh M 00oramars 3HaHUS O S3BIKOBOI KYJBTYpe CTPaHBI
n3ydaemoro s3eika» [Hesmeprkunikas, 2011, c. 188].

OnHoi M3 BaKHEHIHMX 3a7ad TIOCOOMS SBIIIETCS Pa3BUTHE YMEHWU
JMAIOTHYECKOH M MOHOJIOTHYECKOM PEeYH, 9TO OCOOEHHO aKTYaJIbHO JUIs
THI0B-TIepeBOAYMKOB. CTYyAEHTHI IOJDKHBI YMETh OIMCHIBATH pPEaHn
UCTOpUU U coBpeMeHHocTH Poccum m I'pernum, mpoBOAMTH aHATOTHH
MeXIy (aKTaMu IByX KOHTAKTUPYIOIIUX JIUHTBOKYJIBTYD, B CBSI3U C YeM
HE00X0IMMO pa3BUBaTh y yuammxcs OWJIMHTBAJIbHYIO
KOMMYHHKATHBHYIO KOMIIETEHIMIO, 00€eCTIeYnBalONIy0 aJeKBaTHOE
00IIIeHNE TPEUECKUX THAOB C HOCUTEISIMH PYCCKOTO SI3bIKa B Pa3HBIX
cdepax obmenus. [IpuBenem npumep 3amaHus A Pa3BUTUS YMEHUH
MOHOJIOTHUECKOU peur — Paccradicume 0 KakoM-HUOYOb HAYUOHATHOM

epeueckom 0.1100e, KOMopoe MOdNCem NOHPAGUMBCSL PYCCKUM MYPUCTHAM

® 06 obpasosanuu: 3axkoH Poccuiickoit ®emepanuu // O6pazoBaHue B
JIOKyMEHTax 1 KoMMeHTapusx. M., 2002. C. 78.

10 «JlaHHBIH THI KOMIIETEHIIMM CHMHTE3MPYET OOLIESA3BIKOBOM, CIIEIUAIBHO-
SI3bIKOBOM, IIPEIMETHBIN, KOMMYHUKATUBHO-KYJIBTYPOBEAUYECKUIM KOMIIOHEHTBI
n obecreunBaeT CloCOOHOCTh IMYHOCTH K UCIOJIb30BAHUIO A3bIKa KaK CPECTBA
camooOpazoBanus» [Copoukuna, 2000].
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(peyenm, cnocob nooayu,).

PasnooOpa3ue 3amaHuii, HampaBICHHBIX Ha pa3BUTHE YMEHUUH
JMAJIOTMYECKOH M MOHOJOTMYECKOH peuH, MO3BOJAET OCYLIECTBISTH
(dbopMHpOBaHUE JIMHIBO-NPO(PECCUOHAILHONW KOMIIETEHIUH THMIOB-
MEPEBOYUKOB, KOTOpasi BKJIOYAET «CO3HATEILHYIO OPHCHTAIIHIO
YYaIuXCcsl Ha TO3UIUIO0 IPYTHX JIOJCH KaK MapTHEPOB B OOIICHHUH H
COBMECTHOU JACATCIIBHOCTH, YMCHHE Clyliatb, BECTU JUAJIOI B
COOTBETCTBHHM C IENSIMH U 3aJadaMyd OOIIEHHs, y4acTBOBaTh B
KOJUIEKTUBHOM OOCYXIEHUH TpoOJeM W MPUHATHHA pemeHud <...>»
[Acmomnos u ap., 2011, c. 6].

Coneprxanue mocodus «5 — Bamr run!» npencrasineHo Ha puc. 13.

Hannas crpykrypa TpaHchOpMUpyeTCsl B  COOTBETCTBHH C
KOHKPETHBIMH yCIOBHSIMH (cpefa OOy4YeHHs, BO3pacT ydalluxcs,
JUYHOCTH MEAarora, KOJMYECTBO yUeOHBIX YacoB H T. 1.).

Opranusys nporecc o0yuenus PKI Ha ocHoBe mocoous «5 — Bam
TUA!», TPenoiaBaTeb:

— TpeanaraeT akTUBHbIE (OpMBI 00yuYeHHS, CIOCOOCTBYIOIIUE

MOBBILIEHHIO 3()QEKTUBHOCTH YCBOEHHS 3HAHWH, OBJIaJACHHSA

HaBBIKAMU M YMCHUSMU;

— HCIOJB3YCT AaYTCHTUYHBIC MATCpUAJIbl, KOTOPLIC MABJIAIOTCA

oOpasiamu peanbHOrO KOMMYHUKATUBHOTO IOBEJCHUSA

PYCCKOS3BIYHBIX;

— MPHUOOMIAET OO0YYArOMHUXCS K PAa3MYHBIM BHAaM BHEAYIUTOPHOM

PpaboThI, IMEFOIINM TTPOPECCHOHATFHYIO 3HAYUMOCTB;
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TEKCTOBBIN [~ YNPLKHEHNA
—CyOKOMIIO- —
HEHT L TeKCTHI
_1300pasuTeNbHas
OCHOBHOM HarJIsAHOCTh
KOMITOHEHT
| _Tabnuupl,
CXEMBI
BHETEKCTOBBIN HHTEPHET-
_CyGKOMHO' =1 pecypcsl
HEHT
—IpEe3eHTALIN
CTPYKTYPA L ponessie urpst
MoCobust -
"4 - Bam rua!"
TEKCTOBBIC I BHETEKCTOBBIC
JIOTIOJIHU- CyOKOMITIOHEHTBI
—TeJIbHbIN
KOMIIOHECHT TBOPYECKHUE 3aTaHus IS
CaMOCTOSTENbHON paboThI
CIIOBHUK
|_TIOACHUTCIIBHBIN TpaMMaTHYECKUH CIIPaBOYHUK
KOMIIOHCHT
anmapar
OpPUECHTHPOBKH

Puc. 13. Ctpykrypa nocodus «51 — Bam rua!», HampaBjieHHOTo Ha
pa3BUTHE JUHIBO-NPOdecCHOHATBHOH KOMIIETeHIIUH OyXy X
TU/10B-1IIePeBOTYUKOB

— KOMOMHHPYET pa3HbIe MOJXO0JIbI K 00YUYEHHIO PYCCKOMY SI3BIKY Kak
MHOCTPaHHOMY.
[Tpu paboTe ¢ naHHBIM MOCOOMEM IpeUecKue 00yUaroIInuecs:

— YCTAaHABJIMBAKOT B3aUMOCBS3U MEXKIY S3BIKOM H KYJIbTYpOu



119

H3y4aeMoTO S3bIKa;
— CaMOCTOSITEIIFHO BBISBIISIOT M aHATM3UPYIOT 3JIEMEHTHI CXOJICTBA U
pa3nuurs KOHTAKTHPYIOIIUX KYJIBTYPHBIX MOJIENCH;

— HCIIOJIB3YIOT PYCCKHM S3BIK KakK CpPEICTBO KOMMYHHKAIIUH B

Y4eOHBIX ¥ BHEYYEOHBIX CUTYAIIUSX.

Takum o0paszom, mocobue «1 — Bamr rua!» orBeyaeT OCHOBHBIM
TpeGOBaHI/ISIM KOMIICTCHTHOCTHOTO, HpOGHeMHO'KOHTeKCTHOFO u
STHOKYJIBTYPHOTO MTOXO0/I0B, YIUTHIBAET BEAYIITHE MPHHLIUIEI 00ydeHUS
PKW, wHameneno Ha QopMupoBaHHe JHMHTBO-TIPOdheCCHOHATHHON
KOMIIETEHTHOCTH Oy TyIIIUX THAOB-TIEPEBOTINKOB, OTBEYAET BOSPACTHBIM
1 IpoecCHOHaTBHBIM MMOTPEOHOCTSIM TPEICCKUX YIAIIUXCS.

['maBHBIM OTHYMEM pa3pabOTaHHOTO HAMH TIOCOOHS OT TeX, KOTOpPHIE
HCIIONB3YIOTCS B TipakThKe o0ydeHnus PKU B rpedeckux By3ax, sIBISICTCS
TO, 4YTO OHO HMEET SPKO BBIPAKEHHBIH NpodecCHOHANBHO U
HAIlMOHAJIHLHO OPUCHTUPOBAHHBIA XapakTep, CHa0KEHO ayTeHTUYHBIMU
TEKCTOBBIMU MaTepuaaMy, HalpaBlIeHO Ha JAOCTW)KEHHE CTyAeHTamu |
CepTU(QUKALMOHHOTO ypPOBHS BJIAJCHHUS PYCCKHUM SI3BIKOM  Kak
uHocTpaHubM (B1).

2.3. Onucanue IKcnepumeHma no 00yUeHuro zpeuecKux
CHYOEeHmMO06-NEPEBOOUUKOB PYCCKOMY AZbIKY

Ha ocHoBe ananuza Hay4yHOH JIMTEpaTyphl 110 HCCIEAYEMOH TeMe,
MPOBEIEHHOTO B TEOPETUYECKOM YacTH HACTOSILEr0 MHCCICIOBAaHMSA,
BBISIBJICHBI IPOTUBOPEUUSs,, CyTh KOTOPBIX 3aKJIIOYAeTCs B BBICOKOH
aKTYaJIbHOCTH, HE00X0IUMOCTH (dbopMHUpOBaHUS JIMHTBO-

npodeccuoHanbHONH KommeTeHIH cpeactBamu PKUM B yueOHO-
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npoeccuoHanbHOM chepe oOIIeH s y:Ke Ha PAaHHUX dTarax 00y4eHUs U’
OTCYTCTBUEM YUYEOHBIX MAaTEPHAaJIOB, OOECIIEYMBAIOIINX YCIEIIHOCTh
OBIIQJICHHUST PYCCKUM SI3BIKOM JUISI OCYIIECTBICHHUS MPOQPECCHOHATLHOM
NesITebHOCTH.

C yderoMm coliepaHHsi U CTPYKTYPBI JIMHTBO-TIPOPECCHOHATBHON
KOMIICTCHIIMHY, TIOJIX0I0B U MPHUHIMIIOB ¢ (OPMHUPOBAHUS B YCIOBUIX
O00y4YeHHsI PYCcCKOMY S3bIKY B HES3BIKOBOH cCpejlie Hamu  ObUIH
pa3paboTaHbl OUIAKTUYECKWE MAaTepHalbl, KOTOpPBIE TIO3BOJISIFOT
YCTpaHUTh  CYNIECTBYIOIIWE  HENOCTAaTKW  CPEACTB  OOydYeHus,
MIPUMEHSAEMBIX B Ipeueckux By3ax. C 1eabio mpoBepKH dYHPEKTHBHOCTH
ydgebHoro mocobus «5 — Bam tua!» ObI1 mpoBemeH OOydJarOIIHiA
SKCIIEPUMEHT, KOTOpPbIM BKJIOUAJl TpU dTamna: KOHCTaTUPYIOIIUH,
OCHOBHOM, KOHTPOJIbHBIM.

JI71s1 AOCTHKEHMSI LIENM MCCIIEOBAHMS ObLIN PELIeHBI CIICAYIONIHE 3a/1a4H:

[l BBISIBUTH yPOBEHb C(OPMHUPOBAHHOCTH KOMMYHUKATHBHOW
KOMIIETEHIINU TPEYECKUX CTYACHTOB-(HUIONOTOB, BIAACIONINX PYCCKUM
SI3BIKOM Ha ypoBHE A2;

[l MpoOBEeCTH OKCICPUMEHT, HANpPAaBJICHHBIH Ha  TPOBEPKY
3G (EeKTUBHOCTH  pa3pabOTaHHONW  CHUCTEMBl  YIPaXHCHHH  JUIS
MpoeCcCHOHANEHO OPUEHTUPOBAHHOTO OOYYEHHsI PYCCKOMY SI3BIKY B
rpedeckux By3ax (yposenb Bl);

[J ¢  yd4eroM  TOJYYEHHBIX  pE3YylbTAaTOB  MPEAJIOKHUTH
PEKOMEHIAINK U ONTUMU3AINK Tpoliecca (HOpPMHUPOBaHUS JTHHTBO-
Mpo(hecCHOHATBbHON KOMIIETEHIIUH TPEUECKUX YYaIUXCs — Oymaymmx

THIOB-TIEPEBOTYMKOB B YCIOBHSIX PAaHHEH CIIEIAATH3AIINN.
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st perieHus 3TUX 3a1a4:

— OBUIO TPOBEACHO NUArHOCTHYECKOE HCCIIE/IOBAHHUE C IIEINIBIO
BBISIBJICHUS HAPYIICHUA B PYCCKOM pEUYM TIPEUECKHUX YYALIUXCS IMpHU
PEIIeHNH 3a]1a4, CBSI3aHHBIX C TPO(ECCUOHANTBHON e TeTbHOCTRIO THA-
IIEPEBOAUNKA,

— pazpaboTana cucTeMa YIpPaXKHEHWH, HAIMPaBICHHBIX Ha
($hopMUpPOBaHUE JIMHIBO-IPOGECCHOHAIBHON KOMIIETEHIIMH TPEYSCKUX
CTYICHTOB B YCIIOBUSX paHHEH CIieran3alliy;

— TPOAHATM3UPOBAHBI PE3YNBTATHl BBHIIOJIHEHUS HMTOTOBOTO
TecTa JJIsi yCTAaHOBJIGHWS CTETIEHW YCBOGHHWS 3HAHWH, YCTOWYHMBOCTH
HaBBIKOB U YMEHMU B pa3HbIX BUJax P Ha pycCKOM SI3bIKE.

2.3.1. UcnibiTyemble. MeToIHKa MPOBeIeHUs YIKCIIEPUMEHTA

OOydarormuii ~ SKCIIEpMMEHT TpOBOmWICA Ha 0Oaze  AdQHHCKOro
HalMOHAJIFHOTO YHUBepcuTeTa M. Kanomwicrpuu ¢ 15 centsiops 2018 r. mo 15
oktsiopst 2019 . [IpomomkuTensHOCTE 3KCTIeprMenTa 46 ak. aco: 40 4acoB —
ydeOHBIe 3aHSATHSA U 6 9aCOB — BXOJJHOE ¥ HITOTOBOE TECTHPOBAHHE.

B skcriepumente npuHsim ydactue 60 TpedecKkux CTyIeHTOB 2 Kypca
OTJENICHNSI WHOCTPAaHHBIX s3bIKOB (40 >xkeHmmH u 20 MyX4dH),
N3yYaroIlUuX PYCCKUH SI3bIK B paMKaX IOATOTOBKH I'MOB-TIEPEBOIUMKOB.
Beutn chopmupoBanst 2 Tpynmsl o 30 YeoBeK — dKCIEpUMEHTAIbHAS
(BI') u xontponsHas (KI'). Bo3pact ucneiryemsix — ot 18 o 25 net. Bee
yualuecs BiIaJIel0T aHIVINHCKUM s13bIKoM Ha ypoBHe Cl. 25% cTyaeHToB

3HAIOT 2-3 s3bIka (HeMenkui, (paHily3cKuid, nTanbsHckuil); 5% — 3-4
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si3pIKa (HEMELKWiA, (paHIly3CKUi, UCTIAHCKHUH, KOpEHCKuH, cepOCKuH,
PYMBIHCKHUH, aln0aHCKUHN, UTANbSIHCKHMA, apaOCKUil 1 KUTaHCKuil).

Bapvupyemvie ycrosus sxcnepumenma:

— cpenctBa oOyuenus (B OI' wucnomp3oBasioch mocoOue,
pa3paboTanHoe aBTOpoM wuccienoanus, B KI' — yueOHOe mocobue
«Jlopora B Poccuro» u «Pycckuii s3p1k. Ilepsbie marn»?t);

— HIPUEMBI (dhopmMupoBaHUs JIUHTBO-TIpoecCHoHATEHON
KOMIIETEHIINH;

— mpodeccroHanbHas HAPaBICHHOCTh YITPAKHEHUH U 3aTaHHH;

— y4eT 0CcOoOEHHOCTe KOMMYHHKATHBHOTO TOBEIEHHS TPEUECKUX
YHaITIXCS.

Hesapvupyemvle ycnosus:

— TIPerno/1aBaTelNb;

— IPOJIOJDKUTEILHOCTh IKCIIEPUMCHTA;

— 1eb 00y4YCHUS;

— KOMMYHHUKATHUBHBIC TEMbI M JICKCUKO-TPAMMATHYCCKUI MaTepHall,
npecTaBieHHbIe B TpeboBaHuAX K ypoBHIO obmiero Bnaaenus TPKU-1,;

— KOHTPOJIbHO-U3MEPUTEITBHBIC MATCPHAJIBI.

BxoagHoe TecTupoBaHme.

JlJis yCTaHOBJICHUS YPOBHS C(HOPMUPOBAHHOCTH KOMMYHHUKATUBHOU

KOMIICTCHIIMY TPEYSCKUX OOYUYaIOUIUXCsS — YYACTHUKOB KCIICPUMEHTA,

Obul pa3paboTaH TecT, KOTOPBIA BKIIOYAN 5 KOMMYHHUKATHBHBIX

1 Aumonosa B.E. u op. Jlopora B Poccuro: YueOHux pycckoro sbika (Ilepsblit
yposenn). B 2 1. CII6.: 3matoyct, 2016. 344 c.; Feauxosa JILI. u op. Pycckuii s3bIK.
[epebie maru. Y. 2. CII6: 3natoyct, 2018. 296 c.



123

CI/ITyaHI/Iﬁ, CBA3aHHBIX C HpO(i)eCCHOHaJILHOfI JACATCIBHOCTBIO THJOB-

NEPEBOAYMKOB.

OtBeThI 00yUaIOIIMXCS 3aKUCHIBAINCH HA AUKTOPOH B hopmate MP3.

Jnst oleHWBaHMSA Ppe3yJbTaTOB TECTUPOBAaHMS Obula pa3paboTaHa

peiitepckas Tabnuna (mabn. 6).

Tabauya 6.
PeiiTepckast Tabmua
Ne | HHTeHmHUN Curyanust Mpennona- | Kpurepuu | bamwist
Ne (MHeHue raemplii | OLEHKH (Gal
PYCCKO3BIUHO20 OTBET nosu-
mypucma) umio -3
DaJ1a)
Beickaxure 51 cumraro, 4TO Hy umo Bu! Jlexcuuec-
CBOE MHEHHME. | OKCKYpCHU ¢ TUaoM — | A cuumaro, Kue
9TO TMyCTas Tpara umo 2uo cpencTea
1 JICHET, a Y3HaTh O ouenw Hyocen! | Kmume
JIOCTONpUMEYa- T'uo KOMMYHH-
TEBHOCTSIX MOXKHO nomozaem KaTHBHOTO
CaMOCTOSITEIIEHO U opeanuzoeams | Xxapakrepa
OecIuIaTHO. ()()cy2 Pemenue
mypucmos, KOMMYHH-
Moorcem KaTUBHOU
pacckasamo 3a1a4n
MHO20 CooOimrone-
uHmepecHoceo, HUE HOPM
0 4em He YTHUKETA
nuuym 6 Bbipasu-
unmepneme. TEJILHOCTh
Ycnokoiite MBI TOJIBKO Ilpowy sac, Jlexcuuec-
TypHUCTA. MpUeXalld, U Havajcs | He Kue
noxas! Eciiu on becnoxotimec | cpencrsa
2 OyzmeT UATH U 3aBTpa, b! A cmompen | Komme
1 [OCJIE3aBTPa, npocHo3, KOMMYHH-
HY)XHO OyZIeT MCHSITh | nOCie3asmpa | KaTMBHOTO
BCIO OKCKYPCHOHHYIO | connye u +30 | xapakrepa
nporpammy! epaoycos. Peenue
Koneuno, mbl | xomMmmyHH-
cKoppexmu- KATUBHOM
pyem 3a1a4n
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npoepammy no | Cobmroze-
Bawemy HUE HOPM
JHCENAHUTO. JTHKETa
Ho enasgnoe, Bripasu-
8bl ycneeme TENEHOCTH
nocmompeman
camoe ryyuee
6 [ peyuu.
Ilomorure Hawm nanu ouenn QOuenb dcany, Jlexcuuec-
peunTs MaJeHbKHI HOMEp. umo max Kue
npod.iemy AZIMUHHCTpPATOp NOTYYUTOCD. CpeicTBa
TypHCTY TPEUTOKUIT HOMEp Ecnu xomume, | Kiume
(naiiTe no0oJIbIIe, HO OTTYa | s ceuuac KOMMYHHU-
coBeT). He BUIHO Mops! 3a 102080pIo ¢ KaTHMBHOTO
YTO MBI 3aIUIATHIIN aomumuc- Xapakrepa
TaKue JIeHbIn? mpayuetl Pemenne
omerns. KOMMYHH-
Jasaiime KaTUBHOM
cxooum 3a7a491
emecme. Cobmoe-
Obewato, umo | upe HOpM
Mbl ITUKETA
obssamento | Bpipasu-
HaliOéM TEIBHOCTh
peuieHue, u
8b1 Oyoeme
0080bHbL. Bbl
6 I peyuu —
camoil
3ameuamenvt
ol cmpate.
30ecy mozym
ObIMb MOALKO
noaoxcumenb-
Hble IMOYUU.
Yoenure Mue kaxeTcs, Tosepvme, Jlexcuuec-
TYPHCTA, YTO | SKCKYpCHs Ha Canmopunu — | xue
oH He coBceM | CaHTOpPHHH HE OYEHb | yougumenvHoe | CPEACTBA
npas. uHTepecHasd. Heuero mecmo. Kaxaa | Kinure
CMOTPETh U IOPOTO. mam KOMMYHH-
JlaBaiiTe momMeHsIeM ammocgepa! KaTUBHOTO
Ha 4YTO-HUOYIb Kaxkoe mope! Xapakrepa
npyroe! Kaxkue Pemienne
3axkamut! KOMMYHU-
Veepsio sac, KaTHBHOM
Bui 3a1auK
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en0buUmecs 6 Cobmrone-
amont ocmpoe HUE HOpM
Ha 6cio JTHKETa
INCUSHD: Bripasu-
TEJIbHOCTh
O0BscHUTE ITouemy B oTene V epexos Jlexcuuec-
0COOEHHOCTH | YXXHH TaK I03/HO! ocoboe Kue
HaLHO- omHowenue k| cpencrea
5 HAJIBHOI'0 n0bot Koo
Xapakrtepa mpanese.
IpeKoB Ocobento k KOMMYHH-
PacckaxuTte VoIcumy. KaTHBHOTO
00 3TOM Xapakrepa
HHTEPECHO. Pewenue
KOMMYHHU-
KaTUBHOU
3a/1a41
Cobutoze-
HUE HOpM
STUKETa
Beripasu-
TEIbHOCTh
Jlekcuko-rpaMmaruueckue u HOHETHUCCKUE OIUOKH (CHUMACTCS JI0 5
0ayIoB)
OO01ee KoJH4YecTBO 0a/I0B (MaKc. — 75)

BrimonHeHne TECTOBBIX 3afaHUil OLEHHWBAIOCH MO CIIETYIOIINM
KpUTEpHAM (CTOMMOCTB KaKAOTO — 3 Oana):

1) pasHOOOpa3ue IEKCUIECKUX CPEACTB;

2) UCTIONIb30BAHUE KJINILIE KOMMYHUKAaTHBHOTO XapaKTepa;

3) penieHre KOMMYHHUKAaTHBHOW 3a/1a4H;

4) cobroeHre HOPM STHUKETA;

5) UCIIONB30BaHUE CPEACTB BEIPA3UTEIBHOCTH.

C noMoUbI0 JAaHHBIX KPUTEPUEB MOXHO OLCHUTh YMEHHS
WCIONB30BaTh SI3bIKOBBIE CPEACTBA PYCCKOTO S3bIKAa MJISl PEICHHS

KOMMYHHKATHBHBIX 33724 B IpodeCCHOHANBHOI cdepe.
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[Ipyr HanM4YMK JEKCHKO-TPaMMaTHYECKUX M (POHETHYECKHUX OIIMOOK
CHMMAJIOCh 10 5 0aioB:

* MuHyc 1 0ayt: 1o 5 omuoOoK;

* MuHyc 2 Oaita: He 6ojee 10 omuboK;

» MuHyC 3 Oasuta: He 6omee 15 omuooK;

» muHyC 4 Oauta: He 6omee 20 omuoOoK;

» MuHyC 5 6aiioB: 6onee 20 ommoOOK.

Pe3ynpTaThl BEINOIIHEHU BXOJHOTO TECTa NPEICTABIIEHbI B mabi. 7.

Tabnuya 7.

Pe3ynabTaTel BXogHOT0 TecTupoBanus cryaeHToB KI' 1 3I' (B %)

3ananne KT ar
(30 uen.) (30 uen.)

1 39,5 40,7

2 41,6 422

3 39,9 415

4 38,9 38,2

5 37,8 37,9

CpEHHHﬁ IPOUECHT BbINOJHCHUA TECTA
| 39,54 | 40,1

Ionmy4yeHHble naHHBIE CBUAETENBCTBYIOT O TOM, YTO Y CTYICHTOB OOCHX
TPYIII HA3KWI YPOBEHD C(hOPMHUPOBAHHOCTH KOMMYHHKATHBHOM KOMITETSHITI
Ha PYCCKOM SI3bIKE. Y4YalllMecsl WCHBITHIBATM 3aTPyAHEHHs IIPpU BBIOOpE
KOMMYHHKATHBHBIX TAKTHK B PELIOKEHHBIX IPOOJIEMHBIX CUTYaIHSIX.

OtBeTsl OBUTM ONHOCIOXKHBIMH, B OCHOBHOM HCIIOJIb30Bajiach
CTPYKTypa IPOCTOTO NPEUIOKEHNSA, pA3BEPHYTHIE BBICKA3bIBaHUS [IOYTH
OTCYTCTBOBAJIH. boapmmHCcTBO CTYACHTOB HEC IIOJIB30BaJIUCh

YCTOMYMBBIMHM BBIpRXXEHUSAMU U Kiuiie. Kpome Toro, pycckas pedb
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IPEYECKUX YYaIIUXCs OTIUYANach OCTHOCTHIO BBIPA3UTEIBHBIX H
9KCHPECCUBHBIX CPEJICTB, OTCYTCTBUEM CHHOHUMHYHBIX KOHCTPYKI[HIA.

B oTBeTax HCHBITYEMBIX BCTPEYAIOTCS OMIMOKKA Ha (POHETHUYESCKOM,
JICKCHYECKOM, MOP(OJIOTHUSCKOM M CHHTAKCHUECKOM YpOBHsX. «All
learners of foreign languages show certain deviations from the norm, that
is, language mistakes, the existence and nature of which enable the
teacher to evaluate the student’s progress in learning the language»
[Kostina et al., 2017, c. 98].

Mpb1 cunTaeM HEOOXOAMMBIM OOpaTUTLCS K aHaIU3y OMIHOOK,
JOMYIICHHBIX ~YYaCTHHKAMH OKCIIEPHMEHTA, TOCKOJBKY BIaJICHUE
S3BIKOBBIMH ~ HOPMaMH  BXOJHWT B  JIMHTBO-NIPO()ECCHOHAIBHYIO
KOMIIETEHIIHIO THU/Ia-TIePEBOUMKA.

DonemuuecKue OMUOKU.

TunugabiMA  (POHETUUESCKUMH  OIIMOKAMH TPEYSCKHX CTYACHTOB
SBIISIIOTCS CIICAYIOLINE:

1. CMmerieHue riaacHbIX /u/-/vl/:

* K coorcanenuro, y nac nem boavuue c6oboonfufe mecma.
* Ecmb dpyeue docmonpumeuamenvuocmfot].
2. CMelleHHE MIMIANIUX U CBUCTAIINX COTJIACHBIX /5K/-/3/ v /1/-/c/:
* Kax [3]ans smo cnyuunocs!
* A oymaro, onu pe[Slumo b6vicmpo smy npobremy.

3. Peanu3amys rpedecKoro MIOCKOIIEIEBOro /|/ Ha MecTe pyccKoro
KpYTJIOIIEeNEBOTro /c/:

« He sonnyiime[l]! Bcé 6yoem xopowo, u sx[[lxyp[/us ne 6yoem

OMMEHEH.
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4. Peanu3arus TBepAbIX COTJIACHBIX HA MECTE MSTKUX:
* Ha Caumopfvifnu ecmo gynxan.
* A 3aempa, ecnu Oyoem ayuuieni no2o0ou, 6 Opesufvifii
MOHACMbIPY.
5. Cmemenue addpukar /a’/-/11/:
* B I'peyuu ofufens [ujacmo nozooa xopowas,
* Ha kauuxyniax epexu 6ce20a YiCUHAOmM NO30HO — 3MO
mpaoufufus.

6. Peammzamus cpemHeeBporeiickoro /I/ Ha MecTte pycCKOro

BEJISIPU30BAHHOTO /11/:
» Umak, npeonazaio éam ce2o0ns noexamo 6 Iap[llamenm;
* Hem, s mak ne oymaio, eciu 0enams dKCKYpPCUro ¢ 2u0oM, Mo
6o[llee unmepecno u no[llesno.

BonpmmucTBO (hoHeTHYECKIX omun0oK 00yCIIOBJIEHO
CYIICCTBCHHBIMU Pa3IMUUAMKH  (DOHETHUYECKUX CUCTEM PYCCKOTO H
IPEYECKOr0 SI3BIKOB, BIUSHHEM HHTECP(PEPEHIUHN, B PE3yJIbTaTe YEro
00yJaronrecs UCIOIb3YIOT (POHETUUSCKUE SIIUHUIIBI POJTHOTO SA3bIKA.
Jexcuueckue owinuoku.

B ka4ecTBe OCHOBHBIX JICKCUYECKUX OIIMOOK B PEUX MPEUECKUX CTYICHTOB
criemyet Ha3Bath cieayrontue [Demxorosa, Ctambonesa, 2018]:

1. CMmerieHue JiekceM, OJTU3KUX 110 3HAUYCHUIO WK 3BYYaHUIO:

* Dmo mecmo, 20e No0u cO 8ce20 Mupa nocewarom u oenarom
boavuiue ouepedu, umoobsl yeudems HeRPOU3IBEOEHHBLI 3aKAM CONHYA,
Ilpasoa 6 mom, umo ce2o0Hs cobpanue ungopmayuro He mpyoHo, Imo

HaseodeHue HOpMalbHas 6 Fpeuuu — CMCHICHUE TMapOHUMOB
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(“HenpeB30iIEHHBIH” W “HENPOM3BENEHHBIN, “moBeneHue” U
“nHaBenenue”’, “cobpanue” u “cOop’’) MPUBOAUT K AedopMalnu CMBICIA
BBICKa3bIBaHHS, TIOATOMY OHO CTAHOBUTCS TPYIHBIM IS IOHUMAaHUSI.

»  [Ilocemum MHO20  3aKpBIMBIX MY3eed. —  YIOTpeOIeHO
MIPUIIAraTeNbHOE “3aKpblmbiil’” IO AHAIOTHH C “‘OMKpbimblll’, N3-3a 9eTO
CMBICIT TIPEJITIOKEHUSI NCKAXKACTCH.

2. Ommbo4vHOe yrnoTpeOdIeHnue OHUX YacTel peur BMECTO JIPYTHX, B
YaCTHOCTH,  YHOTpeOJieHHe  IJlaroJia  BMECTO  OTIJIArOJIbHOTO
CYIIECTBUTENBHOTO: [10omomy yycunams no30Ho 0aém 603MOICHOCHb
cembaM coOOpamuvCsi U NPOGECMU 8PEMS BMeCe.

MHorounciieHHbple  OMMOKM OTMEYEeHbl M IpU  yHnoTpebiieHuH
YUCIIMTENBHBIX: HENpaBWILHOE 00pa3oBaHWE IMaNeKHOW (GOpPMEI (B
obemeHHoe BpeMs OHM OOBIYHO €ISIT OKOJIO [ZIBa), 3aMeHa
KOJIMYECTBEHHOTO YUCIUTEIBHOTO TOPSIKOBBIM (& 3aTe€M OHH CIISIT 1O
LIECTOTO YaCOB).

B ornmume or QoHeTHUeCKMX HAapyLICHWH, JEKCHYECKUE OIIUOKH
BBI3BaHbI NPEUMYILIECTBEHHO HEOCTATOYHBIM YpOBHEM
cOPMHUPOBAHHOCTHA  SI3BIKOBOH  KOMIETEHIMH  OOYYalOLIMXCH,
He3HaHWeM/ HETOYHBIM 3HaHWEM 3HAYCHHWH CIIOB, YTO NPUBOJUT
CMEIICHHUIO JIEKCEeM, OJIM3KHX 110 3HAYCHUIO Wi 3BydaHuio. Kpome Toro,
OOnpIIasi 4YacTh JIGKCMYECKUX OHIMOOK OOYCIIOBIIEHA HETOJHBIM
MOHUMAaHNEM TIPaBHJI PyCCKOTO CIOBOOOpa30BaHUs, B PE3yNbTaTe Yero
BO3MOKHBI CITy4ad “JIOKHOM aHAIoruu’ .

B maba. 8 npencraBneHbl THUIBI JIEKCHYECKUX OMIMOOK M MPUYMHBI

OTKJIOHEHUH OT HOPMBI PYCCKOTO S3bIKA.



130

Tabauya 8.

HpI/I‘lI/IHLI OTKJIOHEHHH OT JIEKCHYECKHUX HOPM H CJICACTBUSA

AJId KOMMYHUKATHBHOI'O B3aHMO/IeliCTBUS

IpuyunbI CaeacTBusi OTKJIOHEHUS
OTKJIOHEHUSH OT Ha ypoene azwixoeoit | Ha ypoene
JIEKCHYECKOH opzanuszayuu KOMMYHUKAMUGHOU
HOPMBI B8bICKA3bIBAHUA opzanuzauyuu
BbICKA3bI6AHUSA
HEJI0OCTaTOYHBII * HCIIOJIb30BAHUE CIIOBA B | ¢ HAPYIICHUS TOYHOCTH
YPOBEHb  SI3BIKOBOW | HECBOMCTBEHHOM €My | BBICKa3bIBaHUS
KOMIICTCHI[UH: 3HAYECHUHU . KOMMYHUKATHBHEIC
* He3HAHHE/ HETOYHOE | * CMEIIEHUE CJI0B HEyIadu
3HAHUE 3HAYCHUS | * HapyIICHHUS
JIEKCEMBI JICKCHIECKOU
. WTHOPUPOBAHUE | COUETAEMOCTH
MIPaBWJI JICKCHUECKOH | * TUICOHA3M
COYETAEMOCTH
JIEKCUYeCKast * TIPOITyCK JIEKCHYECKOW | paspylIeHHne
UHTEpEepeHIIHS €IMHHIIBI CEeMaHTHYECKOH
* BCTaBKa JIEKCHUECKOH | CTPYKTYpPHI
€IMHHIIBI BBICKa3bIBaHUS
. TpaHchopmanus
CJIOBOCOYETAHUS

Mopdghonozo-cunmaxcuueckue owuoKu*?,

OCHOBHBIMU MOp(bOJ'IOI‘O-CI/IHTaKCI/IIIeCKI/IMI/I OIIMOKAMH B pyCCKOfI

peyUu rp€uCCKUX y4aliuxcsd ABJIAIOTCA:

1. “JloxnHas agamorus’.

briim  orMeueHbI

CIIy4ad,

Korga HMCIIOJIB3YCTCA HEIpaBUJIIbHAaA

BUAOBas (GopMa MO aHAJIOTHH C CYHIECTBYIOIIMMU B PYCCKOM SI3BIKE,

12

«YTo kacaercs UHTEpIIpECTallu, TO HAJIEKO HE BCC OIIMOKH YETKO

BIIUCHIBAIOTCS B Ty WIM WHYIO KaTeropuio; HEKOTOpbIE M3 HUX MOTYT OBITh
OTHECEHBI K psay Kareropuit» [3anesckasd, 2009, c. 12].
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HamlpUMep,  UBMEHumb —  U3MEeHAmb:  ‘obecneyamsv’  BMECTO
‘obecneuums’: m HYJICHO 06ecnedams 1yyuyio npozpammy nponaamol.

2. HerpaBuiibHOE ynoTpeOieHue BUa riaroua:

Ce200Hs Mbl MOdHCEM MEHAMb NPOSPAMMY NO BAULEMY IHCENAHUIO.

3. Hepaznuuenue rinarosnos ¢ yactuuei -C5 u 6e3:

Lenv nauunaem no3oHo, u NOIMOMY YICUH 8 OECAMb YACOE.
4. HempaBmiibHOE COTIIACOBaHHE:
» Canmopunu oueHv UHMEPECHAas.
* Bul moodiceme yorcuname 6 magepne, KOmMopasn 6ce20a OMKpylm.
* Omo naeedenue HopmanvHaa 6 I peyuu.

JIOBOJIBHO 4acTO CTYIEHTHI IEMOHCTPUPYIOT HEIOJHOE ITOHMMaHHE
KaTeropuil majexa W 4YHCiIa CYLIECTBUTENbHBIX, YTO IPUBOIUT K
OIMHOOTHOMY 00pazoBaHUIO hopm CJIOB: Tam MHO20
oocmonpumevamenvrnocmu, f 3naio no onvimy, umo ecmv u Opyzue
HOMepbl ¢ RnpeKpacnom 6udom, Moowcem emecme no2080pumsv ¢
aomuHucmpayuei u oams peuwternue ymy npoonemy, CanHmopuru — 0Oun
u3 camvix Kpacusbix ocmpoeax I peyuu!

On myorcen, ymodvl mypucmol 0p2anu308aiu C80U SKCKypcuu bonee
J1e2Kko, 0aém yKazanus, o0vACHAEm 8CE, YMO OHU HYJICHbL, NPOBEOEM UX.
— JaHHOE TpPEIIOKEHHE MOCTPOCHO B COOTBETCTBHH C TpaBHIIAMH
IPEYECKOro s3bIKa, YTO OOYCIOBJIMBAECT ONIMOKA B TOCTPOCHHUH
CIIOBOCOYETAHUNA C TIOMYMHUTEIBHOU CBA3BIO ‘‘yIpaBlICHHUE . ‘OHU
HYJICHBL ' BMECTO ‘UM HydcHo . B L1eTOM NpensoKeHue BOCIIPUHUMAETCS
KaK HelpaBHJIbHOE, HEYAaYyHO c(hOopMyITHpPOBaHHOE.

5. OmmoOKH yrpaBIeHNUS:
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HUmaxk, npeonazaio eam cezoous noexamv 6 Ilapramenm, a
3aempa, eciu Oyoem jayuuieil no2000u, 8 OpPesHbIll MOHACTHBIDD.

6. Hapymenne CHHTaKCHYEeCKMX CBS3€d U3-32 HEMPaBUIHHOTO
ynoTpebieHus NpeaIoros:

Haoerocw, sam nonpasumcsa npebdviganue o nauem 2opooe.

Moorcno nocmompems KoMHAMy, 8 KOMopou Oyoem 6ud MOpsi.

Bcerpewaercst v HeonpaBiaHHas BCTaBKa npeaniora: M, KkoneuHo, Kax
6bl NOHUMAeEMme, 8 IeMOM 8Ce XOMAN OMObIXAMb, CNAMb U NPOCHINAMbCA.
— B JIaHHOM CJy4ae TIOJ| BIMSHHEM TIPEUYECKOrO S3bIKa HMCIIONB3YeTCs
npeior B.

7. HemmpaBWIBHEIN BEIOOP COI03a MJIM COFO3HOTO CJIOBA, OIIMOOYHOE
yIoTpeOJIeHHEe cor03a:

A cmompena npocHo3 noz2oovl, U 3a8mMpa  CoiHYe, U
memnepamypa noblCUmcs. — OLTMOOYHO MCTIOIB30BaH CO103 /.

8. IIpomyck 4ieHOB NpeAIOKEeHUSI:

A mozy npednodcums 6am paszmvie 0esimeabHOCmu. — IPOIMYIIECHO
CYILIECTBUTEIHLHOE ‘BUJIBI .

9. HempaBuiibHOE KOHCTPYHPOBAHHUE MTPEIOKCHHS:

* Bam oanu Homep, Komopblii ecmb c60O00HDBIIL — MEXbA3BIKOBAS
omuOKa: MOJ BIMUSHUEM TIPEUYECKOro f3bIKa yrmoTpedmsercs Qopma
HACTOSILETO BPEMEHH TIIaroiia Ouimsy + noanas hopma npuiaecamenbHo20
BMECTO KpaTkod (OpMBI MpHIAraTelbHOr0 CBOOOJCH B (YHKIHH
CKa3yeMoro.

* HUcmopus 9moeo ocmposa yice ¢ OpeeHOCHu.
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CuHTakcuyeckue OWMOKM B PEYM TIPEYECKHX  CTYACHTOB
00yCIIOBJIEHBl TPEUMYILIECTBEHHO HHTepdepeHIreld, Mo BIUSHUEM
KOTOpPOH B CHHTAKCUYECKHUX KOHCTPYKLHUAX IO aHAJIOTHH CO CTPYKTYpOH
MPENIOKEHUH TPEYECKOro SA3bIKa MOTYT OTMEYAThCs MPOIYCKH YWIECHOB
MPEUIOKEHHS, OIMO0YHOE KOHCTPYHUPOBAHWE BBHICKA3bIBAHUH W T.JI.
[MpuymMHOW CHHTAKCUYECKUX OMIMOOK TaKKe MOXET CIIy)KUTb
HEZ0CTAaTOYHO BBICOKHMI YPOBEHBb C(hOPMHUPOBAHHOCTH IPaMMaTHIECKHUX
HaBBIKOB, HETIOHMMaHHWE/ HEJOCTATOYHO TIOJHOE MOHWMAaHHE MpPaBUI
coriacoBaHus, ympaBieHus W mp. CHoXHAS MpemIoKHO-TIaIeKHAS
CHUCTEMa PYCCKOTO $3bIKa MPHUBOAWT K OIIHOOYHOMY YIOTPEOIIEHUIO
PEAJIOTOB.

Heo6xoammo 100aBUTh, YTO TOMUMO (DOHETHIECKUX, TEKCHUECKUX U
MOP(}OIOTO-CHHTAKCHYECKUX  HapYyIICHUH, B BBICKAa3bIBAaHUAX
HCTIBITYEMBIX BCTPEUAIOTCA OLIMOKH, BEI3BAaHHBIC HE3HAHUEM dTHKETHBIX
HOPM PYCCKOTO S3bIKa.

Bonbimas gacTh ommOOK B pycCKOl peun rpeyeckux y4amuxcs — 3To
WHTEepPEepEHINOHHBIE (oHETHYECKHEe OIMOKA. MeHee YacTOTHBI
MOpP(OJIOro-CHHTAKCUIECKUE omuoKHy, 00yCIIOBJICHHBIE
BHYTPUS3BIKOBOH M MEXBSI3BIKOBOH HHTephepeHnuen. Jlexcuueckue
omuOKu coctaBisitoT 21% oT oOmiero 4ymciaa HapyIICHWH, U3 Yero
CJIEyeT, YTO YCBOEHHE PYCCKOM JIEKCUKH MPEACTABISAET A HOCUTENeH
IPEYEecKOro s3bIKa HE3HAUNUTENIbHbIE TPYAHOCTH.

MBI onipeieniiiy CIeAyIONHe YPOBHA CPOPMHUPOBAHHOCTH SI3BIKOBOM
KOMIIETEHLIMH FPEYECKUX CTYJEHTOB:

0-33% — nuskuii ypoeenyv,;
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34-67% — cpeonuii yposens,
68—100% — svicokuii ypogens.
[loka3zarenbHBIM SBISIETCS TOT (PAKT, UTO A0 HAYaANA SKCIIEPUMEHTA HE
OKa3aJoCh HHM OJHOIO YYacTHHKA C BBICOKMM YpPOBHEM pa3BHUTHUSA
KOMMYHHKAaTHBHOM KOMITETEHTHOCTH.

2.3.2. MarepuaJj 3KcnepuMeHTa

]_ICJ'IB OCHOBHOI'O OKCIICPUMCHTA - IIOBBIIICHHUEC YPOBHHA

c(OpMHUPOBAaHHOCTH JIMHTBO-TIPO(eCCHOHATBHON KOMITETEHIIUU
IpeYecKuX CTYACHTOB.

Jnst 9KCIepUMEHTAIBHOW Trpynmbl Obula pa3zpaboTaHa cHcTeMa
yIpaXHEHWH,  HampaBlIeHHBIX  Ha  (OPMUpPOBAaHHE  JIMHIBO-
npodeccrnoHabHOM KOMITETEHIINH IPEUECKHUX CTYICHTOB IPH 00ydIeHUH
pycckoMy s3piKy (ypoBeHb Bl). Cucrema Bkimtodaer 4 TpyIITBI
yrnpaxueHuit (maoa. 9).

Tabnuya 9.

CucremMa ynpakHeHHi 1J151 Pa3BUTHS HHOSI3bIYHOM
KOMMYHUKATHBHOI KOMIIETEHTHOCTH OyAyIIMX THA0B-

NnepeBoAYNKOB
I'pynnsi Buab! ynpa:kHeHuni
yIpasKHeHHu

| VYnpasxcnenus, YIOpaXHEHUsT Il Pa3BUTHS  HABBIKOB
HanpaenenHvle Ha | yCTAHOBIICHUS 3HAUEHMs JIEKCHYECKHX
CUCIEMHYIO €IMHUI], OTHOCAILINXCS K SKCKYPCHOHHOMY
npesenmayuio JICKYpCY
JIeKCUHeCKUX eOuHuYy

Il | Vnpaosicnenus, YIPaKHEHUA JUI (hopMupoBaHUs
HAnpagieHHvie Ha | MapagurMaTH4ecKux B3aNMOCBSI3eH
cucmemHoe  yceoeHue | TeKCHIECKUX €IMHHUI]
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JleKCU4eckux eouHuy 6 | yIpaKHeHHs ULt (hopmupoBaHUs

UX CUHMAZMAMUYecKux | CHHTarMaTHYeCKUX B3aNMOCBSI3el

U napaoueMamuyeckux | JIeKCHYECKNX €IMHUI]

CBA3AX

Il | Peuesvie ynpaoicnenus | ynpaKHeHUsS JUIs pa3BUTUA

071 pazeumus ymeHuil 6 | IPOTHOCTHYECKUX YMEHUH

umenull, 2080peHul U | yIpakHeHUsl JUIi  pasBUTUSL  yMEHHH

ayoupoganuy  (mexcm | peepeHTHOTO YTEHUS

0N umeHus, HOIUNOR, "

sudeodpazmenm yq | YIDOKHEHUS  JUis  PAasBUTHS — yMEHHH

npogeccuonansiyio MH()OPMATUBHOTO UTCHHMS

memy) -
VIPaKHEHUs ISl Pa3BUTHS  yMEHHH
JIOTHYECKOT'0 BBICTPAUBaHMSA NPEAMETHOIO
COJIepXxKaHUS BBICKA3bIBAHUS u
CTPYKTYPHUPOBAHUs PEUEBBIX AeHCTBUI
yOpaXKHEHUs JJI pa3BUTHSI AUATOTHYECKUX
YMEHUI
YIPaKHEHUS IJIsI Pa3BUTHS ayJUTHBHBIX
YMEHHH U TOCTPOCHUS BBICKA3bIBAHUS Ha
OCHOBE BHJCOTEKCTA

IV | Vnpaoscnenus, pOJIEBBIE HI'PHI, JIUCKYCCUU Ha

HanpaegieHHvie Ha | Ipo(eCCHOHANBHBIE TEMBI, TBOPUYECKHE

pewenue 3aJaHus

KOMMYHUKATMUBHO-

NO3HABAMENbHBIX

npogeccuoHanbHbIx

3a0ay

L Ynpasicnenus, HanpaenenHvle Ha CUCIEMHYIO

npe3eHmayuio 1eKCudecKux eOuHuy.

OOyuarommuecs: 3HAKOMATCS € JIOTHKO-CEMAaHTHYECKOH CTPYKTYpoi
TEMBbl. YTOPaXKHEHUS [al0T BO3MOXKHOCTb PACKPBITH €€ OCHOBHOW
JIEHOTAT,  ONPEIENUTh  JIEKCMYECKOE  SIApO,  XapaKTepHU3ymoLlee
BHYTPECHHEE COICpKAHUE TeMBI. | J1aBHAs LENb YIIPAaKHEHUI — BBEJICHUE
JIEKCEeM, O3HAKOMJICHHE C UX OPMOI U 0COOCHHOCTSMH peNpe3eHTAIUH

B OKCKYPCHOHHOM JIMCKYpCE: OCYIIECTBISCTCS CHCTeMaTHU3allHs
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KJIFOUEBBIX CJIOB TEMBI U IIEPBUYHAS CEMaHTHU3ALMS JIEKCUYECKUX €TUHUIL]
C ITOMOUIBIO BONPOCO-OTBETHBIX YIPAKHEHHI, TO3BOJIIOLINX PACKPHITh
MapagurMaTi4eckre 1 CMHTarMaTHYECKUE B3aMMOCBSA3H HOBOM JIEKCUKH.
Hanpumep,

* [TocmoTpuTe oTorpaduu.
a) Onumure, yTo Bel BuanTe Ha doTorpadusx.

0) Kakoii 3To
NMAMATHHK
apxutekTypbi? Uto
Bbl mo:keTe
pacckasath 00 3TOM
naMsAITHAKe?

HUcnoan3yiite
JaHHBbIE CJIOBA U
CJIOBOCOYETAHUS
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CUMBOJI 2petecKOU YUBUTUZAYUU obufioro tov eAnvikod
ToMTIgUOD

senuKonentuill 6uo Ha Agpunvt vrépoyn Géa otnv AOnvo,

2N1ABHASL O0OCMONPUMEYANETbHOCTb 70 KOpIo o¢lo00éaro e

Ipeyuu Ellddag

xpam bozunu Apunol va.og s Beas AOnvag

KYJIbMYPHO UCMOPUHECKUL KOMIIEKC | TOAITIOTIKO KOl 10TOPIKO
OVYKPOTHLUO.

camvlil OpesHUll meamp 8 Mupe 70 ToAoudtepo Béotpo oTov

Ooeon Koauo Qdeio

Ha ©0a3e HOBBIX IJIEKCHYECKHMX EAWHWAIl W CIOBOCOYETAHHH
OCYIIECTBISIETCA Pa3BUTHE JIMHTBO-TIPOECCHOHAIBHON KOMIIETEHIINH, B
pe3ynbTaTe dYero YBEIMYMBAETCS AKTHUBHBIA CJIOBapHBIA  3armac
obyuarormuxcst, TpeOyemblid Il  pabOTHl  THIA-TIEPEBOTIMKA C
PYCCKOSI3BIYHBIMH TypucTamMH. Kpome TOro, CTyIeHTBI 3HAKOMSTCS C
YCTOWYHMBBIMHU BBIPQXEHISIMH PYCCKOTO SI3BIKA, KOTOPBIE MOTYT OBITh
WCTIONIE30BaHHI B TIpodeccroHanbHoM obmernd. [Ipu aTom obpatienune K
KyJBTYPHBIM peallisiM, TOCTONPUMETaTeIbHOCTIM [ pernu

* CIIOCOOCTBYET JIyUIIIeMY TIOHUMAHHIO CTYICHTAMU KYJIbTYPBI U
HCTOPUM COOCTBEHHOW CTpPaHBI,

* mo3BoisieT  m30ekaTh  OAHOOOKOHM  pempe3eHTalnu
WCKITIOYUTEIBHO KYIbTYPHI CTPAHBI H3Yy4aeMOT'O SI3bIKa, YTO OTPAKECHO BO
MHOTUX y4eOHBIX mocoousax no PKU,

* JJaeT BO3MOKHOCTb pPaccKa3aTh PyCCKHM TypucTaM o [ perum,
4TO 00€CIIeYnBaeT AKTUBU3AUIO0 MCKKYJIBTYPHOI'O B3aPIMOIICI71CTBPIH, a,

COOTBCTCTBCHHO, 1 Pa3BUTUC COHI/IOHI/IHFBHCTH‘IGCKOﬁ KOMIICTCHIIMH.
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Il. Ynpasicnenusa, nanpagnennvie HaQ cucmemHOe YCGOeHUE
JleKcuuecKux eounuy 8 ux CUHMAZMAMUYECKUX u
napaouzmMamuyecKux ceAa3Ax.

YpaxHeHUs 3TOro TUIA MOKHO YCIOBHO Pa3JeUTh Ha:

a)  ynpacHeHus, HanpaeieHHble Ha dopmuposanue
napaouzmamuyeckux 3aumocea3ell 1eKCU4ecKux eOuHuy:

* BcraBbTe ri1aroJibl B Hy:kHOH (popme.
1) nosunaxomumscs

Mu yacmo nymeuiecmeyem, ymoovl
C paswblMu cmpamamu U

KYbmypamu.
A xouy, umobwvl 6bvl c

ucmopuetl Haue2o 20pood.

[MopoOHble ympasKHEHUsI MPEIoIaraloT O3HAKOMIICHHWE TIPEeYecKUX
CTYIEHTOB C CHUCTEMOH TJarojloB pycCKOro s3blKa, C NPaBUIAMH HUX
CHPSDKEHUS], C 0COOCHHOCTSIMU YIOTPEOICHHS B Pa3INYHBIX KOHTEKCTaX.
VYyamuecs y3HalOT 0 A€HOTATUBHBIX 3HAYEHUAX IJ1arojia, YTo MO3BOJISET
MUHHMHU3UPOBATH BEPOSITHOCTH TIOSIBICHUS OIIMOOK B PYCCKOW pedH
IPEYECKUX yJaruxcs.

0) ynpaychenus, HanpagieHHvle HA  (POPMUPOGAHUE  HABHIKOB
YCMAHOGIEHUA CUHMAZMAMUYECKUX 63AUMOCEA3EN IEKCUUECKUX COUHUY,

e [IpouuTaiiTe 0TBeTHbIE pelIUKU. BoccTaHOBHTE pelInKY-
crumyJi. O0bscHuTe ynorpedaenue npeaioros HA, B uwian 3A.

1) - ?
(Ooexams, Memeopwt)

—3a 5 uacos.

2) - ?

(Mbl, 6CMpeuamvpCsi, X0ul 20CMUHUYbL)
— B 3 uaca.
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[Ipu BBHIMONHEHWW [AHHBIX YIpaKHEHUH (HOpMUpPYETCs CUCTeMa
NPEACTABICHUA O MPEAJIOKHO-NAACKHON CHUCTEME PYCCKOTO SI3bIKa,
Pa3BHBAIOTCS HABBIKA YIOTPEOJICHUS TMPENJIOroB, CHHTaKCUYECKOTO
odopMIIeHUs BBICKAa3bIBAHUH, OCYIIECTBIISICTCS Pa3BUTHE KOMIIOHEHTOB
WHOSI3BIYHOW KOMMYHUKATHUBHOW KOMIICTEHIIMH OYyIyImUX THIOB-
MIePEBOYNKOB.

II1. ¥Ynpasicnenun ona pazsumus yMeHUil 6 2060peHUU, YHEHUU U
ayouposanuu.

YrpakHeHHsI TaKOro THIA OOECIeYMBAIOT pPa3BUTHE YMEHHU
MIPOTHO3UPOBATH TEMY ¥ OCHOBHOE COZEPIKaHNE TEKCTa:

[l Kax vl dymaeme, 0 yem notioem peuv mexcme?
[l Ha umo nanpaenenvi pekiamuvle mexcmol?
[ O uem 0Obl pacckasanu 6vi 8 C60eM PEKIAMHOM COOOWeHUU?

B mpouecce BBIONHEHHUSI TaKUX YHOPaXHEHUH Yy oOydarommxcs
Pa3BUBAIOTCSA JUAJIOTMYECKHE yYMEHHsI, YMEHHUSI HCIOJB30BaTh pa3HbIE
peueBble TAaKTUKKM B OOIIEHHH C COOECEHHKOM — IPEICTaBUTENEM
JOpyrol KyJabTyphl (pa3BUTHE CTPATErMYECKON KOMIIETEHLIMH), YMEHUS
BECTH JAUANOr KYJIBTYp, KOTOPBIA paccMaTpHUBAeTCs KaK «Crocod
MO3HAHMSI M YBaXEHUS JAPYIHX, KaK MNyTh K B3aUMHOMY JIyXOBHOMY
O0OTallleHUI0 M TJIaBHOE, KaK CMBICJIOTEXHONOTHS  (DOPMUPOBAHHS
TOJIPAHTHOTO TOBEACHUS CTyAEHTOB» [AbakymoBa u nap., 2013, c. 49].
Jluasior KyjbTyp CIOCOOCTBYET I'TyOOKOMY TIO3HAHHIO CBOCH KYJIBTYPBI, UTO
SBISIETCS. OHUM M3 YCJIOBUH MHTETPAI JIMYHOCTH B MHBIC KYJIbTYpHBIC
Monemy, (OpMHpPOBAHMS y CTYACHTOB CHUCTEMBI TIPEICTABICHUH O

NOMUGOHUN KYJIBTYp, caMOpealiM3allii WHIMBHAA BO B3aMMOICHUCTBHU C
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NPEJICTaBUTENAMU  IpYTOM  KynbTypel. [lomMuMo 3Toro, y ywammxcs
(opmupyeTcs npeAcTaBiIeHe 0 (PyHKIMOHABHBIX CTHIISIX PYCCKOIO sI3bIKa,
0COOEHHOCTSIX Pa3IMYHbIX TUIIOB SKCKYPCHOHHOIO AUCKYpCa.

* PaGora B napax. Bl Typucr(ka). Ilepen Bamu pexiiamublii caiit
3KCKypcoBoaa. Bac unrepecyer 3tor MmapupyTt. Ilo3BonuTe ruay n
3ajaiiTe eMy BOPOCHIL. 3aNMIINTE PAa3roBOp HA TMKTO(OH.

Brimonnenne mogoOHBIX yIpa)KHEHUH MPEAIoiaraeT opraHu3aluio
paboTbl C WHTEpHET-PECypcaMH, UTO IO3BOJSET MOBBICUTH YPOBEHb
MOTHBAIlMM M OTBEYAeT TPEOOBaHMSM K YPOBHIO MPO(ECCHOHATbHOU
KOMITIETEHTHOCTH.

[Ipennaratorcst ynpakHeHHs Uil Pa3BUTHs YMEHUH pedepeHTHOro
YTEHUsI, HAIIPABJICHHOTO Ha IOUCK OCHOBHBIX ITOHATHH, KJIIOUEBBIX CJIOB.

. a) Haiigure CTPAaHUYKY B HHTEpHeTe:
https://excursio.com/ru/excursion/343452.htmi

0) IIpouuTaiiTe OT3BIBHI TYPHCTOB.
Ckaxure, KaK TYPHCTbl OLEHHJIHU
skckypcoBoaa Coxpara? Haiigute
noATBep:kKIeHue B Tekcre. Kakumu
kavecTBamu odanaer Cokpar?

0030pHast SKCKYPCHS — LEPLTYNON
PEKOMEHIOBATh —
MTOPEKOMEHIOBATh (KOMY?/umo?) —
oVVIOT®D

1. Boviwu ¢ Ajunax ¢ 30/04/18 no 07/05/18, 6pamu ¢ Coxkpamom
aKcKypcuu 0030pnyio, 8 Mukenvt u 8 Memeopwi. Bce sxcxypcuu Ovinu
OYEHb UHMEPECHBIMU, 2UO NOHPABGUIICS, PACCKA3BIBAT 0 JicusHu J[pesnell
u cogpemennotl I peyuu. Pexomenoyro. Andpeii 2. Bonoeda

http://www.zoover.ru

Bnaronmapss momoOHBIM yIpa)KHEHHSM OCYIIECTBIISICTCS pa3BUTHE

YMEHUH B UTEHHH, B YACTHOCTH, YMEHHI BBIACIATH B TEKCTe Hauboiee
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3HAYUMYI0  WH(POpPMAIMIO,  OTICIBHBIX  CMBICIOBBIX  OJIOKOB,
XapaKTepu3yIuX T¢ WK WHble cuTyanud. C MOMOIIbIO HHTEPHET-
PECYPCOB CTYAGHTBHI y4arcs paboTaTh C PYCCKOS3BIYHBIME CaiTaMH,
CO3/1aBaTh CBOM COOCTBEHHBIE CTPAaHWYKM B HMHTEPHETE, pa3MellaTh
peKIaMy SKCKYPCHOHHBIX YCIYr, YTO HEMOCPEACTBEHHO CBS3aHO C
npodecCHOHANBHON IeATENFHOCTBIO THIA-TIEPEBOTIHKA.

LlenecooOpa3HoO BKIYCHHUE YIPAKHECHUH JUIS Pa3BUTHS yMEHUN
nH(pOPMATHBHOTO YTCHUS - «BHIA po¢eCCHOHATTEHO-
OPHUEHTHPOBAHHOTO UTEHHUS, NPEICTABIMIONMEro coboil BepOalbHOE
MMMCPMEHHOE OOIIeHWe, HampaBJIeHHOTO Ha HOBOE B  TEKCTe,
3aBepIIAOIIEeCs YAOBJIETBOPEHUEM pohecCHOHATBHBIX
WH(OPMAITMOHHBIX TOTPEOHOCTEH, aKTUBHBIA, TBOPYECKOTO IPOIEcca
OCMBICIIEHUS, TIOHMMaHUs, W3BJICUEHHs, TIepepadOTKHA, OICHKH,
MPUCBOCHUS U MCIIOJIb30BaHUS MOTPEOUTENBCKH 3HAYMMOM HH(OPMAITUH
WCTOYHUKOB M CO3JaHMsi Ha ©€ OCHOBE BHOBb CBOEH HHQOpMAIUm»
[Cepoga, 2013, c. 94]. Hammpumep,

¢ a) [IpoumTaiite TekcT. CKa:KuTe, YTO 1€J1AI0T, YTOOBLI TYPHUCTOB
B Poccuu 0b110 601b111E?

Hna npuenevenus unocmpanyee 6 Poccuio 0y0ym ucnoiv3oeamv
ayouo2uobl 6 guoe Cy8eHUPHbIX MACHUMOG C HAYUOHANLHOU MYPUCTNCKOU
cumeonuxotu. 06 smom coobuwaem cazema «HMzeecmusiy.

Ha nepeom omane makue macHumvl HNIGHUPYIOM OECHIAMHO
pazoagamv  uHOCMpaHHbiM — mypkomnanuam. Ilo croeam npecc-
cexpemaps Pocmypusma HUpunwt [l]econvko60otl, 603M0#CHO, 6 UX OU3ALH
bydem 6xo0umsv mpuxonop. llepgvie 3K3eMNIAPbL OOJHCHBL NOABUMBCS
OnudHce K OCeHu.

Paspabomka ayouozuoa sasnsemcs wacmolo peKiamHou KamMnaHuu
«VisitRussia / Bpems omosvixams 6 Poccuuy. Ha paspabomky u 3axa3s
ayouoeudos gvloenero 1,3 muniuona pyonei.
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B aTom cnyuae pycckuii sI3bIK HCIIONB3YETCS CTYICHTAMH B KAY€CTBE
WHCTPYMEHTa TIO3HAHUS, TIOJIYyYEHUS HOBOW WH(OpPMAIMH, KOTOpas
MOXKeT OBITh HE00XOquMa TMPeXJe BCEro B NPOGECCHOHANBHOMN
nesTenbHOCTH. PaboTast ¢ TeKCTOM, IpeYecKUe yJyaluecs 3HAaKOMSTCS C
JKQHPOBBIMU  OCOOCHHOCTSIMH  IYOJIMIIUCTHUECKUX  PYCCKOSI3BIYHBIX
TekcToB. CoJiepKaHue TEKCTa IO3BOJSET y3HATh 00 OCOOEHHOCTSIX
pa3BuTHs Typu3Ma B Poccuu, ¥ Ha OCHOBE 3TOM MH(DOPMAIMA MOXKHO
NpOBOAUTH aHajoruu mexay Poccueit m I'penueit kak cTpaHamu, rie
aKTUBHO pPa3BUBAeTCs Typu3M. BOmpockl K TEKCTaM [OJKHBI OBITH
TaKWMH, «ITOOBI YYAIIUHCS MOT IIOJYYEeHHBIE CBEICHHA CPABHHUTH C
peansAMy HAIMOHANBHON KyINbTYphl M paccKazaTb O CXOJICTBE U
pasnmmunsax Mexay anumm» [Kysuenos, KoskeBuukosa, 2006, ¢. 86]. Ho
JUTSL 5TOTO «B €T0 PACHOPSDKEHUH JOJDKHBI OBITH HE TOJIBKO y4deOHBIE
nocoOusi, paccKasblBaloIIe MO-PYCCKU O PYCCKOH KyIbType, HO H
WMCTOYHUKH, B KOTOPBIX MO-PYCCKH OCBEIIACTCS €r0 POJHAS KYJIbTYPay»
[Ceiten, 2008, c. 92].

Jlyis pa3BUTHS ayJAMTUBHBIX YMCHUH HCIIOJB3YIOTCS ayTCHTHYHBIC
BUJcO(pparMeHThl TeJenepenady M HMHTEepHET-Buaconoros: «Open u
pemkay, «Mouzenidis Travel», «Mos mianeta», «Bokpyr M», «Ku3ub
npyrux», «lactpoHomuueckue myTemecTBUs», «KynbTTypuzm»,
«TyremectBus Januuna u Jlapuce».

Hanpumep, I'petnst. Open u perika. ITepesarpyska — 3 (16:25-18:43)
https://www.youtube.com/watch?v=L2DCXX7IxRw

CHHXpOHHEBIN TEKCT BUACOGparMeHTa:

(1) Paitor MonacTupaku — cTapslii paifoH ropoja. 31ech €CTh BCE, 9TO IPUBOIHUT
B BOCTOPI' TYpPHCTOB: YJIHUYHBIC MY3BIKAHTBI, XpaMbl U JPEBHHE Pa3BaJHHBI.


https://www.youtube.com/watch?v=L2DCXx7lxRw
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Panbuie B MoHacTupaku ches3kanuch TOprosipl co Becex A¢un. Ceiidac mano
YTO W3MEHWIOCh. TOJBKO TNPOAAIOT Telepb He PHIOYy M OJIMBKH, a pasHbIN
CYBEHHMPHBIH XJIaM: MAarHUTHI, IUISAIBI U TEATPAIbHBIE MacKH.

(2) Bor Tak BOT, He3aMeTHO JuIsl ceds1, 51 n3 MoHacTipaky nonai B paiioH [Tnaxka.
U, decTHO TOBOpS, MOYEMY-TO MHE CPOYHO 3aXOTEJOCh I/Ie-HHOYyIb 37eCh
MIPHUCECTh, HY, MOTOMY 4YTO, Hy IIOCMOTpHUTE, Kakasg MWIoTa ... Ilimaka — 310
paiion-nectHuma. [lo cTynmeHbKaM TyT HE TOJBKO XOJIAT, OHH 37I€Ch BMECTO
CTyJBEB. B jkapy 371ech npoXimagHo, ¥ BCe CUAAT IO KademKaM.

(3) Emé ogun cumnatnasblil paiiorunk — AHadnotnka. benocHexHsle, 6yaTO
caxapHble JTOMHUKH. Y3KHE€ KOPUAOPBI, KOTOPhIE Jake yJIUIAMU HE HA30BEMIb.
Spkue, pazHOLBETHbIE CTaBHU U JABepU. CTEHbI YBUTHI ILIIOLIOM, a B BO3JyXE
MaxHeT ojeaHapamu. I Be3ge ¢ rpeyeckuM akIEHTOM ypuaT KOTUKU. ODTOT
paiioH crpomsi paboune ¢ octpoBa AHadu. Tak Mosy4nIoch, 4TO OHU BO3BEIN
3/1eCb MaJICHbKYI0 KOIHMIO CBOeH poxaHoW 3emiu. Chenmanu, Kak UM ObLIO
NIPUBBIYHO: OEJIble CTEHBI U y3KHE KOPUIOPHI, 4TOObI ObIII0 IpoxJiaiHee. Terneps,
Korza Bbl mpuenere B AQuHbl, Oyaere 3HaTh, B KAKUE PAHOHBI CTOUT HATH.

* a) Ckaxurte, kakue paiionsl B A¢unax Bam HpaBsiTcsi 00Jblie
Bcero? Iloyemy? Urto BblI mocoBeToBasim Obl PyCCKHM TYPHCTAM
nocMoTpeTh B Apunax?

0) Kakue kade cambie qoporue? A camble aemeBble? I'me Jyuine
BCero roTOBAT rPevyecKue HAMOHAJIBbHBIE 0.1101a? B kakue kade Bol
00BLIYHO X0AHNTE?

B) Hailizute nmepeBoa AaHHBIX c10B B ciaoBape. CocTaBbTe ¢ HUMH
NpeJJIosKeHUsl.

r) O0paTuTe BHUMAHUE HA PA3TOBOPHYIO JIEKCHKY:

Xnam — (30.) mo, umo He HyIHCHO.
Kagewrxa = kage
Munoma = kpacoma (no ananozuu)

Pationuux — manenvkuii, cumnamuyHnlli paiox

* [IpounTaiiTe BbICKa3bIBAHUS, 00palasi BHUMAHUE HA HHTOHALIMIO.
CocTaBbTe CBOM BHICKA3bIBAHHA M0 AHAJIOTHM.

1) Hy nocmompume, kaxas munoma!
2) B oicapy 30ece mak npoxaaouo!
3) Kakue benochedichvie 0omuxu!
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3) A 6 6030yxe naxuem oneanopamu!
* [TocmoTpute BuaeopparmenT «Adunb». OTBeTbTEe HA BONPOCHI.

1) I'ne naxogures Bexymumii? OnuimmTe 3TH MecTa.

2) Yro BBI MOTIIH OBI paccka3zaTh 00 3THX MecTax?

* CocTaBbTe paccka3 3Kkckypcooaa. Cood1ure TypucTaM, CKOJIbKO
Oyfer JJIMTBCS BCSl JKCKYpCHs, KaKHe MecTa H B KaKo#
NOCJ1e10BATEIbHOCTH Bbl TOCETHUTE, CKOJBKO BpeMeHH Oylaer Yy
TYPUCTOB, YTOObI KYMUTH CyBE€HUPBI.

HauHuTe CBOI 3KCKYPCHIO TAK:

a) Mot npuwnu crooa, umobvl nocmompems (yeuoems, nocuoemo,

no2yNamsb, KYRUmby, Y3Hams, HOCIYWAMD...) ...
0) A xomen(-a) w1, umobwvl vl ysuoenu (NOCIYuanu, NOSyIsAiu, Y3HaIu,
nocmompent...) ...

Kpowme Toro, cTyeHTaM npeaaaraeTcs MoIuIor, C TOMOIIBI0 KOTOPOTO
pa3BHBAIOTCS YMEHHS JIOTMYECKH BBICTPAUBATH U CTPYKTYPHUPOBATH
MPEMETHOE COIEPIKAHUE TEKCTa, a TAKIKE YMEHHS BapbHPOBATh PEUCBbIC
TaKTHKHU JUTS IOCTIDKCHUS] KOMMYHHUKATHBHOM TEITH.

¢ a) lIpocaymaiiTe moJauor.
0) IIpocaymaiite moamJjor emé pa3 W BCTaBbTe NPOIYLIEHHbIE
BbICKA3bIBAHUS.

[oiinémre, S XOTeJ CKa3aThb W3BunHUTE, 5TO MO
ommnoKa.

Emé mutytky, Crenure 3a

MoXanyincra. CTHMH Jlambl 1 Tocnona!

. Takue npasuna.
Toskanyiicta, Ha, aTo mipaBza. p
HE TEPSAUTECH.
[oxanyiicta, nociaymaiTe MEeHs.
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9. (1) Ceifiuac MBI C BaMH HOJHMMEMCS Ha
Axporons.  (2) . Ceroans
BOCKpEeCEeHbe, M, KaK BBl BHIWTE, OYEHb MHOrOo TypuctoB. (3)

T. 1. JlaBaiiTe yxe HaYHEM dKCKYpCHIO!

9. (4) Ho cHavana.... (0Opamiaercs K MOJIOOH mape).
W3BuHuUTE, Ky BBI TOIIIH?

T. 2. Mb1 xoTenu KynuTh BoAsl. O4eHb xapko!

2. (5) . 51 xak pa3 o0 3TOM XOTen Bam
cKkazarhb... Eciiu Bl celiuac KymuTe BOJY, HY)XXHO OyIeT BBIIUTH €€ BCIO U
BBIOPOCUTH OYTBUIKY B YpHY, Iepell BXOJOM Ha TeppuTopuio Akpormoss. (6)

T. 2. [Touemy? A eciv MbI 3aXOTHM IHUTh?

9. Boy MOXHO KyNUTh U Ha TEPPUTOPUU AKPOTIOJIS.

T. 1. IIpsimMo kak B adpornopty!

T. 2. A mouemy Takue cTpaHHbIe TpaBmina? Kakas pasHuIa, e MbI KyIIH
BOmy?

T. 1. la mpocTo OyTHUIKA BOJBI HA TEPPUTOPHUN AKPOIION OyIET CTOHUTH B
JiBa pasza OospIe!

3. (7) , lIeHa OYTBITKA BOJBI HEMHOTO OOJIbIIIE, HO...

T. 2. A nouemy BrI Hac He peaynpeauan?

9. (8) . Ho pasnuna B nene OyTBUIKHM BOJBI
HeOOoJIbIIIAS.

T. 3. laaiite apurarbcs. M3-3a »kapbl MBI HE CMOXEM BCE OCMOTPETb.
Buanre, xakast ouepens Briepeau.
9. O] . 910 BaXKHO. (10)
, 4TO T€M, Y KOTO HET T'OJIOBHOTO YOOpa, OYKOB
WA caneToK, IX MOXKHO KYITUTh B KHOCKE HAIIPOTHB.
Heckonvko mypucmog uoym x Kuocky.
T. 1. Y ckoibKO BpeMeHHU MBI OyZieM CTOSITh Ha costHIle? MHe yke Mm1oxo!
2. (11) 3mech, B TeHH. Bcé-paBHO BIepenn
6onpmias ouepens. MBI IOZOXKIEM OCTATIBHBIX U OyIeM B My3ee BOBpEMSI.
Bosspawaromesa mypucmul ¢ nokynkamu.
9. Hy Bor m xopomo. (12) Hala odYepenb
MOAXOIUT!

I'pynna nanpaenaemcsa 3a 2u0oMm.

B XOJA€ BBINIOJHCHUA OJOTOIr0 3aJlaHusd pPAa3sBHUBAIOTCA YMCHUA B

ayaupoOBaHUH, YTCHUU U TOBOPCHHH, YUAIIUECd YCBAUBAIOT yCTOP'I‘IHBble
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PasrOBOPHBIE  KOHCTPYKLHUH PYCCKOTO  SI3bIKAa, 3HAKOMATCS  C
0COOEHHOCTSIMM  PYCCKOI'O Ppe4yeBOro ImoBeAeHUs. B mosmnore
CMOZENMpPOBaHA OJHA W3 TUNHUYHBIX CHUTyalud, B KOTOPOH MOTYT
0Ka3aTbCsl TUABI-IEPEBOIUMKH, PAOOTAIOIINE C PYCCKHUMHU TYPHUCTaMH.
Hpyrumu CJIOBaMH, OCYILIECTBIIAECTCS pasButue JINHI'BO-
npodeccuoHaNbHOM KOMIIETEHIIVH, yMEHUH peannu30BBIBATh
KOMMYHHUKAaTHBHOEC BSaHMOHCﬁCTBI/Ie C HOCUTCIIAMH PYCCKOI'O A3BIKA U
HaxXOIWTh perierne mpodiaempl. OpraHu3anui JHATOTOBBIX CUTYAIU —
«BOCTPEOOBAHHBIA COBPEMEHHBIM 00Pa30BaTEIILHBIM IPOIIECCOM CITOCO0
JTUYHOCTHO-CMBICIIOBOTO OOYy4YeHWUsI, HamlpaBJeHHBIH Ha oOorameHune
CMBICTIOBON cdepbl y ydJaluxcsi, Ha CTAHOBJIEHHE WX JHYHOCTHOW
cHCTeMBI IleHHoCTe» [Kamenesa, 2015, c. 48].

Lens ynpakHeHWH, TpeHa3HAYEHHBIX JUTS Pa3BUTHS THATOTHYECKUX
YMEHUH, — CO3JaHUE PEUETBOPUECKOTO NPOIYKTa Kak pe3yibTaTa
CaMOCTOSITEIBHOU AEATEIILHOCTH yYaluXcsl.

* PaGora B mapax. Bel 3kckypcoBoa (A) mpeajiaraere CBOMM
TypHCcTaM NPOAOJIKUTH IKCKYPCHIO B ieHTpe AduH. Bol TypucT(Ka)
(b). C ynoBoabcTBHEM corJjamaerech. Bol Typuct(ka) (B). Bam He
HPABUTCS ITA Ujesl. 3aNUIINTE JUAJIOT HA TUKTO(OH.

CTyneHTsl TOJKHBI HCITONB30BaTh S3BIKOBBIE CPENICTBA, YCBOSHHBIC
Ha Yypoke, Onarofapsi 4YeMy BO3MOXHO 3aKpeIlUICHHE H3Y4YCHHBIX
JIEKCUYECKUX €IUHUIl, pa3BUTHE yYMEHUN B roBopeHuu. Eme omHum
MIPEUMYIIIECTBOM JAaHHBIX YIPAKHEHUN SBISETCS TO, YTO CTYACHTHI
CaMOCTOSITEJIbHO BBIOMPAIOT pEYCBBIE TAKTHKH, OOCCIICUUBAIOIINC

JIMAJIOTHYEeCKOC B3aUMOACUCTBHE.
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Crnenyer no0aBuTh, YTO HapHbIE W TpynnoBble (GopMmbl paboTH B
ayIUTOPHUH, TOMUMO Lieel (OpMUPOBAHHUS JIMHTBO-IPOPECCHOHANBHON
KOMIIETEHIIMM Ha HW3y4aeMOM SI3BbIKE, TIO3BOJISIIOT OJHOBPEMEHHO
¢dbopMmupoBaTh pPAN YMEHHH U pa3BUBAaTh JIMYHOCTHBIE KauecTBa,
HEOOXOIUMBIE THTy-TIEPEBOIUNKY:

— YMEHHS OKa3bIBaTh MOJJIEPKKY U COJICHCTBUE;

— yMeHHus o0ecreunBaTh OCECKOH(QIUKTHYIO KOMMYHHKATHBHYIO

IeATEeIIbHOCTD;

— YMEHHMS YCTaHaBIMBATh OTHOIICHHUS IOBEPUTEIBHOCTH;

— yMeHHS BBIpAa0aTHIBATh KOJJIEKTUBHbIE PEILICHNS;

— YMEHHS aJIeKBaTHO pearnpoBaTh HA HYX/IbI APYTUX [ ACMOJIOB 1 p.,

2011, c. 47].

Kpome Toro, B rpymmoBbIXx (popmax paboTHI co3maercs atMmocdepa
KOMaHJHOH aKTUBHOCTH, 3apa3UTENbHOCTH MOJOKHUTEIBHBIX SMOLUH,
SMOLMOHAIBFHOTO  comepekuBaHus. Takum oOpa3oMm, TMapHble H
rpymmnoBbie  (GOpMBI pPabOTHI TO3BOJIIIOT TMOBBICHTH 3((HEKTUBHOCTD
SI3BIKOBOM MOATOTOBKU CTYIEHTOB K NMPO(ECCHOHATBHON ACATENLHOCTH
THJIa-TIePEBOTUHKA.

1V. ¥Ynpascnenus, nanpasiennsle HA peuieHue KOMMYHUKAMUGHO-
NO3HAGAMEILHBIX NPOPECcCUOHAILHBIX 3a0aH.

Kak npaBuito, cryieHTaM MpeiaraloTcsi PoJIeBbIe HIPBI, TUCKYCCHU
Ha npo¢)eCCHOHANBHBIC TEMbI, TBOPUYECKHE 3aAaHUSI.

Oco0y10 3HaYNMOCTb, C HaIllel TOYKH 3PEHUSI, IMEIOT POJIEBBIC UTPEI,
B KOTOPBIX MOJICITPYETCS ONPEIeIIEHHAs CUTYaIHs IPodeccnoHaIbHOTO

00IIeHNs THaa-TIePEeBOTYHNKA C PYCCKOS3BIYHBIMU TYPUCTAMH.
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Hanpumep, posnesas urpa «¥Y Bpada». B urpe yuactByrot 3 cTyneHra:
Ookmop, mypucm, nepesoouux™>,

Hoxrop: I'ewo cag! [Mog pmopw va cag fondnow?
HepeBoguuk: Jo0psiii nens! Kakue y Bac npobnemsi?
MManuenT: S He o4yeHb XopoIio cedst YyBCTBYIO. Buepa BeuepoMm y MeHs
3a00J1eI10 yXO0, U 51 HOYBIO HE CIall.
MepeBoguunk: Aev vidbo kaBdriov kald. X0eg to Ppddv moévese o apti
LoV, OAT TNV VYT 08V UTOPOVGO VO, KON O®.
Hoxrop: EAdte vo cag dm. ..
IlepeBogunk: Celiuac JOKTOp BacC OCMOTPUT.

llocne ocmompa.
Hoxrop: 'Exete po pukpn eieypovn. Kdavoate pmévio oty Bdlacca
x0ec?
epeBoguuk: Y Bac HeOomnbloe BocnalieHHe. Bbl Buepa Kynajiuch B
Mope?
MauuenT: la, MBI 1IeNBIH AeHL OBUTH HA TUISDKE. S HBIps1. BepHyIuch B
HOMED IMO3HO BEYEPOM, sl IPUHsUT Ayl  JET craTh. [IpocHyics, moToMy
9TO OOJIUT yXO, U JI0 YTPpa s HE CIal.
HepeBoguux: Noi, mepdoape OAn v Muépa oty  TopPoAid.
Kotadvdnka. Emiotpéyape 610 Sopdtio apyd to Bpdov, £Kava £va vIiovg
Kol Tyo. 6T0 KpeRAtl. Edmvnoa and évoav TOVO GTO OUTI LoV Kot Oev
Koy Onka péypt to mpwmi!
Hoxrop: ‘Eyete péon otitda. Avto givor and v vrobeppuio.
IepeBoguuk: Y Bac OTHT. DTO OT NEPEOXIIAKICHUS.
Hanuent: Yto MHE nenaTh?
MepeBoguunk: Kot 11 va kGveo?
Hoxrop: [Ipénel va Palete T otaydveg oto avti cag, 600 QOpPEC TNV
nuépa. Ed® eivarl n cuvtayn, mnyaivete oto @appoxeio.
IMepeBogunk: Bam Hy)XHO 3aKambiBaTh KaIlld B YXO JIBa pa3a B JICHb.
Bort peuenr.
MauuenT: U xorma sTo npoitnér?
HepeBoguuk: Kot mwote Oa pov to mepdoet?

13 3j1ech TMpMBENEH CKPUNT TOJIMIOrA, KOTOPBIA ObLI pasbilpaH CTY/ACHTaMH
9KCIIEPUMEHTAILHOM TIpynnbl. Mbl HCIPAaBHIIM HEKOTOPBIE TPaMMAaTHYECKHE
OLIMOKH Ha PYCCKOM SI3BIKE.
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Hoxtop: To pappako Oa avakoveicel tov movo. Oa aicBavieite apéowg
avakovEion. AAG dev cag cupPfoviedm va Kolvumnoete ot Odhacco

Yo TPEIS NUEPEC.

MepeBoguuk: JlekapctBo cHuMeT 60ib. BEI cpasy modyBcTByeTe cedst
myuqmre. JlokTop He coBeTyeT Bam KymaThcs B MOpe JHS TPH.

Hanuent: [Iponan ormyck! Hy s HeBe3yunid... Cmacn6o, 10 cBUmaHus!
HepeBoguunk: Ilave ot daxomég! Aowdv, gipor drvyog ... Evyapioto,
avtio!

Hdoxrop: KoAn avapwon! No giote Kard!

IepeBomuux: Bcero no6poro! BeizmopasnuBaiire!

BaxxHo nomuepkHyTh, 4TO 00YUCHHE NHOCTPAHHOMY SI3BIKY MPE/IIOJaraeT
OBJI3JICHAEC YMEHUSAMU NPHHUMATh Ha Ce0S U YCIICIIHO BBINOJHATh T€ WIH
VHBIC COLMAIBHBIC POJIM, B CBS3U C YEM YIPAKHCHUS, HAIPABJICHHBIC HA
OpraHM3aLMI0  POJIEBOTO  B3aUMOZCHCTBUSL, CIOCOOCTBYIOT —Pa3BUTHIO
COIMAJIBHOTO, MEKKYJIHTYPHOTO KOMITOHEHTOB JITHTBO-TIPO()ECCUOHAIBEHOM
komrereHimy. Kpome Toro, kak otveuaer T.HO. I'puropbema, «mprembl
OpraHM3aly POJIEBOTO IMOBEACHUS JAIOT KOJOCCANBHBIA 3((eKT mnpu
MPUBEJCHUM B JICUCTBHEC MEXaHW3Ma MOTHBAIMM COBEPIICHUS aKTOB
HHOS3BIYHOTO 001IeHNs [[ prropsesa, 2008, ¢. 50].

B moco6wue BkiTtoueHBI 3ajaHNs, CBI3aHHBIE C PA3BUTHEM TBOPUYECKUX

CIIOCOOHOCTEH IPeUeCKHX CTYICHTOB.

* Kaxkoti 0onicha bvimov udeaibHas Cmpanudka akckypcosooa? Kaxue
ceedenUst HyauCcHo 8 Heé sxmouums? Hatioume mamepuan u pomoepapuu
0715t npoosudicenus Bawett mypgupmor 6 unmepneme. Oxapaxmepu3syime
2u0os, komopwle pabomaiom ¢ Baweti mypucmuueckou gupme.

» [loocomosbme pexiamy sKcKypcuu 6 paiione Mowacmupaxku Ons
c80€ll CMPAHUYKU 8 UHIMEDPHEeme.

JlaHHBIC YIIPaXKHEHUS [TO3BOJISIOT
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— dbopMHpOBaTH HUHOS3BIYHYIO KOMMYHHKATHBHYIO
KOMITETEHIIHNIO;

— pa3BUBATh HABBIKH CAMOCTOSATENILHON PabOThI M ONIEPUPOBAHUS
HH(POPMAITUCH, TIOTyUYSHHOH U3 HHTEPHET-UCTOUHUKOB;

— PacCKpBITh TBOPUYECKHUU MOTEHITHAT YUAIUXCs, HEOOXOAMMBIN
JUIs Oy ayIed nmpodecCuoHanbHOMN IEATSIIbHOCTH.

Takum  0o0Opa3om,  paspaboTaHHass  CHCTeMa  YIPaXHEHHH,
MaKCUMAaJIbHO YUYUTHIBAIOIIAS HAIIMOHALHO-KYJIBTYPHBIE OCOOCHHOCTH
IPEYeCKUX CTYJICHTOB U CIEMUPHUKY MPODECCHOHATBHBIX YMEHHHA TH/I0B-
MEePEeBOTYUKOB, HAMIPABIICHA HA MOBBIIIEHUE YPOBHS C(HOPMHUPOBAHHOCTH
JIUHTBO-TIPO(ECCHOHANLHON KOMITETCHIIMU TPEUECKUX O00yJaroIuxcsl.
[pemaraemple ynpaXHEHWsS W 33JaHUSl TTO3BOJSIOT aKTUBU3UPOBATH
NeSITENIBHOCTh CTYJICHTOB B ayJWTOPHBIX U BHEAYJUTOPHBIX (opMax
paboTHI HAa OCHOBE:

— COIOCTABJICHHUS SI3BIKOBBIX  SIBICHUH KOHTAKTHPYOITHX
SI3BIKOB, & TAK)KE BHYTPH CHCTEMBI H3y4aeMOT0 S3bIKa;

— MOWCKa WH(POPMAIMU B CIIOBAPHOM, SHITUKIONEIHUSCKON U
CIIPaBOYHOM JIUTEPATYPE;

— BOCTIPHUATHS W aHANM3a KYJIbTYPOJOTHMYECKHX, HCTOPHKO-
SI3BIKOBBIX aCCOIIUAIIHNM, A3bIKOBBIX 00pa30B;

— BOCIIpUATHA U aHaJIn3a HHOS3LIYHOU peuu;

— JIEHCTBUH C SI3BIKOBBIMH eIWHHIAMH (TIOAOOpP CHHOHHMOB,
AQHTOHHMMOB, Tiepelada OJHOTO W TOrO0 € CMBICIA TPU TOMOIIN
Pa3INYHBIX KOHCTPYKIUH H T. 11.);

— NPOIYLIPOBAaHUS COOCTBEHHBIX BBICKa3bIBAHHM.
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Ha kaxmom ypoke oOCyLIECTBISETCS B3aMMOCBA3aHHOE OOyueHHe
Bugam P/I. B nmponecce 00y4ueHunst MpOMCXOJUT IIOCTOSTHHAS CMEHA BHIOB
JESTeILHOCTH, CITIOCOOCTBYIONIAs KOHIEHTPAIIMH BHUMAHHS yUYaIIUXCS
Ha colepkaHuu ypoka. KosiekTuBHbIE, MHAUBUAYAJIbHBIE U TapHbBIC
(dhopMbI PabOTHI YepPEeaYIOTCS, YTO TO3BOJISIET M30€XKaTh yTOMIISIEMOCTH
oOyvaromuxcsi. Kpome Toro, mpeamonaraercs — WCIOJIb30BaHHE
pa3IMYHBIX BHJIOB HATJISIHOCTH, KOTOpas JelaeT Mpolecc OO0ydeHHs
00pa3HBIM ¥ 3aTIOMHUHAIOIIINMCSI.

BaxxHo, 4TOOBI TpedyecKkue ydammpecs HAydYWINCh CTaBUTh U
CaMOCTOSITEIPHO pemaTh 3aJadi MPoQecCHOHATBFHOTO XapakTepa,
IUIAHWPOBATh CBOIO CAMOCTOATENBbHYIO pPa0OTy, ydYacTBOBAaTh B
IUCKYyCCHAX Ha TEMbl, CBS3aHHBIE C JIEATEIbHOCTHIO THIIOB-
MEPEeBOJYNKOB, BBIMOIHATh TBOPYECKHE 3a/JaHUs, CIIOCOOCTBYIOLIHE
CaMOpa3BUTHUIO U CaMOCOBEPILIEHCTBOBAHUIO.

Ypoku Mo BceM TeMaM HMMEIOT OAMHAKOBYIO CTPYKTYpy. Temsl
OTJIMYAIOTC TMPOPECCHOHANBHOW HAMpPaBICHHOCTBIO W TO3BOJIAIOT
paccMaTpuBaTh CUTyallM, B KOTOPBIX MOXET OKa3aThb IPEYecKUi T'Hjl-
MEePEeBOTYHK, pAOOTAIOUINHA C PYCCKUMH TYPHUCTaMH.

2.3.3. AHa/1u3 pe3yJbTaTOB OCHOBHOIO KCIIEPUMEHTA

IMTocne 3aBepuIeHNs] OCHOBHOI'O JKCIIEPUMEHTa ObLIa OCYILECTBIECHA
IUarHOCTHKAa  ypOBHS  COPMHUPOBAHHOCTH  KOMMYHHKATHBHOU
KOMIeTeHIIMK Tpedeckux yvamuxes O u KT'.

J71 uTOroBo# NMpOBEpPKHU UCTIONB30BATIUCH TE JKE€ CaMble 3a/laHusl, YTO

Y BO BXOJIHOM TecTupoBanuu (cm. 2.3.1).
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[Ipy BBIMOSHEHWH WTOTOBOIO TECTa CTYJEHTHl JOMYCTHIIH
(dhoneTnyecKue OIIMOKH, AHAJIOTUYHBIE BEISIBJICHHBIM Ha
KOHCTATHPYIOIIEM 3Tarie 00ydaroliero SKCIepuMeHTa. Bmecte ¢ Tem,
OTMEYACTCS CHIDKCHHE KOJMYECTBA HAPYIICHHH TIpH pealn3aliu
TBEPABIX M MATKHX, CBUCTAIIMX M INUIAIIMX corjacHeix. CremyeT
OTMETHTH CITy4an CaMOKOPPEKINH (DOHETHUECKHIX OIINOOK.

YMEHBIIUIOCH KOJIMYECTBO JIGKCHUECKUX OIIMOOK, B YACTHOCTH, HE
HaOJI01T0CHh CMEIICHHS TTAPOHUMOB.

CuHrakcnyeckne OMMOKKM  JONMYCKAINCh TPU  COTJIACOBAHHWH
(Canmopunu ouenv unmepecnasn) v yupasienuu (Ou mysicen, umoool
MYpUCTbL OP2AHU308AIU CEOU IKCKYpCUU OOlee 1e2Ko, 0aém YKa3aHus,
00bsICHSIEM BCE, YMO OHU HYHCHBL, NPOBEOEM UX).

CokpaTHiioch ~ KOJNUYECTBO  TPOCTBIX  HEPACHpOCTPAHEHHBIX
MPEIJIOKCHHUH MPU YBEJIUYCHUU YKCIIA OCJIOKHCHHBIX MPEIIOKESHUN U
CJIOKHBIX (CJI0YKHOCOYMHECHHBIX U CIIOKHOTIOTYMHEHHBIX ) PETIOKEHUM,
Hanpumep: Buvi wne 3uaeme, umo Canmopunu — OOHO U3 CAMYIX
NORYAAPHBIX 07151 Mypucmog mecm 8 I peyuu?

[Ipu BBIIOJHEHUH HMTOTOBOTO TECTa HCHBITYyeMbie DI momycTuinm
0O0JIbIlIe JICKCUYECKMX M CHUHTAKCHUYECKUX OINMMOOK, YeM BO BXOJHOM
TecTe. ITOT PaKT MOKHO OOBSICHUTD TEM, YTO, 00yUIasCh IO MOCOOHIO « 51
— Bamr rualy, CTyACHThI TOJKHBI OBUTH YCBOUTH OOJIBIIIOE KOJMYECTBO
Mpo(eCCUOHATIPHO 3HAYMMOM JICKCUKH U HAYYUThCS CO3/IaBaTh CBSA3HBIC
TEKCTHl Pa3HBIX JKAHPOB TYPHCTHUECKOTO AMCKypca. B pycckodl peun
00yJaroImuXxcsi TMOSBHIUCH  OKCIPECCHBHBIC  CPEACTBA, CPEICTBA

BBIPA3UTCIIBHOCTHU, YTO B pAAC ClIydacB IPUBOAUIIO K OI]_II/I6K3.M,
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CBA3aHHBIM CO CJIOBOTBOPYCCTBOM. O}_IHaKO CTOUT OTMCTUTHL, YTO
CTYACHTHI Oollee CMEIO HCHOIB30BAaJd B CBOMX BBICKA3BLIBAHMIX
CJIOKHBIC CHHTAKCHUYCCKUC KOHCTPYKIHWH, BBOJHBIC KOHCTPYKIUH,
OLCHOYHYIO JICKCHUKY, YTO CBHUACTCILCTBYCT O IIOBBINICHUH YPOBHIA

c(hOpPMHUPOBAHHOCTH  CIIOBOOOpA30BATEIbHBIX  HABBIKOB, HABBIKOB
MMOCTPOCHHUSI Pa3HbIX KOMMYHHKATHBHBIX THIIOB BBICKA3bIBAHUN U
YMEHHH, HEOOXOAMMBIX JJIsi TOCTPOCHHS Pa3BEPHYTHIX, JIOTMYECKU
CBSI3HBIX JIMAJIOTMYECKUX U MOHOJIOTUYECKUX TEKCTOB.

B kavecTBe mpuMmepa JUHAMHKH B Pa3BUTHU HHOSI3BIYHOW JIMHTBO-
MpoeCcCHOHANEHON KOMIIETEHTHOCTH MOXHO MPUBECTH OTBETHI OJTHOTO
u3 ucneityeMsix D1 (mabn. 10).

Tabauya 10.
CpaBHeHHe pe3yJIbTATOB BbINOJHEHHUSI BXOTHOTO 1

HTOroBOro TecToB (Ha nmpuMepe ucnbiryemoro K.)*

MarepuaJj Tecta OTBeTHI HCNIBITYEMOT 0

Humenuyusn Cumyayusn Bxoonoii mecm | Hmoczoswtii mecm
1. A cumrato, uto | S ngymaro, uro | Bl Tak cumraere? S
BoickaxuTe OKCKYypCUHn C | OKCKypcCus C | Aymaro, 4YTO THUO
CBOE MHEHHE THJI0M — 9TO | THAOM, 3TO HC HC HeO6XOI[I/IM, u, €Clin
mycTas TpaTa | TpaTa JCHET, Brr 6y;[eTe HUCKaThb
ACHET, a Yy3HaTb O | MIOTOMY YTO OH I/IH(i)OpMaIII/IIO caMu,
AOCTOIIpUMEYATE] | 3HACT, YTO | U NOTPATUTEC MHOI'O
BHOCTAX MOJKHO | IIOKa3aThb BpEMA ... TUM 6yz[eT
CaMOCTOATCIBHO TypuCTam, u | Opeaiaratb Bam
u OecIuIaTHO. KaKHue JIy4Ymaue | caMbIC Xopouue
A0CTOIIpUMEYAaTCII BAapUAHTHI, u OH

BHOCTH. OpraHmusyeT
[IPOTrpaMMy TaK,

14 CoxpaHeHm JCKCUYCCKUE U TpaMMAaTHYCCKHUEC OIlII/I6KI/I, JONMYHICHHBIC

HCHBITYCMBIM.
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4yToOBl OBUIM  BCE
JIOBOJIbHBI.
2. Ycnoxoiite | Ml tompko | Bam He Hagmo | He HYKHO
TypHCTa nipuexai, U | MEHATH BCIO | BosHOBaThesi!  Bwl
Havajcst J0XIb! | SKCKypCHOHHYIO e B ['penun, 31ech
Ecnm on Oyner | mporpammy, MIPEKPacHbIH
WATH WU 3aBTPa, W | IIOTOMY 4YTO MbI | KiauMart! Joxp

ocyIe3aBTpa, IIOCETUM MY3€H M | 37ech HUKOTAa He
HYXHO Oynet | Teatp, 3HAYUT, | UAET JIETOM JOJITO.
MEHSTh BCIO | yTO, eciu HAET | A MOKa OH MIET, A
3KCKYPCHUOHHYIO JIOX1Ib, 5TO0 He | Oymy paccka3sIBaTh
nporpamMmy! npobiema ISl | BAM ~ MHTEpPECHBIE
Hac. ucropuu.  Kakyto
HCTOPHIO BBl XOTUTE
ycIbImaTs?
3. Homorure | Ham namu ouens | [lymaro, gyro | I Bam coseryro
pemuTh MaJIeHbKUN MaJIeHbKUH OCTaBUTb BEIIM B
npoodJieMy HOMED. HOMEp, ATO HET | 37TOM HOMepe, H
TypHUCTY AIMUHHUCTpPATOp 6obImoi CIIPOCUTH
(maiiTe coBeT) | MPEIIOKAI npoOieMbl,  HO, | aAMHHHCTPATOpA,
HOMeEp TOOOIbINe, | eciH XOTUTE | YTO MO>XKHO
HO OTTyAa HE | U3MEHUTb, HY)KHO | chenaTb. Eciu yxe
BugHO Mops! 3a | roBopHTH ¢ | cBOOOIHEIE HOMEpa
4TO MBI | aAMHUHHUCTPATO- HeT, HEMHOT'O
3aIIaTHIIA  Takue | pow, u MOJKHO MOJOXAATh.
JIeHbru? ToMoKeT Bawm. Moxet OBITb,
3aBTpa W

nocne3aBTpa OynmeT
nIpyroit BbeiOop. S
YBEpPEH, UYTO MBI
YTO-TO PUILYMAEM.

4. Yoemure
TYpHCTa, 4TO
OH He COBCEM
npas

Mmne Ka)keTcs,
9KCKypCHust Ha
CanropuHu HE
OUYCHb
HMHTEpEeCcHas.
Heuero cmotpers
u J0poro.
[aBaiite
IIOMEHSEM Ha 4To-
HUOyzp apyroe!

OKcKypens Ha
CaHTOpUHU — 3TO
OYEHBb
HWHTEPECHBL. ..
HUHTEpECHas... 3-3-
3... OIMH U3
CaMbIX JIyqdmunx
octpoB I'penum...
u Bam Tebe...
OYEeHb HPABUTCHL...

S Bac moHmMaro...

MOJKHO, KOHEYHO,
ITOMEHSTh
poTpamMmy, HO

Bama wmnadopMmarms
o CaHTOpHHH HE
coBceM BepHas. Tam
€CThb  MOXXHO
MHOTO
JOCTOIpHMeUaTelb
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S nymaw, uro
€CTb... JIy4LIUi ...
(BBIOOD). ..

HocTe. Ecimm Bl
XOTHTE HE TPaTUTh

MHOI'O JIEHEr, He
nelaite  OOJIbIIHE
MOKYTIKH. Bri

COTJIACHBI CO MHOM?

5. O0bscHHuTE
0CO0EHHOCTH
HAIHOHAJIL-
HOTO
xapakrepa
TPEKOB
Pacckaxkure
00 3TOM
HHTEPECHO.

Ilouemy B otene
Y’KUH TaK HO3HO?

Sl 3Ha1o, 49TO MHEI,
TPEeKH, YXKXUHAEM
MO3JIHO, HO 3TO
3aBHCHUT OT HalleH
KJIAMAaT?d, TaK Kak
3/1eCh TaK >KapKo,
U HaM HpaBUTCS
y)KMHaTh, KOTJa
HE TaK apKo

3TO TOXE, IOTOMY

YTO MBI  CIIUM
ITHEM, W TIOCIie
(cma) cHa MBI

XOTHM TTUTH KOode.

O, na, Ber mpaBebr!
I'pexu O0YEHb
MO37HO  YXKUHAIOT!
OTO0 MX NPUBBIYHBIA
pexuM. Bpl Hurge
OospIe 3TOTO HE

YBUJIUTE. Oto
MOTOMY 4YTO MBI
HO31HO

MPOCHITIAeMCS, TbEM
kope u emuMm B 9
mwm 10  dgacos
Beuepa. OcobeHHO
JIETOM W Ha OT/BIXE.
Ho y Bac =Her
mpobIeM. Ecmu
xotuTe, BBl MOKeTe
Y)KUHATb, Korzaa
Bac... Bam yno6HO
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apryMEHTUPOBAHHBIC, YMOTPEOJIEHUE JIEKCUYECKUX €IUHUI] TOYHOE.
PazHooOpa3ue pedyeBbIX TAKTUK OTPAXKACT BBHICOKHI YPOBEHb BIIAJICHUS
po(ecCUOHATBHBIMU YMEHHUSIMH T'H/1a-TICPEBOTUNKA.

Kpowme Toro, ormMedaeTcsi ¥ IOBEIIIIEHHUE YPOBHS C(POPMHUPOBAHHOCTH
YMCHI/Iﬁ peiaTb KOMMYHUKATUBHBIC 3a1a4U B KOH(i)J'II/IKTHLIX CUTyaluiax.
Hampumep, npu BeIOTHEHUH 33aHNS 2 CTYACHT aKTUBHO HCIIOJIb30BAaJl
yCTOﬁ‘IHBLIe KOHCTPYKIUMHU W BOCKJIHMIATCIbHBIC IMPCATIOKCHUA. On
croco0eH He TONBKO YCIOKOWTH TYPHUCTA, HO M MPEICTaBUTH | pernuro B
BBITOAHOM CB€T€, T.€., MHHHMH3HPOBATb pPHUCK BO3HUKHOBEHUS
KOH(MJIUKTHOH cHUTyal. B CBsI3M C 3TWUM MOXHO YTBEpPXAaTh, YTO
YCHENHO pelieHa KaK KOMMYHHKAaTHBHas 3ajada (yTeUleHWe), Tak U
3aa4ya mpo¢eCCHOHANBHOTO XapakTepa (TMpeayio’keHne paccKa3aTh elle
qTO-HUOYIE 0 ['perun u ee Hapoe).

B otBere Ha Bompoc 3 BXOAHOTO TecTa, rie TpeOOBajIOCh OKa3aTh
MOMOIIb TYPHUCTY, HEIOBOJILHOMY CBOMM HOMEPOM B TOCTHHHUIIE,
CTYJICHT WCIIOJIb30BaJl MPOCThIC, HEPA3BEPHYTHIE BBICKA3BIBAHUSI.
MHOTOUYHUCIICHHBIC XE3UTALIMU OTPAXKAIOT HEJIOCTATOYHBIM YPOBCHb
BJIAJICHUSl JIEKCMYECKOHM CTOPOHOW pYCCKOW pEeYd, OTMEYaroTCs
MHOTOYHMCJICHHBIC JICKCHUECKUE OIIMOKU, BCTABKa JIMIIHUX CJIOB IO
BIMSIHUEM TPaMMaTUYeCKOW WHTeppepeHnn (om0 Hem  O0oabuioll
npobnemvl), HEKOPPEKTHOE YIOTPEOJCHUE BHUI0-BPEMEHHBIX (OpM
TJIarojia (ecau xomume UsMeHUmsb, HyHCHO 2080pumy). B 3TOM 3ananuu
WTOTOBOTO  TeCcTa  HAONIOMAIOTCA  pPa3BEpHYTHIE  MPEIJIOKEHUS,
BBICKA3bIBAHUS  CTANH  JIOTHYHBIMH, CBSI3HBIMH, CHHTaKCHYECKH

MPaBUWIbHO O(OPMIICHHBIMH, OTCYTCTBYIOT OLIMOKM B COTJIACOBAHUH
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NpWIaraTelbHOT0 W CYLIECTBUTEIBHOTO, XOTS W HMMEIOTCS
HE3HAYUTEIbHBIC TpaMMaTHYECKUe HapylueHus: Ecau yoice c60600Hble
HOMepa Hem, HEMHO20 MONCHO MHO20 NOO0XHCOAMb).

Ecnu no Havyana skcriepuMeHTa OTMEYalIUCh 3aTPyIHEHHUS C BHIOOPOM
HYXHOH (opMbl oOparenus (u Bam ... mebe), TO BIIOCIEICTBUH OIINOKH
TAKOTO TUMA HE ObUIM BBISBIICHBI, YTO CIY)KHUT JIOKAa3aTEILCTBOM TOTO,
9To y OOY4YalolMXCsl IOBBIIACTCS YPOBEHb C(HOPMHUPOBAHHOCTH
COIMOKYJITYPHOH  KOMIETEHIMH, YMEHHH  yCTaHaBIUBATh U
MOJICP’KUBATh PEUYEBOM KOHTAKT, TPHHATHIX B PYCCKOM COIIHYME.
BaxHO, YTO B HTOrOBOM TECT€ TMPH IOCTPOCHHH COOCTBEHHBIX
BBICKa3bIBAHUH CTYJCHT WCIIONBb3yeT YCTOWYMBBICE KOHCTPYKIUH
pycckoro si3bIka (Bawa ungopmayus o Canmopunu ne cogcem 8ephasi),
KOHCTPYKIIUM-9BPEMHU3MBI, KOTOPBIC IO3BOJSIOT W30€XKaTh pPa3BUTHS
KOH()JIMKTHOM CHTYaIHH.

3amanue 5, mpeAmonaraioniee O3HAKOMIIGHHE PYCCKOS3BIYHBIX
TYpUCTOB C OCOOCHHOCTSIMH TPEUECKOT0 HAIMOHAIBHOTO XapakTepa,
UMEeT  HENOCPEICTBEHHOE  OTHOLIEHWE K  Mpog)eCCHOHAIbHOM
NesITeIbHOCTH THIA-TIEpEeBOTYNKA. BO BXOIHOM TecTe B peud CTyleHTa
OTMEUaNuCh TpyOble (oHeTHUYeCKHe OIIMOKM (Hawed Kiumalma]),
OIMOKY B COTJIACOBaHUH, HE3aBEPUIEHHBIE TPEATIOKEHUS, TO B UTOTOBOM
TecTe OMMOKM TAKOrO TUNa MUHUMaIbHBL. CTYIEHT, YMENO UCIONb3YsI
CpeACTBa BBIPA3UTENBHOIO CHHTAKCUCA, CMOT OOBSCHUTH OCOOCHHOCTH
HAIMOHATLHOTO XapakTepa, a TAKKe OXapaKTepu3oBaTh [ peruro Kak

YHHUKaJIbHYIO CTpaHy: «Bul Huzoe boavuie 3mozo ne yguoumep.
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Ha OuazpaMMe 1 npeaACTaBJICHO CpaBHCHUC KOJIM4E€CTBa
q)OHeTI/I‘leCKI/IX, JJICKCUYCCKHUX U MOp(bOJ'IOI‘ O-CMHTAKCHYCCKHX OH_II/I6OK,

AOIYHICHHBIX BO BXOJAHOM U UTOTOBOM TCCTaX.

Ouwiubku, oonywennste ucnvimyemvimu 31" 6o 6xoonom u
UMmMoz2060M mecmax

45
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11 ITo =Ilocne

Muazpamma 1. CooTrHomieHne GoHETHYECKHUX, JEKCUIECKUX H
MOpP}0J10ro-CHHTAKCUYECKUX OIINOOK cTyAeHTOB DI’
(10 1 mocJie IKCEPUMEHTA)
Kak BUOHO ©3 jaMarpaMMbl, IIOCJIE MPOBEIACHHS OOYYaroIiero

JKCIIEpUMEHTa y CTyJAeHTOB OI' oTMedaeTcss yMEHbIIEHHE KOJIHYECTBa
BCeX BHJIOB OmMOOK. Henb3sl He ckazaTh 0 TOM, YTO CTYACHTHI aKTUBHO

HCIIOJIB30BAJIN B pYCCKOﬁ pe4u CI0KHBIC CHHTAKCUYCCKNE KOHCTPYKINHU,
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MOHOJIOTMYECKHUE BBICKA3BIBAHKS XaPAKTEPU3OBAIUCH JIOTUYHOCTBIO U
CBA3HOCTBIO.

B wutoroBom Tecre 3aUKCHPOBAHO KadeCTBEHHOE YJyUIICHHE
rokazarenen cOopMHUPOBAaHHOCTH KOMIIOHEHTOB JIUHIBO-
npodecCHOHANBEHON KOMIIETEHIIMU Y CTYyIeHTOB DI, 4TO MoATBEpkKIaeT

TMITOTE3Y HAIIIEro uccienaoBanus (Quazpamvma 2).

68,55

46.19 40,1 7

\" B\

™ Bxoanoii Tect ¥ UToOroBmlii TecT

%

JMuazpamma 2. Pe3yabTaThl BHINOJTHEHHS BXOJHOT0 U UTOTOBOT0
TecToB (KI' u IT).
VY ucneityembrx KI' cyliecTBEeHHBIX M3MEHEHHUI B ypPOBHE Pa3BUTHUS

KOMMYHHUKAaTHBHOM KOMIICTCHIIUN HE 00HApyXeHO. OTBETHI CTYICHTOB,
Kak ¥ JI0 Hayaja 3KCIIEPUMEHTA, XapaKTEPU30BAINUCH JJAKOHUYHOCTHIO,
HaJIMYUEM KpaTKUX, HEPACIPOCTPAHCHHBIX IPEIJIOKCHUN, OSTHOCTHIO,
HEBBIPA3UTEIHHOCTHIO JIeKcuueckux cpencts. Ctynentsl KI' gomyckamu
MHOTOYHMCJICHHBIC OLTUOKH, 00YCIOBJICHHBIC HETOUHBIM WJIM HETIOJHBIM
3HAHUEM  CEMAHTHUYECKOM  CTPYKTYphl  JIGKCUYECKUX  €IMHHIIL,
IrpaMMaTHYeCKUX KOHCTPYKIMHM, HYTO OOBACHSACTCS TMPEXKIE BCETO

neiicTBUeM MHTEp(epeHLIUH.
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OueBuaeH poct YpPOBHS cOpMHUPOBaHHOCTH JIMHTBO-
podeCcCHOHAFHON KOMITETEHIIMH Y HcbITyeMbix DI — Ha 28,45% (B KT’
Bcero Jyuiib Ha 6,65%). IloBeicwiace cTeneHb BBIPA3UTENBHOCTH U
SKCIPECCUBHOCTH BBICKA3bIBAHMI, 3aMETHO OOOTalleHHue CIIOBAPHOIO
3amaca (TJIaBHBIM 00pa3oM, MPO(ECCHOHATIBHOW JICKCUKH) M aKTHBHOE
WCTIONIb30BaHNE CHHOHUMOB.

C nomonipio pa3zpaboTaHHOTO MTOCOOUS TSt 00yUYEeHHS Oy TYIINX THIO0B-
MEPEeBOMYMKOB ~ PYCCKOMY  SI3BIKy KaKk HMHOCTPAaHHOMY  yJaJloCh
ONITHMHU3UPOBATH Tporiecc (HOPMHUPOBAHMUS M PA3BUTHSI KOMMYHUKATHBHBIX
YMEHHH 1 Ipo(heCCHOHATFHBIX KaYeCTB IPEUeCKHX CTY/ICHTOB:

1) unmepaxmuensie ymenusn

— yMeHHS BBIpaXXaTh COOCTBEHHBIE MBICIH B COOTBETCTBHU C

KOMMYHHKAaTHBHBIMH 33/1a49aMH, KOHKPETHBIMHU YCJIOBHSIMHU OOIIEHMS,

a TaKKe JIEKCMYECKUMH, I'paMMaTHYECKHUMU M CHHTaKCU4YECKUMHU

HOpPMaMU PYCCKOT'O SI3bIKa;

— YMEHHUS HCHOJNb30BaTh aJ€KBAaTHBIE PEUEBBIE CPEJICTBA PYCCKOIO

S3bIKA UL JUCKYCCHM M apryMEHTAalud COOCTBEHHOH MO3UIIUH

(npoosuscenue mypucmuueckoti pupmol, ybexcoenue mypucmos 6

HeoOX00UMOCU NPUOOpemenus mo2o Ul UHO20 IKCKYPCUOHHOZO

npooyKma u T. 1.);

— YMEHHUs BCTyHaTh B JUAJIOT U MOAJIEPKUBATh €T0;

— YMEHHS Y4aCTBOBaTh B KOJUIEKTUBHOM O0CYXICHUH TPOOIEeM.

2) cnocoOHOCHb 0elicm808amy ¢ y4emom no3uuuu opy2020 (mypucma

WU MYPUCMUYECKOT ZPYynnbl)
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— TIOHUMaHWE pa3IMYHBIX TOYEK 3PEHMs, KOTOphIE MOTYT He
COBIIAIaTh C COOCTBEHHOIA;

— YMEHUS MPEACTABIATh KOHKPETHOE COIeP )KaHNE B MOHOJIOTHYECKOM
(hopMe peuu ¢ y4eTOM HHTEPECOB PYCCKOS3BIYHBIX TYPUCTOB (pacckas
00 ucmopuueckom namsamuuxe, coovimuy m 1. 1.);

— FOTOBHOCThH K KOMIIPOMMUCCY.

3) opeanuzayus u naIaHUPOBaHUE COMPYOHUYUECMEA

— IUTAHUPOBAHWE OOITUX CITOCOOOB B3aMMOICHCTBUS C TYPUCTAMU;

— 00MEH 3HaHHUSAMH U OIBITOM B IIPOIIecce 00CYKIACHHS MPOOIIeM;

— CMOCOOHOCTh MPUHUMATH Ha ce0sl MHAIIUATHBY U OTBETCTBEHHOCTb
MIPU MIPOBEICHUM SKCKYPCHI, pa3perieHnl KOHMIUKTHBIX CUTYaIlni,
KOTOpbIE BO3MOXKHBI B  IPAKTUYECKOH JEATENHHOCTH THJA-
MEPEBOTUHKA;

— CIIOCOOHOCTh TPOSIBJISATH TI03HABATEILHYI0 WHHWIIMATUBHOCTD IS
TOJTYYCHUS TOTIOTHUTEIIBHON MH(OPMAITUH O MOTPEOHOCTSX TYPUCTOB;

— KOHTPOJIb, OIIEHKA, KOPPEKIHUs TOBEACHUS TYypUCTA WM

TYpUCTHUECKOH TPYIIIHL.

4) ymenue pabomams 6 cpynne

5)

— yYMCHHUSl YCTaHaBIMBaThb OTHOWICHHWS C TYpUCTaMH  JJIs
NPOAYKTUBHOW KOOTIEPALINH;

— YMEHHS pa3peniaTh KOH(QIUKTHBIE CUTYaIluH Ha OCHOBAaHHUH aHaJIN3a
oOctosiTenbeTB. Tak, Tpeku cTpeMsATcss u30eraTb KOHQIUKTOB,
pasHorjacuii B mporecce B3auMOoeHCTBUS.

ciledosanue ncuxonozuuecKkum u MOPA/IbHO-IMUUECKUM

RPUHUURAM 0OU{eHUA U COMPYOHUYECEA
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— YBaOXXUTEJIHLHOE OTHOIICHHE K MapTHEpaM Mo KoMMyHHKarmu. Kak
MTOKA3bIBAIOT PE3yJIbTAaThl HAIIETO HCCIICIOBAHUS, HAICJICHHOTO Ha
BEISIBJICHHE OCOOEHHOCTEH HAI[MOHAIBHOTO IIOBEICHUS, TpeKaM
CBOMCTBEHHBI ITPOSIBIICHUS BEXKIMBOCTH, KOMIUTMMEHTAPHOCTH;

— aJIEKBaTHOE MEXJIMYHOCTHOE BOCIIPHUSTHE;

— TOTOBHOCTh OKa3bIBaTh IIOMOIIb, 3MOIMOHAIBHYIO MOIICPKKY

TypHUCTaM;

— CITOCOOHOCTD K OMITATHH, OTKPHITOCT [ AcMorioB u ap., 2011, c. 42-43].

brnaromapss mpemiokeHHOW HaMH METOIUKE IMPOGECCHOHATEHO
OPHEHTHPOBAHHOTO OOYYEHMSI TPEUECKHUX YYAIIUXCS PYCCKOMY SI3BIKY
YIAJIIOCh JIOCTHYh ~ CYIIECTBEHHOTO M3MEHEHHS BCEX CTPYKTYPHBIX
KOMITOHEHTOB ~ WHOSI3BIYHOM  TPO(heCCHOHABHON ~ KOMITETEHTHOCTH
OyIyIIuX THIOB-TIEPEBOJUMKOB. Y CTyIeHTOB DI 0TMedaeTcst MOBBIIICHHE
YPOBHSI MHUITUATUBHOCTH, JIPYKEITFOOHOCTH, CAMOKPUTHYHOCTH, BJIAJICHUC
YMEHHMSMHU  pa3peliath  KOH(IMKTHBIE  CUTyallud,  [PUHUMATh
KOHCTPYKTUBHBIC KOJUICKTHBHBIC pEIICHHs. Pa3ymeeTcs, HET OCHOBaHWI
TOBOPUTH 00 OKOHYATEILHOM PEIICHHH MPOOIEMBI S36IKOBOM TOATOTOBKH
THJIOB-TICPEBOYMKOB B YCIIOBUSX HES3BIKOBOM CpEIbl, MOTOMY paboTa B
JTAHHOM HAITpaBJICHUH JIOJDKHA OBITh TIPOOIDKEHA.

Takum o00pa3oM, Ha OCHOBE HAIMOHAIHLHO OPHEHTUPOBAHHOIO
MOCOOUS JIMHTBO-IPO(PECCUOHATILHOW KOMIIETCHIIUU OyIyIUX THIIOB-
MEPEBOUYUKOB yIAJIOCh JOOMTHCS HE TOJIBKO MPOYHOCTH YCBOCHHS
y4eOHOrO0 MaTepuana, pa3BUTHS yMEHHH BO Bcex Buaax PJ[, HO u
MOBBICUTh MOTHBAIMIO YYalIUXCA K CAMOCTOSTEIHHOMY OBIIAICHHIO

CHCTEMOM 3H&HHI>1, HaBbIKaMU W YMCHUAMU, H€O6XOZ[I/IMLIMI/I JJISL
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po(ecCHOHAIBHOTO OOIIEHUS Ha PYCCKOM si3bike. PasHooOpasue u
BapHaTHBHOCTh (OpM padOThl, NPOPECCHOHAIHLHO MapKHUPOBAHHEIC
KOMMYHHUKATHBHEIE CUTYallMU CIIOCOOCTBOBAIU Jy4YIIEMY TOHUMaHHIO
CTYICHTaMH CYIIHOCTH MPO(EeCCUOHAIBHON JACSITEIHbHOCTH THJA-
MepeBOIUMKA M OCO3HAHUIO MOTHUBOB MPOGHECCHOHAIBHOH e TeIHLHOCTH,
€€ COLMaJIbHOW 3HAYMMOCTH.

Hcnonp3oBanne mnpodeCCHOHATEHO OPHEHTHPOBAHHOW METOMHKH,
pa3paboTaHHOI B COOTBETCTBHH C TPEOOBAHMSIMH K YPOBHIO BIIaJI€HUS
PKU — B1 u oTBeuaromieii HAMOHATBHO-KYJIBTYPHBIM OCOOCHHOCTSIM U
BO3PACTHBIM HHTEpPECaM TPEYECKHX YyYalllUXCs, TMO3BOJIMIIA CTYACHTaM
OI' nocTdb 3HAYUTETHHOTO IPOTpecca B OBJIaIeHUH KOMMYHHUKAaTHBHOM
KOMIIETeHIIEH Ha PYCCKOM SI3BIKE.

CraTuctryeckas MpoBepKa MOTydYeHHBIX Pe3yIbTaTOB MPOBOIMIIACE C

MOMOIIbI0 pacuéra t-kputepus CTbro/IeHTa:

Bruto ycranosneHo, uTo t=15.7, 1 3TOT MoKa3aTelb HAXOJUTCS B 30HE
3HaunMocTH (* 3Haunmo npu 0.01<p<0,05). B cooTBeTCTBUY C JaHHBIMU
TaONMUIBI KPUTHUYECKUX 3HaueHud t-xputepus CThlOJIeHTa P-ypOBEHb
3Hauumoctd st df=60 Beime 3nHauenuss 0.01. DrtoT mokazarenb
CBUACTEILCTBYET 00 3()PEKTUBHOCTH TpeiaracMoi HaMU METOJUKH
(hopMHUpOBaHUS MHOSI3BIYHON JTMHTBO-TIPO(eCCHOHATEHON KOMIIETEHIHN

TPEYECKUX yUaIUuXCs — OyAYIIUX THAOB-TIEPEBOTINKOB.


http://statyx.ru/wp-content/uploads/2013/04/15.jpg
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BbIBO/IbI 11O I'/TABE 11

s nccnenoBanusl HALMOHAIBHOTO KOMMYHHKATUBHOTO TIOBEACHUS
IPEKOB B acHEKTe AEATENILHOCTH T'MIa-IIEPEeBOMUYMKA OBUIO MPOBEAEHO
AaHKETHpOBaHHWE, B KOTOpPOM IMpuHsM ydactue S50 uyenoBek. bwuio
YCTaHOBJIEHO, YTO XapaKTEPHBIMH 0COOEHHOCTSMU KOMMYHHKATHBHOI'O
MOBEJCHUSI HOCUTENIEH TI'pevyecKOr KyIbTyphl SIBISIFOTCS BEXIUBOCTD,
TaKTUYHOCTb, 3MOIMOHAJIBHOCTh. ['pexu 00nafaT YHHKaJIbHBIMH
XapakTepUCTUKaMH Ha BepOaJbHOM U HeBepOAIbHOM  YpOBHSIX,
MO3BOJISTIOIIMMA MUHUMHU3UPOBATH PUCKU BOZHUKHOBEHUSI KOH(IINKTOB
B MEXKYJIbTYPHOM OOILIEHHUH, YTO IPUBOJUT K 3PPEKTUBHOMY PEUEBOMY
B3aMMOJIEHCTBUIO C IPEACTAaBUTEISIMU APYTUX KYJBTYD.

[Ipu paspaboTke cucTeMBbl TPo(EeCcCHOHATHPHO OPHUEHTHPOBAHHBIX
yOpaXHEHUH a1 0OydeHMs TPEYecKHX CTYIEHTOB, 4bsi Npodeccus
CBsI3aHa C TYPUCTHUECKON chpepoii, HEOOXOANMO YUUTHIBATH PA3IUIUs B
KOMMYHHMKAaTHBHOM IIOBEICHHUU INIPEACTABUTENCH B3aMMOAEHCTBYIOIINX
KYJIBTYD.

Pa3paboranHoe Hamm y4ueOHOE MOCOOWE TO PYCCKOMY SI3BIKY Kak
uHOCTpaHHoMy <« — Bam rual» aad TpedecKux —ydalmxcs,
00yJaromMXCcsl MO CIEMUATBHOCTH “THA-TIEPEBOJYHUK’, COOTBETCTBYET
CIIEAYIOIINM TPEOOBaHUSIM:

1) ¢opmupoBaHue JTHHTBO-TIPO(ECCHOHATBHON  KOMIIETCHIHH
JIOJKHO BKJIOYATH STHOKYJIBTYPHYIO COCTABIISIIONIYIO KaK COBOKYITHOCTD
HaBBIKOB M YMEHHUH B pasHbeIX Bugax PJI B MEXKyIbTYpHOU U

mpo(heCcCHOHATIBbHON KOMMYHHUKAITUH;
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2) [IOCTIEI0BATENLHOCTD u BHYTPEHHHE B3aMMOCBS3U
yIpakHeHHWH/3a1aHuil JoibKHA obecnieunBarh HauOosee 3 QGeKTHBHOE
o0y4yeHue OOIICHWIO0 Ha MHOCTPAHHOM f3bIKE IPH I1IeJICHANPABICHHOM
¢dbopmupoBaHUM  (HOHETHYECKHUX, JIEKCHUYECKHX, I'PaMMaTHUYECKUX
HaBBIKOB, BXOJISIIMX B COCTAB PEYEBbIX YMECHUH;

3) opueHTANUS HA JTMYHOCTh yYaI[HXCS.

VYuebnoe nocobue «5 — Bam run!» oTHOCHTCSI K KOMMYHUKATHBHO-
NeATeIbHOCTHOMY THIy M pa3paboTaHO B COOTBETCTBUH C 0a30BBIMH
HOJIOKECHUAMH HECKOJIBKHX MIOJXOIOB: KOMMYHUKATMUBHOM,
AKCUONIO2UYECKOM, JTUYHOCMHOM, KYIbMYpPOI0SULEeCKOM, KpeamueHo-
0eamenbHOCMHOM, CUHEP2eMUYEeCKOM.

B ocHoBy yuebHOro mocobmss «S — Bamr rtHxa!» momoxeHa
npodecCHOHAIBHO ~ OPHUCHTHPOBAaHHAS ~ MMHUTAIMOHHAs  MOJEIb,
pa3paboTaHHasi HAMH B COOTBETCTBUU C IPUHLIUIIAMU: dyMEeHMUYHOCHU,
UHMEePAKMUHOCMU, NPOOIEMHOCMU, MOOEIUPOSAHUS COOEPIHCAHUA U
@opm npogheccuonanvroll OeamenbHOCmu, MOOEIUPOBAHUSL KOHKPEMHbIX
Yenosuil 0ouieHs OUacHOCMUYECcK020 MeNCKYIbIMYPHO20 0OUeHUs.

CTpyKTYpHBIMU KOMITOHEHTaMHU npodeccHoHaTBEHO
opueHTHpoBaHHOTO mocobuss 1o PKM  sBasiiorcss  OCHOBHBIE,
JOTIOJTHUTENIbHBIE (BCIOMOTaTeNbHbIC) U TIOSICHATEIbHBIE KOMITIOHEHTEI.

Pesynpratel  OOydwaromiero 9KCIIEPUMEHTa, HAMpaBICHHOTO Ha
npoBepKy 3(G(EKTUBHOCTH METOAMKH (DOPMHUPOBAHUS HHOSA3BIYHOM
JIMHTBO-TIpO(heCCHOHATBLHON KOMITCTCHIIUH Oymymmx THIIOB-
MePEBOTIMKOB, TIOKA3aJIH POCT YPOBHS STOH KOMIICTCHIIMH Y UCIIBITYEMBIX

OI' — na 28,45% (B KI" Bcero ymmmb Ha 6,65%).
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Oneir mpuMeHneHuss mnocobus mo PKU « - Bam rtun!»
CBHUIIETENBCTBYET O €0 MPEUMYIIECTBaX:

— olecrieueHne CTYIEHTOB HAIMOHAJIBHO M MPOdEeCCHOHAIBHO

OPHEHTHUPOBAHHBIMHU YUYE€OHBIMU MaTEpUAIaMH;

- yHHUKAIUSL yueOHO-METOAMYECKIX MaTepHajIoB

00pa3oBaTEIbHOTO YUPEKICHHUS

— CHWDKEHHE 3aTpaT Ha MpuoOpeTeHue cloBapel WM WHBIX Y4eOHO-

METOAMYECKUX MaTepPHaJIOB.

Ha KOHTpOJBHOM 7JTame OTMEYEHO CYIIECTBEHHOE IIOBBIIICHUE
YPOBHS BJaJ€HUsI KOMMYHHKaTHBHBIMH YMEHMSIMH Yy CTYJICHTOB
9KCIEPUMEHTAIbHON TIpymiibl. BhiCKa3piBaHus 00ydaromuxcs CTajau
Oosiee pa3BEPHYTHIMH, CBS3HBIMH, JJOI'MYECKH BHICTPOEHHBIMHU. [Ipn 3TOM
3HAYUTEJIBHO YMEHBUIMJIOCH KOJIMYECTBO SA3bIKOBBIX OLIMOOK B PYCCKOM
peun. lcmonp3oBaHWE pa3NUYHBIX pEUEBBIX CTPATerHii M TaKTHK
CBUIIETENILCTBYET O CTPEMJICHMH YYalIUXCsl K AaKTHBHOMY IIOMCKY
KOMIIPOMHUCCHBIX PEIICHUH I BHIXOJa U3 KOH(QIMKTHBIX CUTYyaluid, 00
YMEHUH  B3aUMOJACUCTBOBATb C  PYCCKOS3BIYHBIMHU  TYPHCTaMH,
penpesentupys ['penuro B Hanbosiee BBHITOJHOM CBETE M PEKIAMUPYS

MPOAYKTHl TYPUCTHIECKOTO OM3HECa.
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3AK/IIOYEHUE

B rmocnegrme TOABI CTAaHOBUTCS OYEBHIHOW HEOOXOAMMOCTH
MEPEOCMBICIICHNS IEJIeH, 3a7a4 W COAEp)KaHUS OOYyUEeHHUS PyCCKOMY
S3bIKy Kak HHOCTpaHHOMY. OCOOEHHO aKTyaJbHBIM MpPEACTaBISICTCS
oOHoBJIeHUE cojaepxanus o0ydenus PKU B I'perum, rae ormeuaercs
YCHJIEHHE POJIM M 3HAYEHUS PYCCKOTO SI3bIKa KaK CPECTBA pealn3allui
aKaJeMUYECKOH M TPO(EeCCHOHANBHOM JESTEIbHOCTH, KakK sI3bIKa
TypHu3Ma, OM3Heca, yCTaHOBJICHUS] MEKKYJIbTYPHBIX KOMMYHHKALUH.

JlaHHOE nHCcepTallMOHHOE HCCIEJOBAHUE TMOCBAIICHO H3Y4EHUIO
3aKOHOMEpHOCTEN (hopMHupOBaHUS JMHTBO-TIPO()EeCCHOHATILHOM
KOMIIETEHIIMM OYyIYIIMX THIOB-TIEPEBOAYUKOB, HM3YYAIOLIMX PYCCKHUH
SI3BIK B HESA3BIKOBOM cpefie.

B xoxe anammza coctosHus oOyuenms PKM B I'peunm Obuio
BBISIBICHO, 4YTO OOJBIIMHCTBO Y4YEOHUKOB, MOCOOMH U IPyrux
JTUIAKTUYECKUX MAaTepHalioB, KOTOPHIE HCIOIB3YIOTCS B TPEUECKUX
By3ax, Obum co3manbl B 60-70-¢ rr. XX B. [lpencraBieHHbIC B HUX
3aJaHds M YHOPAXHEHUS  HANpPaBIECHbl IMPEUMYLIECTBEHHO Ha
(hopMupoBaHUe S3BIKOBON KOMIIETEHIIMH. DTH CpEICTBAa OOy4YECHHs HE
OTBEYAIOT TPEOOBAHUSIM KOMIIETEHTHOCTHOTO IIOJXO/a, CYLIECTBEHHO
3aTpynHssL MPOLIECCHI (dbopMupOBaHUS KOMMYHHKaTHBHON
KOMIIETEHTHOCTH I'PEYECKUX 00YUarOIIIXCsl.

Kpome Ttoro, B mpaktuke npenonaBanusi PKI1 B rpeueckux By3ax
WCTIONB3YIOTCS “‘yHHBEpCallbHbIe” Y4eOHHKH M TIOCOOWS, KOTOpHIE HE
colep)KaT MaTepHaloB O TPEYECKOH KyJIbType, HE YUHUTBIBAIOT

ocobeHHOCTEH MUPOBOCTIpUATHA, MEHTAJIBHOCTH, HaUOHAJIbHOI'O
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KOMMYHUKATHUBHOTO MOBEACHUS IPEUECKUX yUYaIIUXCs, YTO MPUBOIUT K
CHUKEHUIO MOTUBALMU K U3YYEHHUIO PYCCKOIO S3bIKA.

K Henocratkam coBpeMeHHON Teopuu U npakTuku o0ydeHus PKU B
I'peuun cnegyer Takke OTHECTH OTCYTCTBUE B JUIAKTUYECKUX
Marepuanax ydera npodeccrmoHanpHOM cocTaBistomieir. CeromHs
AMeeTCs TENbId s MOCOOMi, HalpaBiICHHBIX HA OOydeHHe OM3HEeC-
KOMMYHUKAIIK,  OJHAKO  OTCYTCTBYIOT  CpEICTBA  OOydYCHHS,
VUUTHIBAOIIME  CHEMUPUKYy Apyrux chep  mpodeccrmoHaTIbHOM
JesITeNTbHOCTH, B YaCTHOCTH, cepbl Typru3Ma. B ciiry Ha3BaHBIX MTPHYNH
He oOecrmednBaeTcsi Ka4eCTBEHHAs IOATOTOBKA TI'PEYECKUX THIOB-
MEPEBOJYNKOB, BIAJCIOIINX PYCCKUM S3BIKOM.

Pe3ynpTarel MpoOBENEHHOTO MCCIEIOBAHMS CBHIIETENECTBYIOT O TOM,
YTO THNABHOW OCOOEHHOCTHIO MPO(EeCCHOHAIHHO OPHEHTHPOBAHHOTO
oOyueHUs SBISCTCS €ro  MPaKTUKOOPHCHTUPOBAHHBIA  Xapakrep,
HAIICJICHHOCTh Ha (DOPMHpOBAaHME HABBIKOB U YMECHHH MPAKTHUSCKOTO
WCIIONBb30BAaHUSI  PYCCKOTO  fA3bIKA KAk CpEACTBa  peau3aliu
aKaJeMHUYECKON ¥ PO ECCHOHANILHOM IeaTeNnbHOCTH. VI3MEHeHUe Lienei
o0pa3oBaHUs TPUBOJUT K HM3MCHCHHUSM BCEX JPYIHMX KOMIIOHECHTOB
cuctembl 00yuenus PKU: xapakrepa B3auMoeHCTBUI MEXKAY aKTOPaMH
00pa3oBaTeIbHO-BOCITUTATEILHOTO nporiecca, YpOBHS
CaMOCTOSITeJIbHOCTH, AKTUBHOCTH, WHHUIIMATUBHOCTH, CYOBEKTHOCTH
CTYZICHTOB IIPU OBJIAJICHUM CUCTEMOW 3HAHWM, HABBIKOB U YMEHUW Ha
PYCCKOM SI3BIKE.

B xome mccnemoBaHusi ObUTa BBISBICHA CYINTHOCTH M CTPYKTypa

po(ecCHOHATPHON MHOS3BIYHOW KOMMYHHUKATUBHOW KOMITIETEHTHOCTH.
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Ilox ykazaHHOM CTPYKTYpOH MBI IMOHMMaeM CHOCOOHOCTb WHAMBUAA
YCIIEIIHO BCTYNATh B KOMMYHHUKAIUIO C HOCUTEIISIMU U3y4aeMOro SI3bIKa,
ONupasiCh Ha NPUOOPETCHHBIC 3HAHWSI, HABBIKM M YMEHHsS, a TaKXKe
WCIOJIb30BaTh KOMMYHHUKATHBHBIE CTPATEIMH M TAKTUKU B COOTBETCTBUH
C IPUHATBIMUA B JIPYroil KyJbTYype HOPMaMU U KOHKPETHOW CHUTyaluei
oOuieHus. B cTpykrype yKka3aHHOrO JMYHOCTHOTO KOHCTPYKTa MOYHO
YCIJIOBHO BBIJIEJIUTD JMHTBO-TIpo(deccHoHaNBHYIO,
COLIMOJINHTBICTUYECKYIO U CTPATETHIECKYIO0 KOMIIETEHIINH.

beumm  mpoaHanM3upoBaHBl  IHUIAKTHYECKHE, IICHXOJIOTHYECKHE,
JUHTBUCTUYECKHE W METOAWYECKHE TMPHHIHUIBI MPO(ecCHOHATHHO
opueHtupoBanHoro ooyuenns PKU. C yueToMm TaHHBIX TIPUHITAIIOB OBLIO
paspaborano ydebnoe mocodbue mo PKU «f — Bamr run!». Kpome Toro,
CUCTEMA 3adaHui TSI 0OyUeHHS YCTHOM PYCCKOW pedd MOCTPOCHA Ha
OCHOBE MPO(ECCHOHATBHO OPUEHTHPOBAHHONH MMHTAIIMOHHOW MOJIEIH,
KoTOpass 0asupyeTcs Ha TNPUHOUNAX HPOOIEMHO-KOHTEKCTHOTO
00y4eHHUs:: MOJETUPOBaHUE COAepKaHus u GopM MpodeccHoHaATEHON
JEeSITETbHOCTH, MOJICIMPOBAaHNE KOHKPETHBIX —YCJIOBHHA  OOIIeHus,
JTUATHOCTHYECKOEC  MEXKKYJIBTYPHOC oOmieHue, MPOOJIEMHOCTh
coJep>kaHusi 00y4eHHsI, HHTEPAKTUBHOCTD U ayTEHTHYHOCTb.

Otpaxasi 0cOOCHHOCTH PEUEeBOrO MOBEACHHUS B MPOPECCHOHATLHON
JEATEIPHOCTA OyAYIIMX THUAOB-TIEPEBOIUMKOB, SI3LIKOBOM M peueBOi
MaTepual IOJDKEH CIIOCOOCTBOBATH Pa3BUTHIO YMEHHH aJeKBaTHOTO
OOIMeHnsT C  HOCUTENSIMH  PYCCKOTO  sI3pIKa B CHUTYaIusX,

npeanojararomux BjIaCHUE 3STHOKYJIbTYPHBIMU 3HAHUSIMMU.
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PaspaGoranHass Hamm  MeToAWKa  (DOPMUPOBAaHUS  JIMHIBO-
Mpo(eCCHOHATBHON KOMIIETEHIIMM OyIyIIUX THA0B-TIEPEBOIINKOB
MaKCHUMaJbHO TIOJHO yYUTHIBAET OCOOCHHOCTH  HAI[MOHAIBHOU
MEHTAJILHOCTH, HAIIMOHATIbHOTO0 KOMMYHHKATHBHOTO TIOBEACHUS TPEKOB.

Hnst monTBepkaeHuss 3Q(EKTUBHOCTH METOAMKH (HOPMHPOBAHUS
JII/IHI‘BO-HpO(i)eCCI/IOHaJIBHOI‘/'I KOMIICTCHIIN T'pEUCCKUX CTYACHTOB,
00yYarOIIMXCs M0 CHEHHMAIBHOCTH “‘THA-IIEPEBOIYMK”, ObUI IPOBEIACH
00yJarOIIHil SKCIIEPUMEHT.

Ha ocHoBe pe3ynpTaToB sKcmepuMeHTa ObuH chHOpMYyTHPOBAHBI
CIIEIyIOINE METONWYECKHEe pPEKOMEHIAIlNW, HallpaBleHHbIE Ha
KOPPEKTUPOBKY y4eOHO# mporpammel mo PKW mist moAroTOBKY THIOB-
MEePEBOINKOB!

1. HecmoTpst Ha CHIDKEHHE KoJMWdecTBa (DOHETHIECKUX OIMHOOK B
peun oOyuaromuxcsi, (oHeTuueckoe OQOpPMIICHHE BBICKA3BIBAHUI
IpEYeCKuX CTYJCHTOB HE COOTBETCTBYET CHCTEME U HOPME PYCCKOTO
s3plKa. B CBS3M € O3TUM HEOOXOAMMO VBEIMYUTH KOJIUYESCTBO
yIpaXHEHUH, HANPaBJICHHBIX Ha KOPPEKIIHMIO (POHETUIESCKUX HABBIKOB Ha
PYCCKOM SI3BIKE.

2. llenecoobpaszuo pa3pabaThiBaTh HAI[MOHATBHO-
opueHTHpoBaHHbIe ocoOus mo PKU asis rpeueckux yqamuxcs ¢ yueToM
0COOEHHOCTEH  HAIMOHAIBHOH  MEHTAJbHOCTH,  HAI[MOHAJIHLHOI'O
KOMMYHUKAaTUBHOT'O IIOBCACHUA, HaHHOHaJ'IBHOﬁ CHCTEMBI OGy‘ICHI/IH
rpedyecKux 00yJarOITXCs.

3. Kak mnoka3plBaeT NPAKTHKA, TPEUECKUE YydyallUecsl YCHEIIHO

BBIMNOJIHAOT WHAWBUAYAJIIBHBIE W IMAPHBIC 3aJaHUA, OJAHAKO Y4YaCTUE B
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IPYNNOBLIX (OpMax AESTEIBHOCTH, NpEAIoiararoiiee pacipeaesicHue
0053aHHOCTEH B IPYIIIE, COTIaCOBaHUE POJIei, 00CYKICHHUE PE3YJIbTATOB
MPeICTaBICHHUS KOJUIEKTUBHOMN EeSITEIbHOCTH BBI3BIBAIOT ONIPEEIICHHbIC
3aTpyIHEHHA. B CBSI3M € 3TUM aKTyaJlbHBIM NPEICTABISETCS BKIIOUCHHE
3aJ]aHuM, CBSI3AHHBIX C KOJUIEKTUBHOM NESITENBHOCTBHIO ywanuxcs. B
kadecTBe 3P PEeKTUBHOTO CpeIcTBA Pa3BUTHSI HABBIKOB COTPYIHUYECTBA,
yMEHUH paboThl B KOJUIEKTHBE MOTYT BBICTYIATh MPOEKTHBIE (OPMEI
NesTenbHOCTH. BBIOOp TeM [OmKeH B TOJMHOH Mepe YYHUTHIBATh
0coOeHHOCTH TIPOoPEeCCHOHATBPHOM ACATCIIBHOCTH OyAyIMX THIOB-
MEPEBOINKOB.

4. CormacHO cOBpeMEHHBEIM TpeOoBaHusaM K oOydennto PKMU,
B3aMIMOZCHCTBHE MEXAY aKTOpaMH 00pa3oBaTelbHO-BOCIIHTATEIHHOTO
Tporiecca TOJDKHO HOCHTh CYOBEKT-CYOBEKTHBIN XapakTep. OmHaKo 10
CHX TIOp TPEYECKHE CTYJEHTHl OCTAIOTCS MACCUBHBIMH B y4eOHOM
nporecce. M3-3a BIMAHUS HALMOHAIBHOW CHCTEMBI OOYYEHHUS MM
JIOCTATOYHO CJI0’KHO MEPEHTH OT BOCIPUATHS NeJarora Kak OCHOBHOTO
WUCTOYHMKA 3HAHUM W OpraHu3aTopa Y4eOHOH MAEATENbHOCTH K
CaMOCTOSITEIbHOCTH, WHUIMATUBHOCTH TpPU OBJAJCHUH HW3ydaeMbIM
s3p1koM. Ha Ham B3rsin, B mocobusix mo PKU nomkHe! ObITH 3amanus,
CTUMYJIMPYIONIHE CAaMOCTOSITEIBHYIO JEATENFHOCTh O0ydYaromuxcs:
MOUCK  Tpo(decCHOHANBHBIX  3HAYUMBIX  MAaTEpUANIOB,  CO3/IaHUE
COOCTBEHHBIX CalTOB, pa3paboTka peKJIaMHBIX IPOYKTOB U T. 1.

5. Heobxomumo wucCIoNb30BaHNE WHTEPAKTUBHBIX (opM paboTHI, a

taxke BHeapeHne KT B mporecc oOyuenust PKU B Hes3p1K0BO# cpee.



172

HOHy‘leHHBIe pe3yabTaThl MOATBCPAWIIN BBIABUHYTYHO THUIIOTC3Y H
IIO3BOJIMIIM CACJIaTh BBIBOJ 00 3(1)(1)6KTI/IBHOCTI/I HUHTCTPUPOBAHHOTO
noaxona npu q)OpMI/IPOBaHI/II/I HHHFBO-HpO(l)CCCHOHaHBHOﬁ KOMIICTCHIINHU
6y)_'[yH_II/IX THUAO0OB-TICPCBOAYMUKOB, U3YUAIOINUX pYCCKI/Iﬁ SA3BIK B I'PCUCCKUX

By3ax.
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HPUIOXKEHUSA
IIPU/IOKEHHUE 1
AHKETA
Veaoscaemvie cmyoenmuot!
Hosfcaﬂyzicma, 6bl6epume 6APUAHMbL Omeemoe U ommemsvme uUx N00bIM
3HAKOM.
Anxema anonumnas. Pe3y/zbmambl 6ydym UCnOIb306AMbCA MOJLKO 6 HAYUHbLX
yensx.
Cnacubo!
Bo3zpact
[Ton
1. Eciu mypucmol co MHOU He NO300POBATUCH, O S...
A. ckaxy msarko: "HyxHo 3q0poBatbes”.
b. caenato BuA, 4TO HE 3aMETHUII ITOTO.
B. ckaxxy pe3ko: "lloueMy BBI HE TTO3J0POBATHCH?"

I'. npyroe

2. Ecnu mypucmol ono3oanu na sKcKypcuro, mo s ...

A. pacckaxy aHEKIOT Ha ATy TeMY.

b. He oOpanty Ha 3TO BHUMaHUSL.

B. npeaympexy, 4To B CIeayIONIUi pa3 He Oy1y JKI1aTh.
I'. npyroe
3. Ecau mypucmsl He Cyualom Mets U pazeo8apusaion, mo s ...
A. puranty nepenTH K Ipyromy oObeKTy.

b. caenaro um 3ameyanue.

B. pacckaxy uTo-HHOY b HHTEPECHOE O HAITMOHAIHHOM XapaKTepe
TPEKOB.
I'. mpyroe

4. Ecau mypucm 60 épems moe2o pacckasa 3a0aém Ciuukom MHO20
80NPOCO8, MO A ...

A. pazmpakaroch (0YCHb HETOBOJICH).

b. o6s13aTenbHO OTBEYAr0 Ha BCE €r0 BOMPOCHI.

B. urnopupyto BOIpocsl.

I'. npyroe

5. Ecau mypucm cnpawusaem MeHs 0 NAMAMHUKe, KOmopbili He 6X00um
6 IKCKYPCUOHHYIO NPO2PAMMY, MO 5 ...
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A. TOBOPIO, YTO ATO HE BXOJUT B HAIILy IPOrPAMMY.
b. KOpoTKO pacckas3bpiBar0 00 ATOM MaMATHHUKE.

B. He oOpariato BHUMaHUS Ha BOIIPOC.

I'. npyroe

6. Eciu mypucm npepuvisaem Mmou pacckaz eonpocom: «l0e moarcHo
Kynums 600617 », Mo A ...

A. otBeuaro «Besne.

b. mokassiBaro MeCTo, T/Ie MOKHO KYITUThH BOBI.

B. o6emraro moMo4b KyUTh BOY ITOCIE SKCKYPCHH.

I'. npyroe
7. Ecnu 6o epems sxckypcuu mypucm ckazan, ymo xouem 6 myaiem, mo
...

A. ckaxy: «Bbl MHEe MemaeTe!».

b. mokaxy, rje HaXoAuTCs OMVKAUIINHA TyaseT.

B. nonpoury nojioxaaTe 5 MUHYT, IOKa MbI BCE BMECTE JIOMAEM 10
OnmKaifIero Mecra, Tie ecTh TyaJieT.

I'. npyroe

8. Ilocne sxckypcuu epynna mypucmos uoém k asmooycy. A ...

A. IepBBIM BOWY B aBTOOYC, 4TOOBI CECTh M OTIOXHYTh.

b. Oyny sxmath okoJio aBTOOyCa, ITOKA BCE CAMTYT HA CBOM MECTA.

B. Oyny cuzmers B aBTOOYCE M TPOMKO Kpu4aTh: «3axoaute! beicTpo,
ObICTpO!»
I'. mpyroe

9. Ecau 06a mypucma 3a0epaicusaromes, nOmomy 4mo nowau noKynams
CYBEHUDYL, A...

A. pacckaxy CHISIINM B aBTOOYCe TypHUCTaM YTO-TO TOJIE3HOE MITH
CMEIIIHOE.

b. HaunHaIO0 TPOMKO PyraTh 3TUX TYPHUCTOB.

B. 3akpriBaro riaza u CIUTO.

I'. npyroe

10. Eciu mypucm Hed0801eH MAPULPYIOM IKCKYPCUU, O 5 ...
A. IOMEHSI0 MapIIpyT.
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b. He Oynmy oOpaiath Ha HEro BHUMAaHHS.
B. monpoOyro 00BACHUT, TOYEMY 3TO HHTEPECHO.

I'. npyroe

11. Ecnu mypucmam Heunmepecer Mot paccKas, mo 4 ...
A. paccTpanBaioCh.
b. oueHb cepxycCh.
B. He nepexuBaro.
I'. npyroe

12. Ecau 6o eépemsa sxkckypcuu mexncoy 08yMs mypucmamu GO3HUKaem
KOHGhuKm, mo s ...

A. TIOTIPOIITY MX TOBOPUTH ITOTHIIIE.

B. mocraparock pemuTh ux npodiaemy.

B. BBI30BY OJIMLUIO.

I'. npyroe

13. Ipynna mypucmos odxcuoaem agmodyca OKONO 20CMUHUYDL.
Manenvxue demu kpuuam u wiymam. A ...

A. crenaro 3aMedaHmne X POTUTEISIM.

b. mompoy nerei He HIyMeETh.

B. npurnamy anumaropa.

I'. mpyroe

14. Bo spems sKkcKypcuu no2ooa 60pye UsMeHuIach u nowén 00icov. A
CKaXY: ...

A. «[IpugeTcs TOMEHSTh MapIIpyT».

b. «PacckakuTe, U3 KaKUX rOpoj0B BbI puexanu. Kakas morosa y Bac
ceitgac?».

B. «IToka umeT 105 /1b, TIOCHANM B aBTOOYCE, 51 paCCKaKy BaM MHOTO
HHTEPECHOTOY.

I'. npyroe

15. Ecnu na skckypcuu 8 mysee 0OuH u3 mypucmog nouyecmeosa ceos
nioxo, A ...

A. mam eMy JIeKapCcTBO.

b. ocTaBito rpynny u noiity UCKaTh Bpaya.
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B. oOpaiirych Kk Cy)UTEI0 My3es 33 TOMOIIBIO.
I'. npyroe

16. Ecnu mypucm He 6bll Ha IKCKYPCUU, KOMOPYIO OH ONIAMUT, U NPOCUM
eepHymb emy 0eHb2l, Mo s ...

A. oTmam CBOM JIEHBIU.

B. mocoBeTyto 103BOHKUTH B TYpOIOPO.

B. ckaxxy, 4To 3TO HE MO ITpodIeMa.

I'. npyroe

17. Ecau 51 He Mo2y omeemums Ha 60NPOC Mypucma oo
aApXUMeKmypHoM NAMIMHUKE, 5 ...

A. Oymy OJITO W3BUHATHCS.

B. ckaxy, 4T0 3TO HE BaXKHO.

B. 6bicTpo Haiy HHPOPMALIHIO B HHTEPHETE.

I'. npyroe

18. Ilo oopoee 6 asponopm asmobyc cromaics. B osxcudanuu opyeoeo
Mpancnopma si ...

A. monpoIry BOIUTEINS BKIIOYHUTH ISl TYPHCTOB FPEUECKYIO MY3bIKY.
b. Oyay paccka3siBaTh TypUCTaM 4TO-HUOY/Ib HHTEPECHOE.

B. Oyny 3BOHHTB B TYypOIOPO U TPOMKO PYTaThCSL.

I'. mpyroe

19. Kozoa epynna pycckux mypucmos yescaem 00MOll, mo s
UCTIBIMBLEAI0 PAOOCHbL O MO20, YMO ...

A. Bc& HaKOHEIl 3aKOHYUIIOCh, | 51 KX OOJIbIIIEC HUKOT/A HE YBIIKY.
b. He OBLII0O HUKAKUX WHITUICHTOB.

B. 51 XOPOIII0 BBIMOJIHUI CBOIO padoTYy.

I'. npyroe

20. I nasnvie kauecmea dKCKypco8ood, 5mo ...
A. aKTUBHOCT®.

b. mo6pora.

B. BeXIMBOCTS.

I'. mpyroe
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ITPH/IO/KEHHUE 2

Oobpa3sey 6binoONHEHUA 6X00HO20 Mecmd

Hms: Jlemuc
Bospacm: 21 rog

Ne HNuaTennns Kputepuu ouenku Banas (3
Ne 0aJs1a 3a
KaXKAYI0
MO3UIIHI0)
1 BoickaskuTte cBoe | JIekcudeckue cpencTaa 2,5
MHEeHHe. Kiimme KoMMyHHKaTHBHOTO 3
xXapakTepa
Pewenne KOMMYHUKaTUBHOM 3
3a1aun
Co0OumoieHne HOPM dTHKETa 2
BrIpasuTenbHOCTD 1
2 Ycnokoiite Jlexcuyeckue cpeacra 2
TypucTAa. Kiimme KoMMyHHKaTHBHOTO 2
XapakTepa
Pemenne KOMMYHUKaTUBHOM 3
3a1a4u
Cobmo/ieHue HOpM THKETa 2
BrIpazurensHOCTh 1
3 | llomorure Jlexcnyeckue cpeacTa 1
TYPHCTY PelIATH Kiuie KOMMyHUKaTHBHOTO 2
npodJemy (naiite | xapakrepa
COBeET) Pemenne KOMMYHUKAaTUBHOM 3
3a1a4u
CobnroieHre HOpM 3THUKETa 3
BripazurensHOCTh 2
4 | Yoenute Typucra, | Jlekcuueckue cpelcTBa 3
YTO OH He coBceM | Kiuiire KOMMYHHKaTHBHOTO 2
npas. xXapakTepa
Pemenne KOMMYHUKaTHBHOM 2,5
3a1auu
CoOnroieHre HOpM ITHUKETa 2,5
BrIpasurensHOCTh 1
5 Jlexcuyeckue cpeacTa 3
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O0bsicHUTE Kinuie koMMyHUKaTHBHOTO 2
0CO0EHHOCTH Xapakrepa
HAIHOHAJIBLHOT O PereHne KOMMYHUKATHBHOM 2
XapakTepa 3aa9u
TPEKOB. ColutoieHrie HOpM 3THKETa 3
Pacckaxxure 00 BeIpazurensHocTh 2
TOM HHTEPECHO.
Jlekcuko-rpaMmaTudeckue u HPOHETHUECKUE OIIUOKHI —4 anna
(cHEMaeTcs 10 5 6amioB)
Oo1Iee KOJIMYECTBO 0aJIOB 47,5




SAINT PETERSBURG STATE UNIVERSITY

Manuscript copyright

Zinaida A. STAMBOLEVA

FORMATION OF LINGUISTIC AND PROFESSIONAL
COMPETENCE OF GREEK GUIDES-INTERPRETERS WHEN
TEACHING A RUSSIAN LANGUAGE ON THE BASIS OF AN
INTEGRATED APPROACH
(Level B1)

Dissertation is submitted for the degree of Candidate of Pedagogical
Sciences

13.00.02 — Theory and methods of Training and Education
(Russian as a foreign language)

Translation from Russian

Supervisor
Doctor of Science (Pedagogy), Associate Professor
Nina L. Fedotova

Saint Petersburg
2020



200

CONTENTS
INTRODUCTION ...ttt 202
CHAPTER I THEORETICAL PRINCIPLES OF
PROFESSIONALLY ORIENTED TRAINING: TEACHING
RUSSIAN AS A FOREIGN LANGUAGE TO FUTURE GUIDES-
INTERPRETERS ... 213
1.1. Problems of teaching the Russian language at educational
INSEITULIONS IN GIEECE ...\ttt 213
1.2. Competence-building approach in professionally oriented
teaching of a foreign language (in the aspect of Russian as a foreign
JANQUAGE) ...t 228
1.3. Structure and content of foreign language communicative
competence of future guide-interpreter ..., 237
1.4. Principles for development of professionally oriented methods of
teaching Russian as a foreign language (training of guides-interpreters)

CONCLUSIONS onchapter l ..o, 261
CHAPTER IlI. METHODS AIMED AT FORMATION OF
LINGUISTIC AND PROFESSIONAL COMPETENCE OF
FUTURE GUIDES-INTERPRETERS IN CONDITIONS OF
EARLY SPECIALIZATION IN TEACHING RUSSIAN AS A
FOREIGN LANGUAGE ......oiviiiiiieceeeeeeeeee 264

2.1. Peculiarities of communicative behaviour of Greek students in the
aspect of guide-interpreter’s professional activity (based on

SUNVEY TESUIES) ...t 264



201

2.2. Contents and structure of a textbook for teaching the Russian
language to Greek students — guides-interpreters (level B1) ............ 280

2.3. Description of experiment in teaching the Russian language to

Greek students — guides-interpreters ..........cooveveveiiiiiinennnnnnn 305
2.3.1. Tested learners, methods of the experiment .................. 306
2.3.2. Material of the experiment ...............ooiviiiiiiiiiinn 318
2.3.3. Analysis of the core experiment results ....................... 335

CONCLUSIONS onchapter T ........ccoooiiiiiiiiiii, 346

CONCLUSION ..ete e, 349

BIBLIOGRAPHY ..ot 354

APPENDICES ... 374

APPENDIX 1 (qUeStionnaire) ...........ccooveviiriiiiiiiiiiieeee e 374

APPENDIX 2 (example of performing the final test) ................. 378



202

INTRODUCTION

The society, in the context of ontological transformations faced by the
world community at the beginning of the third millennium — the
integration of the Russian educational system into the world educational
space, forwarding qualitatively new requirements to the level of
schooling and competence of specialists, — recognizes a need to review
the goals, objectives, contents and means of education, which applies to
foreign language as well.

It should be noted that these changes are accompanied by the
development of competence-building and personalized activity
approaches focused on the formation of key competencies ensuing from
the acquisition of knowledge, mastering skills and abilities, increasing the
extent of digestion of the content area.

The organization of teaching Russian as a foreign language (RFL)
should ensure achievement of a certain level of not only communicative,
but also professional competence; should have a strongly pronounced
professionally oriented character. Unfortunately, the solution of the posed
tasks is substantially hampered by a number of major problems which
include, for instance, insufficient theoretical and methodological
justification of organization of the RFL teaching process in the non-
linguistic environment with regard for innovations in the sphere of
education; absence of up-to-date textbooks enabling one to implement the
personalized-activity, ethnocultural and problem-contextual approaches

in teaching Russian to foreigners, etc.
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It should be noted that the problems of professionally oriented RFL
teaching are covered in modern scientific literature only fragmentarily.
The stated problems drew attention of Russian and foreign
methodologists and researchers as late as at the end of the XX century.
The researchers have undoubtedly been able to advance significantly in
the study of the essence of professionally oriented training over the past
decades; however, numerous aspects of the RFL content area, in
particular, the methods and techniques aimed at formation of linguistic
and professional competence of guide-interpreter, still remain poorly
explored, which underlies the relevance of the chosen subject of research.

Extent of scientific development of the subject. A number of essays
devoted to the problems of professionally oriented teaching of foreign
languages (including Russian as a foreign language) have been presented
by T.N. Astafurova (1997), E.V. Kavnatskaya and V.V. Safonova (1998),
G.V. levleva (2000), L.P. Kistanova (2006), A.S. Andrienko (2007), V.G.
Perchatkina (2013), I.M. Dyatko (2015) and others.

The collective monograph by O.A. Artemyeva, M.N. Makeeva & R.P.
Mil’rud address the methodological issues of organizing professional
training of specialists non-philologists based on intercultural
communication [Artemyeva et al., 2005].

T.V. Samosenkova’s thesis considers the problem of “cultivating the
culture of foreign  students-philologists’ professional  verbal
communication in accordance with the concept of phased formation of
‘secondary’ language personality” in the context of continuous education
[Samosenkova, 2004, p. 5].



204

ILA. Antonova and I.A. Khristiansen addressed the problem of
developing the methodological principles for creating a professionally
oriented Russian language manual for foreign students of faculties of
history [Antonova, Khristiansen, 2003].

M.V. Kuimova and N. Kobzeva made an attempt to substantiate a
system of exercises aimed at formation of verbal skills and abilities, as
well as development of the ability to creatively reinterpret texts for
reading in the course of professionally oriented training of foreign
students of non-linguistic specialties [Kuimova, Kobzeva, 2011].

The promising areas in the study of specific features of professionally
oriented training of students non-philologists are as follows: modular
organization of educational process aimed at developing the skills of
foreign-language professional and business communication (English)
[Sokolova, 2007]; teaching foreign-language professionally significant
dialogical communication in the English language based on authentic
social contacts [Levchenko, 2005]; creation of integrative model of
professionally oriented teaching Russian as a foreign language
[Pugachev, 2016].

A number of theses are devoted to the formation of professional
readiness of tourism managers in the system of supplementary education
[Kudryavtseva, 1999]; to training of future service and tourism specialists
in professionally oriented intercultural communication (on the basis of
the French language) [Markaryan, 2004]; the study of pedagogical
conditions for formation of linguistic and professional competence of

managers in the sphere of tourism [Nadtochy, 2009]; the methods aimed
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to form linguistic and professional competence of future guide-interpreter
within the postgraduate retraining system (the French language)
[Krasil’nikova, 2011].

Despite a fairly large number of works exploring the features of
professionally oriented RFL teaching, no generally accepted theoretical
justification exists, meeting the modern requirements and international
standards, of the methodology for formation of linguistic and professional
competence of foreign students, in particular, the future guides-interpreters
studying the Russian language in the non-linguistic environment.

The term “linguistic and professional competence” was chosen as a
key notion of our research, since it reflects the specifics of language
training of guides-interpreters most fully. In clarifying this concept, we
relied on the definition proposed by E.V. Krasil’nikova: linguistic and
professional competence is “the ability to engage in professional activities
on the basis of knowledge of vocabulary set forth by a certain professional
sphere, the ability to handle this vocabulary and to communicate in a
foreign language within the framework of a current situation covering a
relevant professionally significant subject” [Ibid. P.6].

The object of the research is the process of teaching Russian as a
foreign language at the educational institutions of Greece that train
specialists for the industry of tourism.

The subject of the research — the approaches to professionally
oriented teaching of Greek students — future guides-interpreters studying

Russian language (level B1).
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The goal of the research is development of methods for the formation
of linguistic and professional competence in Greek students — future
guides-interpreters (level B1) on the basis of integrated approach.

The set goal supposes the solution of the following objectives:

— to identify language training problems of future guides-interpreters
at Greek universities;

— to analyze the modern interpretations of the notion “professional
competence”;

— to describe the principal approaches to professionally oriented
teaching of a foreign language in the works of Russian and foreign
methodologists;

—to develop a model for foreign-language linguistic and professional
competence of future guides-interpreters;

— to outline the principles of professionally oriented teaching of the
Russian language to Greek students in the conditions of early
specialization (language training of guides-interpreters);

— to describe the specific features of communicative behaviour of
Greek students in terms of professional activity of a guide-interpreter;

— to specify the contents and structure of a manual for teaching the
Russian language to Greek students — guides-interpreters (level B1);

— to verify experimentally the efficiency of the proposed methodology
for formation of linguistic and professional competence on the basis of a

textbook developed for Greek students — guides-interpreters;
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— to analyze the results of the experiment in teaching the Russian
language to Greek students — guides-interpreters in the non-linguistic
environment.

The hypothesis of the research is as follows: the formation of
foreign-language linguistic and professional competence of future
guides-interpreters studying Russian in the non-linguistic environment
will be efficient if:

— the principles of competence-building, problem-context and
ethnocultural approaches to RFL training are integrated;

— the training is based on the model of foreign-language
communicative competence of guides-interpreters, which includes
motivation-and-value based, activity-based, cognitive-emotional and
reflexive components;

— the selection of educational content is made with regard for the
features of the students' nationally specific communicative behaviour;

— the contents and structure of the RFL textbook aim at the learner's
mastering the communication strategies and skills that are professionally
significant for a guide-interpreter.

The methodological basis of the research is represented by scientific
papers in the following domains:

* psychology (V.A. Artemov; A.A. Bodalev; I.LA. Zimnyaya; A.N.
Leontyev, L.D. Stolyarenko & S. I. Samygin et al.);

« psycholinguistics (N.I. Zhinkin; A.A. Zalevskaya; A.A. Leontiev et al.);

* pedagogy (I.V. Abakumova, P.N. Ermakov, . YU. Kameneva, V.V.
Safonova, V.V. Serikov, V.. Slastenin, S.V. Sidorov, A.l. Surygin et al.);
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* linguodidactics and methodology of teaching foreign languages
(N.V. Bagramova, .L. Bim, N.D. Gal’skova, K.M. Lopata, R.P. Mil’rud,
E.I. Passov, E.N. Solovova, S.F. Shatilov, S.J. Savignon et al.);

» foreign language training aids development theory (A.R. Arutyunov,
S.A. Gerasimova, E.V. Nevmerzhitskaya et al.);

* RFL teaching methodology (A.L. Berdichevsky; M.N. Vyatutnev; N.
Zamkovaya, |. Moiseenko; L.V. Moskovkin, N.L. Fedotova, A.A. Tsoi et al.);

» methodology of teaching Russian to Greek students (S.G. Amiridi,
A.L. Arefyev, O.N. Kalita, S. Polikhronidou et al.);

» formation of intercultural competence (T.N. Astafurova, Yu. E.
Prokhorov; Kh.Z. Seyed; I.A. Sternin; M. Aguilar, R. Lado; A. Leung, C.
Chiu; R.D. Lewis; H.C. Triandis et al.);

» professionally oriented teaching of foreign languages (I.M. Dyatko,
A.A. Kolesnikov, A.K. Krupchenko, O.Yu. Levchenko, A.V. Rubtsova,
N. I. Almazova; T.V. Samosenkova, E.VV. Smirnova, L.N. Sokolova, L.P.
Tarnaeva, V.F. Tenishcheva, V.D. Shadrikov; G.I. Hofstede et al.);

* language training of professionals in tourism (E.V. Krasil’nikova,
T.V. Kudryavtseva, E.V. Smirnova, E.V. Markaryan, S.O. Nadtochy).

The scientific novelty of the research is as follows:

» some problems of teaching the Russian language at Greek
educational institutions were identified,;

* the basic principles of professionally oriented RFL teaching were
clarified in accordance with the requirements of competence-building,

problem-context and ethnocultural approaches;
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» the structural components of the model of foreign-language linguistic
and professional competence of future guides-interpreters were
substantiated;

» the peculiarities of communicative behaviour of Greek students in
the aspect of professional activity of a guide-interpreter were described:;

» a professional simulation model for teaching RFL to Greek students
— future guides-interpreters — was developed;

» a system of exercises was developed for formation of foreign-language
linguistic and professional competence of Greek guides-interpreters.

The provisions offered for the presentation:

1. The integration of competence-building, problem-context and
ethnocultural approaches in teaching RFL promotes efficiency of
language and professional training of foreign guides-interpreters.

2. The model of foreign-language communicative competence of
future guides-interpreters includes the components: motivation-and-value
based, activity-based, cognitive-emotional and reflexive. The motivation-
and-value based component secures a sustained interest in the chosen
profession. The activity-based component is connected with linguistic
and verbal competencies, activity and independence in mastering
professional knowledge, language skills and communicative skills
necessary for professional activity of a guide-interpreter. The cognitive-
emotional component supposes adaptation of individual-personality
psychological characteristics to the requirements of the chosen
profession. The reflexive component is in charge of mastering the self-

control skills in the course of professional activities.
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3. The textbook aimed at formation of linguistic and professional
competence of future guides-interpreters studying a foreign language in
the non-linguistic environment is based on a professional simulation
model that realizes the principles of authenticity, interactivity,
problematicity of educational content, modelling of contents and forms
of training, modelling of specific communication environment,
diagnostic intercultural communication.

4. The parameters for assessment of foreign-language linguistic and
professional competence are as follows:

— professionally significant personality traits (ability to participate in
intercultural communication, assertiveness, tolerance to representatives
of another culture);

— the ability to solve challenging problems involved in guide-
interpreter's professional activities;

— the skills in presenting a statement in a foreign language.

5. Professionally oriented teaching of a foreign language to guides-
interpreters in the conditions of non-linguistic environment requires
meticulous consideration of the students’ nationally specific
communicative behaviour, which minimizes the risks of conflicts in
intercultural communication and promotes efficient verbal interaction
with representatives of another culture.

The theoretical significance of the research is as follows:

» development of principles of nationally oriented methods for
teaching the Russian language to Greek students — future guides-

interpreters in the context of early specialization;
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* development of a foreign-language communicative competence
model for future guides-interpreters;

» clarification of the principles for development of a professionally
oriented textbook for teaching Russian to Greek students in the non-
linguistic environment (level B1);

* development of parameters for assessment of guide-interpreter's
foreign-language professional linguistic skills.

The methods and techniques of the research:

— descriptive/analytical method,;

— monitoring of educational process;

— modelling;

— experiment;

—survey.

The approbation of the developed methodology for formation of
linguistic and professional competence Greek students — future guides-
interpreters took place from September 15, 2018 to October 15, 2019 in
the course of a methodological experiment (National and Kapodistrian
University of Athens, Greece).

The total number of students who participated in the survey and in the
methodological experiment — 110.

The practical value of the research is conditioned by the fact that its
provisions and conclusions may be used in the practice of teaching RFL
in non-linguistic environment; for compilation of Russian language
textbooks for Greek students, for different stages of learning; for a course

of lectures on the methodology of teaching RFL.
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Approbation and introduction of results of the research. The main
theoretical provisions of this research and the results of the
methodological experiment were presented at a number of international
scientific conferences and one congress: VI Congress of the Russian
Society of Teachers of the Russian Language and Literature “Dynamics
of Linguistic and Cultural Processes in Modern Russia” (Ufa, October
17-20, 2018); International D. I. Mendeleev Applied Science Conference
of Young Researchers dedicated to the 10" anniversary of the institute
(Tyumen, Institute of Industrial Technologies and Engineering, October
22-26, 2018); XXIV International Scientific Methodological Conference
“Cultivation of Students' Linguistic Taste in the Process of Teaching
Russian Literature” (St. Petersburg, St. Petersburg State University of
Industrial Technologies and Design, February 8, 2019); XLVIII
International Conference of the Faculty of Philology, St. Petersburg State
University (St. Petersburg, March 20, 2019); International Conference
“Language Learning for Professional Purposes in Hospitality and
Tourism”, November 15-16, 2019 (Nicosia, Higher Hotel Institute
Cyprus & the University of Cyprus, Cyprus).

The provisions of the developed methodology for professionally
oriented RFL teaching formed the basis of a textbook “T am Your Guide!”
for Greek students — future guides-interpreters (level B1).

The structure of the essay. The thesis comprises Introduction, two
chapters, Conclusion, Bibliography and Appendices.
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CHAPTER 1. Theoretical principles of professionally oriented
training: teaching Russian as a foreign language to future guides-
interpreters.

1.1. Problems of teaching Russian at educational institutions in
Greece.

At the beginning of the XXI century, teaching Russian as a foreign
language becomes one of the most relevant, promising areas of teaching
methods. Numerous changes in all aspects of life that global society has
faced, increasing Russia's authority in the international arena, lead to the
need to increase the effectiveness of teaching Russian as a foreign
language, put forward new requirements for the goals, objectives and
content of education, require the search for new forms and methods of
teaching humanitarian, linguistic disciplines.

In this situation, the task is to improve the quality of teaching RFL in
Greece as a state in which “due to the optimization of globalization and
integration processes in various spheres of life, the growing geopolitical
and economic influence of Russia, the Russian language has moved to
higher positions” [Kalita, 2016b, p. 53]. The Russian language in Greece
today is the language of business, the language of the Russian-speaking
community, which, numbering up to 650 thousand Russians, is the largest
foreign-speaking community in Greece [Ibid.].

Despite the rather difficult political situation, prerequisites have
formed in Greece for the implementation of various joint projects with
the Russian Federation, the further strengthening of bilateral economic

and political ties, and the rapprochement of the two states in religious and
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cultural spheres. 2016 year was officially declared the cross year of the
culture of Greece and Russia. At the present stage, the development of
relations between the two countries has reached a high degree of
integration, in connection with which the status of the Russian language
in Greece is increasing and higher demands are placed on the teaching of
the Russian language in Greek universities.

We should note that the history of teaching RFL in the Greek Republic
has a long history. According to S. Polikhronidou, the first Russian school
in the country was opened at the location of Russian troops during the
war for the liberation of Greece from Turkish rule, the second — in the 20s
of XX century [Polychronidou, 2013, p.105]. However, until the second
half of the last century, the study of the Russian language in Greece was
not widespread.

Beginning in 1953, the situation began to change dramatically: the
Institute of Research of the Balkan Peninsula was founded in
Thessaloniki, the opening of which was the first step towards the
establishment and development of Slavic and Balkan education in
Greece.

A huge role in teaching the Russian language belongs to the University
of Patra, opened in 1980, and the Athens Institute of the Russian
Language named after A.S. Pushkin, created in 1992

At the end of XX century due to the increase in the number of Greeks
wishing to master the Russian language, the number of educational
institutions focused on teaching the Russian language is growing in
Greece [Kalita, 20164, p. 19-21]:
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1. In 1998, a branch of the Balkan, Slavic and Oriental Studies was
opened at the University of Macedonia, where students from the first year
for 4 years study one compulsory foreign language. From 50 to 70
students enter the department annually. The first issue was in 2002, with
most of the graduates choosing Russian as their compulsory language;

2. In 1999, at Thessaloniki University. Aristotle opened a department
with the teaching of six languages (Russian, Bulgarian, Serbian,
Albanian, Turkish and Romanian). From 120 to 150 students study here
annually. The first graduation took place in 2003 (almost 80% of
graduates chose Russian as a foreign language);

3. Since 2000, at the Thracian University. Democritus at the
department “Language, Philology and Culture of the Black Sea
Countries”, along with the Romanian, Turkish and Bulgarian languages,
is teaching Russian (annually at least 64% of the students choose the
Russian language);

4. In 2008, a Department of Slavistics and a Department of foreign
languages were opened at the University of Athens, where much attention
is paid to the quality of teaching Russian as a foreign language. Qualified
Russian scholars work in this educational institution, which provides a
fairly high level of language training for philologists.

In different countries of the world, the main objectives of studying
Russian as a foreign language are the following:

— for a professional perspective (to get a profession that requires
knowledge of the Russian language: teacher, translator, guide,

businessman, diplomat, etc.);
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—to apply for a job in Russia or at an enterprise focused on cooperation
with the Russian Federation;

— for tourist trips to Russia, acquaintance with the culture, economy,
politics, history of the country;

— to master one of the Slavic languages, along with English, French, etc.

— for successful passing the exam in the Russian language [Khanjani,
2016, p. 123-124].

A.L. Arefyev names the following reasons for studying the Russian
language in Greece:

— interest in Russia as a country;

— the attractiveness of the Russian language as such, interest in rich
Russian culture, the desire to read the classic works of Russian authors in
the original;

— strengthening Russia’s position in the international arena;

— the long-standing historical, cultural, spiritual ties of Greece with
Russia;

— the expansion of trade and economic relations with the Russian
Federation, development of business and tourism,

— the desire to learn the language of the wife / husband (for immigrants
from the former USSR countries);

— the desire to maintain communication with relatives (for immigrants
from the former USSR countries) [Arefyev, 2012, p. 280-281].

Thus, today in Greece there is an increase in interest in learning the
Russian language, which leads to the opening of faculties, educational

institutions that implement programs for teaching the Russian language.



217

As noted by O.N. Kalita, the Russian language “opens up new
opportunities for cooperation, knowledge of the Russian language helps
to expand intercultural, business and personal communication in the
professional sphere” [Kalita, 2016a, p. 18], as a result of which the Greeks
realize the importance and necessity of studying it. At the same time, an
increase in the number of Greek students interested in learning the
Russian language creates a whole range of methodological problems that
have still not been resolved.

Based on a detailed analysis of the state of learning of RFL in the
Greek-speaking audience A.L. Arefyev identified the following
problems: lack of economic support, lack of advertising, lack of
professional teachers of the Russian language in Greek universities
[Arefyev, 2012, p. 292]. According to the researcher, the low level of
Russian specialists working in Greek educational institutions is due to the
fact that by the decree of the Minister of Education of Greece in most
universities the teaching of the Russian language is carried out by
graduates of the University. Democritus, in which the level of knowledge
of the Russian language, as a rule, corresponds to the Elementary.
Russian-speaking specialists educated in the countries of the former
USSR do not have a priority right to employment.

In addition to socio-economic factors that negatively affect the
learning process of RFL in Greece, there are a number of difficulties that
are caused by the crisis state of the RFL methodology as a whole
[Amiridi, 2010]. In 1990 A.R. Arutyunov called the problematic aspects

that are still present in the modern theory and practice of teaching RFL:
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1. Teaching Russian as a foreign language as a whole is characterized
by a pronounced gap between the goals and results of the educational
process. Taking into account the active implementation of the
communicative approach in the practice of language learning, practical,
communicative goals are formulated, while the educational literature is
focused on the formation of pre-communicative language skills and
speech skills that do not correspond either to the needs of society in highly
qualified specialists, or to the interests of the students themselves.

2. Modern textbooks of RFL and training courses built on their basis
ensure the formation of language competence (description of sentences in
terms of morphology, syntax, word formation) and speech competence
(understanding of sample sentences and modeling of syntactic
constructions). However, the used educational literature does not meet the
goals of the formation of communicative competence, which implies the
level of mastery of the Russian language as an instrument for the
implementation of social, academic, and professional interaction. In other
words, most of the textbooks on RFL are aimed at teaching the formal
side of the language being studied: they do not imply the development of
the skills of independent and active use of the Russian language by
foreign students. In turn, the impossibility of using existing teaching aids
for the formation and subsequent development of communicative
competence significantly complicates the adaptation of the Russian
educational system to the global educational space and current

international standards [Arutyunov, 1990, p. 5-6].
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In relation to the conditions of teaching the Russian language in Greek
universities, numerous problematic aspects are mainly due to the lack of
a language environment, which leads to an increase in the negative
interference of contacting languages, an increase in the role of teaching
aids, including a textbook, as the basis for organizing the educational
process [Stampoulidi, 2018Db].

As the main reason for the lack of new-generation textbooks intended
for teaching RFL, V.I. Arkhipov calls “the absence of his know-how, the
gap between pedagogical theory and the practice of its implementation in
specific textbooks” [Arkhipov, 2013, p. 208].

Currently, there is a need for textbooks on Russian as a foreign

language,

. taking into account the national and cultural characteristics of
students,

o aimed at the practical implementation of the principles of the

competence-building approach in the practice of RFL

° focused on the development of communicative skills among
students, the skills of using the Russian language as a tool for the
implementation of cognitive, academic and professional activities, as well
as an effective means of intercultural communication.

Many textbooks for foreign students were created in the framework of
the structural-functional approach that prevailed in the RFL methodology
in the last century, in the “non-communicative” period of the method
development [Bournissa, 2005, p. 14]. The focus of the textbooks on RFL
developed for a Greek audience is given to the study of grammar and the
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explanation of grammatical phenomena in isolation from the
communicative needs of students and real speech situations.

Unfortunately, there are almost no nationally oriented textbooks
aimed at developing skills in spontaneous oral speech and implementing
intercultural interaction. M.A. Rezai notes, that “as a rule, universal
language aids are used in teaching oral speech” [Rezai, 2016, p. 287], and
many RFL textbooks are translated textbooks published in Russia and not
targeted at a specific national audience.

One cannot but agree with the position of N.D. Gal’skova, that in the
process of teaching a foreign language in a non-linguistic environment,
the following conditions are required:

1) the presence of foreign students of the knowledge, skills and
abilities that are necessary to solve communicative problems in real-life
communication situations;

2) increasing motivation to learn a foreign language;

3) the socio-cultural content of the training, which takes into account
the basic cognitive and psychological characteristics of representatives of
another ethnocultural community, is consistent with the experience and
interests of students;

4) the active nature of the learning process, which contributes to the
development of students' ability to carry out speech activity
independently [Gal’skova, 2003].

The practice of teaching Russian as a foreign language in Greece
clearly demonstrates that the textbooks and other didactic materials used

* do not take into account the true interests of students;
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* do not ensure the formation of regional and linguistic-sociocultural
competencies among students, since “the cultural and regional geographic
content in these textbooks is poorly presented or even absent” [Ibid];

» do not correspond to the social order of the modern Greek society;

* do not meet the interests of the Russian Federation in the
establishment and strengthening of intercultural relations, since they do
not allow students to develop communicative competence,
communicative communication skills in order to solve practical,
extralinguistic tasks in the implementation of academic, social, and
professional activities.

Crisis phenomena in theory and practice of the RFL methodology, in
turn, give rise to difficulties in mastering the Russian language due to the
influence of national-cultural factors.

As the main culturally marked difficulty for Greek students studying
the Russian language, one can name the existence of stereotypes about
Russia, which have a significant impact on the consciousness of students.

We should note that due to the lack of modern educational literature,
unfortunately, “quasi-stereotypical representations of Russia as a country
of furs, fur coats and vodka, all attributes of the Russian winter and cold”
are still widespread [Panova, Kharitonova 2016]. Even significant social,
economic and political changes that occurred in Russia at the end of the
XX-beginning of the XXI centuries. almost did not change her image in
the foreign media, which still portray Russia as a country of “caviar,

triples, samovars and golden domes” [Ibid.].
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In this situation, the teaching of RFL should be aimed at overcoming
established quasi-stereotypes, at adequately informing foreign students
about the unique Russian history, traditions, customs, features of the
national worldview, at forming a holistic system of objective ideas about
the country and the people that inhabit it.

Practice shows that in the process of mastering RFL, Greek students
find themselves in a situation of misunderstanding, inadequate perception
of representatives of another culture, which can lead to certain difficulties
in learning a foreign language, and increase the risks of ethnic conflicts.
The formation of ideas about the features and uniqueness of the Russian
cultural model, the comparison of interacting cultures, the development
of a nationally-oriented textbook on RFL for the Greeks is complicated
by the fact that today “there has been no comparison of the Russian
language and Russian culture with the Greek language and culture of
Greece” [Kalita, 2016a, p. 26].

We agree that “the study of the ethnopsychological and linguistic
characteristics of students belonging to a certain ethnic group is <...> one
of the main criteria in the study of a foreign language, ensuring the
achievement of the best results and a high level of linguistic and
communicative competence” [Kalita, 2016b, p. 54].

Theoretical sources devoted to the peculiarities of the national
mentality of the Greeks note that the Greeks are extremely sociable, direct
in the manifestation of emotions, they have a lively temperament, which
is expressed in active gestures that are not typical for Russians. In

addition, the Greeks love the brilliance, prefer to be in the spotlight. These
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characteristics are also manifested in the educational process: Greek
students easily enter into discussions and strive for self-expression. Since
the Greeks can hardly accept anything that could limit their freedom,
there is no need to talk about the discipline of Greek students: “they
require constant monitoring with regard to studies, as they may be
optional, there are always cases of insufficient self-discipline on their
part” [Kalita, 2016a , p. 31].

One of the most complete descriptions of the national character of the
Greeks is presented in the works of N. Kelly, who emphasized, “that the
Greeks do not correspond to the circumstances, although from the point
of view of intelligence they are always at their best. The Greeks are the
smartest, but also the most conceited people, energetic, but also
disorganized, with a sense of humor, but full of prejudice, hot heads,
impatient but true fighters” [Cit. by Kalita, 2016a, p. 28].

Taking into account the national mentality determines the
development of an optimal model of the educational process for Greek
students, puts forward special requirements for its organization, for the
selection of teaching content, in order to maximize the high level of
motivation for learning the Russian language.

National mentality is reflected in the characteristics of Greek
communicative behavior, its verbal and non-verbal components. The
following differences between the worldview of representatives of
Russian and Greek linguocultures are manifested in the non-verbal

component:
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1) differences in body movements (handshakes, bows, hugs, etc.),
postures in conversations and negotiations can reflect different
communicative intentions in different cultures);

2) differences in proxemics (touching the interlocutor);

3) differences in gestures, facial expressions, eye contacts
[Berdichevsky, 2012, p. 24].

At the verbal level, differences between Russian and Greek language
systems become the cause of language errors in mastering RFL. O.N.
Kalita identified the following groups of mismatching phenomena:

1) Phonetic level. Significant differences in the sound-alphabetic
composition of the Russian and Greek languages.

Difficulties in the formation of the phonetic base of the Russian
language are caused by the following factors: the presence of a vowel /i/,
vowel reduction, consonant oppositions in terms of hardness-softness and
unvoiced / voiced, various accentuation-rhythmic models, features of
prosodic characteristics, which interferes with the correct perception of
statements in Russian and their phonetic design.

2) Morphological level. There are differences in the prepositional
case, in the verb system; particular difficulties are caused by the
assimilation of verbs of movement [Kalita, 2016b, p. 55].

These differences can be supplemented by discrepancies at the lexical,
syntactic, and discursive levels.

A.L. Berdichevsky names the following factors inhibiting the process
of mastering the Russian language system:

1) differences in lexical systems, social meaning of concepts;
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2) taboo topics in various cultural models, the content of
communication that should be avoided so that there are no negative
consequences for the communicants;

3) differences in the use of speech acts, for example, apologizing,
especially the initiation and finalization of communicative interaction in
different cultures [Berdichevsky, 2012, p. 23].

Thus, the differences between the language systems of the contacting
languages, the verbal and non-verbal behavior of speakers of different
languages can lead not only to errors in the design of students' own
statements in a foreign language, but also to the emergence of
intercultural barriers in the process of communication, intercultural
conflict situations, which should also be taken into account when
developing RFL textbooks intended for use in a non-linguistic
environment.

In addition to the features of verbal and non-verbal behavior, it is
necessary to take into account the characteristics of the national education
system. As noted by O.N. Kalita, “unfortunately, the Greek education
system is based on memorization and repetition of educational material
without analysis and expression of one’s own thought” [Kalita, 2016a, p.
27]. As a result of such an organization of the learning process, there is
no focus on the development of analytical and synthetic skills, as well as
the skills of isolating the most important information in the text. As you
can see, there are significant differences between the Russian and Greek
educational systems.

The features of the modern Greek system are as follows:
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1) educational-methodical — preference for general classroom
instruction, lack or insufficiency of independent work; focus on teaching
aids, didactic materials, which reduces the authority and methodological
level of the teacher, complicates the development of critical skills and
creative abilities of students;

2) educational and cultural — the perception of the student solely as
an object of targeted pedagogical influence, the lack of desire for
continuous professional self-improvement, to establish subject-subject
relations'® make it difficult for students to develop independence in the
process of cognition, and reduce the motivation for independent
cognition; turns learning into a mechanical, routine process [Geychenko
etal., 2015, p. 79].

Based on the analysis of the theoretical and methodological literature,
we can conclude that at the present stage there are significant difficulties
in organizing the study of RFL in Greek universities. Problems caused by
the influence of various factors in the most general form can be
represented in the form of a table (table 1).

Thus, the study of scientific and methodological literature on the
specifics of teaching RFL in Greece, allowed us to identify a circle of
problems that significantly reduce the effectiveness of the educational

process.

5 Following E.O. Linnik, we mean by subject-subject interaction “the equal
interchange of educational meanings between subjects, which occurs in joint
educational activities and is mediated by interpersonal relationships” [Linnik,
2013, p. 52-53].
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Table 1.

Problems of teaching RFL in Greek universities

Problem groups

Factors

Problems caused by the
influence of socio-
economic factors

— lack of financial support from the Greek
government;

— insufficient advertising;

— lack of professional teachers of the Russian
language in Greek universities

Problems caused by
differences in national
educational systems of
Russia and Greece

* educational and methodological

— the habit of general classroom instruction;
— lack or insufficiency of individual
collective forms of work;

— focus on the use of universal teaching aids
* educational and cultural

— leading and supervising functions of the
teacher;

— student — an object of targeted pedagogical
impact;

— lack of desire to establish subject-subject
relations in the educational process

and

Problems caused by the
crisis state of the
teaching methods of
RFL

— the gap between the goals and results of the
educational process;

— orientation of modern RFL methods to the
formation of pre-communicative skills while
declaring a competence-building approach;

— lack of modern educational literature,
audiovisual didactic materials, or low quality
teaching aids

Problems caused by the
influence of national,
cultural characteristics

— inadequate perception of representatives of
Russian linguistic culture by the Greeks,
inadequate perception of the image of Russia;

— the need to strengthen control, more stringent
requirements for the organization of the
educational process in the Greek audience, prone
to more pronounced manifestations of their own
personality, which leads to a decrease in
discipline in the learning process of RFL

Problems caused by
differences in Russian

— differences in the sound and letter composition
of the Russian and Greek languages;
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and Greek language — differences in lexical systems, social meaning
systems of concepts;

— differences in the prepositional case, in the verb
system, syntax

Problems due to — differences in non-verbal behavior (body
differences in national | movements,  proxemic,  gestures, facial
communicative expressions, making eye contact, etc.);

behavior — differences in the use of speech acts, the use of

speech etiquette formulas, etc.;

— taboo topics, the content of communication that
should be avoided so that there are no negative
consequences for the communicants

These problems are caused by various factors:
* socio-economic problems;
* crisis phenomena in the current state of teaching methods for
RFL;
« differences in national perception of the world, representatives
of Russian and Greek linguistic cultures;

+ dissimilarity of systems of contact languages.

1.2. Competence-building approach in professionally oriented
teaching of a foreign language (in the aspect of RFL)

The categorical-conceptual apparatus, reflecting the essence of the
competence-building approach in education, is unstable, constantly
undergoing rethinking and transformations [Shadrikov, 2004].

In its most general form, the competence-building approach is “a
priority orientation toward goals — education vectors: learning ability,
self-determination (self-determination), self-actualization, socialization,

and individual development” [Konyakhina, 2012, p. 68]; approach based
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“on the concept of competencies as the basis for the development of the
learner’s ability to solve important practical problems and the
development of the individual as a whole” [Novikov, Novikov, 2013, p.
80]; “A special model of interaction between subjects of education,
involving a change in the content and functions of institutional
characteristics, regulatory requirements and everyday practices based on
such a thing as‘ competence” [Khosainova, 2016, p. 17]. The main
difference between this approach is “strengthening the practical
orientation of education, which goes beyond the limits of the space of the
space “knowledge and skills” [Andreev, 2005, 5].

The basic categories of competence-building approach are
competence and competency.® Following A.l. Surygin, we understand
competence as “the content of education”, and competency as “the ability
of an individual to carry out any activity, any action” [Surygin, 2000, p.
52].

One of the first definitions of professional competence in the Russian
methodology was formulated even before the signing of the Bologna
Declaration: such competence “includes not only the idea of
qualifications (professional skills, such as experience, abilities and
knowledge), but also mastered social, communicative and individual

abilities that provide independence of professional activity”

16 In the Dictionary of Foreign Words, competence is “the terms of reference of
any body or official and the range of issues in which this person has knowledge
and experience”, competence is a broader concept: possession of a certain
competence, knowledge [Dictionary of Foreign Words, 1985, p. 241].
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[Encyclopedia of Professional Education, 1998]. In the given definition,
competence is considered inextricably linked with professional activity.

From the point of view of V.A. Slastenin and his colleagues,
professional competence is a theoretical and practical preparation for the
implementation of the corresponding type of professional activity, the
ability to think in combination with a combination of communicative and
organizational skills that ensure the success of a certain type of
professional activity [Slastenin et al., 2008, p. 263].

A.A. Derkach considers professional competence to be the cognitive
component of professionalism, which is a combination of professional,
academic, social knowledge, which combined with “professional skills at
the level of professional mastery” form the structure of professionalism
of a person [Derkach, 2004, p. 253].

According to A.A. Kolesnikov, competence “is formed by activating
the cognitive, communicative and activity aspects of a student’s
personality within the framework of areas that are important for career-
oriented learning”:

— personal-subjective sphere — awareness of a predisposition to
certain types of professional activity, a motivational component, a system
of formed skills regarding the specifics of an activity, its correlation with
personal qualities and characteristics;

— behavioral, situational and practical sphere — situations of
professional interaction, the formation of behavioral patterns, strategies that are

adequately correlated with variable situations [Koleshikov, 2016, p. 12].
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K.M. Lopata names the following components of professional
competence:

1) motivational (the desire of the individual to develop, self-
development, mastery of the system of socially and professionally
significant knowledge, skills);

2) activity (skills of analysis, synthesis, systematization,
generalization of information data and handling information flows);

3) cognitive (system of professional knowledge, skills) [Lopata,
2014, p. 91].

Taking into account the fact that any approach in education is a means
of implementing the educational paradigm as a “comprehensive formula
for the state of development of education in a certain period”, which
consists of “the essence of the relationship between all components of
education as a system object, namely: purpose, content, forms, methods,
relationships of participants in the educational process” [Ragozina,
Konyakhina, 2014, p. 160]. This means that the introduction of a
competence-building approach into the practice of teaching of a foreign
language to future guide-interpreters involves rethinking the basic
components that make up the structure of the educational process:

1. Purpose. The main goal of introducing a competence-building
approach is the formation and development of communicative
competence of students (an objective component of the structure), which
should ensure the readiness of the subject of training to apply the acquired

knowledge and acquired skills for academic and professional activities.
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Professionally oriented teaching RFL to guide-interpreters, as part of
multicultural education, involves:

— integration into other cultural models based on a deep,
comprehensive understanding of the native culture;

— self-realization of the student in communicative interaction
with representatives of other cultures due to the formation of a system of
ideas about the diversity of world cultures and the upbringing of a positive
attitude towards cultural differences;

— the formation and development of skills for effective
constructive interaction with carriers of another culture;

— the education of tolerance, civilized interethnic interaction
[Abakumova, Ermakov, 2003, p. 82; Abakumova et al., 2013, p. 52].

In addition, it is necessary to take into account “the nature of the
organization of the subject-practical and communicative activity of a
person” and “establishing their combination that is most optimal for the
development of a person” [Bodalev, 1995, p. 19].

E.V. Smirnova rightly notes: “the basis for the success of the
professional activity of a guide-interpreter is hard independent work in
the learning process, self-improvement, an active life position, lifelong
education” [Smirnova, 2015, p. 158].

2. Actors of the educational process in the logic of the competence-
building approach. Given the practice-oriented, activity-based nature of
the competence-building approach, we emphasize that it focuses on the

results of education, and the results “are not considered the amount of
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learned information, but the person’s ability to act in various problem
situations” [Ragozina, Konyakhina, 2014, p. 164].

Based on this, we can conclude that the competence-building approach
is based on the subject-subject interactions between the teacher and
students. A competence-building approach to teaching Greek students the
Russian language ensures the establishment of equal interactions between
the teacher and students, increasing the activity of the latter when
mastering the language studied. In this case, the teacher is given the role
of a consultant, an assistant to students in the process of their self-
education.

We emphasize that the organization of subject-subject interaction
seems to be especially relevant when working with Greek students, who,
as was noted in our study, are characterized by pronounced cognitive
passivity, a low level of motivation and independence in the learning
process. In this situation, the teacher, performing leadership and control
functions, is the only source of knowledge.

The need to rethink the role of the teacher is largely due to a change
in the attitude towards the knowledge, skills and abilities themselves,
which today are defined not as the ultimate goal of teaching a foreign
language, but as a means of developing foreign language communicative
competence [Zimnyaya, 2003; Zeer, 2005].

When introducing a competence-building approach, changing the
roles of subjects of the process of teaching Greek students to the Russian

language in a non-linguistic environment allows:
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« avoid turning education into a mechanical, routine process in
which a very high degree of passivity of the audience;

* overcome the so-called “generational difference”: the methods,
techniques and postulates widely used in modern Greek higher education
are in many respects similar to those that were used in the West more than
half a century ago, for example, “unquestioned authority of a teacher,
emphasis on mastering knowledge in a form, in which they were
presented, etc.” [Geychenko et al., 2015, p. 78].

Moreover, an emphasis on the subjectivity of students will increase
the willingness of future guides-interpreters to implement professional
activities related to unpredictable, unforeseen situations.

The personality-oriented orientation of teaching “requires a change of
vectors in pedagogy: from strictly regulated learning as a normatively
constructed process, to learning in the form of individual student activity with
correction and pedagogical support from the teacher” [Orlova, 2017, p. 299].

3. The content of the training. Changing the goals of teaching RFL in
Greek universities, the formation of the linguistic and professional
competence of a guide-translator implies a qualitative and quantitative
transformation of the content of education. Correspondence of the content
of training to the goals of foreign language education requires the
inclusion of not only educational materials, but also materials of the meta-
subject level (A.V. Khutorskoy). This allows you to create a holistic
image of the world, to overcome the disunity of the subjects studied, as a
result, students master the methods of activity that are important primarily

for solving real life problems. In addition, “the integrity of the general
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cultural, personal and cognitive development and self-development” is
ensured [Berezhnaya, 2016, p. 63]. The updated content of the training
should include “in addition to “ready-made” knowledge and experience
in implementing well-known methods of activity, experience in creative
activities and emotional-value relationships” [Kraevsky, Khutorskoy,
2003, p. 3-4]. In relation to professionally oriented training, this means
that “emphasis is shifting from passive” consumption “of individual
professional information and ready knowledge to the formation of
students’ readiness and ability to carry out professional activities”
[Rubtsova, Almazova, 2017, p. 111].

In this regard, with a competence-building approach, the content of
RFL training can be represented by the following components:

—the experience of cognitive activity (in the form of knowledge);

— the experience of reproductive activity (in the form of skills)
[Ragozina, Konyakhina, 2014, p. 164];

— the experience of creative activity (in the form of problematic,
personality-oriented, “personality-affirming” situations that will require
the student to “a new model of behavior, which is preceded by reflection,
understanding, rethinking the current situation”) [Serikov, 1994, p. 89];

— the experience of emotional-value relationships.

Based on this understanding of the content of teaching Russian as a foreign
language, we can conclude that the content of professionally oriented teaching

foreigners to the Russian language provides the development of cognitive-
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emotional, motivational-value, activity and reflective components of students'
foreign-language communicative competence'’.

4. Forms and teaching methods. In the pedagogical process that
implements the competence-building approach, such forms and teaching
methods should be used that increase the activity of the subjects of the
educational process [Polat, 2001]. Taking into account the specifics of
RFL as a field of cognition of reality, such forms include conversations,
discussions, reflection lessons, integrative classes, conferences,
excursions, reflective classes, etc. Problem-solving tasks, the creation of
standard and non-standard communicative, problematic situations, as
close as possible to the conditions of real professional communication,
cases, “brainstorming”, etc.

Thus, the practical implementation of the competence-building
approach leads to the need to rethink the goals, content, features of the
interaction between the subjects of the educational process and the
implementation of the pedagogical technological process. The essence of
the transformations of the learning process of RFL in Greek universities
is presented in Fig. 1.

Concretization of the content of education, the choice of various forms
and methods that contribute to the achievement of the goal — the
formation of linguistic and professional competence of future guide-
interpreters — requires revealing the structure of the indicated personality
construct, those knowledge, abilities, personal qualities that can provide

the person with opportunities the use of RFL as a practical tool for the

17 These components will be discussed in detail in paragraph 1.3.
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implementation of professional activities in communication with

Russian-speaking tourists.

[ Purpose ]

« formation of foreign language communicative competence (cognitive-
emotional, motivational-value, activity and reflective components)

[ Actors of interaction ]

« establishment of subject-subject interactions

[ Content of education ]

« cognitive experience recorded in the form of ways of its implementation
(cognitive-emotional component)

« eproductive experience recorded in the form of ways of its implementation
(activity component)
« experience in creative activity (motivational-value component)
« experience of emotional-value interations (reflective component)

[ Specifics of the pedagogical technological process ]

« forms and methods aimed at establishing subject-subject interactions,
formation of foreign language communicative competence

Figure 1. The main components of RFL education in Greek
universities based on the competence-building approach.

1.3. Structure and content of foreign language communicative
competence of future guide-interpreter.
Taking into account the positions of different methodologists (Hymes,
1972; Vyatutnev, 1977; Bell 1980; Litvinov, 2004; Shchukin, 2007), we
can propose a refined model of the foreign-language communicative

competence of future guide-interpreter, which we supplemented with a
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reflective component, since it is necessary to master a foreign language

the reflection and self-reflection of students is manifested (Fig. 2).

Figure 2. Model of foreign language communicative competence of
future guides-interpreters
1) Motivation-and-value based component:

» steady interest in the chosen field of professional activity;

* conscious motives for choosing a profession;

« understanding the content of professional activities;

» awareness of the personal, social significance of the chosen
profession.

2) Activity- based component:

» the possession of phonic, lexical, grammar skills;

» the possession of skills in handling information flows;

« the manifestation of volitional activity in mastering the system
of professional knowledge, skills and abilities;

« the manifestation of creative potential, independence in the
process of mastering professionally significant educational disciplines;

* the ability to create your own monological and dialogical
discourses in accordance with the system and norm of a foreign language.
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The content of the behavioral component includes the ability to
establish relationships of constructive cooperation, engage in dialogical
interaction, argue one’s position, but at the same time strive to achieve
agreement with the position of another.

3) Cognitive-emotional component:.

« skills to use the system of knowledge, ideas about the variety of
types of professional activity;

» use of strategies for mastering the system of professional
knowledge;

» adaptation of individual-personality  psychological
characteristics to the requirements of the chosen profession.

The cognitive-emotional component includes attraction and empathy,
the essence of which is to understand and interpret the “emotional state
of another person, comprehend his feelings and empathize with them, as
well as an emotionally-positive response to experiences” [Abakumova et
al., 2013, p. 52].

4) Reflective component:

* the possession of the skills of critical analysis of their own
achievements and shortcomings;

* the possession of self-control skills in the implementation of
professional activities;

* the desire to constantly improve the level of professional,
personal training through a foreign language;

+ understanding the prospects for professional growth.
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V.F. Tenishcheva notes that “reliable quality of training of specialists
whose professional activity requires the competent use of a foreign
language can be ensured only if the foreign component of their overall
professional competence is adequately developed at the level of personal
meanings” [Tenishcheva, 2008, p. 14].

The complex development of cognitive-emotional, active,
motivational-value and reflective components of a foreign language
communicative competence allows you to increase the level of formation
of the integral characteristics of the personality.

The statement that “the integrative nature of mastering knowledge,
skills and abilities provides a combination of two ways of knowing the
real world — intuitively-heuristic and rational-logical, thus contributing to
the interconnected development of the cognitive and creative spheres of
the linguistic personality in the educational process” [Tarnaeva, Baeva,
2019, p. 190].

No less debatable in the scientific literature is the problem of the
structure of foreign-language communicative competence (see Table 2).

As you can see, all researchers recognize the presence of only one
component — the linguistic one. The linguistic component is related to the
level of formation of aspect skills, although, in our opinion, in this case it
would be more correct to call it a linguistic component.

Sociocultural component — knowledge, skills necessary for
communication while observing the norms of speech behavior adopted in

this linguistic culture. This component plays a special role, since it largely
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determines the use of the language in specific communication situations
[Volkova, 2014, p. 253].
Table 2.

Approaches to determining the structure of foreign language
communicative competence (CC)

T.G. E.N. Solovova Common Al
© Rodionova, (2002) European Gorbunov
2 | N.O. Shvets Framework of (2014)
3 (2002) Reference for
é Languages (2003)
linguistic linguistic linguistic linguistic
systemic
speech
g sociocultural | sociocultural sociocultural
o strategic strategic
9 discursive
c sociolinguistic sociolinguistic
8
8 special
genre
formal
pragmatic pragmatic

A. Leung u C. Chiu believe that “Through participating in culture and
engaging in communication with other cultural members, people grasp
the shared reality in their culture and use it as behavioral guides both
when they communicate with people in their culture and when they
interact with people from a different culture” [Leung, Chiu, 2010, c. 242].

The strategic component implies the ability of the communicant to
choose certain strategies to achieve the goals of communication in a

foreign language.
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The speech component is “the student’s ability to generate (form and
formulate) and perceive thoughts in the studied natural language or, in
other words, the ability to perform speech actions” [Surygin, 2000, p. 57—
58].

The discursive component includes knowledge, skills and abilities to
implement verbal interaction with representatives of the professional
community.

The sociolinguistic component is associated with the ability to make
an adequate choice of language tools, taking into account the pragmatic
conditions of communication.

One of the most common in the Russian methodology is the structure
of communicative competence presented in the works of E.N. Solovova.
The author identifies the following components of this competence:

* linguistic (a combination of knowledge and related skills related
to aspects of the language);

* discursive,

* sociolinguistic (ability to make an adequate choice of language
forms taking into account the context);

* sociocultural (the ability to implement a “dialogue of cultures”,
the ability to choose a behavioral communication strategy in accordance
with the requirements of a particular model of behavior of the speakers of
the studied language);

» social (readiness and desire for verbal interaction with
representatives of another culture, tolerance);

* special,
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* strategic (the ability of a communicant to compensate for
ignorance in a particular area, filling possible gaps in knowledge in the
process of communication) [Solovova, 2002, p. 6].

Of particular interest for professionally oriented teaching of a foreign
language is the special component to which points YE.N. Solovova. This
component can vary significantly depending on the nature of
communication in different types of activities: academic, social or
professional. It seems that the more accurate name of this component is
linguistic-professional, since it is formed under the influence of a specific
professional activity, it requires a sufficient amount of knowledge, the
formation of skills and abilities that ensure the success of communicative
interaction in the process of professional activity.

A.l. Gorbunov includes the following components in the structure of
foreign language communicative competence:

1) systemic — knowledge of the system of the language being studied,
system attributive discursive characteristics (genre, functional style,
formality);

2) linguistic — a high level of formation of skills for the adequate
implementation of the grammatical, lexical, syntactic systems of a foreign
language;

3) sociocultural —knowledge, skills, skills of practical implementation
of speech interaction, correlated with the norms of speech behavior of

other communicants;
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4) genre — knowledge, skills and abilities to implement verbal
interaction with representatives of various discursive communities
(including professional ones);

5) formal — the skills of decoding and adequate interpretation of the
sociocultural, professional context of the discursive environment;

6) a tactical, pragmatic component — skills for planning speech
interaction in a foreign language in accordance with the purpose of
communication [Gorbunov, 2014, p. 169].

Having analyzed the existing points of view, we made an attempt to
clarify the structure of the communicative competence of the future

guide-interpreter (see Fig. 3).

linguistic
__ Linguistic and speech
professional competence
cultural

— Sociolinguistic competence—l: social
intercultural

—  Strategic competence

Foreign language communicative competence of a
future guide-interpreter
1

Figure 3. The structure of foreign language communicative
competence of future guide-interpreters
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Linguistic ~ and  professional ~ competence  includes three
subcompetencies:  linguistic, speech, and cultural. Language
subcompetence — a body of knowledge about the phonetic, lexical and
grammatical systems of the language being studied; knowledge of foreign
language professional terminology; speech subcompetence — a set of
knowledge that provides communicative interaction in the professional
activities of a guide-interpreter; cultural competence — knowledge of the
historical and cultural characteristics of the country of the language being
studied.

The analysis of the scientific and methodological literature allows us
to highlight the following knowledge, skills that are included in the
linguistic and speech components of the linguistic and professional
competence of guide-interpreters (7able 3).

The content of sociolinguistic competence, which includes social and
intercultural subcompetencies, is knowledge of ways to establish social
interaction with speakers of another culture, ways of transforming speech
patterns depending on communication conditions, as well as tolerance to
other nationalities, cultures and religions and assertiveness.

Strategic competence — knowledge of communicative strategies used
in foreign cultural models of behavior.

Thus, the competence-building approach is connected “with the need
of society for flexible, dynamic, creative individuals who are able to
quickly adapt to changing conditions, who own different methods and
means of obtaining and analyzing information, who can learn (learning
not for life, learning throughout life) and etc.” [Orlova, 2017, p. 299-300].
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Table 3.

Content of the linguistic and speech components of the linguistic
and professional competence of the guide-interpreter

Components Language and speech components

Knowledges | Knowledge of the system of the language being studied and the
system characteristics of professional discourse

Knowledge of the rules and norms of communicative behavior of
native speakers of the studied language

Knowledge of ways of verbal interaction with representatives of
the professional community

Skills Phonic, lexical, grammar skills

Skills for decoding and interpreting a sociocultural context
Skills of correlation of language and speech means in accordance
with the genre of discourse

Skills for isolating primary and secondary information in oral and
written communication

Planning skills for speech exposure with a native speaker of the
studied language in accordance with the communicative task

Reflexive skills for assessing your speech behavior

Abilities Ability to design foreign-language oral and written texts in
accordance with the system and norm of a given language

Ability to use stylistic and genre resources in the production of
foreign spoken and written texts

Ability to organize a sequence of utterances within a discourse

Ability to formulate and argue their own point of view

Ability to describe and explain cultural and historical facts

Ability to regulate your communicative behavior depending on
the behavior of the interlocutor

Ability to take into account the individual level of culture of the
interlocutor and the level of culture of the social group

Ability to compare historical and cultural events in contacting
cultures

Ability to predict the development of a communicative situation

Ability to use rhetorical elements in non-territorial genres
(rhetorical skills)
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In accordance with the proposed structure and content of foreign
language communicative competence, it is necessary to develop curricula
for Russian as a foreign language to prepare future guide-interpreters for
professional activities at different levels and to create nationally-oriented
teaching aids for foreign students of the Russian language.

1.4. Principles for development of professionally oriented methods of
teaching Russian as a foreign language (training of guides-
interpreters)

According to E.I. Passov, textbooks (teaching aids) are “one of the
forms of organization and embodiment of teaching aids” [Passov, 2009,
p. 32]. If the terms “teaching” and “teaching” are distinguished in the
methodology of teaching foreign languages, then there is reason to
expand the definition proposed by E.I. Passov: teaching aids should also
be considered as a form of organization of means of teaching a non-native
language.

It is known that the purpose of teaching aids in a foreign language is
to ensure the achievement of all the goals of the educational process:

— practical (mastery of various forms of foreign language
communication);

— general education (gaining knowledge about the country of the
language being studied and the culture of its speakers);

— educational (familiarization of students with universal values
for ideals of contacting linguistic cultures, ideals) [Brodzeli, 2016, p.
113].
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In our opinion, in the aspect of professionally oriented teaching of
Russian as a foreign language, you can supplement these goals with
another one —this is a professional perspective, which involves obtaining
professional knowledge and mastering the professional skills necessary
to become competitive specialists.

In the process of the study, we found that the textbooks on RFL, which
are currently used in the practice of teaching the Russian language in
Greek universities, generally do not meet the motives and interests of
students, because,

« are aimed primarily at the formation of linguistic rather than
communicative competence;

* do not involve taking into account the professional context;

* do not take into account the features of training in a non-
linguistic environment.

The texts presented in most textbooks do not correspond to the real
academic and professional needs of Greek students — future guide-
interpreters.

In this regard, clarification of the principles for the development of
professionally oriented means of teaching Russian as a foreign language
is required. Such training aids should be created on the basis of “a stable
set of responsibilities, types of activities and behaviors corresponding to
a particular function of a person in social or professional relations”

[Nefedov, 2015, p. 29].
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Consider the basic principles of developing professionally oriented
means of teaching the Russian language, designed for Greek student
translators.

As you know, in the methodology of teaching foreign languages the
principles of teaching are called "fundamental provisions that reflect the
general requirements for the organization of the educational process. The
principles are formulated on the basis of a scientific analysis of the
learning process, correlated with its laws, with the goals and objectives
of education, with the level of development of pedagogical science, with
the capabilities of the existing education system” [Sidorov, 2013].

All principles are interconnected and form a complex system that
ensures the achievement of learning objectives for a specific subject, in
our case, Russian as a foreign language.

The principles for the development of professionally oriented teaching
tools for RFL can be conditionally divided into general didactic,
psychological, linguistic and methodological.

General didactic principles.

The principle of rigidity and flexibility of the process of mastering the
educational material [Bim, 1977, p. 60]. The textbook should provide the
ability to adapt its content to specific learning conditions. According to G.A.
Ashikhmina, “in order to prepare students for their upcoming work activities,
it is important to develop their intellectual skills (analytical, design,
constructive), so the nature of the tasks in the classroom should be such that

students are made to analyze processes, states, phenomena, design based on
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analysis their activities, to outline specific ways to solve a particular practical
problem” [ Ashikhmina, 2016].

The principle of integrativity (intersubject communications). This
principle implies the relationship of RFL with other subjects of fundamental
and humanitarian training [Konopatskaya, 2015, p. 51]. Forming a holistic
concept of teaching RFL, a textbook should become an integral part of the
complex of teaching aids for a particular specialty [Bim, 1977, p. 60].
Professional training of foreign student translators involves the development
of two main blocks of scientific disciplines: linguistic and specialized. In
accordance with this, the textbook on the Russian language for students -
future guide-interpreters should be presented

1) the concepts of a special subject area (architectural style,
historical period, open-air museum, €tC.);

2) grammatical constructions used in professional communication
(what is located where; what is erected in honor of someone / what; what is
founded by whom, etc.);

3) norms and rules of communication in typical communicative
situations (getting to know a tourist / tourist group, conducting a tour,
discussing a tour plan, etc.);

4) the main genres of excursion discourse: information
(presentation, briefing), epidemic (greeting, apology, gratitude), persuading

(discussion), calling for action (invitation, request);*®

18 The classification of genres is given by [Koreneva, 2008, p. 140].
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5) the main substantive minimum in highly specialized disciplines
(History of Ancient Russia, Introduction to Ancient Christian Slavic
literature, Aspects of Balkan historiography);

6) cultural relations of the home country of students and the country
of the language being studied).

It is necessary to form the general culture of the student, providing
flexibility in the process of adaptation to the constantly changing conditions
of professional activity [Tagil’tseva, 2012, p. 43].

The principle of interactivity is the dialogical interaction of the
participants of educational communication. The forms of work and materials
providing the problematic, personal-active nature of training make it possible
to realize interaction not only in the educational field, but also in the
professional one.

The functional roles that the student performs in different types of
activities are considered as “a stable set of responsibilities, types of activities
and behaviors that correspond to a specific function of a person in social or
professional relations” [Nefedov, 2015, p. 29].

The involvement of students in dialogical communication is carried out
through dialogical texts and problematic issues that motivate subjects of the
educational process to actively participate in the discussion of professionally
significant topics.

The principle of visibility. As you know, visibility not only allows you to
systematize language material, but also serves as a source of country-specific
information, and also stimulates the productive speech activity of students.

If the texts included in the study guide on RFL are supplemented by non-
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verbal components (photographs, figures, tables, diagrams, etc.), then in this
case a better understanding and more solid assimilation of the material under
study is possible.

With regard to teaching Greek students the Russian language in a non-
linguistic environment, a special place should be given to audio and video
texts about Russian and Greek cultures. This will help students — future
guide-interpreters to adequately represent their own culture in the process
of communication with Russian-speaking tourists.

The principle of variability of exercises. The exercises presented in the
textbook should provide the possibility of a varied organization of the
educational process, depending on the level of training of the group and each
student. This principle has two aspects:

1) the same exercise can be performed in different ways, since it
involves either expressing one’s own point of view, or interpreting the
interlocutor’s behavior, or justifying a way out of a conflict situation;

2) a variety of exercises with non-standard formulations allow
you to maintain the interest of Greek students and cause them positive
emotions, which affects the motivation to learn the Russian language.

Psychological principles.

The principle of changing forms of activity. This principle seems to be
important in connection with the specifics of the national behavior of
Greek students that we identified [Stampoulidi, 2018a], who are rapidly
losing interest in learning a foreign language. Using different types of
activities, it is possible to maintain a high level of students' activity

necessary for completing tasks that require, on the one hand,
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concentration of attention, and on the other, independence and creativity.
The educational process should be organized in such a way that students
participate in communication situations relevant to their future
professional activities.

The principle of staged formation of skills. The methodology of
teaching RFL traditionally uses the concept of staged formation of skills
proposed by S.F. Shatilov [Shatilov, 1986].

In our opinion, with professionally oriented training of guide-
interpreters (level B1), language exercises, ensuring the formation and
consolidation of aspect skills, should be “attached” to speech. In this
regard, the formation of linguistic and professional competence is
dominated by speech exercises aimed at developing skills primarily in
oral types of speech activity (SA).

Speech exercises stimulate the need for students to acquire knowledge
(both linguistic and professional), provide independent activity in solving
creative problems. To carry out such exercises, not only theoretical
knowledge is involved, but also the life and professional experience of
the students. Of particular importance is the use of different methods of
individual and group solutions to problem tasks in order to ensure
systematic communicative practice in the language being studied, which
is the main means of mastering communicative skills in different types
of SA [Ibid. P. 17].

Linguistic principles.

The principle of functionality. A functional approach to the

organization of educational material means that language and speech
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material are introduced taking into account the content of the statement,
and the form and significance of the language phenomenon are
considered in unity [Passov, 2009, p. 76—77]. The textbook should meet
the following requirements:

+ orientation of exercises to a deep understanding of the
educational material;

» gradual complication of both educational material and tasks;

» coincidence of the processes of presentation and assimilation of
linguistic phenomena.

The principle of concentrism. The concentric organization of didactic
material, the gradual accumulation of knowledge, the development and
improvement of skills and abilities based on already studied material,
already formed skills and abilities provides a communicative orientation
of training and high motivation of foreign students due to the ability to
engage in verbal interaction when discussing professional issues.

The principle of using expressive means of the studied language.
Emotional and evaluative elements, as a rule, are not included in the
content of training at different levels of proficiency in RFL, however,
ignoring the emotional factor “leads to a decrease in students' motivation
to learn a foreign language, on the one hand, and the emergence of
emotional and cultural lacunarity, on the other, which can lead to serious
problems of intercultural communication: from cognitive confusion to
cultural conflict” [Chernyshov, 2014, p. 207].

Expressiveness (brightness) is achieved through the use of linguistic

means of conversational style of speech. Dialogue communication of the
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guide with tourists can be attributed to semi-official communication,
therefore, it is necessary to use exercises aimed at the formation and
development

— skills to identify the apperception moment in the perception of
the interlocutor’s speech,

— speech automatisms,

— intonation skills,

— skills of using stable designs, replicas, repetitions, indirect
statements [Zhu Tingting, 2017, p. 24].

Methodological principles.

The principle of accounting for modern technologies of teaching RFL. This
means that the authors of the textbook should rely on the latest achievements
in the field of scientific knowledge, linguistics, psycholinguistics, psychology,
methods in their interaction [Bim, 1977, p. 60].

At present, the educational process is considered as the organization
of interaction between students and the information and educational
environment, which is a space for joint educational activity based on the
use of modern information and communication technologies (ICT)
[Bashmakov et al., 2000]. “Among the factors for the successful
implementation of ICT in the educational process are the availability of
the educational and methodological complex of the discipline, the
information culture of teachers and students, their willingness to use
technologies based on the latest tools for working with educational
information” [Ashikhmina, 2016]. In this regard, the textbook should

provide for students to work with materials posted on the network;
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develop tasks using such means of professional interaction as sites, blogs,
e-mail, instant messengers, etc.

According to G.A. Ashikhmina, for the methodologically sound use
of modern technologies in the development of individual and group tasks,
the following issues need to be addressed:

— selection of training content in accordance with the didactic
capabilities of ICT tools;

— the maximum use of educational resources of the Internet,
universal and training programs;

— prediction of the possible impact of multimedia on the nature
of thinking and behavior of participants in the educational process;

— the choice of ways to combine and integrate ICT with
traditional teaching aids;

— providing appropriate training conditions (organization of
independent work) [Ibid].

The principle of building a textbook based on a methodological
concept. One cannot disagree with the point of view of L.V. Panova and
O.V. Kharitonova, that the intellectual richness, conciseness and
dynamism of educational information are provided by the holistic concept
of the textbook, the subordination of all components of a single
communicative goal [Panova, Kharitonova, 2016]. From our point of
view, the methodological concept of a professionally oriented textbook
on RFL for student translators should be built in accordance with the
provisions of competence-building, ethnocultural, and problem-context

approaches. The professional context of teaching Greek students the
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Russian language is recreated using the situation and by simulating the
conditions in which the guide is located. According to E.M. Grigorieva,
“in contextual training, dynamic modeling of the subject and social
content of life and professional activity of a future specialist is carried out
in the forms of educational, quasi-professional and educational-
professional activity” [Grigoryeva, 2008, p. 69].

The communicative principle. This principle, of course, is one of the most
important for professionally oriented teaching of a foreign language. “The
significance of the communicative direction in the methodology is due to the
setting of communicative goals in almost all forms of teaching Russian as a
foreign language” [Moskovkin, 2014, p. 74].

By fair assertion E.l. Passova and N.E. Kuzovleva, communicative
expediency of any speech acts, “the use of a particular phrase cannot be
justified by any considerations if they are devoid of communicative
value” [Passov, Kuzovleva, 2010, p. 149]. In order to select
communicatively valuable material for a professionally oriented textbook
on RFL, factors such as:

* specific areas of communication and professional interaction;

* specifics of professional activity;

* designing a system of professional interactions.

The principle of situationality. “Situation as a principle means that the
learning process is based on and with the help of situations” [Ibid. S. 220].
The implementation of this principle necessitates the creation of
situations as close as possible to situations of real communication in order

to motivate communicative interaction.
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This principle is based on the understanding of the situation as “a
universal form of the communication process that exists as an integrative
dynamic system of social-status, role, activity and moral relationships of
communication subjects, reflected in their consciousness and arising from
the interaction of situational positions of people communicating” [Ibid.
P. 228]. In accordance with this position, the situational context of the
exercises presented in the textbook should reflect the specifics of the
students' future professional activities [Nefedov, 2015, p. 28]. For
educational material to be communicatively significant for students, it is
necessary to take into account specific areas and situations of
communication and the specifics of professional communication. A
special role is played by problem situations that determine “the generation
of cognitive motivation and thinking of a student aimed at searching,*
discovering ”and mastering subjectively new knowledge” [Verbitsky,
Arzamasova, 2012, p. 68].

The principle of matching contact cultures. Students should be offered
materials designed to form an integrated system of ideas about
intercultural communication in a foreign language in typical situations of
professional communication. The textbook should promote, on the one
hand, the development of tolerance and assertiveness towards the bearers
of a different culture, and on the other hand, a deeper understanding of
the characteristics of their culture based on a comparative analysis of
cultural realities, processes, and facts. The textbook should include
materials containing country-specific information and exercises aimed at

the formation and development of intercultural competence.
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The focus of the exercises is the destruction of stereotypes that impede the
positive perception of the image of Russia and Russians.

Thus, professionally oriented textbooks of RFL for the preparation of
Greek translation guides should be developed on the basis of different groups
of principles (see Fig. 4).

This system of principles is open and can be supplemented by other
principles. So, special requirements are imposed on the selection and
structuring of educational and professionally significant information. [Panova,
Kharitonova, 2016].

In addition, professionally oriented teaching materials on RFL should
provide an opportunity for both teachers and foreign students to realize their
creative potential.

In our opinion, compliance with the above principles — can provide the
optimal organization of the procedural and substantive aspects of teaching RFL
in accordance with the requirements of the professional orientation of teaching
the Russian language;

—will intensify the process of personality development, capable of adapting
to the ever-changing conditions of society.



nmmro-—-0Z2—31 70T

MO HzmZovorm<mo 7O

rma

nwrooH

260

Methodological

U

» rigidity and flexibility
—» Didactical of learning process
— management
integrativity
> interactivity
» visibility
> variability
J, variative forms of
> tudents’ activit
] students’ activity
Psychological N — - -
staging in formation of skills
concentrism
\ 4
_ Linguistic —|_’ "|  functionality
usage of expressive means
—»| situational character
using of modern
technologies of teaching
v j methodological conception

communicative character

juxtaposition of contacting
cultures

Figure 4. The principles of the development of professionally
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Conclusions on Chapter |

Currently in Greece there is an increasing interest in studying the Russian
language, which leads to the opening of faculties, higher educational
institutions that implement programs for teaching the Russian language.

The existing problems of teaching the Russian language in Greek
universities are primarily due to the lack of a language environment, which
leads to an increase in the negative interference of contacting languages, an
increase in the role of teaching aids, including a textbook, as the basis for
organizing the educational process.

The goal of teaching the Russian language as a foreign language to future
guide-interpreters is the formation of their linguistic and professional
competence as a personality construct, which involves not only mastering the
system of knowledge, skills in the language being studied, but also the
willingness of the person to use these knowledge, skills and abilities in
professional activities, the desire for the effective implementation of
communicative interaction with representatives of another linguistic culture.

The revision of educational goals necessitates changes in the content of
education, the choice of forms, methods and teaching methods, as well as the
establishment of subject-subject interactions in the educational process and the
activation of educational and cognitive activities of students.

The formation and development of foreign linguistic and professional
competence is “embedded” in a holistic, long-term process of integrating a

person into a foreign cultural communicative space.
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Taking into account the national and cultural features of Greek students
should help optimize the process of teaching the Russian language, which will
increase the level of foreign language communicative competence.

The model of foreign language communicative competence of future
guide-interpreters includes: motivational-value, activity, cognitive-emotional
and reflective components.

The linguistic and professional competence of the guide-translator is a unity
of cognitive-emotional, active, motivational-value and reflective components,
the development of which helps to increase the level of formation of
professional qualities of a multicultural personality.

As part of the foreign language linguistic and professional competence
of guide-interpreters, three subcompetencies can be distinguished:
linguistic, speech and cultural.

Professionally oriented RFL textbooks for the training of Greek translation
guides should be developed on the basis of different groups of principles.

The conformity of teaching materials on RFL with the general didactic,
psychological, linguistic and methodological principles of organizing professionally
oriented training in a non-linguistic environment will allow us to overcome the
identified shortcomings of existing study guides, to adapt the educational process in
accordance with the development goals of the components of linguistic and
professional competence in the communicative field of a guide-interpreter.

Nationally and professionally oriented teaching aids, created taking into
account the requirements of the professional orientation of teaching Russian as
a foreign language, ensure the optimal organization of the procedural and

substantive aspects of learning and the intensification of the process of
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development of a multicultural personality, capable of adapting to constantly

changing conditions of society.
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CHAPTER Il. Methods aimed at formation of linguistic and
professional competence of future guide-interpreter in conditions of
early specialization in teaching Russian as a foreign language.
2.1. Peculiarities of communicative behaviour of Greek students in the
aspect of guide-interpreter’s professional activity (based on
survey results)™®

When preparing foreign guides-interpreters who speak Russian, it is
necessary to develop skills that would ensure successful communication
in the language being studied in the professional field®.

Speech contact between the guide and the sightseers, which are
carriers of different linguistic cultures, can be carried out in official and
unofficial forms, with individual and group communication. Studying
real situations in a particular area of verbal communication, taking into
account the national characteristics of students, is important for teaching
speech patterns of behavior and communicative moves, governed by the
laws of interaction of communicants.

In recent years, intercultural communication has become one of the
priority areas of linguistic, psychological, psycholinguistic and
methodological research, which leads to an increasing interest in the study
of communicative behavior of representatives of various linguistic

cultures. “Studying the specifics of communicative behavior in different

19 [Stamboleva, 2018a].

20 “The sphere of communication (or the sphere of use of the language) is an area of
extralinguistic reality characterized by the relative homogeneity of communicative
needs, for which the speakers fulfill a certain selection of language tools and the rules
for combining them with each other” [Tarasenko et al., 2007, p. 54].
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social spheres <..> both among representatives of one society and
representatives of other non-cultural societies in order to implement the
global strategy of partnership and cooperation within the same culture and
between cultures becomes thereby one of the dominant areas of research
in the field of communicative linguistics and linguodidactics”
[Astafurova, 1997, p. 4].

National communicative behavior is an integral part of national
culture, therefore it is always idiomatic, culturally marked [Prokhorov,
Sternin, 2011, p. 32]. Thus, K. Markussen, emphasizing that linguistic
differences are the main obstacle to intercultural communication, speaks
of the presence of “cultural signals” specific to native speakers of a
particular language (ways of initiating dialogue, conditions for
interruptions in the polylogue) that may not be recognized by
representatives other culture [Markussen, 2011, p. 5).

To date, there is a significant number of works devoted to the
description of the parameters of communicative behavior [Spencer-
Oatey, 2000; Sternin et al., 2003; Lazurenko et al., 2007; Ivanov, Werner,
2010; Fedotova, Sakornnoi, 2016], however, many aspects of this
phenomenon remain insufficiently studied. In particular, the definition of
the concept of ‘“communicative behavior”, the classification of
communicative strategies and tactics remains debatable, there are no
fundamental studies related to the study of the national specifics of the
communicative behavior of carriers of a particular culture. The last

provision applies to representatives of Greek culture.
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The intensification of interethnic and intercultural interaction between
the Russian Federation and Greece leads to the expansion of contacts in
various fields, and to an increase in the interest of Greeks in Russia.
Nevertheless, the features of world perception, forms and models of
behavior, including communicative, native Greek speakers, have been
little studied. In this regard, a contradiction arises between:

— the growth of scientific interest in the implementation of
communicative behavioral strategies and tactics, which is associated with
the establishment of an anthropocentric approach in linguistics, and the
lack of a single, generally accepted understanding of the essence of
communicative behavior;

—awareness of the need to optimize the processes of intercultural
interaction and the lack of “ready-made” decisions on how to achieve the
effectiveness of communication between people who are representatives
of different cultures;

— the expansion of political, economic, scientific contacts
between Russia and Greece, the growth of mutual interest in culture,
traditions of the two countries and the lack of research aimed at a
comparative study of the peculiarities of world perception and
understanding of the representatives of Russian and Greek linguistic
cultures.

By communicative behavior is understood as “a set of norms and
traditions of communication of a certain linguistic and cultural
community” [Sternin, 2000, p. 10]; “The verbal and accompanying non-

verbal behavior of an individual or group of persons in the process of
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communication, regulated by the norms and traditions of communication
of this society” [Belaya, Bolotnyuk, 2014, p. 80] and others.
Summarizing the existing definitions, we can say that communicative
behavior is a set of norms, rules for the implementation of communicative
interaction, formed as a result of the historical development of a certain
linguistic culture and reflecting the peculiarities of the worldview of its
representatives.

With regard to teaching a foreign language, the statement of M.A.
Larina, that it is not possible to describe all communicative situations
taking into account the peculiarities of the communicative context, but
one can teach the communicative strategies characteristic of the studied
linguocultural community, the dominant features of verbal and non-
verbal communicative behavior [Larina, 2003].

The purpose of the survey is to identify the communicative tactics of
the Greeks in situations of communication with Russian-speaking tourists
in order to find ways to optimize the process of professionally oriented
teaching of Greek students — future guide-interpreters of the Russian
language.

Based on the analysis of textbooks on Russian as a foreign language
for specialists in the field of "International Tourism" [Russian — Exam —
Tourism, 2005] and the corresponding exam programs for different levels
of Russian language skills [Russian language in the international tourism
business] we have identified communication situations relevant for Greek
guide-interpreters working with Russian-speaking tourists (level B1):

1) Meeting tourists.
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2) Selection and design of the tour.

3) Conducting excursions (individual and group tours).
4) Advertising of tourism services provided.

5) Departure and departure of tourists.

Of particular interest to us are typical situations in which objective or
subjective obstacles are possible, leading to a complication of the
relationship between the guide and the excursionist. Despite the fact that
there is a certain set of common behavioral tactics in such situations, there
are also national-specific models of communication, response to the
interlocutor (for example, orientation to control or orientation to
understanding [Stolyarenko, Samygin 2014, p. 37]. In order to identify
nationally-conditioned features of communicative behavior, we
conducted a survey of Greek students studying in Russian language
courses for guides-interpreters (April 2018).

The survey included 20 questions that are related to the
communicative behavior of Greek guides working with Russian-speaking
tourists (especially the initiation, course and finalization of a
communicative act; tactics used to overcome difficult or unforeseen
situations).

The survey was attended by 50 Greek students of RFL courses
(Athens). The age of the subjects is from 16 to 34 years.

Now we would like to consider the results obtained in detail.

Position 1. If the tourists did not say hello to me, then I ....
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68% of informants chose the answer “I will pretend that nothing
happened”; 16% of respondents would comment on Russian tourists and

another 16% would say in a soft form that they need to say hello (Fig. 5).

16% 16%
&1 will say in a soft
form that you need to
say hello

o I'll pretend that
68% nothing happened

Elother

Figure 5. Position 1: If the tourists did not say hello to me, I ...

This means that even when establishing voice contact, the Greeks try
to avoid conflicts, warn the negative result of communicative interaction,
but still they are not indifferent to the violation of etiquette.

Position 2. If tourists are late for the tour, then I ...
Features of the behavior of the Greek guide in a situation if tourists are
late for the tour are that the Greeks seek to minimize the risks of conflict
by resorting to humor (“7 will tell a joke on this subject” — 62%), thereby
creating a favorable atmosphere for further communication . 18% of
informants noted that it is necessary to indicate the inadmissibility of
being late and to warn tourists that next time they will not wait for anyone.
16% of respondents would not pay attention to this, which can be

considered as a manifestation of tact, respect for the interlocutor or
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unwillingness to start communication with “clarification of relations”

(Fig. 6).

4%
21 will tell a joke
18%
o | will not pay any

16% 62% attention

o1 will warn you that next
time I will not wait

& other

Figure 6. Position 2: If tourists are late, I ...

Here the following scatter of opinions is observed: 58% of informants prefer to
move to another object in order to avoid difficulties during the tour. 32% are inclined
to attract the attention of tourists, therefore they will use any means, for example, they
will talk about the national character of the Greeks (Fig. 7).

2% . .
0 O 1 will offer to visit another

object
32%

51 will make a remark to

58% them

= 1 will tell something
8% interesting about the
national character of the
Greeks

Figure 7. Position 3: If tourists don’t listen to me and talk loudly, I ...
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Willingness to appeal to the national character serves as an indicator of the
positive self-identification of students and, as a result, a positive perception of their
identity, national specificity, including, and features of the implementation of
communicative interaction. And only 8% of the subjects would comment on
tourists who distract both the guide and other members of the group.

Positions 4-7. The answers received to these questions indicate the focus of
the Greek guide on achieving mutual understanding, attention to the problems of
the interlocutor (table 4).

Table 4.

Features of the implementation of communicative tactics by Greek guides.

Questions Answer options
4. Ifatouristasks | Annoyed Be sure to Ignore the Other
too many answer all questions
questions during his questions
my story 4% 54% 18% 24%
5. Ifatouristasks | I'm briefly | | do not pay Other
me about a | talking about | attention
monument that is | this
not included in
the excursion
program, then |
92% 6% 2%
6. If a tourist | I show the | I promise to help buy water after the tour
interrupts  my | place where
story with a | you can buy
guestion: water
“Where can I 54% 46%
buy water?”,
Thenl ...
7. If during the | I’ll say: | I will show | I’ll ask you to wait until
tour the tourist | “You disturb | you  where | we all reach the nearest
said that he | me!” the  nearest | place where there is a
needed a toilet, toilet is toilet
thenl ... 2% 42% 56%
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Judging by the answers, most Greek guides are attentive to the
requests of tourists, even in cases where this is not included in the
excursion program. As a rule, guides either fulfill the request (92% are
ready to tell about the monument; 54% answer any tourist questions;
show where it is possible to buy water — 54% or where the toilet is located
— 42%), or try to find a reasonable compromise (offer wait a bit — 56%).
Cases of irritation (4%) or indifference (6%) are very rare.

Position 8. If tourists are not interested in my story, then I ...

42% of informants are upset when they see that their story is not
interesting for tourists, and 44% would express their dissatisfaction
explicitly, which is understandable: the openness inherent in the Greeks
does not allow to hide emotions, even negative ones. It is impossible not
to say that, according to the “emotionality” parameter, the Greeks and
Russians are closer to some extent. Both reactions of informants (I'm
upset and very angry) are a sign that Greek guides are very responsible
for their professional activities, so they try to select material taking into
account the interests of tourists.

Position 9. If two tourists are delayed because they went to buy
souvenirs, then I ...

92% of respondents said that after the tour, they will patiently wait
until all the tourists return to the bus. However, this is not a passive
expectation, in this case the guide fills in a pause, telling something funny
or useful. Humor is used as a means of harmonizing relationships.

Only 2% of respondents chose the destructive way out of the conflict

as a communicative tactic (loudly scolding late tourists) (Fig. 8).
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2% 2%

96%

Swhile waiting, | will tell
something interesting or
funny

start to resent

=Sother

Figure 8. Position 9: If two tourists are late because they went to buy

souvenirs, | ...

Positions 10-13. In these issues conflict situations are modeled (fable 5).

Table 5.

Features of communicative behavior of Greek guides in conflict

situations

Questions

Answer options

10. If a tourist is
not happy with

I will change
the route

I will not pay
attention to

I will try to explain why
it is interesting

the itinerary, him

then | ... 20% 54% 78%
11. If a conflict | I ask you to | I will try to Other
arises  between | speak solve  their

two tourists | quietly problems

during an

excursion, then | 30% 64% 6%
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12. A group of | I will makea | I will ask the | I will | Other
tourists waiting | comment to | children not | invite the

for a bus near | their parents | to make | animator

the hotel. Little noise

children scream

and make noise. 24% 30% 42% 4%
I...

13. If the tourist | I'll give my | | will advise Other
was not on the | money him to

tour that he paid contact the

for and asks for a travel agency

refund, then I ... 204 96% 204

64% of respondents will try to "extinguish™ the conflict situation. This
does not mean that the Greeks interfere in other people's affairs, this tactic
is used to maintain a benevolent atmosphere during the tour.

Greek guides show restraint, intend to resolve the problem,
compromise.

Not wanting to allow the development of a conflict situation, the
guides are ready not only to do fully their professional duties, but also to
provide additional services, for example, 42% of informants would have
invited an animator in order to calm the noisy children.

Position 14. During the tour, the weather changed and it started to
rain. I will tell....

During excursions, unexpected obstacles may arise, such as bad
weather. In this case, 46% of informants will tell something interesting.
The choice of this tactic is very indicative from a methodological point of
view. Greek students are not afraid to speak a foreign language, are able
to initiate communication and have the necessary knowledge for

professional activities.
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40% of respondents would change the route, which means that they
will have to conduct a tour of historical sites that are not included in the
planned program.

It is noteworthy that 14% of students would ask tourists to talk about
the cities from which they came, and about the weather there at this time
of year. Thus, Greek guides demonstrate openness to intercultural
communication, interest in speakers of a different culture and take into
account an important psychological point: any person, especially
someone who is abroad, always gladly talks about his country and
hometown.

Position 15. If one of the tourists felt bad during an excursion to the
museum, I ...

100% of informants replied that they would not leave a sick person
and would turn to the museum attendant for help. Responsiveness and
indifference are the qualities necessary for a guide whose work is
connected with people.

Position 16. If the tourist was not on the tour that he paid for and asks
for a refund, then I ...

It is very important that in a situation where tourists who were absent
on excursions demand a refund, not one respondent would say that this is
not his problem. 96% of informants would advise applying to the travel
agency, and one student would agree to give their money (Fig. 9).

Position 17. If I can not answer the tourist's question about the

architectural monument, then I ...
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I will give my money - | advise to contact the agency - other

Figure 9. Position 16: If the tourist was not on the tour that he paid
for and asks for a refund, 1 ...

In this situation, 80% of students will try to quickly find the necessary
information on the Internet to satisfy the curiosity of the tourist. 14% of
informants preferred the answer “I will apologize for a long time”, and
only 4% would say that this is not so important. This means that the
Greeks are responsible for their duties, so it is important that tourists are
satisfied not only with a guide, a guided tour, but also with a vacation in
Greece.

Position 18. The bus broke down on the way to the airport. Waiting
for another transport, I ...

84% of informants chose the answer "I will tell tourists something
interesting."

Greek guides use every opportunity to expand intercultural
interaction: 12% of respondents would offer tourists to listen to Greek
music.

In general, the communicative behavior of Greek guides in such
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situations reflects a high level of readiness to find a way out of any
situation and a desire to optimize communication tactics, which can serve
as evidence of the high level of professional competence of the guide,
who must be able to cope with unforeseen difficulties.

Particularly noteworthy are the answers of informants regarding the
personal qualities of a guide-translator.

Position 19. The main characteristics of the guide respondents
consider politeness (46%) and activity (32%). It should be noted that the
activity of the Greeks manifests itself in emotionality, expressiveness,
expressiveness of speech, the desire for communication as such, and not
just for the transmission of information.

On the other hand, the positive characteristics called by the students
are proof of a positive perception of national characteristics, including the
features of communicative behavior.

Position 20. When my group of Russian tourists leaves home, I feel
joy because ....

66% of students said that they would be satisfied if they did their job
well, and 34% — if there were no incidents during the stay of a group of
Russian tourists.

One of the most important characteristics of national communicative
behavior is complementarity, since “the identification of the frequency of

use of compliment by a communicative person is a way of determining a
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preferred behavior strategy for a given communicative person”
[Lazurenko et al. 2007, p. 62].
The data obtained show that the vast majority of Greeks resort to

compliments that help to locate the communicant to themselves (Fig. 10).

I say compliments ...

7%
13%

- often
—sometimes

80%
i seldom

Figure 10. Complementarity in the communication of the Greeks.

Even in official situations, for the Greeks, it is not the exchange of
information that matters, but the aesthetic pleasure that both they and the
interlocutors receive in the process of communication. Carriers of Greek
culture consider compliments a sign of respect for another person and an
instrument for optimizing interpersonal interaction. Nevertheless, it is
necessary to warn Greek students studying the Russian language that you
should not expect reciprocal compliments from Russian tourists, although
they certainly enjoy any positive assessment.

Summarizing the results of a survey of Greek students — future guide-
interpreters, we can say that they value themselves as a people who speak
beautifully, convincingly and logically. The characteristic features of the

communicative behavior of representatives of Greek culture, according
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to informants, are politeness, tact, emotionality. Greeks are open for
communication, easily make contact, always observe etiquette rules, the
main of which is to create comfortable conditions for the interlocutor.

Thus, the national communicative behavior of the Greeks is
characterized by unique characteristics at the verbal and non-verbal
levels, which minimize the risks of conflicts in intercultural
communication, which leads to effective wverbal interaction with
representatives of other cultures.

1. Features of Greek communicative behavior are reflected in the use
of figurative, expressive and emotional means of language, including
non-native. In other words, the Greeks often use metaphors, allegories,
exclamations, etc. Perhaps they are too emotional, which can cause
bewilderment, for example, in representatives of eastern cultures who are
not characterized by loud speech and expressiveness. At the same time,
modern Greeks are not characterized by laconicism, extreme accuracy,
which, however, should not be perceived as insufficiently deep
understanding of the world.

2. Own communicative non-verbal behavior is estimated by the
Greeks as expressive, but tactful, polite, consistent with ethical standards.
Nevertheless, some features of non-verbal behavior of the Greeks may be
inadequately interpreted by representatives of other linguistic cultures.
For example, the distance between communicants in Greek culture is
much closer than in other cultures, and this can be regarded as familiarity.

3. Compared to Russians, the Greeks have a more pronounced

“complementarity”, with the help of compliments a polite attitude to the
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interlocutor is emphasized, which ensures the success of communicative
interaction.

The obtained survey data of Greek students suggest that the vast
majority of future guide-interpreters strive to maintain intercultural
speech contact. The guide’s work is connected with unforeseen situations
that require a quick reaction from him, the use of certain communicative
tactics that allow him to get out of any difficult situation.

When developing a system of exercises for the development of
communicative skills in Russian for Greek students whose profession is
related to the tourism sector, it is necessary to take into account
differences in the communicative behavior of representatives of
interacting cultures. Expressive means should be included in the language
material of the exercises so that students can implement their tactics in a
foreign language.

2.2. Contents and structure of a textbook for teaching the Russian
language to Greek students — guides-interpreters (level B1).

According to normative documents, a textbook is understood as “a
textbook supplementing or partially (completely) replacing a textbook
officially approved as this type of publication™?. Unlike the textbook, the
textbook may include not only repeatedly tested, well-known information
and provisions, thus ensuring the implementation of the principle of
variability. As for RFL textbooks for Greek students, as noted earlier,

there is a lack of textbooks and teaching aids that meet modern

2L GOST 7.60-2003 SIBID. Editions. The main types. Electronic resource. —
URL: http://docs.cntd.ru/document/1200034382
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requirements and take into account the ethnocultural focus of educational
materials.

In accordance with the nature, essence and structure of the linguistic
and professional competence of future guide-interpreters described in the
theoretical part of our study, as well as the principles and approaches to
teaching RFL, we developed a textbook “I am Your Guide!”, Aimed at
developing communicative competence in Russian and addressed to
students of Greek universities who provide training for guide-interpreters.

There is no doubt that the textbook should be based on certain
methodological grounds. Based on the position of EY.V.
Nevmerzhitskaya, as one of the approaches to organizing the substantive
component of the textbook on RFL for Greek students, we chose an
ethnocultural approach, according to which the educational process is
considered as “entering the student with the teacher into the context of
the national culture of the country of the language being studied expressed
by various linguistic units” [Nevmerzhitskaya, 2011, p. 186]. With this
approach, the learning process is “a complex open system in which the
activities of the teacher and students are interconnected and
interdependent” [Volkova, 2014, p. 253].

The assimilation of knowledge about Russian culture and comparison
with the native culture of foreign students positively affect the success of
the learning process of RFL. The ability to use the acquired knowledge to
solve communication problems in professional activities is a nuclear
component of the content of teaching Russian students foreign language.

The textbook “I am Your Guide!” [Stamboleva (Stampoulidi),
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Fedotova, 2020] is nationally oriented, because when selecting the
content of the training, we relied on data obtained during the study of the
communicative behavior of Greek speakers.

When developing the RFL textbook for Greek students, we proceeded
from the general requirements for the study guide as a means of
methodological support of the educational process in order to improve the
quality and effectiveness of training:

1. The textbook should provide for the achievement of the ultimate
goal of training — in our case, the formation of linguistic and professional
competence with the inclusion of the ethnocultural component as a
combination of skills and abilities in different types of SA in intercultural
and professional communication [Nevmerzhitskaya, 2011, p. 187]. We
share the view of M. Aguilar that «<...> in our connected and globalized
world, multilingual and intercultural skills are increasingly necessary
among professionals, who need to be competent in communicating with
culturally diverse people» [Aguilar, 2018, c. 26].

2. “The structure of the lesson as a model of the learning process allows
us to implement theoretical ideas with varying degrees of effectiveness”
[Nevmerzhitskaya, 2011, p. 187-188], which depends on the personal
characteristics of the teacher, students, etc. The core of the lesson structure
is the exercise / task system, which, thanks to a certain sequence and
internal relationships, provides the most effective teaching in foreign
language communication with the targeted formation of phonic, lexical,

grammar skills that are part of speech skills [lIbid. P. 188].
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3. The textbook should differ in orientation on the personality of
students: “individual and age-related characteristics, reliance on
intellectual capabilities, creating optimal conditions for independent
work, a variety of working methods and types of educational activities)”
[Gerasimova, 2014, p. 11].

The textbook "I am your guide!” Refers to the communicative-active
type and is developed in accordance with the basic provisions of several
approaches. The textbook has a pronounced practice-oriented nature
(communicative approach); based on an understanding of the student’s
personality as the main value of training and education (axiological
approach); supports and develops the subjective properties of students,
their individuality, based on the understanding that in the process of
professionally oriented training, the central figure is not the teacher, but
the student and his communicative activity (personality approach);
contributes to the emergence of personal meanings of learning and life
when entering the world of a foreign culture (cultural approach);
activates the creative potential of the personality (creative-activity
approach); encourages students to independently solve professional
problems in a constantly changing, uncertain society (synergistic
approach).

The textbook "I am your guide!" Is designed for 120 academic hours
and provides training for Greek students to pass the test I certification
level (B1). This textbook (4 parts) consists of 20 lessons, including
different types of exercises, texts, creative assignments, tests, a

vocabulary on the lesson, and a grammar reference. The focus of the
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manual on the development of linguistic and professional competence of
future guide-interpreters, its versatility has determined the structural
organization of the training material: each lesson includes interconnected
content blocks aimed at developing speaking, writing, reading and
listening skills. In each lesson of the textbook there are 7 blocks:

I. Mini-monologue based on visual clarity.

I1. Polylogue.

I11. Lexical and grammar exercises.

IV. Texts to read.

V. The video.

VI. "Grekomaniya" — It will help in your work!

VII. Vocabulary.

The lesson is designed for 5-6 class hours and about 3-4 hours of
independent work.

In its volume and content, the textbook “I am Your Guide!” Complies
with the requirements of state standards.

The educational process using the textbook "I am Your Guide!" is
based on the following principles of teaching RFL:

1) Personally-oriented orientation of training. This principle is based
on the position of A.N. Leontyev that in the process of personality
development there are “alloys” of innate and acquired reactions, the
objective content of needs changes, dominants of behavior are formed
[Leontyev, 2005, p. 76]. The selection of teaching content is carried out
taking into account the interests and real needs of Greek students. For the

formation of skills, predominantly creative interactive forms of learning
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are used, aimed at organizing the interaction of students among
themselves, the interaction between the teacher and students. “For a
modern competitive successful specialist in his professional activity, it is
especially important to have oral and written communication, to be able
to find, use and analyze information, and most importantly, to be able to
communicate in a foreign language and own cultural and linguistic
norms” [Khrapal, Naumova, 2013, p. 27].

2) The communicative orientation of learning. The textbook allows
you to organize the educational process as a communicative activity,
which is carried out thanks to the formation of not scattered skills in
different types of SA in Russian, but of integrating linguistic and
professional competence. Work on the linguistic aspects of oral and
written speech is aimed at developing the ability to carry out oral and
written communication to express one’s own opinion, emotions and
feelings.

3) Focus on mastering linguistic and professional competence. The
interconnected cognitive, communicative, sociocultural and professional
development of the personality of a foreign student is carried out. Students
learn the background knowledge about Russia, its people and culture, that
is, “mutual knowledge of the realities of the speakers and listeners”
[Nevmerzhitskaya, 2011, p. 186]. The tasks of the textbook allow students
to compare the new knowledge acquired with their own knowledge of their
native culture, draw conclusions about the universal and specific cultural
phenomena of Russia and Greece. Thanks to this, “education of a person

with non-stereotyped, non-ideological thinking, capable of constructive
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thinking and acting in various situations of intercultural communication” is
carried out [Abakumova et al., 2013, p. 47-48].

4) Focus on the formation of independence, responsible attitude to
educational activities. The study showed that the development of
educational independence among Greek students is one of the most
difficult problems to solve in the process of teaching RFL.

The implementation of this principle involves:

— development of general learning skills (working with a
dictionary, searching for information on Russian-language sites, etc.);

— the use of creative types of work that allow students to show
independence and creativity (project activities, the creation of advertising
polycode texts, etc.);

— the use of group forms of work, due to which the student has a
sense of responsibility for the result of collective activity (projects,
development of professional sites, booklets, etc.);

— mastery of various types of oral and written communication
(guiding tours, communication by e-mail, etc.).

The textbook “T am Your Guide!” Is based on a professionally oriented
simulation model developed by us in accordance with the principles
proposed by G.V. Lavrentyev, N.B. Lavrentyeva and N.A. Neudakhina
[Lavrentyev et al., 2009]. Given the specifics of the development of the
linguistic and professional competence of the guide-translator, we
clarified these principles (see. Fig. 11).

The principle of authenticity provides for the selection of

communicative topics; speech patterns characteristic of certain types of
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discourse [Shaturnaya, 2009, p. 8]; situations; texts. The effectiveness of
the process of teaching professional communication with the aim of
forming linguistic and professional competence is increased if authentic
materials that correspond to linguistic, methodological and cultural

parameters are used.

Figure 11. The principles of designing of a professionally oriented
simulation model of guides interpreters teaching

The principle of interactivity allows you to organize an interactive
mode in the lesson: “the group acts as a microsocium, which allows
students to cooperate with their experience and previously accumulated
knowledge and thereby jointly solve the problem” [Fedotova, Vasilyeva,
2018, p. 99].

The principle of problematic content is associated with a problem-

contextual approach to teaching a foreign language: students learn to
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make innovative decisions in difficult situations that involve the work of
a guide.

The principle of modeling the content and forms of professional
activity provides a selection of situations that are possible in the
professional activities of a guide-translator.

The principle of modeling specific conditions of communication i$
implemented in tasks that develop the ability to choose the type of
communication that is adequate to the communicative task, and to
regulate speech tactics in accordance.

The principle of diagnostic intercultural communication allows us to
determine the “problem areas” in such communication, taking into
account the national and cultural characteristics of the communicants and
thereby minimize the impact of conflict factors.

Taking these principles into account allowed us to propose a
professionally oriented simulation model, which was implemented in the
textbook “T am Your Guide!” (See Fig. 12).

The content of the textbook is presented by a theme that is
characterized by a pronounced professional and national specificity:

1) I want water!; 2) I'm afraid!; 3) Only mountains can be better ...;
4) Mmm ... Tasty!; 5) They and we = WE; 6) We communicate in the
network; 7) Olives from the Peloponnese: 8) Myths of Ancient Greece; 9)
Sirtaki and not only ...; 10) Lost your passport?; 11) It's hot!; 12) See the
Acropolis and die; 13) Urgently, doctors!; 14) Buy a fur coat!; 15) Night
Rhodes; 16) What is a Greek man?; 17) I can not afford !; 18) under the
open sky; 19) "We are going, going, going ..."; 20) I'm late for the airport!
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discussion of a significant professional problem

play a polylogue reflecting a professional conflict situation

!

analysis of situations typical for the professional activities of
a guide-interpreter

\4

discussion of reading texts and videos on professional issues

A 4

participation in a role-playing game that imitates a fragment of
the professional activity of a guide-interpreter

.

creation of written texts of a professional orientation

Figure 12. A professionally oriented simulation model of the
language training of guide-interpreters
In accordance with these topics, typical situations that guide-
interpreters faced in their professional activities were selected, therefore,
the thematic content is aimed at preparing students for multifunctional
professional communication [Grigoryeva, 2008, p. 47]. It should be noted
that all materials of the textbook (both textual and non-textual) are
authentic, model situations that were identified in private conversations

with Greek guides working with Russian-speaking tourists.
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At the same time, the main purpose of the textbook is to master RFL
at the level B1 for its practical use in professional communication with
Russian-speaking tourists and reading professionally oriented literature
in Russian.

The textbook assumes a free choice of methodological techniques for
organizing work with educational material, which ensures the variability
of the educational process. The textbook uses only those materials that
take into account the level of language training of students and can ensure
the formation of linguistic and professional competence of future guide-
interpreters.

In the process of developing the textbook “I am your guide!” much
attention was paid to structural components, which vary depending on the
functional load. The main, additional (auxiliary) and explanatory components
include text and non-text subcomponents [Volchkova, 2007, p. 7].

I. The main component.

Text subcomponents include:

1. Text.

a) Exercises.

The development of phonic and lexical and grammatical skills is one
of the tasks of teaching Greek students the Russian language, but it is not
an end in itself. Given the manifestations of Russian-Greek phonetic
interference, various exercises have been developed aimed at correcting
phonic skills:

— listening and reading words, sentences, dialogues;

— determination of intent by intonation;
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— pronunciation of the same phrase with different intonation;
— repetition of statements in pauses for the speaker [lvanova,
Sukhova, 2008, p. 12].

Phonetic exercises should provide "the organization of the transition
from control by someone else’s hearing to control with your hearing”
[Zhinkin, 1958, p. 331].

For a methodologically sound selection of lexical material, an analysis
of typical lexical errors in the Russian language of Greek students was
carried out [Fedotova, Stamboleva, 2018]. This approach makes it
possible to prevent possible violations or “reduce their level to socially
acceptable” [Kochetova, 2005, p. 5-6]. When working with new lexical
units, a special place is given to exercises aimed at developing contextual
and linguistic guesses.

Grammar exercises are characterized by a communicative orientation.
The process of teaching Russian grammar is built on the principle: funds
are offered — the task is set. Tasks that simulate participation in real
situations of professional communication are preceded by exercises
aimed at mastering the ways in which certain communicative tasks can
be solved in oral and written speech in Russian. It should be noted that
the material of exercises and assignments is authentic, since it reflects the
features of the work of Greek guide-interpreters with Russian-speaking
tourists, which allows students to prepare for professional activities.

Considerable attention is paid to word-changing exercises, the use of
words in the necessary form. Grammar training is based on the principle

“from example to rule”, that is, perception of the sample — reproduction -
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derivation of the rule — comprehension of the rule and grammatical
phenomenon — understanding of texts containing a grammatical
phenomenon — production of one’s own oral or written statements using
this grammatical phenomenon .

Vocabulary and grammar are closely related to the topic of the lesson.

Exercises and tasks designed to form reading skills are aimed at
developing the ability to extract information of a different nature and
volume, namely:

— extraction of complete information (detailed reading);

— understanding of the main content (introductory reading);

— extraction of important information (search reading).

When performing exercises and tasks, such techniques are used as:
drawing up questions to the text, plan, graph diagrams and summary
tables, as well as commenting techniques, the logical deployment of
educational information.

A graph-scheme is “a method of modeling the logical structure of a
text, which is a graphic image of the logical connections between the main
textual subjects of the text” [Asmolov et al., 2011, p. 85]. Developing
graph-schemes, students learn to analyze texts in detail, to identify the
most significant structural and substantial components. In addition, this
technique allows you to visualize the relationship between the significant
components of the text.

Compilation of summary tables involves the generalization and
systematization of information, the comparison and classification of facts

presented in the texts.
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Exercises for teaching reading are aimed at the formation of operations
that are part of reading skills, ensuring their interaction in more complex
complexes [Ibid. P. 82]. Performing these kinds of exercises makes the
reading process a fascinating task, thanks to which Greek students form
a positive emotional attitude towards reading, increase their motivation
to learn a foreign language, which seems relevant for this contingent of
students.

To develop skills in listening, phased work with audio texts (videos)
is proposed:

1) the implementation of audio-exercises before reading the text;
2) the perception and understanding of coherent text for listening.

Work on linguistic phenomena is subordinated to the main goal of
teaching RFL - the development of linguistic and professional
competence in Russian.

In addition, the material of exercises allows you to work on the
development of reading technique skills.

In a separate block of the textbook, samples of microdialogues are
given, correlated with situations of professional communication of a
guide-translator, speech etiquette formulas, which helps to expand not
only language knowledge, but also the socio-cultural horizons of
students. The ethnocultural component allows us to understand the
mentality of the native speakers of the Russian language, especially the
Russian communicative behavior.

b) Country texts. Training in oral and written communication in

Russian is carried out on the basis of oral or written text. As you know,
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the text is the basis for oral and / or written statements of foreign students
who learn to analyze, interpret the contents of what they have heard / read,
create their own oral and / or written works, expressing their own opinion,
attitude to the problem raised in the text [Kuimova, Kobzeva, 2011]. This
allows, on the one hand, to implement a differentiated approach to
teaching a particular type of speech activity as a way of verbal or written
communication in Russian, and on the other hand, to provide
interconnected training in all types of speech activity.

Taking into account the orientation of the textbook “I am your guide!”
To expand background knowledge, we included in its structure country-
study texts about Russia and Greece: about sights, museums, architecture;
about outstanding Greek and Russian thinkers, philosophers, scientists,
artists; about national signs, customs, holidays, etc.

The ethnocultural and communicative orientation of the textbook to
Greek students is provided by textual material of a cognitive nature. The
texts are examples of genres characteristic of the professional discourse
of a guide-translator [Krupchenko, 2007, p. 50] and illustrating
communicatively significant situations of professional communication
with the inclusion of ethnocultural characteristics of native speakers of
the studied language.

From the point of view of B.M. Dzhandar, certain requirements must
be imposed on a foreign language text [Dzhandar, 2012, p. 201]:

1) informative value in cognitive and educational aspects, which
contributes to the formation of positive qualities of the personality of

students and the expansion of their horizons;
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2) the presence of national “exotics”, which always causes
interest not only in another culture, but also in the language being studied.
Thanks to this, students get acquainted with:

a) communication strategies used by carriers of a different
culture;

b) spiritual and material cultural objects of different countries,
ethnic groups;

¢) the sociocultural characteristics of the language being studied:;

d) historical and cultural phenomena in the native country and
country of the language being studied.

The textbook contains tasks aimed at presenting the facts of Greek
culture (write the advertising text “Tour of Rhodes”; prepare the project
“Greek souvenirs”), as well as the use of speech strategies and tactics
when communicating with Russian-speaking tourists in problematic
situations: play the polylogue “We are late for airport”, etc.

Footage, for example, from the TV program “Eagle and Tails” (Greece
— Reloaded; Athens — season 2, episode 9; Paradise of Corfu, etc.)
contribute to broadening the horizons of students, developing a dialogue
of cultures, forming “adequate to the current level of knowledge and
educational level programs (stages of training) of the picture of the world,
ensuring the integration of personality in the systems of national and
world cultures”??;

Authentic materials in a foreign language allow:

22 On education: Law of the Russian Federation // Education in documents and
comments. M., 2002.S. 78.
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1) to expand the volume of ethnocultural knowledge;

2) to develop thinking, imagination, memory;

3) to form the ability to analyze and identify the general and
distinctive properties of the studied cultures;

3) to form research skills: the ability to independently learn the
culture of the country of the language being studied, using linguistic and
regional dictionaries, encyclopedic and reference books, mass media, and
means of Internet communication;

4) to cultivate empathy, tolerance, respect for the values of
another people, the cultural heritage of both one's own and another
country.

The training material is organized as part of lessons, in which the texts
are intentionally and thematically interconnected [Borodina, 2000].

The textbook includes various types and types of texts (polylogues,
tourist advertisements, Internet blogs, texts from encyclopedic
dictionaries, etc.), the selection of which was carried out taking into
account the recommendations of professional guide-interpreters, as well
as age-related, cognitive and psychological characteristics of Greek
students, their motives and needs. It is important to note that we
deliberately refused to use the translation of texts into the students’ native
language, giving students the opportunity to carry out the necessary
speech and interpretative actions to understand a foreign language text.
For example,

* Read the text. Who do you think prefers medical tourism?

In Greece, in the country where medical science was born and the most
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important hospitals of the ancient world were built, you can get high-
quality medical services. It has modern equipment and a high-level
infrastructure.

You can use all those features that from ancient times to today have
made Greece unique: it’s its rare natural environment that heals the body
and soul, its clean air and wonderful climate, the healing “energy” that its
virgin landscapes emit with dense forests, rivers, lakes and its ancient
sanctuaries. Organic products produced by Greek nature, as well as
natural healing springs and spas with luxurious equipment that work near
them; warm hospitality and attentiveness of the staff who really cares
about your health and your quick recovery.

Regional geographic texts make it possible to turn the educational
process into a peculiar model of a certain culture as a set of basic values,
“crystallized” meanings of being, presented in textual and symbolic codes
that “crystallize” in mental, vital and real manifestations [Abakumova et
al., 2013, p. 53].

The inclusion of microdialogues allows the principle of dialogism to
be implemented in the educational process, which in modern conditions
extends to all spheres of life. In this case, the dialogue is considered not
only as a heuristic way of mastering dialogic skills, but “it begins to
determine the very essence and meaning of the transmitted and creatively
formed concepts” [Ibid.], It becomes a permanent mechanism of student-
teacher interaction, “acts as the basis for the real development of creative
(humanitarian) thinking [Bogdanova, Osipova, 2012, p. 54]. Moreover,
the use of dialogue and polylogue meets the main provisions of the
communicative approach, focusing on such types of educational

activities, which, according to T.YU. Grigorieva, “the most natural and

applicable in the practice of communication, promising as the final result
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of training and useful as the basis for teaching other types of speech
activity” [Grigorieva, 2008, p. 47]. Dialogue and polylogue are of
particular importance for preparing guide-interpreters for professional
activities, the effectiveness of which largely depends on the ability to
conduct dialogue with representatives of another culture.

For independent work of students, tasks of increased complexity are
offered, aimed at finding additional regional and cultural information,
working with Internet sites, etc.

2. Non-text
components:

1) visual clarity
(photos, drawings,
advertising);

2) tables.
Optimization of work on the grammatical phenomena of the Russian
language is facilitated by tables and memos, with the help of which
students can analyze the characteristic features of a particular
grammatical phenomenon, independently formulate a rule, as a result of
which the systematization and generalization of grammatical knowledge
is carried out. For example, a grammar table on the topic “Passive

constructions with short participles” (fragment):

Active designs Passive constructions
(who?) Peter the First (what?) The city of St. Petersburg
founded (was) founded (by whom?) by Peter
(what?) city of St. Petersburg | the First.
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(who?) Representatives of the | (what?) The work was done (by
Biblio-Globus company whom?) by the quality
performed and (what?) | work | representatives of the Biblio-

with high quality. Globus company.

3) internet resources: puteshestvie.net; ilovegreece.ru;
GuruTurizma.ru and others;

4) presentations: “Walking tour to the Agios Spiridon nature
reserve”, “Entertainment in Corfu”, “Water sports in Dassia”, etc .;

5) role-playing games (“Group meeting at the airport”, “Buying
souvenirs”, etc.);

6) tests (work with a polylogue ends with a task in a test form).

Ne Questions Answer options

1. | A group of tourists A | hiking in the mountains.

w

is going to ... ride the funicular.

look at the city from above.

I1. Additional component.

Since RFL can be taught both during school hours and in
extracurricular classes, the manual provides exercises, creative
assignments, additional texts for reading and listening for students to
work independently, which is necessary for developing the skills to
navigate information sources, systematize and interpret the information

received by professional character. The textbook “I am your guide!”
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Provides management of students' independent work aimed at expanding
knowledge, reinforcing skills and abilities that ensure foreign-language
speech activity in the field of intercultural professional communication.
For example, Read the text “Climate of Greece”. Prepare a presentation
and present it in class.

I11. Explanatory component.

This component contains a vocabulary, grammar guide and orientation
tool.

The need for a Russian-Greek vocabulary arose in connection with the
ongoing changes in the socio-economic situation in Russia and Greece,
in the global educational space. The vocabulary located at the end of each
lesson can be used by students both in the classroom and in homework.
Using the vocabulary, including professional vocabulary and typical
expressions, it is possible to organize independent work of students with
encyclopedic and vocabulary literature. As a result, students master such
concepts of excursion discourse as identity, spiritual culture, cultural
tradition, national identity, the common roots of cultures, cultural
diversity, differences between cultures, tolerance, etc.

The grammar guide on the topics studied is presented in the form of
summarizing tables.

Working with the vocabulary and grammar guide, Greek students
form and develop skills:

— look for information in different sources and critically evaluate it,
clarify the data presented in the textbook;

— correlate the facts of contacting cultures;
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— be aware of their own problems in the process of mastering the
studied language and overcome them;

— adequately assess their achievements and correlate them with the
learning objectives [Asmolov et al., 2011, p. 39].

Orientation apparatus includes:

» foreword to the textbook;

* rubrication;

* a table of contents that provides navigation for students in the
textbook;

» keys to tasks that allow you to verify the correctness of their
implementation;

« selection (color and text) of each lesson.

The textbook on RFL intended for use in a non-linguistic environment,
should contribute to the development of a dialogue of cultures, the
formation of an “adequate picture of the world that is adequate to the
current level of education and the level of the educational program (level
of training)”, ensuring the integration of the individual into the systems
of national and world cultures?®. “The ethnocultural and professional
content of the content component of the textbook creates conditions for
students to extrapolate the studied ethnocultural components into their
own cultural and linguistic field, to expand and enrich knowledge of the
linguistic culture of the country of the language being studied”
[Neverzhitskaya, 2011, p. 188].

2 On education: Law of the Russian Federation // Education in documents and
comments. M., 2002. P. 78.
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One of the most important tasks of the textbook is the development of
skills of dialogue and monologue speech, which is especially important
for guide-interpreters. Students should be able to describe the realities of
the history and modernity of Russia and Greece, draw analogies between
the facts of two contacting linguistic cultures, in connection with which
it is necessary to develop bilingual communicative competence? among
students, ensuring adequate communication of Greek guides with native
Russian speakers in different areas of communication. Here is an example
of a task for the development of skills of monologue speech — Tell us
about some national Greek dish that Russian tourists may like (recipe,
presentation method).

A variety of tasks aimed at developing skills of dialogue and
monologue speech allows the formation of linguistic and professional
competence of guide-interpreters, which includes “conscious orientation
of students to the position of other people as partners in communication
and joint activities, the ability to listen and conduct dialogue in
accordance with goals and the tasks of communication, to participate in a
collective discussion of problems and decision-making <...>” [Asmolov
etal., 2011, p. 6].

The contents of the textbook “I am Your Guide!” is presented in Fig. 3.

This structure is transformed in accordance with specific conditions

(learning environment, age of students, personality of the teacher, number

24 «“This type of competence synthesizes a general linguistic, specially linguistic,
subject, communicative and cultural component and ensures the individual’s
ability to use the language as a means of self-education” [Sorochkina, 2000].
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of teaching hours, etc.).

exercises
—text subcomponent -I:
texts
main — visual components
component tables
™ diagrams
non-text | Internet
“subcomponent |  resources
—  presentations
STRUCTURE OF
THE L~ role-playing games
TEXTBOOK 4 Playing 9
"'C?”.‘ dY'?,“r text and non-text
uide: | optional subcomponents
component creative tasks for independent
work
vocabulary
|_explanatory grammar reference
component

orienteering
apparatus

Figure 13. The structure of the textbook “I am Your Guide!” aimed
at developing of the linguistic and professional competence of future
guides interpreters

Organizing the learning process of RFL on the basis of the textbook
“I'am Your Guide!” the teacher:
— offers active forms of training that contribute to increasing the

efficiency of assimilation of knowledge, mastery of skills;
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— uses authentic materials, which are examples of real
communicative behavior of Russian-speaking;

— introduces students to various types of extracurricular activities of
professional importance;

— combines different approaches to teaching Russian as a foreign
language.

Working with this textbook, Greek students:

— establish the relationship between the language and culture of
the language being studied;

— independently identify and analyze elements of similarities
and differences in contacting cultural models;

— use the Russian language as a means of communication in
educational and extracurricular situations.

Thus, the textbook “T am your guide!” meets the basic requirements
of competence-building, problem-contextual, and ethnocultural
approaches, takes into account the leading principles of teaching Russian
as a foreign language, is aimed at developing the linguistic and
professional competence of future guide-interpreters, and meets the age
and professional needs of Greek students.

The main difference between the textbook we developed and those
used in the practice of teaching Russian as a foreign language in Greek
universities is that it has a clearly expressed professionally and nationally
oriented character, is provided with authentic textual materials, and is
aimed at students achieving | certification level of Russian as a foreign

language (B1).
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2.3. Description of experiment in teaching the Russian language to
Greek students — guides-interpreters.

Based on the analysis of the scientific works on the topic under study
conducted in the theoretical part of this study, contradictions are
identified, the essence of which lies in the high relevance, the need to
form linguistic-professional competence by means of RFL in the
educational and professional sphere of communication already in the
early stages of training and the lack of training materials, ensuring the
success of mastering the Russian language for the implementation of
professional activities.

Taking into account the content and structure of linguistic and
professional competence, the approaches and principles of its formation
in the conditions of teaching the Russian language in a non-linguistic
environment, we have developed didactic materials that can eliminate
existing shortcomings of teaching aids used in Greek universities. In order
to verify the effectiveness of the textbook “I am Your Guide!” A training
experiment was carried out, which included three stages: ascertaining,
basic, and control.

To achieve the goal of the study, the following tasks were solved:

' to identify the level of formation of the communicative competence
of Greek philology students who speak Russian at the A2 level;

' conduct an experiment aimed at checking the effectiveness of the
developed system of exercises for professionally oriented teaching of the

Russian language in Greek universities (level B1);
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[ taking into account the results obtained, offer recommendations for
optimizing the process of forming the linguistic and professional
competence of Greek students — future guide-interpreters in the
conditions of early specialization.

To solve these problems:

—a diagnostic study was conducted to identify violations in the Greek

language of Russian students in solving problems related to the

professional activities of a guide-translator;

— a system of exercises has been developed aimed at the formation of

linguistic and professional competence of Greek students in the

conditions of early specialization;

— analyzed the results of the final test to establish the degree of

assimilation of knowledge, the sustainability of skills in different types

of taxiways in Russian.
2.3.1. Tested learners, methods of the experiment.

A training experiment was conducted on the basis of the National and
Kapodistrian University of Athens (Athens, Greece) from September 15,
2018 to October 15, 2019. The duration of the experiment is 46 acad.
hours: 40 hours — training sessions and 6 hours — input testing and final
testing.

The experiment was attended by 60 Greek students of the 2nd year of
the Department of Foreign Languages (40 women and 20 men) studying
Russian as part of the training of guide-interpreters. 2 groups of 30
persons were formed — experimental (EG) and control (CG). The age of

the subjects is from 18 to 25 years old. All students speak English at C1
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level. 25% of students know 2-3 languages (German, French, Italian); 5%
— 3-4 languages (German, French, Spanish, Korean, Serbian, Romanian,
Albanian, Italian, Arabic and Chinese).

Variable experimental conditions:

—teaching aids (in the EG, the textbook developed by the author
of the study was used; in the CG, the textbook “The Road to Russia” and
“Russian Language. First Steps”?);

— receptions of formation of linguistic and professional
competence;

— professional orientation of exercises and tasks;

— taking into account the peculiarities of the communicative
behavior of Greek students.

Non-variable conditions:

— teacher;

— duration of the experiment;

— the purpose of training;

— communicative topics and lexical and grammatical material
presented in the Requirements for the level of general knowledge of
RRFT-1;

— control and measuring materials.

Input testing.

% Antonova V.E. et al. The Road to Russia: Russian Language Textbhook (Level
B1). In 2 vol. St. Petersburg: Zlatoust, 2016. 344 p.; Belikova L.G. et al. Russian
language. First steps. Part 2. St. Petersburg: Zlatoust, 2018. 296 p.
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To establish the level of formation of the communicative competence
of Greek students participating in the experiment, a test was developed
that included 5 communicative situations related to the professional
activities of guide-interpreters.

The answers of the students were recorded on the Dictaphone in MP3
format. We have developed an assessment table to evaluate the test results
(Table 6).

Table 6.
Assessment table
NeNe | Intension Situation Supposed | Criteria for Points
(opinion of answer | evaluation (for 1
Russian- posi-
speaking tion -3
tourist) points)
Express I believe that | Well you! I Lexical means
your guided tours think the
opinion. are a waste of | guide is very | Communicative
1 money, and necessary! cliché
you can find The guide
out about helps _
attractions on | organize The solution of
your own and | leisure the o
for free. activities for | communicative
tourists, it problem
can tell a lot C(_)mpl!ance
of interesting with ethuette
things that Expressiveness
are not
written on
the Internet.
Reassure the | We just 1 beg you, do | Lexical means
tourist. arrived and it | not worry! I
started to watched the Communicative
2 rain! If he forecast, the | cliché
will go day after
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tomorrow and

tomorrow the

The solution of

the day after sun and +30 | the
tomorrow, it degrees. Of communicative
will be course, we problem
necessary to will adjust Compliance
change the the program | with etiquette
entire according to | Expressiveness
excursion your desire.
program! But most
importantly,
you will have
time to see
the best in
Greece.
Help the We were It’s a pity Lexical means
tourist solve | given avery that it
the problem | small room. happened. If | Communicative
(give The youwant, I'll | cliché
advice). administrator | talk to the
suggested a hotel -
larger room, | administrator | 1€ Solution of
but from now. Let's the o
there you can | get together. | COMMuUnNicative
not see the 1 promise problem
seal What did | that we witi | Compliance
we pay that definitely with etiquette
kind of find a Expressiveness
money for? solution, and
you will be
satisfied. You
are in Greece
— the most
wonderful
country.
There can
only be
positive
emotions.
Reassure the | It seems to Believe me, Lexical means
tourist that me thatatrip | Santorini is
he is not to Santorini is | an amazing Communicative
quite right. not very place. What | cliché
interesting. an
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Nothing to atmosphere The solution of
watch and there! Which | the

expensive. sea! What communicative
Let's change sunsets! [ problem

for something | assure you, Compliance
else! you will fall with etiquette

in love with
this island

Expressiveness

for life.
Explain the Why is the The Greeks Lexical means
features of hotel dinner have a
the national | so late! special Communicative
character of attitude to cliché
the Greeks. any meal.
Tell me Especiall _
about this fofdinnei}. The solution of
interestingly. the .
communicative
problem
Compliance

with etiquette

Expressiveness

Lexical, grammatical and phonic errors (removed up to 5 points)
Total points (max. - 75)

Test tasks were evaluated according to the following criteria (each cost
— 3 points):
1) a variety of lexical means;
2) the use of clichés of a communicative nature;
3) solving a communicative problem;
4) compliance with etiquette;
5) use of expressive means.
Using these criteria, you can evaluate the ability to use the linguistic
means of the Russian language to solve communicative problems in the

professional sphere.
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In the presence of lexical, grammatical and phonic errors, up to 5
points were removed:
* minus 1 point: up to 5 errors;
* minus 2 points: no more than 10 errors;
* minus 3 points: no more than 15 errors;
* minus 4 points: no more than 20 errors;
* minus 5 points: more than 20 errors.

The results of the input test are presented in zable 7.

Table 7.
Results of entrance testing of students from the CG and the EG (%)
Task CG EG
(30 persons) (30 persons)
1 39,5 40,7
2 41,6 42,2
3 39,9 41,5
4 38,9 38,2
5 37,8 37,9
Average percentage of test completion
| 39,54 | 40,1

The data obtained indicate that students of both groups have a low level of
formation of communicative competence in Russian. Students had difficulty
choosing communication tactics in the proposed problem situations.

The answers were monosyllabic, mainly the structure of a simple
sentence was used, detailed statements were almost absent. Most students
did not use stable expressions and clichés. In addition, the Russian
language of Greek students was distinguished by a poverty of expressive

and expressive means, and the absence of synonymous constructions.



312

In the answers of the subjects there are errors at the phonetic, lexical,
morphological and syntactic levels. “All learners of foreign languages
show certain deviations from the norm, that is, language mistakes, the
existence and nature of which enable the teacher to evaluate the student’s
progress in learning the language” [Kostina et al., 2017, c. 98].

We consider it necessary to turn to an analysis of the errors made by
the participants in the experiment, since language proficiency is part of
the linguistic and professional competence of the guide-interpreter.

Phonic errors.

Typical phonic errors of Greek students are as follows:

1. Mixing vowels /i /-/i/:

* K cooicanenuio, y Hac nem 6ovue c60600nfufe mecma.
e Ecmb Opyaue oocmonpumeuamenvrocm|pl].
2. A mixing of hissing and whistling consonants /z/-/z/ and /5/-/s/:
* Kax [3]ans smo cnyuunocs!
* A Oymaio, onu pe[Slums 6vicmpo smy npobaemy.

3. The implementation of the Greek slit fricative /// in place of the
Russian round-slit /s/:

« He sommyiime][]! Beé Gyoem xopouo, u sk Jplflust e 6yoem ommenen.

4. Realization of hard consonants in place of soft:

* Ha Caumop[otJuu ecms @ynxan.
* A 3aempa, eciu Oydem ayuuiei no2ooou, 6 OpesH[ol]il
MOHACMbIPG.
5. Mixing affricates /&/-/c/:

* B I'peyuu ofufens [ujacmo nozoda xopowas,
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* Ha xauuxynax epexu 6ce20a YiCUHAOmM MNO30HO — 3MO
mpaoufufus.

6. The implementation of /I/ on the site of the Russian velarized /4/:

» Umak, npeonazaio éam ce2oous noexamo 6 Iap[llamenm;
* Hem, s mak e oymaio, eciu 0eiams dKCKYpCUro ¢ 2u0oM, Mo
6o[llee unmepecno u no[llesno.

Most phonic errors are due to significant differences in the phonetic systems
of the Russian and Greek languages, the influence of interference, as a result of
which students use phonetic units of their native language.

The following lexical errors in the speech of Greek students should be
mentioned [Fedotova, Stamboleva, 2018]:

1. Mixing words that are close in meaning or sound:

* Dmo mecmo, 20e odu co 6ce20 Mupa nocewarom u 0eiarom
boavuiue ouepedu, umoosl yeudems HeRPOU3EEOEHHBLI 3aKAM COHYA,
Ilpasoa 6 mom, umo ce2o0Hs coopanue ungopmayuio He mpyoHo, Imo
Hasedenue HopmanvHas 6 Ipeyuu. — a mix of paronyms
(“HempeB3oiiieHHBIN” W “HENpPOM3BENEHHBIN’, “TOBeleHHE” W
“HaBeneHue”, “cobpanme” u “coop”) leads to a deformation of the
meaning of the statement, therefore it becomes difficult to understand.

o Ilocemum mnozo 3axkpuimelx mysees. — the adjective “ zaxpoimotir”
is used by analogy with “ omxpeimeni”, because of which the meaning of
the sentence is distorted.

The erroneous use of some parts of speech instead of others, in

particular, the use of a verb instead of a verb noun:
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Hosmomy yaycuname no30no 0aém B03MOJNCHOCMbL — CEMbAM
co6pambc;z u npoeecmu epemst emecnie.

Numerous errors were noted when using numerals: improper case formation
(they usually eat about two at lunchtime), replacing a quantitative ordinal number
(and then they sleep until six in the afternoon).

Unlike phonic errors, lexical errors are caused mainly by the insufficient level
of formation of the students' language competence, lack of knowledge / inaccurate
knowledge of the meanings of words, which leads to a mixture of lexemes that are
close in meaning or sound. In addition, most of the lexical errors are due to an
incomplete understanding of the rules of Russian word formation, as a result of
which cases of “false analogy” are possible.

In the table 8 shows the types of lexical errors and the reasons for
deviations from the norm of the Russian language.

Table 8.

Causes of deviations from lexical norms and consequences for

communicative interaction

Reasons for Deviation Consequences
deviationfrom | At the level of | At the level of the
the lexical norm | linguistic communicative
organization organization
insufficient level of | » use of a word in an | « destruction of accuracy
language unusual meaning of expression
competence: * confusion of words « communicative failures
. ignorance /| « destruction of lexical
inaccurate compatibility
knowledge of the | « pleonasm
meaning of the token
* ignoring the rules of
lexical compatibility
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lexical interference » omission of the lexical | destruction of the

unit semantic  structure of
 insertion of a lexical | utterance

unit

. collocation

transformation

Morphological and syntactic errors.?

The main morphological and syntactic errors in the Russian language
of Greek students are:

1. “False analogy”.

There have been cases when the wrong species form is used by
analogy with the existing ones in the Russian language, for example,
uzmenamo — usmenumo — ‘obecnevams’ instead of ‘obecnevums’: Hm
HYJICHO 0becnedams J1yuuLyio npocpammy nponiamol.

2. Improper use of the aspects of verb:

Ce200H51 Mbl MOHCEM MEHANb NPOSPAMM) O BAUUEMY HCEAAHUIO.

3. The non-differentiation of verbs with a particle -CsI and without:

ﬂeHb Hauunaem no3()Ho, U nOSNOMY YIHCUH 6 oecsimb Yacoe.
4. Incorrect coordination of adjective and noun:
d CaHmopuHu O4Y€eHb UHmeéepeCcHas.
¢ Bvi mooiceme YoiCuHamos 6 maseprHe, Komopas ece20a OMmMKpblm.
* Omo naeedenue nopmanvhnasn 6 I peyuu.

Quite often students demonstrate an incomplete understanding of the

categories of the case and of the number of nouns, which leads to the

26 «“With regard to interpretation, far from all errors clearly fit into one category
or another; some of them can be assigned to a number of categories” [Zalevskaya,
2009, p. 12].
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erroneous formation of word forms: Tam MHO20
()ocmonpwweqameﬂbﬂocmu; A 3naiwo no onblmy, 4mo ecmb U ()pyeue
HOMepbl € HnpeKpacnom eudom, Moowem emecme no2080pumsv ¢
aomunucmpayuetl u 0amv pewienue Imy npoonemy; Canmopunu — 0OuH
u3 camulx xkpacugolx ocmpoesax I peyuu!

OHn nysicer, umobvbl mypucmsl OpeanHu308all c8ouU IKCKypcuu bosee
J1e2Ko, 0aém yKazanus, 0OvIACHAem 6CE, YMO OHU HYNCHbL, NPOBEOEMm UX.
—this sentence is built in accordance with the rules of the Greek language,
which causes an error in the construction of phrases with subordination
relationship “management”: ‘onu myscner’ BMecTo ‘um myscrno’. In
general, the proposal is perceived as incorrect, poorly worded.

5. Errors in management:

Umax, npeonacaio eéam cezoouss noexame 8 Illapramenm, a
3aempa, eciu Gyoem Jiyuuieii R02000I, 8 OPesHbIL MOHACBIDD.

6. Destruction of syntactic relations due to improper use of
prepositions:

Haoerocw, sam nonpasumces npedvisanue o Hauwem 2opooe.
Mooicno nocmompems komHamy, 8 KOmopou bydem 6ud Mopsi.

There is also an unjustified pretext insertion: 4, xoneuno, xax 6vl
nonumaeme, 6 Jjiemom 8ce Xxomsam omdblxamb, cnambs U npocuvlnamscCs,
under the influence of the Greek language, the preposition /N.

7. Wrong choice of union or union word, erroneous use of the union:

A cmompeila npo2cHO3 nOZOObl, u szaempa CcoOJHYe, u
memnepamypa nosvicumcsi. — incorrectly used union 2 (AND).

8. Skipping members of the proposal:
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A moey npeoodcums eam pasnvie
oeamenvrocmu. — instead noun ‘Buaer'.

9. Improper proposal design:

* Bam oOanu Homep, KOmMOpwvl ecmb c80OO0OHBIU. — an
interlanguage error: under the influence of the Greek language, the
present tense of the verb be + the full form of the adjective is used instead
of the short form of the adjective is free in the function of the predicate.

* Ucmopus 9moeo ocmposa yaice ¢ OpesHOCHU.

Syntactic errors in the speech of Greek students are mainly caused by
interference, under the influence of which omissions of the sentence
members, erroneous construction of sentences, etc. can be noted in
syntactic constructions by analogy with the structure of sentences of the
Greek language. The reason for syntax errors can also be an insufficiently
high level of grammatical skills formation, misunderstanding /
insufficiently complete understanding of the rules of coordination,
management, etc. A complex prepositional case system of the Russian
language leads to the erroneous use of prepositions.

It is necessary to add that in addition to phonic, lexical and
morphological-syntactic errors, in the statements of the subjects there are
errors caused by ignorance of etiquette norms of the Russian language.

Most of the errors in the Russian language of Greek students are
interference phonic errors. Morphological and syntactic errors caused by
intralingual and interlingual interference are less frequent. Lexical errors

make up 21% of the total number of violations, from which it follows that
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the acquisition of Russian vocabulary presents minor difficulties for
native speakers of the Greek language.

We have identifiedthe  following levels of  formation
of linguistic competence of Greek students:

0-33% — low level;
34—67% — average level,;
68—100% — high level.

It is indicative that before the start of the experiment there was not a
single participant with a high level of development of communicative
competence.

2.3.2. Material of the experiment.

The purpose of the main experiment is to increase the level of
formation of the linguistic and professional competence of Greek
students.

For the experimental group, a system of exercises was developed
aimed at forming the linguistic and professional competence of Greek
students in teaching the Russian language (level B1). The system includes
4 groups of exercises (table 9).

I. Exercises aimed at a systematic presentation of lexical units.

Students get acquainted with the logical and semantic structure of the
topic. Exercises make it possible to reveal its main denotation, to
determine the lexical core that characterizes the internal content of the
topic. The main purpose of the exercises is the introduction of lexemes,
familiarization with their form and features of representation in the

excursion discourse: systematization of the keywords of the topic and
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primary semantization of lexical units using question-answer exercises to

reveal the paradigmatic and syntagmatic relationships of the new

vocabulary.

Table 9.

Exercise system for developing foreign communicative competence

of future guide-interpreters

Exercise groups

Types of exercises

Exercises aimed at
systematic presentation of
lexical units

exercises for developing skills in
establishing the meaning of lexical units
related to excursion discourse

Exercises aimed  at
systemic assimilation of

exercises for the formation of
paradigmatic relationships of lexical units

speaking and listening
skills ( text for
reading, polylogue , video
clip on a professional
topic)

lexical units in their | exercises for the formation of syntagmatic
syntagmatic and | relationships of lexical units
paradigmatic
relationships

Il | Speech  exercises  for | exercises for the development of
developing reading, | prognostic skills

exercises for developing reference reading
skills

exercises for informative

reading skills

developing

exercises for the development of skills of
logical alignment of the subject content of
statements and structuring speech actions

exercises for developing dialogical skills

exercises for developing auditory skills
and building statements based on the form
of ectext

Exercises  aimed  at
solving  communicative
and cognitive

professional tasks

role-playing games, discussions on
professional topics, creative tasks
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For example,
* View photos.
a) Describe what you see in the photographs.

b) What is a
monument of
architecture? What

can you tell about

this monument?

Use these words and phrases:



321

symbol of greek civilization oduflolo tov eAdnvikod
TOMITIOUOD

magnificent view of Athens vrépoyn Gsa oty AOnvo

main attraction of Greece 70 KOp1o allobéoro e
Ellddag

temple of the goddess Athena voog s Beds AOnvag

cultural and historical complex TOMTIOTIKO KOl 10TOPIKO
OUYKPOTHUO.

the oldest theater in the world Odeon | to moiaidtepo Oéazpo orov
Koouo Qoeio

On the basis of new lexical units and phrases, the development of
linguistic and professional competence is carried out, as a result of which
the active vocabulary of students required for the work of a guide-
translator with Russian-speaking tourists is increased. In addition,
students get acquainted with stable expressions of the Russian language
that can be used in professional communication. At the same time, appeal
to the cultural realities, sights of Greece

* promotes a better understanding by students of the culture and
history of their own country,

» avoids the one-sided representation of exclusively the culture of
the country of the language being studied, which is reflected in many
textbooks on RFL,

* provides an opportunity to tell Russian tourists about Greece,
which ensures the intensification of intercultural interaction, and,
accordingly, the development of sociolinguistic competence.

I1. Exercises aimed at systemic assimilation of lexical units in their

syntagmatic and paradigmatic relationships.
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Exercises of this type can be divided into:
a) exercises aimed at the formation of paradigmatic relationships of
lexical units:
* Insert verbs in the desired form.

1) noznaxomumocs
Mui yacmo nymeuiecmayem, umoovlL
C PpAasHblMU CMpaHamu U

Kybmypami.
A xouy, umobwvl 6vl c

ucmopueti Hauiezo 20pood.

Such exercises involve acquaintance of Greek students with the
system of verbs of the Russian language, with the rules for their
conjugation, with the peculiarities of use in various contexts. Students
learn about the denotative meanings of the verb, which minimizes the
likelihood of errors of Greek students in the Russian language.

b) exercises aimed at developing the skills of establishing
syntagmatic relationships of lexical units.
* Read response cues. Restore the stimulus replica. Explain

the use of the prepositions NA, IN or ZA.

1)— ?
(Ooexams, Memeopwt)

—3a 5 yacos.

2)— ?
(Mbl, BCMpeuamsCsi, X0uL 20CMUHUYbL)

— B 3 uaca.

When performing these exercises, a system of ideas about the
prepositional case system of the Russian language is formed, skills for

using prepositions, syntactic design of sentences are developed,
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components of foreign communicative competence of future guide-
interpreters are developed.

I11. Exercises for developing skills in speaking, reading and
listening.

Exercises of this type provide the development of skills to predict the
topic and main content of the text:

— What do you think the text will be about?

— What are advertising texts aimed at?

— What would you talk about in your advertising message?

In the process of doing such exercises, students develop dialogical
skills, the ability to use different speech tactics in communicating with an
interlocutor — a representative of another culture (developing strategic
competence), the ability to conduct a dialogue of cultures, which is seen
as a “way of knowing and respecting others, as a path to mutual spiritual
enrichment, and most importantly, as sense technology for the formation of
tolerant behavior of students” [Abakumova et al., 2013, p. 49]. The dialogue
of cultures contributes to a deep knowledge of one’s culture, which is one of
the conditions for the integration of a person into other cultural models, the
formation of students' system of ideas about polyphony of cultures, self-
realization of an individual in interaction with representatives of another
culture. In addition, students form an idea of the functional styles of the
Russian language, the features of various types of excursion discourse.

* Work in pairs. You are a tourist. Here is the guide’s advertising
site. You are interested in this route. Call the guide and ask him
questions. Record the conversation on the Dictaphone.
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Performing such exercises involves organizing work with online
resources, which allows you to increase the level of motivation and meets
the requirements for the level of professional competence.

Exercises are offered for the development of reference reading skills
aimed at finding basic concepts, keywords.

. a) Find the page on the Internet:
https://excursio.com/en/excursion/343452.htmi

b) Read tourist reviews. How tourists
rated the guide Socrates? Find
confirmation in the text. What qualities

B does Socrates possess?

sightseeing tour — wepujynon
recommend — recommend (zo
whom? / what?) - covierw

1. We were in Athens from 30/04/18 to 07/05/18, they took sightseeing
tours with Socrates, to Mycenae and to Meteora. All excursions were very
interesting, I liked the guide, talked about the life of Ancient and modern
Greece. Recommend. Andrey, Vologda

http://www.zoover.ru
Thanks to such exercises, the development of reading skills is carried

out, in particular, the ability to highlight the most significant information
in the text, of individual semantic blocks characterizing certain
situations. Using online resources, students learn to work with Russian-
language sites, create their own pages on the Internet, advertise excursion
services, which is directly related to the professional activities of a guide-

interpreter.
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It is advisable to include exercises for the development of informative
reading skills — “a type of professionally oriented reading, which is verbal
written communication aimed at a new one in the text, ending with the
satisfaction of professional information needs, an active, creative process
of understanding, understanding, extracting, processing, evaluating,
assigning and the use of consumer-relevant information from sources and
the creation of its information again on its basis” [Serova, 2013,
p. 94]. For instance,

« a) Read the text. What are the travel agencies doing to have
more tourists in Russia?

To attract foreigners to Russia, they will use audio guides in the
form of souvenir magnets with national tourist symbols. This is reported
by the newspaper "Izvestia".

At the first stage, such magnets are planned to be distributed free
of charge to foreign travel agencies. According to the press secretary of
the Federal Tourism Agency Irina Shchegolkova, it is possible that
tricolor will be included in their design. The first copies should appear
closer to the fall.

The development of an audio guide is part of the VisitRussia / Time to
relax in Russia advertising campaign. 1.3 million rubles were allocated
for the development and order of audio guides.

In this case, Russian is used by students as a tool for learning,
obtaining new information that may be necessary primarily in
professional activities. Working with the text, Greek students get
acquainted with the genre features of journalistic Russian-language
texts. The content of the text allows you to learn about the features of the
development of tourism in Russia, and on the basis of this information it

is possible to draw analogies between Russia and Greece as countries
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where tourism is actively developing. Questions to the texts should be
such that “the student can compare the information received with the
realities of the national culture and talk about the similarities and
differences between them” [Kuznetsov, 2006, p. 86]. But for this, “he
should have at his disposal not only textbooks that tell Russian in Russian
about Russian culture, but also sources that cover his native culture in
Russian” [Seyed, 2008, p. 92].

For the development of listening skills using authentic video clips TV
and Internet Blogs: “Two sides of coin”, “Mouzenidis Travel*, “My
Planet”, “Around M”, “The Lives of Others”, “Gastronomic journey”,
“KultTourism”, “Daniel and Larisa’s Traveling”.

For example, Greece. “Two sides of coin. Restart-3” (16: 25-18: 43)
https://www.youtube.com/watch?v=L2DCXx7IxRw

Synchronous movie text:

(1) The Monastiraki district is the old district of the city. There is
everything that delights tourists: street musicians, temples and ancient
ruins. Previously, traders from all Athens gathered in Monastiraki. Now, little
has changed. Only now they sell not fish and olives, but different souvenir stuff;
magnets, hats and theater masks.

(2) So here, unnoticed by myself, I came from Monastiraki to the Plaka
area. And, frankly, for some reason | urgently wanted to sit down somewhere
here, well, because, well, look what a cutie ... Plaka is a staircase area. The stairs
here are not only walking, they are here instead of chairs. It is cool in the heat,
and everyone is sitting in cafes.

(3) Another attractive district is Anafiotika. Snow-white, like sugar

houses. Narrow corridors that you can't even call streets. Bright, colorful shutters
and doors. The walls are twined with ivy, and the air smells of oleanders. And
everywhere with a Greek accent, cats growl. This area was built by workers from
Anafi Island. It so happened that they erected a small copy of their native land

here. They did as they were used to: white walls and narrow corridors to make it


https://translate.google.com/translate?hl=ru&prev=_t&sl=ru&tl=en&u=https://www.youtube.com/watch%3Fv%3DL2DCXx7lxRw
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cooler. Now that you are coming to Athens, you will know which areas are worth
going to.

» a) Which areas in Athens do you like the most? Why? What
would you advise Russian tourists to see in Athens?

b) What are the most expensive cafes? And the
cheapest? What is the best place to cook Greek national
dishes? Which cafes do you usually go to?

¢) Find the translation of these words in the dictionary. Make
sentences with them.

d) Pay attention to colloquial vocabulary:

Hlam — things that is not needed.

Cafeshka = little cafe

Milota = beauty (from milyj by analogy with krasivyj — Krasota)

Rayonchik — a small, pretty area

e Read the statements, paying attention to
intonation. Compose your remarks by analogy.

1) Well look, what a cutie!

2) In the heat it is so cool here!

3) What a snow-white houses!

3) And in the air it smells like oleanders!

» Watch video clip “Athens”. Answer the questions.

1) Where is the leader? Describe these places.

2) What could you tell about these places?
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» Compose a guide story. Tell tourists how long the whole
tour will last, what places and in what sequence you will visit, how
long tourists will have to buy souvenirs.

Start your story this way:

a) We came here to see (see, sit, take a walk, buy, find out, listen
) e

b) I would like you to see (listen, walk, find out, look ...) ...

In addition, students are offered a polylogue, with the help of
which they develop the skills to logically build and structure the subject
content of the text, as well as the ability to vary speech tactics to achieve a
communicative goal.

« a) Listen to the polylogue.

b) Listen to the polylogue again and insert the missing
statements.

Let's o, | wanted to say Sorry, this is my mistake.
Just a moment, Watch out for the :
please. Kids. Ladies and Gentlemen!
Please do not Yes it's true. Such rules.
get lost.
Please listen to me.

G. (1) Now we will climb the
Acropolis. (2) . Today is Sunday, and,
as you can see, there are a lot of tourists. (3)

T. 1. Let's start the tour!
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G.(4) But first .... (refers to a young couple). Sorry,

where did you go?
T. 2. We wanted to buy water. Very hot!
G. (5) . I just wanted to tell you about this ...

If you buy water now, you will need to drink all of it and throw the bottle into

the urn, before entering the Acropolis . (6)
T. 2. Why? What if we want to drink?
G. Water can also be bought on the territory of the Acropolis.
T. 1. Just like at the airport!

T. 2. And why such strange rules? Who cares where we bought water?

T. 1. Yes, justabottle of water in the Acropolis will cost twice as much!

G.(7) , the price of a bottle of water is a little higher,
but ...

T. 2. And why didn’t you warn us?
G. (8) . But the difference in the price of a bottle

of water is small.

T. 3.Let's move. Due to the heat, we will not be able to inspect
everything. See the turn ahead.

G. (9) Lt is important. (10)

, that those who do not have a hat, glasses and

napkins, they can be bought in to and oske opposite.
Several tourists go to the kiosk .
T. 1. And how long will we stand in the sun? I'm already sick!
G. (11) here in the shade. All the same, there is a

big queue ahead. We will wait for the rest and be at the museum on time .
Tourists come back with shopping.

G. Well, that’s good. (12) our turn is coming up!

The group goes for a guide.
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When students do this assignment, skills in listening, reading and
speaking are developed. Students learn stable the Russian conversational
structures, get acquainted with the features of Russian speech
behavior. One of the situations typical for guide-interpreters working
with Russian tourists is modeled in the polylogue. In other words,
development is carried out linguistic and professional competence, ability
to realize communicative interaction with native speakers of Russian and
find a solution. Organization of dialogue situations —“a method of
personality-notional teaching, demanded by the modern educational
process, aimed at enriching the semantic sphere of students, at the
formation of their personal value system” [Kameneva, 2015, p. 48].

The purpose of exercises designed to develop dialogical skills is to
create a speech product as a result of students' independent activities.

* Work in pairs.

(A) You are guide who offers your tourists to continue the
tour in the center of Athens.

(B) You are tourist. You agree with pleasure.

(C) You are tourist. You do not like this idea. Record the
dialogue on the Dictaphone.

Students should use the language tools learned in the lesson, so that it
is possible to consolidate the studied lexical units, the development of
speaking skills. Another advantage of these exercises is that students
independently choose speech tactics that provide dialogue interaction.

It should be added that paired and group forms of work in the

audience, in addition to the goals of creating linguistic and
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professional competence in the language being studied, allow you to
simultaneously form a number of skills and develop personal qualities
necessary for the guide-interpreter:

— skills to provide support and assistance;

— ability to provide conflict-free communication activities;

— ability to establish trust relationships;

— the ability to develop collective decisions;

— the ability to adequately respond to the needs of others
[Asmolov et al., 2011, p. 47].

In addition, an atmosphere of team activity, the infectiousness of
positive emotions, and emotional empathy are created in group forms of
work. Thus, paired and group forms of work can improve the
effectiveness of language training of students for the professional
activities of a guide-translator.

IV. Exercises aimed at solving communicative and cognitive
professional tasks.

As a rule, students are offered role-playing games, discussions on
professional topics, and creative tasks.

Of particular importance, from our point of view, are role-playing
games, in which a certain situation of professional communication of a
guide-interpreter with Russian-speaking tourists is modeled.

For example, the role-playing game “At the doctor”. The game

involves 3 students: doctor, tourist, translator®’.

2" Here is a polylog script that was played by students of the experimental group.
We corrected some grammatical errors in Russian.
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Doctor: I'swo cag! [Mog propw va. cag fonbnow?
Translator: Good afternoon! What are your problems?
Patient: | do not feel very well. Last night my ear hurt and I did not sleep
at night.
Translator: Aev vimBo kafdriov kard. X0ec to Ppddv movese T0 apTi
LoV, OAT TNV VOYTO OEV UTOPOVG VO, KON OM.
Doctor: EAdte va cog o ...
Translator: Now the doctor is examining you .

After inspection.
Doctor: 'Eyete o pikpn eAeypovi. Kévote pmdvio oty 0dhacco y0ec?
Translator: You have a slight inflammation. Did you swim in the sea
yesterday?
Patient: Yes, we were on the beach all day. | was diving. Returned to the
room late in the evening, | took a shower and went to bed. | woke up
because my ear hurts, and until the morning I did not sleep.
Translator: Nax, TEPACOLE oM mv nuépa otV
napario. KatadvOnkoa. Emotpéyape 6to dwpdtio apyd 1o fpddv, EKova
€va VIOLG Ko Ty 610 KpePatl. Zvmvnoa ond évav Tovo G6TO aUTi oL
KoL 0gV KounOnka péypt to mpowil
Doctor: 'Eyete péon otitda. Avtd eivon amod v vrobeppia.
Translator: You have otitis media. This is from hypothermia.
Patient: What should | do?
Translator: Kot 1t vo kéve ?
Doctor: [Ipéner va Palete T oTOYOVEG GTO OVTL GOG, 0VO POPEG TNV
nuépa. Ed® givar n cuvtayn , anyaivete 6to @apuaKeio .
Translator: You need to instill drops in the ear twice a day. Here is the
prescription.
Patient: And when will it go away?
Translator: Kot wote Oa pov 1o nepaoet?
Doctor: To gdppoxo 8o avakovepicetl tov ovo. Ga arcBavieite apéomg
avakovEon. AALG dev Gog cupPovied® Vo KoOAVUTNGETE 6T Bdhacoa
Yo TPEIS NUEPEC.
Translator: Medication will relieve pain. You will immediately feel
better. The doctor does not advise you to swim in the sea for three days.
Patient: Lost your vacation! Well, I'm unlucky ... Thanks, goodbye!
Translator: IMTave ot dwakomég! Aowmov, sipar drvyog ... Evyoapioto,
avTtio!
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Doctor : KaAn avépoon! Na giote kcald!
Translator: All the best! Get well soon!

It is important to emphasize that teaching a foreign language involves
mastering the skills to take on and successfully perform certain social roles,
and therefore exercises aimed at organizing role-based interaction contribute
to the development of social and intercultural components of linguistic and
professional competence. In addition, as T.YU. Grigoryeva, “the methods of
organizing role-playing behavior have a tremendous effect when the
mechanism of motivation for committing acts of foreign language
communication is activated” [Grigoryeva, 2008, p. 50].

The textbook includes tasks related to the development of creative
abilities of Greek students.

* What should be the ideal guide page? What information should
be included in it? Find material and photos to promote your travel agency
on the Internet. Describe the guides who work in your travel company.

* Prepare an advertisement  for excursions in
the Monastiraki area for your page on the Internet.

These exercises allow
—to form a foreign language communicative competence;
— develop skills of independent work and operating information
obtained from Internet sources ;
— reveal the creative potential of students, necessary for future
professional activities.
Thus, developed a system of exercises, taking into account the
possible national and cultural peculiarities of Greek students and the

specifics of the professional skills of guide-interpreters, aimed at
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increasing the level of formation of linguistic and professional
competence of Greek students. The proposed exercises and assignments
allow you to activate students in classroom and extracurricular forms of
work based on:

— comparisons of the linguistic phenomena of contacting
languages, as well as within the system of the language being studied;

— information retrieval in dictionary, encyclopedic and reference
literature;

— perception and analysis of cultural, historical and linguistic
associations, language images;

— perception and analysis of foreign language speech;

—actions with linguistic units (selection of synonyms, antonyms,
transmission of the same meaning with the help of various designs, etc.);

— the production of their own statements.

At each lesson, interconnected training in the types of taxiways is
provided. In the learning process, there is a constant change in the types
of activities that contribute to the concentration of students' attention on
the content of the lesson. Collective, individual and paired forms of work
alternate, which helps to avoid fatigue of students. In addition, it is
planned to use various types of visibility, which makes the learning
process imaginative and memorable.

It is important that Greek students learn to set and independently solve
problems of a professional nature, plan their independent work,

participate in discussions on topics related to the activities of guide-
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interpreters, and complete creative tasks that contribute to self-
development and self-improvement.

Lessons on all topics have the same structure. The topics are
distinguished by their professional orientation and allow us to consider
situations in which a Greek guide-translator who works with Russian
tourists can have.

2.3.3. Analysis of the core experiment results.

After the completion of the main experiment, a diagnosis was made of
the level of formation of the communicative competence of Greek
students in the EG and CG.

For the final test, the same tasks were used as in the input testing (see
2.3.1).

When performing the final test, students made phonic errors similar to
those identified at the ascertaining stage of the training experiment. At
the same time, there is a decrease in the number of violations during the
sale of hard and soft, wheezing and hissing consonants. Cases of self-
correction of phonic errors should be noted.

The number of lexical errors decreased, in particular, there was no
mixture of paronyms.

Syntax errors deals with destruction of the coordination of noun and
adjective (Canmopunu ouenv ummepecnan) and management (Owu
HYOICEN, ymoowvl mypucmusl OpeaHu3o6djil C60U IKCKypcuu bonee J1€2KO,
0aém yKazauus, 00vACHAem 8CE, YUMO OHU HYHCHBL, NPOBEOEMm ux).

The number of simple non-distributed sentences has decreased with

an increase in the number of complicated sentences and complex
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(compound and complex) sentences, for example: Do you not know that
Santorini is one of the most popular tourist destinations in Greece?

When doing the final test, the subjects of the students of the EG made
more lexical and syntactic errors than in the input test. This fact can be
explained by the fact that, studying in the textbook "I am your guide!",
Students had to learn a large number of professionally significant
vocabulary and learn how to create coherent texts of different genres of
tourist discourse. Expressive means, means of expressiveness appeared in
the students *Russian speech, which in some cases led to errors associated
with the creation of words. However, it is worth noting that students more
boldly used complex syntactic constructions, introductory constructions,
evaluative vocabulary in their statements, which indicates an increase in
the level of formation of word-building skills, the skills of constructing
different communicative types of utterances and skills needed to
build detailed, logically connected dialogical and monological texts.

As an example of the dynamics in the development of foreign
language linguistic and professional competence, one can give the
answers of one of the students of the EG (Table 10).

As the analysis of the answers shows, the student, performing the tasks
of the entrance test, experienced significant difficulties in formulating his
own opinion, his statements were characterized by excessive brevity and
incorrect construction. In the final test, a significant increase in the level
of formation of communicative skills is noticeable: the answers are fully
consistent with the proposed intention. Student uses questions and

idiomatic expressions, more detailed and reasoned statements, correctly
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uses lexical units. A variety of speech tactics reflecting e t a high level of

professional skills of a guide-interpreter.

Table 10.

Comparison of the results of the input and final tests (on the

example of student K.)%®

money, and you
can learn about
the sights on
your own and
for free.

money, because
he knows what to
show tourists and
what are the best
attractions.

Test material Answers
Intention Situation Input test Final test
1. Express your | | believe that | I think that a | Do you think
opinion guided tours are | guided tourisnot | so? I think a
a waste of|a waste of | guide is

necessary, and
if you search for
information

yourself  and
spend a lot of
time .. the
guide will offer
you the best
options, and he
will  organize
the program so
that everyone is

happy.

tourist

2. Reassure the

We just arrived
and it started to

rain! If he will
go  tomorrow
and the day after
tomorrow, it
will be
necessary to
change the
entire excursion
program!

You do not need
to change the
entire excursion
program,
because we will
visit the museum
and theater,
which means that
if it rains, this is
not a problem for
us.

No need to
worry! You are
in Greece, the
climate here is
wonderful! It
never rains in
the summer for
long. And while
he goes, | will
tell you
interesting

28 The lexical and grammatical errors made by the subjects were retained.
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stories. What
story do you
want to hear?

3. Help the tourist
solve the problem
(give advice)

We were given a
very small
room. The
administrator
suggested a
larger room, but
from there you
can not see the
sea! What did
we pay that kind
of money for?

I think that a
small number, it
is no big
problem, but if
you want to
change, you need
to speak with the
administrative - r
um, and ... help
you.

| advise you to
leave things in
this room and
ask the
administrator
what can be
done. If there
are already no
rooms
available, you
can wait a
bit. Maybe
tomorrow or the
day after
tomorrow there
will be another
choice. | am
sure that we
will come up
with something.

4, Reassure the
tourist that he is
not quite right

It seems to me
that a trip to
Santorini is not
very

interesting. Not
hing to watch
and

expensive. Let's
change for
something else!

A tour in
Santorini is very
interesting

interesting ... uh
... one of the best
islands in Greece
...and you ... you
... really like ... |
think there is .. .
the best
choice)...

I understand
you ... you can,
of course,
change the
program,  but
your
information
about Santorini
is not entirely
correct. There
you can ... many
attractions. If
you want to
spend and be a
lot of money, do
not make a big
purchase. You
agree with me?
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5. Explain the
features of
the national char

acter of the
Greeks. Tell
about this

interestingly.

Why is the hotel
dinner so late?

I know that we
Greeks have
dinner late, but
it depends on our
climate, because
it is so hot here,
and we like to
have dinner
when it is not so
hot ... this is also
because we sleep
during the day,
and after (sleep)
sleep we want to
drink coffee.

Oh yes, you are
right! Greeks
have supper
very late! This
is their usual
routine. You
will not see this
anywhere

else. This is
because we
wake up late,

drink coffee
and eat at 9 or
10 in the

evening. Especi
ally in summer
and on
vacation. But

you have no
problem. If you
want, you can

have dinner
when you
You are

comfortable

In addition, there is an increase in the level of formation of skills to

solve communicative problems in conflict situations. For example, in task

2, the student actively uses the idiomatic constructions and exclamation

points. He is able not only to reassure the tourist, but also to present

Greece in a favorable light, that is, to minimize the risk of a conflict. In

this regard, itcan be argued that both the communicative task

(consolation) and the task of a professional nature (a proposal to tell

something else about Greece and its people) have been successfully

solved.




340

In response to question 3 of the input test, where needed to assist
tourist, dissatisfied his hotel room, a studentused a simple, non-
deployed statements. Numerous hesitations reflect an insufficient level of
proficiency in the lexical side of Russian speech, numerous lexical errors,
insertion of unnecessary words under the influence of grammatical
interference (smo nem Gonvwioit npobremsr), incorrect use of the
temporal forms of the verb (eciu xomume wusmenums, wnysicro
2oeopums). In this task, the In the final test there are detailed proposals,
statements become logical, cohesive, syntactically well-formed, errors in
the coordination of the adjective and the noun no exist, although there are
minor grammatical mistakes: Eciu yowce ceob6oouvie nomepa Hem,
HEMHO20 MONCHO MHO20 NOO0HCOAMD).

If before the experiment, difficulties were noted with the choice of the
desired form of appeal (u Bam ... mebe), then subsequently errors of this
type were not revealed, which serves asevidence that the level of
formation of sociocultural competence, the ability to establish and
maintain verbal contact increases in students, taken in Russian society. It
is important that in the final test, when constructing his own statements,
the student uses stable constructions of the Russian language (your
information about Santorini is not entirely correct), euphemism
constructs that allow you to avoid the development of a conflict situation.

Task 5, which involves familiarizing Russian-speaking tourists with
the features of the Greek national character, is directly related to the
professional activities of a guide-translator. In the entrance test, gross

phonic errors (rawen xaumafms]) were noted in the student’s
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speech, errors in coordination, incomplete sentences, then in the final test
errors of this type are minimal. The student, skillfully using the means of
expressive syntax, was able to explain the features of a national character,
as well as characterize Greece as a unique country: “You will not see this
anywhere else”.

In Diagram I compares the number of phonic, lexical, morphological
and syntactic errors made in the input and final tests (Experimental

Group).

Errors made by the students of EG

45
40
35
30
25
20
15
10

Phonetic Lexical Morphological
and syntactic

11 Before = After
Diagram 1. Correlation of phonic, lexical and morphological

and syntactic errors of students of the EG
(before and after the experiment)
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As can be seen from the diagram, after conducting a training
experiment, students of the EG have a decrease in the number of all types
of errors. It is impossible not to say that students actively used complex
syntactic constructions in Russian speech, monological statements were
characterized by logic and coherence.

The final test recorded a qualitative improvement in the indicators of
the formation of the components of linguistic and professional
competence of students of the EG, and that confirms the hypothesis of

our study (diagram 2).

& [ \:768’55

G

46,19

\

m Before & After

Diagram 2. The results experimental work (CG and EG).

In the students of the CG, significant changes in the level of
development of communicative competence were not found. The
students' answers, as before the experiment, were characterized by
laconicism, the presence of short, uncommon sentences, poverty, and
inexpressive lexical means. Students of the CG made numerous mistakes
due to inaccurate or incomplete knowledge of the semantic structure of
lexical units, grammatical constructions, which is explained primarily by

the effect of interference.
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There is an obvious increase in the level of formation of linguistic and
professional competence in the subjects of the EG by 28.45% (in
the CG only by 6.65%). The degree of expressiveness and expressiveness of
statements, the enrichment of the wvocabulary (mainly professional
vocabulary) and the active use of synonyms have increased.

With the help of the developed textbook for Russian language teaching
future guides and interpreters as a foreign managed to optimize the process
of formation and development of communication skills and professional
competence of Greek students:

1) interactive skills

— the ability to express one’s own thoughts in accordance with
communicative tasks, specific communication conditions, as well as
lexical, grammatical and syntactic norms of the Russian language;

— the ability to use adequate speech means of the Russian
language for discussion and argumentation of one’s own position
(promotion of a travel agency, convincing tourists of the need to purchase
one or another excursion product , etc.);

— the ability to enter into dialogue and maintain it;

— the ability to participate in a collective discussion of problems.

2) the ability to act taking into account the position of another
(tourist or tourist group)

— understanding of various points of view, which may not

coincide with your own ;
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— the ability to present specific content in a monological form of
speech, taking into account the interests of Russian-speaking tourists
(a story about a historical monument, event , etc.);

— willingness to compromise.

3) organization and planning of cooperation

— planning of common ways of interacting with tourists;

— exchange of knowledge and experience in the process of
discussing problems;

— the ability to take the initiative and responsibility when
conducting excursions, resolving conflict situations that are possible in
the practical activities of a guide-translator;

— the ability to show cognitive initiative to obtain additional
information about the needs of tourists;

— control, assessment, correction of the behavior of a tourist or
tourist group.

4) ability to work in a group

— ability to establish relationships with tourists for productive
cooperation;

— ability to resolve conflict situations based on an analysis of
circumstances. So, the Greeks seek to avoid conflicts, disagreements in
the process of interaction.

5) following the psychological and moral-ethical principles of

communication and cooperation
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— respect for communication partners. As the results of our study
aimed at identifying the characteristics of national behavior show, the
Greeks are characterized by politeness, complementarity;

— adequate interpersonal perception;

—willingness to provide assistance, emotional support to tourists;

— the ability to empathy, openness [Asmolov et al., 2011, p. 42-43].

Thanks to our proposed methodology of professionally oriented teaching
of Greek students to the Russian language, we managed to achieve a
significant change in all structural components of the foreign professional
competence of future guide-interpreters. Students of the EG noted an
increase in the level of initiative, friendliness, self-criticism, possession of
skills to resolve conflict situations, and make constructive collective
decisions. Of course, there is no reason to talk about the final solution to the
problem of language training of guide-interpreters in a non-linguistic
environment, so work in this direction should be continued.

Thus, on the basis of the nationally-oriented textbook of linguistic and
professional competence of future guide-interpreters, it was possible to
achieve not only the assimilation of educational material, the development of
skills in all types of SA, but also to increase students' motivation to
independently master the knowledge system, skills and abilities necessary for
professional communication in Russian. The variety and variability of the
forms of work, professionally labeled communicative situations contributed
to a better understanding by students of the essence of the professional
activities of a guide-interpreter and awareness of the motives of professional

activity, its social significance.
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The use of a professionally oriented methodology developed in
accordance with the requirements for the level of proficiency in RFL — B1
and meeting the national-cultural characteristics and age interests of Greek
students allowed the students of the EG to make significant progress in
mastering the communicative competence in Russian.

Statistical verification of the resultswas carried out using

the calculation of Student t-test:

It was found that t = 15.7, and this indicator is in the zone of
significance (* significant at 0.01<p<0.05). According to the data of the
table of critical values of Student's t-test, the p-level of significance for df
= 60 is higher than 0.01. This indicator indicates the effectiveness of our
proposed methodology for the formation of foreign language linguistic
and professional competence of Greek students — future guide-
interpreters.

Conclusions on Chapter 11

To study the national communicative behavior of the Greeks in terms
of the activities of a guide-interpreter, a survey was conducted, in which
50 persons took part. It was found that the characteristic features of the
communicative behavior of the bearers of the Greek culture are
politeness, tact, emotionality. Greeks have unique characteristics at the

verbal and non-verbal levels, which minimize the risks of conflicts in
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intercultural communication, which leads to effective speech interaction
with representatives of other cultures.

When developing a system of professionally oriented exercises for
teaching Greek students whose profession is related to the tourism sector,
it is necessary to take into account differences in the communicative
behavior of representatives of interacting cultures.

The textbook we developed for teaching Russian as a foreign
language, “T am your guide!” for Greek students studying in the specialty
of “guide-interpreter”, meets the following requirements:

1) the formation of linguistic and professional competence should
include an ethnocultural component as a combination of skills and
abilities in different types of SA in intercultural and professional
communication;

2) the sequence and internal relationships of exercises / tasks should
provide the most effective training in communication in a foreign
language with the targeted formation of phonetic, lexical, grammar skills
that are part of speech skills;

3) orientation on the personality of students.

Textbook “I am Your guide!” refers to communicative activity-type
and is designed in accordance with the basic provisions of several
approaches: communicative, axiological, personal, cultural, creative-
activity and synergistic.

The textbook “T am Your Guide!” is based on a professionally oriented
simulation model developed by us in accordance with the principles

of authenticity, interactivity, problematic, modeling of the content and



348

forms of professional activity, modeling of specific communication
conditions for diagnostic intercultural communication.

The structural components of a professionally oriented textbook on
RFL are the main, additional (auxiliary) and explanatory components.

The results of a training experiment aimed at testing the effectiveness
of the methodology for the formation of foreign linguistic and
professional competence of future guide-interpreters showed an increase
in the level of this competence in the students of the EG by 28.45% (in
the CG only by 6.65%).

The experience of using textbook “T am Your Guide!” testifies to its
advantages:

— providing students with nationally and professionally oriented
educational materials;

— unification of didactical materials of educational institutions;

— reducing the cost of acquiring dictionaries or other teaching
materials.

At the control stage, a significant increase in the level of
communication skills among students of the experimental group was
noted. Students’ utterances have become more developed, connected,
logically built. At the same time, the number of language errors in
Russian speech was significantly reduced. The use of various speech
strategies and tactics testifies to the students' desire to actively seek
compromise solutions to resolve conflict situations, their ability to
interact with Russian-speaking tourists, representing Greece in the most

favorable light and advertising tourism products.
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CONCLUSION

In recent years, the need to review the goals, objectives and contents
of teaching Russian as a foreign language has become apparent. The
renovated content of RFL teaching in Greece is deemed to be of particular
relevance, since the country shows the tendency to enhanced role and
importance of the Russian language as a mean of realization of academic
and professional activity, as a language of tourism, business and
intercultural communication.

This thesis is devoted to exploring the principles of formation of
linguistic and professional competence of future guides-interpreters
studying the Russian language in the non-linguistic environment.

The analysis of the practice of teaching RFL in Greece revealed that
most of the teaching aids, textbooks and other didactic materials used at
Greek universities were created as early as in the 60—70s of the XX
century. The assignments and exercises presented in them are aimed
primarily at the formation of language competence. These learning tools
do not meet the requirements of the competence-building approach, thus
significantly complicating the process of formation of communicative
competence of Greek students.

In addition, Greek universities use “universal” teaching aids and
textbooks in the practice of teaching RFL, that do not contain necessary
materials about the Greek culture, do not take into account the Greek
students' specific worldview, mentality, nationally specific
communicative behaviour, which leads to decreased motivation to study

the Russian language.
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The disadvantages of modern theory and practice of teaching RFL in
Greece also include the absence of professional component in the didactic
materials. Today, there exists a number of manuals aimed at teaching
business communication; however, there are no training tools that take
into account the specifics of other areas of professional activity, in
particular, tourism. For these reasons, no proper-quality training of
Russian-speaking Greek guides-interpreters is provided.

The results of the given study testify that the main feature of
professionally oriented training is its practice-oriented nature, the focus
on formation of practical-usage skills in learning the Russian language as
a mean of realization of academic and professional activity. The change
in educational goals would lead to changes in all other components of the
RFL teaching system: the nature of interaction between the actors of the
educational/instructional process, the level of independence, activity,
proactivity, personal involvement of students in the course of learning the
cognitive system, skills and abilities to be achieved in mastering the
Russian language.

The study revealed the essence and structure of professional foreign-
language communicative competence. Talking of this structure, we mean
the individual’s ability to successfully enter into communication with
native speakers of the studied language, relying on the acquired
knowledge, skills and abilities; to use due communicative strategies and
tactics in accordance with the norms adopted in the other culture and with
regard for a specific communication situation. The said personality

construct involves linguistic and professional, sociolinguistic and
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strategic competencies, that can be distinguished conditionally in its
structure.

The essay analyzes the didactic, psychological, linguistic and
methodological principles of professionally oriented RFL teaching.
Based on these principles, a RFL textbook “T am Your Guide!” was
developed. In addition, a system of assignments for teaching the Russian
oral speech was developed on the basis of a professionally oriented
simulation model which pursues the principles of problem-context
training: modelling of content and forms of professional activity,
modelling of specific communication conditions, diagnostic intercultural
communication, problematic nature of educational content, interactivity
and authenticity.

The language and speech learning materials, reflecting the features of
verbal behaviour of future guides-interpreters in their professional
activity, should promote the development of adequate skills facilitating
communication with Russian native speakers in situations requiring
ethnocultural knowledge.

The methodology for formation of linguistic and professional
competence of future guides-interpreters, developed by us, fully takes
into account the national mentality peculiarities and the nationally
specific communicative behaviour of Greeks.

To confirm the efficiency of our methodology for formation of
linguistic and professional competence of Greek students mastering the

specialty “guide-interpreter”, a training experiment was held.
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Based on the results of the experiment, the following methodological
guidelines were formulated in order to make adjustments in the RFL
curriculum designed for training of guides-interpreters:

1. Despite the decreased number of phonetic errors in the students’
speech, the phonetic aspect of the Greek students’ utterances does not
correspond to the system and norms of the Russian language. In this
regard, it is necessary to increase the number of exercises aimed at
correcting the phonics skills in Russian.

2. It is advisable to develop nationally oriented RFL textbooks for
Greek students with regard for the specifics of the national mentality, the
nationally specific communicative behaviour and the Greek national
education system.

3. As practice shows, Greek students cope with individual and pair
assignments successfully; however, participation in group activities
involving distribution of responsibilities, coordination of roles,
discussion of collective activity presentation results cause certain
difficulties. In this regard, inclusion of assignments involving the
learners' collective activity seems to be relevant. Project-based forms of
activity can be used as efficient means of developing cooperation and
teamwork skills. The choice of subjects should fully regard the features
of professional activity of future guides-interpreters.

4. According to the modern requirements accepted in RFL training,
interaction between the actors of educational process should be of
subject-to-subject nature. However, Greek students so far remain passive

in the educational process. Due to the influence of the practices of the
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national educational system, they have difficulties in switching from
perception of the pedagogue as the main source of knowledge and the
organizer of educational activities — to independence, proactivity in
mastering a foreign language. In our opinion, RFL training manuals
should contain the assignments stimulating independent activity of
learners: search for significant professional materials, creation of own
websites, development of advertising products, etc.

5. It is necessary to use interactive forms of work, as well as
introduction of information and communication technologies in the RFL
teaching process in the non-linguistic environment.

The obtained results confirmed the proposed hypothesis and made it
possible to draw a conclusion on efficiency of the integrated approach in
the formation of linguistic and professional competence of future guides-

interpreters studying the Russian language at Greek universities.
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APPENDICES
APPENDIX 1
QUESTIONNAIRE

Dear students!
Please select your answer options and mark them with any person you
know.
The questionnaire is anonymous. The results will be used only for
scientific purposes.
Thanks!

Age

Gender

1. If the tourists did not say hello to me, then I ...
A. will say softly: "You need to say hello."

B. will pretend that | did not notice this.

C. will say harshly: "Why didn’t you say hello?"
D. other

2. If tourists are late for the tour, then I ...

A. will tell a joke on this subject.

B. will not pay attention to it.

C. will warn them that will not wait next time.
D. other

3. If tourists don'’t listen to me and talk, then I ...

A.will invite them to move to another object.

B.will make a comment to them.

C.will tell them something interesting about the national character of the
Greeks.

D. other

4. If a tourist asks too many questions during my story, then I ...
A. get annoyed (very dissatisfied).

B. answer all his questions.

C. ignore questions.
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D. other

5. If a tourist asks me about a monument that is not included in the
excursion program, then I ...

A. say that this is not part of our program.

B. briefly talk about this monument.

C. do not pay attention to the question.

D. other

6. If a tourist interrupts my story with the question: “Where can I buy
water?”, Then I ...

A. answer "Everywhere."

B. show the place where you can buy water.

C. promise to help buy water after the tour.

D. other

7. If during the tour the tourist said he wanted to use the toilet, then I ...
A.will say: “You’re bothering me!”

B. will show you where the nearest toilet is.

C. will ask you to wait 5 minutes until we all reach the nearest place where
there is a toilet.

D. other

8. After the tour, a group of tourists goes to the bus. I ...

A. will be the first to get on the bus is to sit down and rest.

B. will wait near the bus until everyone sits in their place.

C. will sit on the bus and shout loudly: “Come in!” Quick, fast
D. other

',’

9. If two tourists are delayed because they went to buy souvenirs, I ...
A. will tell the tourists sitting on the bus something useful or funny.
B. start to scold these tourists loudly.

C. close my eyes and sleep.

D. other
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10. If a tourist is not happy with the itinerary, then I ...
A. will change the route.

B. will not pay attention to him.

C. will try to explain why this is interesting.

D. other

11. If tourists are not interested in my story, then I ...
A. am upset.

B. am very angry.

C. do not worry.

D. other

12. If a conflict occurs between two tourists during an excursion, then I

A. will ask them to speak more quietly.
B. will try to solve their problem.

C. will call the police.

D. other

13. A group of tourists waiting for a bus near the hotel. Little children
scream and make noise. I ...

A. will make a comment to their parents.

B. will ask the children not to make noise.

C. will invite the animator.

D. other

14. During the tour, the weather suddenly changed and it started to
rain. I will tell: ...

A. “Have to change the route.”

B. “Tell us which cities you came from. What is the weather like now? ”
C. "While it is raining, we will sit on the bus, | will tell you a lot of
interesting things."

D. other

15. If one of the tourists felt bad during an excursion to the museum, I ...
A. will give him the medicine.

B. will leave the group and go look for a doctor.

C. will turn to the museum attendant for help.
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D. other

16. If the tourist was not on the tour that he paid for and asks for a refund,
then I ...

A. will give my money.

B. will advise you to call the travel agency.

C. will say that this is not my problem.

D. other

17. If I can not answer the tourist's question about the architectural
monument, I ...

A. will apologize for a long time.

B. will say that it does not matter.

C. will quickly find information on the Internet.

D. other

18. On the way to the airport, the bus broke down. Waiting for another
transport, I ...

A. will ask the driver to include Greek music for tourists.

B. will tell tourists something interesting.

C. will call the travel agency and curse loudly.

D. other

19. When a group of Russian tourists leaves home, I feel joy that ...
A. itis finally over, and | will never see them again.

B. there were no incidents.

C. 1 did my job well.

D. other

20. The main qualities of a guide are ...
A. activity.

B. kindness.

C. courtesy.

D. other
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APPENDIX 2.
Example of performing the final test

Name: Demis
Age: 21 years old

Ne Intention Evaluation criteria Points (3
Ne points for
each
position)
1 Express your opinion. Lexical means 2,5
Communicative cliché 3
The solution to the 3
communicative problem
Compliance with etiquette 2
Expressiveness 1
2 Reassure the tourist. Lexical means 2
Communicative cliché 2
The solution to the 3
communicative problem
Compliance with etiquette 2
Expressiveness 1
3 | Help the tourist solve the Lexical means 1
problem (give advice) Communicative cliché 2
The solution to the 3
communicative problem
Compliance with etiquette 3
Expressiveness 2
4 | Reassure the tourist that Lexical means 3
he is not quite right. Communicative cliché 2
The solution to the 2,5
communicative problem
Compliance with etiquette 2,5
Expressiveness 1
5 | Explain the national Lexical means 3
character of the Greeks. Communicative cliché 2
Tell us about this The solution to the 2
interestingly. communicative problem
Compliance with etiquette 3
Expressiveness 2
Lexical, grammatical and phonic errors (removed up to 5 points) — 4 points
Total points 475




